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Abstract
The implementation of research evidence to promote oral health is critical, given 
the intransigent and emerging challenges for policymakers at a population level. 
Despite this, little attention has been paid to implementation research within the 
evidence-based paradigm. This is important as getting research evidence into clinical 
practice is not a linear path that consists of simple sequential steps. In this article, 
we argue that we need to consider a broader range of conceptual and methodo-
logical approaches to increase the value of information generated. This should be 
undertaken either in parallel with empirical and experimental designs, or in some 
cases, instead of. This is important if we are going to understand the complexity and 
contextual knowledge of the ‘system’, within which interventions are implemented. 
Involving key stakeholders alongside empirical and experimental designs is one help-
ful approach. Examples of these approaches include Patient and Public Involvement 
and the development of Core Outcome Sets, where the views of those that will be 
potentially affected by the research, are included. The use of theoretical frameworks 
and process evaluations alongside trials are also important, if they are fully integrated 
into the approach taken to address the research question. A more radical approach is 
using participatory designs and ‘systems thinking’. Participatory approaches include 
subject matter 'experts by experience’. These include patients, their families, carers, 
healthcare professionals, services managers, policymakers, commissioners and re-
searchers. Participatory approaches raise important questions about who facilitates 
the process, when it should happen and how the diverse actors become meaning-
fully engaged so that their involvement is active, democratic and ongoing. We argue 
that the issues of control, power and language are central to this and represent a 
paradigmatic shift to conventional approaches. Systems thinking captures the idea 
that public health problems commonly involve multiple interdependent and intercon-
nected factors, which interact with each other dynamically. This approach challenges 
the simplicity of the hierarchy of evidence and linear sequential logic, when it does 
not account for context. In contrast, systems thinking accepts complexity de novo 
and emphasizes the need to understand the whole system rather than its individual 
component parts. We conclude with the idea that participatory and systems thinking 
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1  | INTRODUC TION

The main aim of any public-funded health system is to improve health 
and well-being at both an individual and a population level, within a 
defined and constrained budget. As a result, the generation and im-
plementation of health policies that are based on the best form of 
evidence is considered to be an important corollary.1 In this paper, 
the evidence-based paradigm will be briefly reviewed, before exam-
ining the limitation of some of the inherent assumptions therein, par-
ticularly in relation to the importance of context. Given that many 
of the challenges facing dental public health appear to be relatively 
intransigent (eg dental caries in young children and the emerging 
concern about managing the oral health of dependent older people), 
we explore the contribution that participatory research can make to-
wards understanding contextual knowledge, before looking in depth 
at the potential of ‘systems thinking’.

2  | THE E VIDENCE-BA SED PAR ADIGM

As Braithwaite et al2 argued, the idea that the implementation of re-
search evidence into clinical practice is a linear path consisting of se-
quential steps is simplistic at best. The ‘translation chasms’ from basic 
science—to applied health research—to evidence use in the clinic, are 
not always possible to be bridged.2 There are many reasons for this, 
which will be explored in this paper. We argue that a broader range 
of conceptual and methodological approaches are needed, in order to 
make a meaningful contribution to understanding the complex prob-
lems commonly faced by dental policymakers and researchers. We 
also argue that understanding contextual knowledge of the ‘system’, 
within which the interventions are introduced, is key.1,3

To this end, we have seen the welcome addition of qualitative 
methods alongside randomized controlled trials. Qualitative ap-
proaches use semi-structured interviews or focus groups that ask par-
ticipants and other important stakeholders in the research process, 
their view of the intervention and the context within which the inter-
vention is located.4 These are often described as process evaluations, 
which seek to explore the following key areas in empirical designs:

1. Intervention fidelity
2. Contextual factors that shape interventions and their 

implementation

3. Mechanisms that sustain or potentiate effects; and
4. Unexpected pathways and consequences.5

Despite this helpful development, a recent analysis showed that 
only 13% of trials exploring health interventions used parallel qual-
itative methods as part of the design of the study.6 The authors 
found that very rarely did the protocols provide any substantive 
detail on the methods and how the qualitative work would inform 
the trial findings. Such approaches can provide great benefits to 
trials. However, these advantages will not be fully realized until 
they are embedded from both a methodological and epistemolog-
ical perspective, rather than being conceived as a simple ‘add-on’ 
to existing empirical or experimental design. One recent example 
of the value of qualitative methods alongside trials in dentistry is 
the NIC-PIP trial, which explored the potential of a practice-based 
caries prevention programme.7 In this study, the parallel qualitative 
study added real value and helped the researchers to understand 
the factors that sustained and/or moderated the effects of the 
complex intervention in NHS practices.8 It also helped them to pro-
vide a meaningful interpretation of the results of the trial for dental 
policymakers. If we are to increase the value of information that 
trials provide, we need to ensure that the incorporation of qualita-
tive methods undertaken in parallel, forms part of a gold standard, 
with the registered trial protocol specifying how and in what way 
qualitative methods will contribute to understanding contextual 
knowledge and how the ‘system’ operates. An example here might 
be the establishment of a process evaluation oversight committee 
with all key stakeholders, including service users, those working 
‘at the coal-face’ (clinicians) and those who have influence at the 
macro-level of the system (policymakers and commissioners).9 The 
role of the oversight committee would be to scrutinize both the trial 
and the process evaluation and reflect on the implementation of the 
findings and the ‘pathway to impact’ into day-to-day dental practice 
and/or policy-level interventions.

Another key area that can help ensure that end-users’ per-
spectives and contextual knowledge are explicitly incorporated 
into trials of complex interventions is the development of Core 
Outcome Sets (COS). COS are a minimum set of outcomes that 
are collected in a trial for any given health condition. COS are 
consensus-based and as stated by Williamson et al,10 ‘have the 
potential to reduce waste in research by improving the consis-
tency of outcomes measured in trials’. This is achieved by different 

help to unpack the diverse agents that are often involved in the generation and trans-
lation of evidence into clinical dental practice. It moves our conception of research 
away from a simple exchange between ‘knowledge producers’ and ‘knowledge users’ 
and raises both methodological and epistemological challenges.

K E Y W O R D S

complexity, evidence-based paradigm, implementation science, participatory research, 
systems science
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consensus methods including qualitative research with clinicians 
and patients, group discussions (eg nominal group technique), and 
structured surveys (eg Delphi technique). As Kirkham highlights, 
there is ‘growing recognition that insufficient attention has been 
paid to the outcomes measured in clinical trials, which need to be 
relevant to health service users and other people making choices 
about health care if the findings of research are to influence prac-
tice’.11 These approaches are starting to be used in dental pub-
lic health, for example, in the emerging challenge of maintaining 
the oral health of older people as they lose their independence.12 
Here, researchers are working with older people to explicitly in-
corporate their views and understand what outcome measures are 
meaningful to them (DECADE: DEvelopment of a Core outcome 
set for orAl health services research involving DEpendent older 
adults). Incorporating these measures into future trials in this area 
have the potential to capture meaningful change and contextual 
knowledge in this population group.

Both of the initiatives discussed above highlight the increasing 
importance of involving key stakeholders in trials of complex in-
terventions. Patient and Public Involvement (PPI) is one area that 
funding panels are also taking more seriously. However, until re-
cently, there has been a level of tokenism among some research-
ers in their approaches to PPI. In one study, over two-thirds of 
applications for research funding (69%) did not contain any spe-
cific detail of how patients and the public were to be meaningfully 
involved, reflecting a lack of understanding about the importance 
of PPI.13,14 Published guidance for PPI in the literature is devel-
oping, along with consensus principles15 and highlights the chal-
lenge for researchers to ensure epistemic and ontological justice; 
that is, distributing power across all relevant stakeholders and 
ensuring their contextual knowledge and experience is privileged 
in the research process.16 All too often, patients get allocated 
roles that lie at the periphery of the study process, with little 
influence on how the research is framed or conducted.17 The in-
corporation of one or two PPI members on a research team does 
not always provide sufficient knowledge of the ‘system’. Indeed, 
recent work in the PPI field related to cancer studies has shown 
that the voices of patients needed to be translated into systemic 
language in order for it to have an impact, and there is a need to 
better understand the context within which ‘expert’ and lay peo-
ple were conversing.17 Equally, ‘the idea that users and producers 
of evidence occupy two separate worlds has not been helpful in 
accelerating progress with the evidence-based practice agenda’.1 
We need to shift our thinking away from seeing implementation 
as a ‘service problem’, once the evidence has been generated. In 
addition to PPI, the importance of involving those working ‘at 
the coal-face’ and at the macro-level of the ‘system’ during trial 
development is key. Implementation research suggests that there 
is much more promise in approaches that are interactive and tai-
lored and where human agency is utilized.18-21 In this context, it 
is not hard to understand the promise offered by participatory 
research, where the views of all key stakeholders in the ‘system’ 
are explored.22

3  | PARTICIPATORY RESE ARCH

Participatory research seeks to incorporate stakeholder views to 
build contextual knowledge and include a broad range of study 
designs including participatory research and design, co-creation, 
co-design, co-production, action research and Mode 2 research. 
This is research that, in some way shape or form, embraces con-
text and involves a broader range of perspectives in transdisci-
plinary models (for a detailed description, see Langley et al).23 
However, we must be clear here that this broad family of ap-
proaches should not be confused with PPI. People that sit on 
advisory panels or steering groups are a valuable form of patient 
involvement. However, they are not, in our definition of partici-
patory research, sufficiently engaged in the research process. 
Within this paper, we will refer to ‘participatory research’ as a 
broad encompassing term for co-creation, co-production, co-de-
sign applied to research and one that involves all the key stake-
holders, not just patients or service users. These approaches can 
be traced to a rich and diverse heritage from a range of academic 
disciplines including participatory action research, collaborative 
design, computer science and business studies.24 They all have 
two primary drivers: democracy and pragmatism. They are dem-
ocratic in that they work to the maxim that ‘nothing should be 
done to me without my say’; pragmatic in the manner that they 
seek to reconcile differences between theory and practice (see 
Table 1). The pragmatic dimension is strongly tied to the wider 
appreciation of what ‘evidence’ is and which ‘evidence’ matters. 
The PARiHS framework, for example, highlights that for a health-
care intervention to be optimally implementable,’evidence’ can-
not be purely based on research. It must incorporate experiential 
knowledge of healthcare professionals and patients, as well as 
including contextual evidence.25 The ways in which these differ-
ent strands of evidence are woven into an intervention design 
currently remains an under-studied area.26 Yet, there is a general 
appreciation from implementation science literature, that it can-
not be a simple additive process conducted by researchers, privi-
leging evidence from some sources over others. Participatory 
approaches address both drivers by including subject matter 
'experts by experience’, such as patients, their families, carers, 
healthcare professionals, services managers, policymakers and 
commissioners.1 They also include researchers with their re-
search evidence.

Nevertheless, there are structural and systemic hierarchies that 
have to be addressed to enable these ‘experts by experience’ to 
participate in the research process. With this in mind, there remains 
three vitally important and as yet under-studied questions relating 
to all forms of participatory research:

1. Who facilitates the participatory process?
2. When should participation in the process happen?
3. How do these diverse actors become meaningfully engaged in 

such participatory research processes to ensure that their in-
volvement is active, democratic and ongoing?
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Central to all of these issues is control, power and language. As 
highlighted in the previous section, the predominant and prevailing 
model used in healthcare are that the academic research commu-
nity controls the research process, who is involved, how they are 
involved and when. To move this to a participatory paradigm, the 
academic community needs to surrender some of the control and 
power, along with the language that is used to underpin and maintain 
these barriers, in order to create the conditions that enable genu-
ine participation from nonacademic participants. The format of this 
participation is also critical. The dominance of the written word can 
be traced back to Plato and to Descartes and has been continued 
by an academic culture that seeks to promote abstract thought and 
cognition as a purely intra-mental activity, where written and spoken 
language is the main tool of thought and mode of explanation.27 This 
can become a barrier to participation.

The fragmentation of academic disciplines into ever smaller silos 
of knowledge, each with its own language, terminology and short-
hand, reduces the ability for communication across these boundar-
ies and reduces accessibility for nonacademics.28 At its worse, it can 
exclude and prevent participation by the public. As a result, there is 

a need to find a common ‘language’ that can cut across these silos 
and connect people, in order for them to participate in a common 
research endeavour in a real and meaningful manner.29,30 This goes 
beyond the mere translation into, and use of ‘plain English’.

We argue that the practice of ‘design’ offers one structured and 
solution-focused process that is independent of spoken or written 
language and the control and power that this limited form of com-
munication can often maintain. Over the past 10-20 years, the disci-
pline of design has stepped beyond the limits of product, graphic and 
fashion and opened into new domains such as service design. Now 
widely applied in the financial, healthcare, leisure and other service 
sectors as well as to local and central government services across the 
world, service design highlights the capacity for design practises to 
be applied to ‘products’ beyond the physical, visual and tangible.31 It 
takes abstract concepts such as service experiences, identifies prac-
tical and information needs of services and marries them up with 
the infrastructure, logistics, organizational structures and ‘touch 
points’ or ‘interaction points’ of service providers. Throughout the 
processes of doing this, designers use visual means of collecting and 
representing data about needs, ideas and solutions. ‘Design’ has the 

TA B L E  1   Differences between the evidence-based and co-production paradigms

Domains Evidence-based paradigm Co-production and co-design paradigm

Approach to knowledge Knowledge has a hierarchical 
structure

Knowledge has a flat structure

Approach to evidence Quality of evidence is largely 
dependent on one of 45 hierarchies 
of knowledge

Quality of evidence is weighed upon a case by case basis and is taken 
from the most relevant, appropriate, available and accessible sources. 
It is taken with critical scrutiny of the sources and appropriateness of 
the methods used to derive it

Philosophical paradigm Empirical and positivist (a ‘truth’, 
variable or mechanism can be 
uncovered and measured)

Relativist (a ‘truth’, variable or mechanism are relative to the individual 
and society)

Epistemological stance Hypothetical-deductive Inductive

Reasoning Deductive reasoning Abductive reasoning

Implementation pathway Knowledge is created and passed 
between researchers to clinicians to 
be implemented

Knowledge is embodied as it is co-constructed and co-created 
and transferred across settings using human agency (eg human 
intermediaries and communities of practice)

Nature of intervention Fixed at one point in time Prototypes emerge iteratively

Indexicality Uncovered ‘truths’ at one point in time 
are relevant for future points in time

‘Truths’ are relative to one point in time

Context Mechanisms of action are consistent 
across different contexts

Mechanisms of action are dependent on the context

Reflexivity Researchers are separate to the 
experience of research

Researchers are ‘within’ the experience of research

Tacit knowledge Ignored Revealed during the co-production process

Unit of measurement Point estimate of a population Individual patient or person

Medium of expression Written word Engages senses ‘meaning is making’ [eg visual (art and design—objects 
as agents for change)]

Audience Limited to those that understand 
‘science’ speak (potential for 
‘epistemological injustice’)

Inclusive

Note: We need to consider changing our approach so that knowledge is no longer simply an object, but something that becomes experienced, 
embodied, lived and actioned (eg human intermediary), so that it creates a sustainable evidence ecosystem and becomes transferred by human 
agency within a complex health system.



     |  5COMMENTARY

potential to be emancipatory, enabling stakeholders to share tacit 
knowledge and communicate in a meaningful way that is not con-
strained by language.32 In contrast, within their own domain, de-
signers and engineers communicate through drawings, sketches and 
mock-ups or prototypes. In their own domain of practice, these can 
be highly technical and, to many, impenetrable. But the principals 
are transferrable without the technical information. Indeed, within 
their own domain of practice, these drawings and mock-ups typically 
contain multiple layers of different information relevant to different 
audience; less technical and more value-orientated information for 
conversations with the ‘client’, production technical for conversa-
tions with the manufacturers or more strength and integrity orien-
tated for conversations with the engineers.33 But while the layers 
of information change depending on who is in the conversation, the 
underpinning visual representation remains the same. Moreover, 
because these drawings are developed through interactions, they 
not only serve as a development process (and record thereof) but 
as a way of organizing the design to production process; these 
drawings structure the work process and the product. Rather than 
controlling the ability to communicate through a technical language 
that is only understood by those in a specific discipline, these modes 
of sharing can act as boundary objects and have a transcendental 
quality.34 This is highlighted in the work of Nick Sousanis, where his 
ground-breaking PhD thesis ‘Unflattening’ used a comic strip me-
dium to present an alternative way of ‘seeing’ and disseminating his 
research.35 ‘Unflattening’ demonstrates the potential of combining 
text and images in order to extend the ability of the thesis to commu-
nicate meaning and expression. But it also highlights another com-
ponent of ‘Design’: that of ‘making’ something that extends beyond 
mere cognition. This aligns with the work of McNiff, who talks about 
art as a form of communication and expression, but also, as a way of 
exploring and interpreting experience through making.36 This moves 
communication beyond the limitations of language to a broader 
medium, exploring tacit thought through metaphor, symbolism and 
imagination and something that can represent often conflicting feel-
ings and emotions. The activity of making something facilitates re-
flexivity,37,38 as well as inviting multiple forms of knowing,39 thereby 
extending the epistemological basis of our enquiry.40

Introducing these forms of thinking and communicating into 
a participatory research process produces a number of benefits; 
it can create a common language to catalyse different modes of 
thought, while ensuring that different perspectives are appreciated 
and empowered.41 To be done properly, these creative, arts based 
workshop processes (as distinct from workshop processes that pref-
erence spoken and written language as the sole or dominant forms 
of thinking and expression) require facilitation, ideally by someone 
trained in creative arts or design-based disciplines and who is famil-
iar with the academic world.42 It also requires the researchers to take 
the position of a ‘participant’ in the process alongside patients and 
healthcare professionals, as opposed to leading the process, thereby 
further re-distributing power.43 Distinct from designers, design re-
searchers are university academics from a design discipline, who use 
the practices of ‘design’ as research methods. Design researchers 

apply such practices to the exploration of a wide range of issues and 
have demonstrated that, in participatory research endeavours, there 
are particularly powerful ways of engaging other people in their re-
search. Beyond exploring and examining experience, these creative 
approaches can be applied to analysing and interpreting data, par-
ticipatory theory building, need identification and prioritization and 
many more ‘technical’ research activities.44 This offers the potential 
of moving our research process far beyond our current approach 
and ensures tacit and contextual knowledge are accounted for.45 In 
turn, this offers an approach that spans the conventional boundary 
between research and clinical practice.45 We argue that this offers 
more potential for implementation.

Two examples of this approach from an oral health services re-
search perspective are the development of a STroke friendly Oral 
health Promoting (STOP) toolkit using Experience-Based Co-Design 
(EBCD) and the development of resources to help residential care 
homes manage the oral health of dependent older people.46,47 In the 
first example, we brought evidence-users together (stroke suffer-
ers, their carers, clinicians and commissioners) in four stages to de-
velop the toolkit. The facilitators of the EBCD collated the expressed 
needs of stroke patients using both audio-recordings and videos. 
These were represented on wall charts, flip-charts and ‘trigger films’ 
to co-create, in real time, a thematically organized map of the group's 
thoughts, including important areas to aid in the development of the 
toolkit. These informed the toolkit's content (eg education, informa-
tion provision, sign-posting) and its format (design, layout, accessi-
bility and availability), which were designed using APEASE criteria 
(Affordability, Practicability, Effectiveness and cost-effectiveness, 
Acceptability, Side effects/safety and Equity).48 In the second exam-
ple, we used a more ‘designerly’ co-design process, led by design re-
searchers, with care home managers, carers and residents to create a 
series of resources derived from the NICE guidelines NG48.49 These 
are now being tested in a feasibility study with a parallel process 
evaluation to assess the fidelity and potential effectiveness of the in-
tervention, with a focus on factors that sustain and/or moderate the 
effects of the complex intervention in practice, using an overarching 
theoretical framework.36

Co-design has also been applied to a dental strategy for improv-
ing the quality of education for Dental Care Professionals in Wales 
and ensuring the future dental workforce for this group are fit for 
purpose and address future population health need. Here, groups 
of stakeholders, with contrasting views, were brought together to 
co-produce a workforce strategy. Over three time points, creative 
co-design workshops were held to understand future oral health 
need in Wales, the Dental Care Professional workforce needed to 
address this need and identify the training required.50

4  | COMPLE X SYSTEMS

As we have outlined above, many of the complex [dental] public 
health problems we face today involve multiple interconnected 
factors none of which occur in a vacuum. Such complex problems 
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involve heterogeneous, interdependent influencers, which interact 
with each other in complex and dynamic systems. This stands in con-
trast to many of the approaches that are traditionally employed in 
empirical designs. As highlighted in our earlier paper,1 ‘trialists rou-
tinely pretend that uncertainty does not exist. A single point esti-
mate is chosen for all these parameters, a design created that would 
work well if all of those guesses happen to be true simultaneously 
(an unlikely event) and then that design is put into a grant that they 
hope gets funded’.51

Systems thinking takes a different approach and essentially ac-
cepts complexity de novo and emphasizes an understanding of the 
whole system rather than the individual components.52,53 It is a ‘col-
lective of analytical approaches that share in common the capac-
ity to examine the big picture, that is, a problem and the context in 
which it is embedded’.36 As such, it is the opposite of the traditional 
cause-and-effect or linear sequential logic that can pervade the tra-
ditional evidence-based paradigm (see Table 1). Instead, it argues 
that factors in any ‘system’ work interdependently and cannot be 
‘controlled for’ or simply treated as ‘confounders’.54 As such, it sees 
the ‘system’ as a complex adaptive process, which can interact in 
dynamic, idiosyncratic, unpredictable and nonlinear ways. We would 
argue that dentistry is one such ‘system’.

Systems thinking has been recognized for four decades,55 but 
has only relatively recently begun to be applied in clinical practice. 
It has been applied to public health,56 intervention development 
and evaluation,4 and implementation science,2 and there are some 
limited examples in guideline development.57-59 To date, the appli-
cation of systems thinking to public health has taken many differ-
ent forms from complex interventions, to interventions as ‘events’ 
within complex systems.60,61 A current and dentally relevant exam-
ple are the use of systems thinking to evaluate the health impacts of 
a soft drinks industry levy for the Treasury in the United Kingdom.62 
The soft drinks industry levy is highly context dependent and in-
volves a range of stakeholders, including government, industry 
and consumers. It also has a host of potential impacts including 
effects on the media and the public discourse on sugar, consumer 
acceptability, reformulation and consumption, along with the health 
impacts, including obesity and dental caries. The evaluation consid-
ered all of these elements as part of a complex system.

A further example where value could have been added by systems 
thinking was in the FiCTION trial.63 This was a multicentre, three-arm 
parallel-group, participant-randomized controlled trial set in primary 
dental care in Scotland, England and Wales. Children aged between 
three and seven years of age, with at least one primary molar tooth 
with decay into dentine, were randomized into three arms: (a) con-
ventional management with ‘best-practice’ prevention; (b) a biological 
approach that sealed in active decay using fissure sealants alongside 
‘best-practice’ prevention; and (c) ‘best-practice’ prevention alone. 
‘Best-practice’ prevention included dietary and toothbrushing advice, 
topical fluoride and fissure sealing of permanent teeth. There was no 
evidence of an overall difference between the three treatment ap-
proaches for the experience or episodes of dental pain or dental sep-
sis (or both) after a median follow-up time of 33.8 months.

The findings of this trial, on their own, are difficult to interpret. 
The study was based on a superiority design, so does not have the 
power to infer equivalence or noninferiority. Equally, 10% of partici-
pants had ‘a major treatment deviation from their randomized treat-
ment arm’ which meant that there was a high number of participants 
who crossed over from one arm to another during the duration of 
the trial.63 In similarity with the NIC-PIP trial, researchers undertook 
a parallel process evaluation, which used an underpinning theoreti-
cal framework (‘practice theory’).64 This captured the experience of 
stakeholders at the micro-level, using interviews with child-parent 
dyads and dental professionals, revealing a number of factors that 
influence the management and prevention of dental caries in chil-
dren. This could have been further augmented by systems thinking 
at a meso- and macro-level, to capture the views of dental commis-
sioners, dental public health professionals and senior policymakers.

A complexity lens would include the likely negative impacts on 
dental businesses, on health equity, equality and explore impacts on 
dentistry economics. Systems thinking would not only explore the 
impact on individual patient's oral health, but also societal impacts: 
financial and economic costs, the feasibility and health system con-
siderations, and implications for the dental workforce and profes-
sion. This is also articulated in the ‘Evidence-to-Decision’ example 
provided by Rehfuess et al.65 This type of approach involves a shift 
away from thinking about a final or definitive snapshot at one point 
in time, but rather takes the view that the narrative continues and 
is ultimately inconcludable. Instead, systems thinking would pro-
vide an indication of the ‘direction of travel’ (benefits and/or harms) 
rather than a final verdict on effectiveness or success. As Rutter 
et al56 point out, the critical question is not: does the intervention fix 
a problem but rather, does it reshape the system in favourable ways?

This explicit recognition of the transitive nature of change is a 
critical element of systems thinking. As Egan et al,66 outline in their 
two-part ‘how to’ guidance document, a systems approach can best 
be summarized as ‘thinking about the bigger picture’, and under-
standing how different agents (people, services and organizations) 
interconnect and influence one another and how this evolves and 
changes over time. The authors detail four different ways that re-
searchers can take to a systems perspective: systems thinking, 
systems mapping, computation modelling and innovating new ap-
proaches. While systems thinking is often thought of applying to 
upstream interventions, such as the soft drinks industry levy or 
smoke-free legislation, it is also relevant to individual-level, fam-
ily-level, community-level or primary dental healthcare team-level 
interventions. For example, in more downstream brief dental inter-
ventions (eg smoking or toothbrushing) the consultation itself can be 
seen as a micro-system, which is itself part of the broader healthcare 
system.43

Indeed, one could argue that an understanding of any interven-
tional context implies the adoption of a complex systems perspec-
tive.67 In one of the few examples to date, Orton et al68 showed how 
a systems approach could be applied in practice in a community 
setting. The study was an evaluation of ‘Big Local’: a project that 
involved 150 disadvantaged areas in England, who had been given 
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£1M over ten years to develop their local community. The evalua-
tion used ethnographic methods, a qualitative approach that helped 
capture the complexity and the emergent and nonlinear processes 
in the intervention. It also helped the researchers understand the 
interdependent relationships over time in diverse contextual spaces.

5  | DISCUSSION

Orton's study emphasizes the theme that has been developed 
though-out this paper, namely the importance of contextual knowl-
edge, the methods that can be used to elucidate this and how these 
approaches should be considered alongside empirical designs, which 
form the basis of the evidence-based paradigm. We have highlighted 
the value of qualitative processes alongside empirical designs, con-
sensually developed core outcome sets, participatory research and 
systems thinking. As Braithwaite et al2 argue, there is a pressing need 
to bring together complexity and implementation science, incorpo-
rating such approaches as theoretically driven trials, step-wedge 
designs, realist process evaluations, stakeholder analysis, systems 
mapping and social network analysis. As highlighted above, the use 
of such methods helps unpack the diverse agents that are often in-
volved in the translation of evidence into clinical dental practice: 
patients, dentists, dental managers, insurers, commissioners (who 
already exist in ecosystems at different localities).

There is also a more fundamental issue, which derives from the 
ontological basis of participatory research and complexity think-
ing. Namely, the challenge that there is a false separation between 
‘knowledge producers’ and ‘knowledge users’ in the evidence-based 
paradigm. We argue in this paper that this conceptualization of 
knowledge ‘flow’ and the epistemic and ontological injustice that 
this can create is manifest at present. Instead, we argue that ‘knowl-
edge producers’ and ‘knowledge users’ are interdependent and that 
understanding contextual knowledge is key in complex interventions 
that involve multiple stakeholders. If we are to move away from a 
simple and static linear model of knowledge generation and trans-
lation, we need to embrace complexity and empower the different 
stakeholders involved. As Braithwaite et al argue, ‘we must grapple 
with the world we actually inhabit, not the one we wish we did’.

The value of information that is generated from the over-reliance 
on randomized controlled trials for complex interventions needs to 
be challenged. Used on their own, they represent a significant sum 
of money. In the United Kingdom, over £15M has been invested by 
the largest applied health research funder in the last five years, with 
each trial ranging from £1.1M to £3.0M. Many found no effect and 
given that most were based on a superiority design, this lack of ef-
fect does not allow the policymaker to infer equivalence across the 
arms of the trial (due to lack of power). As Petticrew argued over 
five years ago, the greatest challenges ‘are not methodological, but 
epistemological [….] the point is that not every study should be a 
trial’.69 As highlighted above, the success or failure of an intervention 
in dental public health cannot rest solely on a change in a single pri-
mary outcome measure. What evidence is it that policymakers need 

in dentistry? Why is it needed? For what decisions? How will it be 
used? What is the end goal of dental public health and how does 
this relate to evidence-based paradigm? We need to begin to ask the 
right questions and use appropriate methods to address those ques-
tions; to use the findings to help inform decision making whether by 
individual practitioners or policymakers. When trials are considered 
to be the best option, we need to think carefully about the parallel 
studies that should run alongside trials to augment the value of in-
formation offered. The challenge rests with us.

ORCID
Sarah R. Baker  https://orcid.org/0000-0002-2861-451X 

R E FE R E N C E S
 1. Brocklehurst PR, Baker SR, Listl S, Peres MA, Tsakos G, Rycroft-

Malone J. How should we evaluate and use evidence to improve 
population oral health? Dent Clin North Am. 2019;63(1):145-156.

 2. Braithwaite J, Churruca K, Long JC, Ellis LA, Herkes J. When com-
plexity science meets implementation science: a theoretical and 
empirical analysis of systems change. BMC Med. 2018;16:63.

 3. Baker SR. ‘No simple solutions, no single ingredient’: systems-ori-
entated approaches for addressing Wicked Problems in population 
oral health. Comm Dent Health. 2019;36:3-4.

 4. Mannell J, Davis K. Evaluating complex health interventions with 
randomized controlled trials: how do we improve the use of qualita-
tive methods? Qual Health Res. 2019;29:623-631.

 5. Moore GF, Audrey S, Barker M, et al. Process evaluation of com-
plex interventions: medical Research Council guidance. BMJ. 
2015;350:h1258.

 6. O’Cathain A, Thomas KJ, Drabble SJ, Rudolph A, Goode J, Hewison 
J. Maximising the value of combining qualitative research and 
randomised controlled trials in health research: the QUAlitative 
Research in Trials (QUART) study – a mixed methods study. Health 
Technol Assess. 2014;18:38.

 7. Tickle M, O'Neill C, Donaldson M, et al. A randomised controlled 
trial to measure the effects and costs of a dental caries prevention 
regime for young children attending primary care dental services: 
the Northern Ireland Caries Prevention In Practice (NIC-PIP) trial. 
Health Technol Assess. 2016;20(71):1-96.

 8. O’Malley L, Worthington HV, Donaldson M, et al. Oral health be-
haviours of parents and young children in a practice-based caries 
prevention trial in Northern Ireland. Comm Dental Oral Epidemiol. 
2018;46:251-257.

 9. Reynolds J, DiLiberto D, Mangham-Jefferies L, et al. The practice of 
‘doing’ evaluation: lessons learned from nine complex intervention 
trials in action. Implement Sci. 2014;9:75.

 10. Hughes KL, Kirkham JJ, Clarke M, Williamson PR. Assessing the im-
pact of a research funder's recommendation to consider core out-
come sets. PLoS One. 2019;14(9):e0222418.

 11. Kirkham JJ, Gorst S, Altman DG, et al. Core Outcome Set-
Standards for Reporting: The COS-STAR Statement. PLOS Med. 
2016;13(10):e1002148.

 12. DEvelopment of a Core outcome set for orAl health services re-
search involving DEpendent older adults (DECADE). http://www.
comet -initi ative.org/studi es/detai ls/1081?resul t=true. Accessed 
13 November 2019

 13. Tarpey M. Public Involvement in Research Applications to the 
National Research Ethics Service. INVOLVE; 2011.

 14. MHRN Good Practice Guidance for Involving People with 
Experience of Mental Health Problems in Research. http://www.
rds-sw.nihr.ac.uk/docum ents/NIHR_MHRN_Invol ving_Mental_
Health_Probl ems_Resea rch20 13.pdf. Downloaded 12 Jan 2019.

https://orcid.org/0000-0002-2861-451X
https://orcid.org/0000-0002-2861-451X
http://www.comet-initiative.org/studies/details/1081?result=true
http://www.comet-initiative.org/studies/details/1081?result=true
http://www.rds-sw.nihr.ac.uk/documents/NIHR_MHRN_Involving_Mental_Health_Problems_Research2013.pdf
http://www.rds-sw.nihr.ac.uk/documents/NIHR_MHRN_Involving_Mental_Health_Problems_Research2013.pdf
http://www.rds-sw.nihr.ac.uk/documents/NIHR_MHRN_Involving_Mental_Health_Problems_Research2013.pdf


8  |     COMMENTARY

 15. Evans BA, Bedson E, Bell P, et al. Involving service users in trials: 
developing a standard operating procedure. Trials. 2013;14:219.

 16. Fricker M. Epistemic Injustice: Power and the ethics of knowing. 
Oxford: Oxford University Press; 2007.

 17. Bissell P, Thompson J, Gibson B. Exploring difference or just 
watching the experts at work? Interrogating Patient and Public 
Involvement (PPI) in a cancer research setting using the work of 
Jurgen Habermas. Sociology. 2018;52(6):1200-1216.

 18. Baker R, Camosso-Stefinovic J, Gillies C, Shaw EJ, Cheater F, 
Flottorp S, Robertson N. Tailored interventions to overcome identi-
fied barriers to change: effects on professional practice and health 
care outcomes. Cochrane Database Syst Rev. 2010. https://doi.
org/10.1002/14651 858.CD005 470.pub2/

 19. Baskerville NB, Liddy C, Hogg W. Systematic review and meta-anal-
ysis of practice facilitation within primary care settings. Ann Fam 
Med. 2012;10(1):63-74.

 20. McCormack B, Rycroft-Malone J, DeCorby K, et al. A realist review 
of interventions and strategies to promote evidence-informed 
healthcare: a focus on change agency. Implement Sci. 2013;8(1):107.

 21. Persson LA, Nga NT, Malqvist M, et al. Effect of facilitation 
of local maternal-and-newborn stakeholder groups on neona-
tal mortality: cluster-randomized controlled trial. PLoS Med. 
2013;10(5):e1001445.

 22. Jasanoff S. The idiom of co-production. In: Jasanoff S, ed. States of 
Knowledge: The Co-production of Science and Social Order. London: 
Routledge; 2004:1-12.

 23. Langley J, Wolstenholme D, Cooke J. ‘Collective making’ as knowl-
edge mobilisation: the contribution of participatory design in the 
co-creation of knowledge in healthcare. BMC Health Serv Res. 
2018;18:585.

 24. Greenhalgh T, Jackson C, Shaw S, Janamina T. Achieving research 
impact through co-creation in community-based health services: 
literature review and case study. Millbank Quar. 2016;94:392-429.

 25. Rycroft-Malone J, Kitson A, Harvey G, et al. Ingredients for 
change: revisiting a conceptual framework. Qual Saf Health Care. 
2002;11:174-180.

 26. Hawkins J, Madden K, Fletcher A, et al. Development of a frame-
work for the co-production and prototyping of public health inter-
ventions. BMC Public Health. 2017;17:689.

 27. Bracken (Née Bull) LJ, Oughton EA. 'What do you mean?' The im-
portance of language in developing interdisciplinary research. Trans 
Inst Br Geogr. 2006;31(3):371-382.

 28. Olsen DS.Connecting Different Disciplines to Develop New 
Technology: making nanomaterials to combat bird-flu. 4th 
European conference on Organisational Learning, Knowledge and 
Capabilities, IESE Business School, Barcelona, Spain, 13-14. April 
2003. https://warwi ck.ac.uk/fac/soc/wbs/conf/olkc/archi ve/
olkc4/ paper s/1bdor othyo lsen.pdf. Accessed 10 February, 2020.

 29. Gal S, Irvine JT. The boundaries of languages and disciplines. How 
ideologies construct differences. Soc Res. 1995;62(4):967.

 30. Balietti S, Mäs M, Helbing D. On disciplinary fragmentation and sci-
entific progress. PLoS ONE. 2015;10(3):e0118747.

 31. Junginger S, Sangiorgi D. Service Design and Organizational 
Change : Bridging the Gap Between Rigour and Relevance. In Rigour 
and Relevance in Design; Proceedings of the International Association 
of Societies of Design Research. Coex, Seoul, Korea: Korean Society 
of Design Science; 2009.

 32. Susan L, Greendorfer SL. Specialization, fragmentation, inte-
gration, discipline, profession: what is the real issue? Quest. 
1987;39(1):56-64.

 33. Henderson K. Flexible sketches and inflexible data bases: visual 
communication, conscription devices, and boundary objects in de-
sign engineering. Sci Technol Hum Values. 1991;16(4):448-473.

 34. Robinson TA. Getting it all together: the fragmentation of the disci-
plines and the unity of knowledge". Headwaters. 2008;25:102-114.

 35. Sousanis N. Unflattening. Canada; 2015.
 36. McNiff S. Arts-based research. In: Knowles JG, Cole AL, eds. 

Handbook of the Arts in Qualitative Research. Thousand Oaks, CA: 
Sage; 2008:29-40.

 37. Younie L. Introducing arts-based inquiry into medical education: 
‘exploring the creative arts in health and illness’. In: McIntosh P, 
Warren D, eds. Creativity in the Classroom: Case Studies in Using the 
Arts in Teaching and Learning in Higher Education. Bristol: Intellect 
Publishers; 2013:23-40.

 38. Younie L. Arts-based inquiry and a clinician educator's journey of 
discovery. In: McLean CL, ed. Creative Arts in Humane Medicine. 
Edmonton: Brush Education Inc; 2014:163-180.

 39. Eisner E. Art and knowledge. In: Knowles JG, Cole AL, eds. 
Handbook of the Arts in Qualitative Research. Thousand Oaks, CA: 
Sage; 2008:3-12.

 40. Seeley C. Uncharted territory: imagining a stronger relationship be-
tween the arts and action research. Action Res. 2011;9:83-99.

 41. Gaver W. What should we expect from research through design? In 
Proceedings of the SIGCHI conference on human factors in computing 
systems; 2012:937-946.

 42. Sanders EBN, Stappers PJ. Co-creation and the new landscapes of 
design. Co-design. 2008;4(1):5-18.

 43. Sanders EBN. Design research in 2006. Des Res Quart. 2006;1(1):1-8.
 44. Langley J, Wheeler G, Partridge R, Bec R, Wolstenholme D, Sproson 

L. Designing with and for older people. In: Woodcock A, Moody 
L, McDonagh D, Jain A, Jain LC, eds. Design of Assistive Technology 
for Ageing Populations. (Springer International Publishing) 
Intelligent Systems Reference Library; 2020:3-19. https://doi.
org/10.1007/978-3-030-26292 -1

 45. Langley J, Wolstenholme D, Cooke J. ‘Collective Making’ as knowl-
edge mobilization: the contribution of participatory design in the 
co-creation of knowledge in healthcare. BMC Health Serv Res. 
2018;18:585.

 46. Development and refinement of a STroke friendly Oral health 
Promoting (STOP) toolkit to improve oral self-care practices after dis-
charge from hospital stroke services. https://www.fundi ngawa rds.
nihr.ac.uk/award/ PB-PG-0815-20017. Accessed 11 February 2020.

 47. Improving the Oral Health of Older People in Care Homes: a 
Feasibility Study (TOPIC). https://dev.fundi ngawa rds.nihr.ac.uk/
award/ 17/03/11. Accessed 11 February 2020.

 48. Michie S, Atkins L, West R. The Behaviour Change Wheel: A Guide to 
Designing Interventions. Great Britain: Silverback Publishing; 2014.

 49. Robert G, Macdonald A. Co-design, organisational creativity and 
quality improvement in the healthcare sector: ‘Designerly’ or ‘de-
sign-like’? In: Sangiorgi E, Prendiville A, eds. Designing for Service: 
Key Issues and New Directions. London: Bloomsbury Academic;2017.

 50. All Wales Faculty of Dental Care Professionals. https://awfdcp.
ac.uk/. Accessed 11 February 2020.

 51. Lewis RJ. The pragmatic clinical trial in a learning health care sys-
tem. Clin Trials. 2016;13(5):484-492.

 52. Luke AD, Stamatakis KA. Systems science methods in pub-
lic health: dynamics, networks and agents. Ann Rev Publ Health. 
2012;33:357-376.

 53. Mabrey PL, Kaplan RM. Systems science: a good investment for the 
public’s health. Health Educ Behav. 2013;40:9-12.

 54. Baker SR, Gibson BG. Social oral epidemic(olog)2y where next: 
one small step or one giant leap? Comm Dent Oral Epidemiol. 
2014;42:481-494.

 55. Hawe P. Lessons from complex interventions to improve health. 
Annu Rev Publ Health. 2015;36:307-323.

 56. Rutter HR, Savona N, Glonti K, et al. The need for a complex systems 
model of evidence for public health. Lancet. 2017;390:31267-31269.

 57. Pettigrew M, Knai C, Thomas J, et al. Implications of a complexity 
perspective for systematic reviews and guidelines development in 
health decision making. BMJ Global Health. 2019;4:e000899.

https://doi.org/10.1002/14651858.CD005470.pub2/
https://doi.org/10.1002/14651858.CD005470.pub2/
https://warwick.ac.uk/fac/soc/wbs/conf/olkc/archive/olkc4/papers/1bdorothyolsen.pdf
https://warwick.ac.uk/fac/soc/wbs/conf/olkc/archive/olkc4/papers/1bdorothyolsen.pdf
https://doi.org/10.1007/978-3-030-26292-1
https://doi.org/10.1007/978-3-030-26292-1
https://www.fundingawards.nihr.ac.uk/award/PB-PG-0815-20017
https://www.fundingawards.nihr.ac.uk/award/PB-PG-0815-20017
https://dev.fundingawards.nihr.ac.uk/award/17/03/11
https://dev.fundingawards.nihr.ac.uk/award/17/03/11
https://awfdcp.ac.uk/
https://awfdcp.ac.uk/


     |  9COMMENTARY

 58. Kitson A, Brook A, Harvey G, Jordan Z, Marshall R, O’Shea R, Wilson 
D. Using complexity and network concepts to inform healthcare 
knowledge translation. Int J Health Pol Manage. 2018;7(3):231-243.

 59. Rehfuess E, Stratil J, Scheel IB, Portela A, Norris SL, Baltussen R. 
The WHO-INTEGRATE evidence to decision framework version 
1.0: integrating WHO norms and values and a complexity perspec-
tive. BMJ Global Health. 2019;4:e000844.

 60. Hawe P, Shiell A, Riley T. Theorizing interventions as events in sys-
tems. Am J Comm Psychol. 2009;43:267-276.

 61. Medical Research Council. A framework for the development and 
evaluation of randomised controlled trials for complex interventions to 
improve health. London: MRC; 2000.

 62. White M, Cummins S, Rayner M, et al. Evaluation of the health im-
pacts of the UK treasury soft drinks industry levy. Protocol Study 
Number 16/130/01, National Institute Health Research Public 
Health Research Programme; 2017.

 63. Maguire A, Clarkson JE, Douglas GV, et al. Best-practice prevention 
alone or with conventional or biological caries management for 3- 
to 7-year-olds: the FiCTION three-arm RCT. Health Technol Assess. 
2020;24(1):1-174. https://doi.org/10.3310/hta24010

 64. Schatzki TR. Social Practices: A Wittgensteinian Approach to Human 
Activity and the Social. Cambridge: Cambridge University Press; 
1996. https://doi.org/10.1017/CBO97 80511 527470

 65. Rehfuess EA, Stratil JM, Scheel IB, Portela NSL, Baltussen R. The 
WHO-INTEGRATE evidence to decision framework version 1.0: 
integrating WHO norms and values and a complexity perspective. 
BMJ Global Health. 2019;4:e000844.

 66. Egan M, McGill E, Penney T, et al. NIHR SPHR Guidance on Systems 
Approaches to Local Public Health Evaluation. Part 1: Introducing 
systems thinking. London: National Institute for Health Research 
School for Public Health Research; 2019.

 67. Craig P, Di Ruggiero E, Frohlich KL, On behalf of the Canadian 
Institutes of Health Research (CIHR) National Institute for Health 
Research (NIHR) Context Guidance Authors Group. Taking account 
of context in population health intervention research: Guidance 
for producers, users and funders of research. Southampton: NIHR 
Evaluation, Trials and Studies Coordinating Centre; 2018.

 68. Orton L, Halliday E, Collins M, et al. Putting context centre stage: 
evidence from a systems evaluation of an area based empowerment 
initiative in England. Crit Publ Health. 2017;27(4):477-489.

 69. Pettigrew M. Public health evaluation: epistemological challenges 
to evidence production and use. Evid Policy. 2013;9:87-95.

How to cite this article: Brocklehurst PR, Baker SR, Langley J. 
Context and the evidence-based paradigm: The potential for 
participatory research and systems thinking in oral health. 
Community Dent Oral Epidemiol. 2020;00:1–9. https://doi.
org/10.1111/cdoe.12570

https://doi.org/10.3310/hta24010
https://doi.org/10.1017/CBO9780511527470
https://doi.org/10.1111/cdoe.12570
https://doi.org/10.1111/cdoe.12570

