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ADJUSTMENT PROBLEMS OF ZAMBIAN UNIVERSITY STUDENTS

SUMMARY OF THE THESIS

A review of the literature indicates that a student's
transition from school to university, is frequently accompanied by
a variety of adjustment problems. This study inveatigates the
particular problems experienced by a large group of undergraduates
in a developing country, namely Zambia, A variety of techniques
are used, including paper and pencil questionnaires and individual
and "group" interviews. A statistical analysis of the results
shows a considerable number of adjustment problems that are generally
experienced, keenly felt and persistent. The majority of these
problems are academic, rather than social in nature, Some categories
of student, are found to experience significantly more adjustment
problems and more severe adjustment problems, than others. The
causes of the problems are investigated and finally suggestions are

made for their elimination, or amelioration.

B.N.WILSON. 1983,
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ADJUSTMENT PRCBLEMS OF ZAMEIAN UNIVERSITY STUDENTS

CHAPTER 1

INTRODUCTION AND STATEMENT OF THE PROBLEM

"Undergraduates owe their happiness chiefly to the conscious-

ness that they are no longer at school" - Beerbohm (1899),

Sir Max Beerbohm's statement is a reflection of his own experience
on going up to Oxford University from Charterhouse School. He
thoroughly enjoyed his new university life of academic freedom ang
enterprise, which contrasted so greatly with the petty regulations
and discipline of his previous schooling. This contrast is some-
thing which virtually all undergraduates experience, but it does
not necessarily result in the euphoria described by Beerbohm.
Sometimes, adapting to the new environment can be quite problematic,
Here, for example is the experience of a more recent first-year
student attending a university in the midwest of America ; "I was
very homesick and overwhelmed by the impersonal atmosphere, as
well as the diversity of characters, I came in contact with, I
also had no idea of how to study and thought that if I was smart
enough to have been accepted I could glide by without studying, as
T had done at school", (quoted in Cope and Hannah, 1975).

Students at the University of Zambia, where this present piece of
research has been carried out, have voiced similar expressions of
maladaptation to the one quoted above. These are some of the
difticulties mentioned by a first-year education undergraduate, two

months after his entry into university:



co

"there are too many distractions from work «¢.... I can't settle
down to anything, as soon as I start to read a book my mind starts
to wander....s.s at school I used %to work very hard, but here there
is so much freedoMeeseeess I need help." When interviewed again,
some three months later, this particular student's problems had
considerably diminished and he expressed a much more harmonious
relationship with the university environment. Thus the verbatim
evidence ot modern university students, indicates that the difference
between school and university environments is still considerable,
but the effect of the change in environment, need not necessarily
lead to contentment, but can result in unsettledness, anxiety and

even depression.

What other evidence is there, for the existence of student
adjustment problems? The American student quoted above, finally
decided that the problems were too much for him and at the end of lhe
first year he "dropped-out" of university. This phenomenon of
dropping-out is by no means infrequent, although the research evidence
is somewhat confused by different definitions of "stopouth,

"dropout" and '"wastage" (cf. Heywood, 1971, p.189 and Cope and Hannah,
oPe Citey pe2)s The "stopout!" is best defined as a student who
voluntarily leaves an institution, but may return at a later date.

A "dropout" is a stopout, who never returns to obtain the university
final qualification. "Student wastage" is a wider term, that
encompasses stopouts and dropouts and also includes non-voluntary
withdrawals from university; for instance, examination failures and

disciplinary dismissalse.

In the present context, adjustment problems are expected to be

involved in both voluntary and non-voluntary cases of withdrawal,



They are here defined, as difficulties brought about by a change

in the educational setting, which prevent a student obtaining
maximum benefit from his new environment, and which can in extreme
circumstances, lead to a student "stopping out", "dropping out" or
beinp excluded from the university. TIn a typical situation, a
student transfers from school to university, encounters difficulty
in studying, (perhaps exacerbated by a new and exciting social life),
loses confidence after poor mid-year test results and finally fails
his end of year examinations. Voluntary or involuntary withdrawal
might possibly result and he would join the growing ranks of
student "casualties'", that cause concern to educationalists in many
countries of the world,

Miller (1970, 1973) quotes the following typical statistics of
university student wastage: America 20, Australia 33% and Britain
14¢/,  The figure for Zambia is about 17¢, (Shaw, 1979). Thus in
Australia, approximately one third of the students who enter university,
never obtain a final degree. This is a very high figure and it has
led to a considerable number of research studies investigating
Australian methods of university selection and reasons for wastage,
(eege Olsen, 1957; Pentony, 1968; Genn, 1972; Miller op. cit.,
1974 ; Nixon and Taft, 1977). In his comparison of Australian and
British universities, Miller concludes that the main reasons for
the high Australian wastage figures,are that the Australian student
is younger, he is comparatively less educated, he receives less
individual tuition, has a larger number of examinations to pass and
cannot fall back on the "safety-net" of a '"pass degree" (commonly
used in many British universities). In addition, the Australian

universities are less selective and a higher proportion of the

population enter university.
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Britain's wastage figures are relatively small in comparison,
perhaps because the universities have more stringent admission
criteria. As Mc Intosh(1975) put it, the majority of people in
Britain never have the chance to drop-out because they never had
the opportunity to "drop-in'. The introduction of an Open University
wvas seen as a way to amend this situation, although the abandonment
of admission criteria inevitably led to higher wastage rates, (McIntosh
and lorrison, 1974).0f the 14% of British students who never obtain
a final degree, the large majority leave voluntarily and only about
2% fail examinations,become ill or are excluded for disciplinary
reasons, (University Grants Committee, 1968). Nevertheless the
wastapge figures are sufficiently large to have generated a considerable
body of research on wastage and related topics such as, campus
unrest, student counselling, mental health, study methods and teaching
methods, (Heywood, 1971; Mc Intosh, 1975; Newsome et al., 1973%;
Payne, 1969; Entwistle and Entwistle, 1970).

Zambia's wastage figures are also relatively small. Only about
1 student in 150 of the age group enters the University of Zambia
(Ministry of Education, 19803 cf. 1 student in 15 entering British
universities, Miller, op. cit.) and once a student has gained entrance
to the University, he is highly motivated to obtain a final degree.
Most of the wastage is probably the result of illness, pregnancy
and family obligation, although no comprehensive study of Zambian
stucdent wastage has been conducted and no precise figures are

available.

Another phenomenon which suggests the presence of student adjust-
ment problems is that of campus unrest and university closure. Very

often such disruptions are the result of a combination of political



influence and the undergraduate's newly experienced freedom. This
freedom and its associated feeling of power, are a probable fore-
taste of greater responsibility, to be assumed later in adult life
and subsequently it is an important element in the training of a
country's future leaders. It is however, something which students
frequently have difficulty in adjusting to and has on occasions been
abused. In most cases, "freedom of expression" and "flexing of
student muscle", is an accepted part of undergraduate life and is
sympathetically received by government and the public at large,
Occasionally however, the student movement is seen as a threat to
the status quo and student dismissals and university closure may
result. The 1960s, in particular, witnessed an epidemic of university
unrest, particularly in America and Europe (Lipset, 1972,
Ehrenreich, 1969). More recently, African campuses have experienced
disruption and closure. To give one example, the University of
Zambia since 1971, has had three lengthy closures and innumerable
shorter '"shutdowns" and "student strikes", On some of these
occasions, adjustment problems which will be discussed more fully
later on in the research, played a prominent part. TFor instance,

in Jan./Feb. 1982, the students demonstrated and then had a three
day boycott of lectures, because of the poor food served up in the
student canteens. Similarly, poor staff/student relationships and
shortage of books, were influential in causing other periods of
unrest early in 1982. It should be possible to resolve some of
these confrontations, that individually and collectively result in
a considerable loss of teaching time, by surveying the student's
difficulties and recommending ways in which they can be overcome.
Surprisingly, very few comprehensive surveys of university student

adjustment problems, are to be found in African research literature.



In the above situation, where the presence of adjustment
problems, in large groups of students, has been directly responsible
for the loss of many hours of university teaching, there is little
doubt that the existence of such problems is undesirable. Similarly,
if a particular adjustment problem or group of adjustment problems,
is severely experienced by an individual student and results in
his dropping-out of university, then efforts should be made to
try and prevent a similar recurrence in the future. However, it is
possible to argue, that the existence of problems in certain
proportions, is inevitable and even desirable, in that they form
an integral part of the educational experience; helping to exercise
a student's intelligence and mature his personality in readiness
for the vicissitudes of the world at large. The data which is
generated in this study, permits the reader to adopt his own criteria
in order to decide whether an adjustment problem is worthy or not
worthy of consideration. TFor the purpose of the present thesis
however, the following criteria have been adopted with regard to
the acceptability or otherwise, of adjustment problems.

Firstly, adjustment problems will be accepted if they are not
so M"potent'" as to disrupt significantly a student's work or social
integration., In the study that follows, the students are asked to
report their difficulties as either '"a severe problem'", 'a problem"
or "a slight problem®, A response of '"slight problem" is considered
acceptable, although the existence of large numbers of slight
problems could hinder the effective intergration of the student.
Secondly, particular adjustment problems should be experienced by
small numbers of students. When large groups of undergraduates
experience the same adjustment problem, intervention is necessary in

order to prevent the possibility of a more general campus unrest.
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In the present study, an arbitrary cut-off point of one third of the
student population, has been adopted. If less than one third of the
students experience a particular adjustment problem, the situation is
considered acceptable. TFinally, adjustment problems will be accepted 1f
they are temporary., Ideally they should begin to diminish in the first
three months and certainly last no longer than the first year., If they
persist into subsequent years, then this is not simply a question of
adjustment, but an indication of more fundemental disharmeony that exists
between the student and the university.

Consequently, the circumstances in which adjustment problems are
a cause for concern, are, (1) wlen they persist into second, third and
subsequent years (2) when individual adjustment problems are of such
potency, that they either have a deleterious effect on the students'
acadeunic performance, or prevent him from deriving the benefits that
result from a full integration with the university society, and (3) when
particular adjustment problems are experienced by more than one in throe

oi the student population,

This introductory section has becen primarily concerned with twe
basic questions: (a) Do undergraduates experience adjustment problems?
and (b) TIs the presence of student adjustment problems desirable?.
Students' verbatim accounts, combined with research into student wastage
and the incidence of campus unrest, suggest an affirmative answer to the
first gquestions Research reports in the related fields of student mental
health (e.g. Baker, 1964; Payne, 1969) and university counselling (e.p.
llewsome et al., 1973), add support to this conclusion., The answer to
the second question, has been considered to be one of degree., If the
adjustment problems are too persistent, severe or general, then they are

not desirable and cut~off points have been sugpested beyond which they
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should be considered a cause for concern, The next chapter moves on to
look at the types of adjustment problems that university students
frequently experience and then focuses on a particular campus and

Jinscusses the likelihoed of serious problems beinp encountered there.



CHAPTER 2

REVIEW OF LITERATURE

It has been indicated that students are likely to experience
adjustment problems when transferring from school to university and
that in certain circumstances these problems are undesirable and
should if possible be eliminated. The next issue to consider, is
the type or kind of adjustment problem that students encounter, The
experiences of students from all over the world will firstly be
considered, before focusing on the difficulties that Zambian students
are likely to encounters. As indicated later in this chapter, the
Zambian campus is typical of a number of new universities in the
Central and East Africa region, but to date there is virtually no
research on the adjustment problems experienced by students entering
these universities.,

Two main categories of adjustment problem are initially
identified, academic problems and social problems. The advantage of
making such a distinction, is that it enables a more accurate
diagnosis of student problems to be made and this will subsequently
be of assistance when remedial measures are suggested. Typical
exanmples of academic and social adjustment Problems are: the
difficulties encountered by students in taking lecture notes, and
learning to get on with a room-mate in a hall of residence.

Sen (1970), in her study of the adjustment problems experienced by
overseas students when entering British Universities, made a

similar distinction between "educational" and "social" adjustment.
The former was defined as '""the extent to which the student is able to
satisfy the requirements of the course of study that he pursues and

is in turn, satisfied with the educational treatment he receives,"
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Social adjustment was the ability '"to lead a satisfactory social
life." 1In general such research studies (e.g. Sen, ibid.;
Goldthorpe, 1965) tend to find that the number of academic or
educational problems encountered by students, is greater than the
number of social problems. This observation, which is supported by
the reports of university counsellors, (e.g. Blaine and McArthur,
1971) is hardly surprising 6 as the university is primarily an academic
institution. Occasionally, however, social problems can be un-
characteristically prominent, for instance in times of campus unrest
(see Po 11)s A few of the adjustment problems encountered by students,
might be classified as academic and/or social, depending on the
particular circumstances of the student. Thus, financial

problems can be mainly academic (e.g. purchasing sufficient books),
or social (e.g. buying clothes), or a combination of the two. 1In
general, it is expected that there will be a positive functicnal
relationship between academic and social problems, i.e. students

who are reasonably content with their social life will be well
adjusted academically; although as Tinto (1975) has pointed out,
there may in some cases, be a '"reciprocal functional relationship.
This is the situation where a student is well integrated socially
but not academically and vice versa. For instance, a students' lack
of academic adjustment, might be the result of too much social

integration.

Within the broad categories of academic and social adjustment
problems, research studies have identified a variety of problem areas,
some of which are common to most student pepulations and others which
are more specifically related to a particular campus and student

population under scrutiny. For example, Goldthorpe (1965) in his
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study of Makerere university students in Uganda, reported the

following problems: understanding the English used in lectures, taking
lecture notes, making up a study schedule, too little assistance from
academic staff, the unfriendliness of other students and bewilderment
with the complexity of the campus. Smalls' (1966) findings, with first-
year students at the University of Canterbury, New Zealand, revealed
some problems which were simil%r, e.g. "benefitting from lectures"

and "the remoteness of staff," etc., but other difficulties, not
mentioned by Goldthorpe, were also reported, e.g. too heavy a work-
load and excessive involvement with the university social life.

One commonly reported problem, which has already been mentioned
in chapter I, is the difficulty that students encounter in adjusting
to the "academic freedom'" of the university environment. The point
that the students are making here, is that at school pupils are
generally told what to study, when to study and how to study,
(typically referred to as "spoon-feeding"), whereas at university,
undergraduates are expected to initiate their own learning processes
and plan their own study schedules. In technical terms, undergraduates
have to adjust to a system which is largely "intrinsic" in nature
(they motivate themselves), although as indicated in chapter 1, the
desire to obtain a degree can be a powerful external motivational
force. Previously, the students had been used to an "extrinsic"
system where the motivational forces emanate from the teacher. The
motivational problems encountered by students on entering university,
have been investigated in a number of university settings. Stellwag
(1965), working in Holland,where there is a strong emphasis on
independent study, found that the academic freedom of the university
presented the students with many motivational problems. Wankowskis'
(1968) study of students who had withdrawn from Birmingham University,

U.K., similarly reported that 60% of the students had encountered



difficulties associated with motivation and a number of American
authors, (e.g. Pervin et al., 1966; Demos, 1968), emphasised the
important role played by motivation and goal commitment, in the sub-

sequent academic performance of the student.

Another difference between the school and university which
frequently causes academic problems for the students, is the
university's traditional use of lectures as a means of instruction.
Olsen's (1957) survey of 80 failed Australian students, indicated
that inability to cope with lectures, was one of the most common
reasons for a student's academic difficulties, Similarly, Goldthorpe
(1965) reported that amongst his sample of 115 African students, 'the
most frequently mentioned difficulty, was the lecture system." For
these students, the need to concentrate for 50 minutes on spoken
English, while simultaneously making a precis of what was being said,
was a considerably strain.

The problem for the Makerere students, was rendered more acute
by the language of instruction being different to that of their mother
tongue - a situation frequently encountered in the ex-colonies, where
different tribal groupings have been amalgamated and there is no
common language., Zambia is another example of this situation and
Tembo M. (1980), in her study of Zambian female undergraduates,
reported that the linguistic ability of some students was insufficient
for them to understand the terms used in text-bocks. These difficulties
can also arise when a student goes to study at a foreign university.
Sen, in the previously cited work, found that African students in
British universities had relatively few language problems compared with
their collegues from Asia, the Middle East and the West Indies.
Nevertheless, 23% of the Africans, still reported some difficulty in

following the English used in lectures. Similarly, Miller (1970),



indicated that Asian students studying in Australasia encountered
language problems and Tijoriwala (1966) wrote one of a number of
reports, indicating that linguistic difficulties were prominent in

the adjustment of Indian students to American universities.

The examples given above: motivational problems, adjusting to
the lecture system and linguistic difficulties, are fairly typical of
the kind of adjustment problem experienced by students in the academic
field. There is slightly more difficulty in identifying typical
social problems, probably because of the greater variation that exists
in the social structures of different universities. However, the
research literature provides a number of social adjustment problems
that are quite widely experienced and three of these, loneliness,
male/female interaction and residency, will now be discussed.

For many students, going to university means leaving friends
and family behind and the resultant feelings of "loneliness' can
be stressful and adversely influence a student's academic performance.
Gray and Short (1961) for instance, found that 11% of failed students,
experienced feelings of loneliness and Lucas et al. (1966) showed that
academically successful students had more friends in other departuments,
than students who were failing. Bloom (1971), commenting on the
situation at the University of Zambia, found evidence of loneliness
among the undergraduate population and felt that the students in
general, were more isolated: than their British and South African
counterparts and more "in need of a close confidant". Occasionally,
results are obtained which tend to contradict the above findings.

Van Parreren and Schutte<poen(1964), in a Dutch study, showed that
socially isolated students often obtained very high examination marks.

Such students could be likened to the archetype "boffin"; a person



completely involved in his work with little time or regard for social
interruption. In keeping with this finding, Lavin (1965) and Spady
(1971) reiterated the previous remarks concerning the danger of a
student becoming too involved with the social aspects of university
lifee An excessive preoccupation with social affairs, can lead to

a studfent neglecting his studies and consequently failing his examina-
tions,

An associated area of social adjustment that sometimes causes
problems is male/female interaction. Flecker (1959) for instance,
reported that worries about girl or boy friends, adversely affected
the studies of Australian first-year students and Hopkins et al. (1958)
found that failed students were characterised by their inability to
form successful relationships with the opposite sex. Male/female
interaction is likely to be more distracting for undergraduates, if
they have been previously educated in a single-sex school. This is
the situation for many Zambian students and Tembo, in the previously
cited study of female undergraduates, reported that girls from single-
sex secondary schools were very shy and found it difficult to relax
in front of their male counterparts. The complex nature of this
particular kind of adjustment problem, and the specificity of the
research results, is illustrated by the fact that some of these girls
would later become over-involved with male students and in exceptional
cases, have to leave university because they were pregnant., Whether
a relationship with a member of the opposite sex, causes a problem or solves
a nrollem is largely dependent on the unique character of that relation-
ship, the students involved and to a lesser extent, on the approbation
or disapproval of the society of which they are a part.

One aspect of social adjustment that is related to both loneli-
ness and male/female interaction, concerns the residential status of

the student. The majority of studies agree that it is beneficial for
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a student to be on~campus for at least part of his university career.
The university provides a social education, by placing the student in
close contact with his academic peers. Studies have also shown that
there is a correlation between residency and a student's academic
performance. Alfert (1966) reported that students who lived at home
or in lodgings, were more susceptible to academic problems and sub-
sequent dropout. Similarly, Newfield (1963) showed that British
students who lived off-campus, did not perform as well in their first-
year exams, as colleagues who lived in halls of residence, Langley
(1965), in a significant and comprehensive study of university residency,
differentiated between students in the first and subsequent years.
ller conclusions were that it was particularly important for a student
to be on-campus in the first year. 1In this initial period, the
student forms friendships and establishes study habits that are likely
to continue for the remainder of his time at university. However,
whereas first-year students in halls of residence did better academi-
cally, than those living at home or in lodgings, the position was
reversed in later years. Second and third-year students living in
halls, did less well than home-based students. Third-year students
living in lodgings performed better than both hall and home - based
students, suggesting that once a student had adjusted to university,
he may find that lodgings provide him with better facilities for study.
This argument is reinforced by student references to the various
drawbacks of hall life, such as noise and social distractions. In one
survey of halls of residence at the University of Sydney (1964), 30%
of the students complained of these problems,

A final adjustment problem which can affect both academic and

social adjustment, has already been mentioned. It concerns finance

and a review of the literature shows it to be a widely experienced

difficulty, for many university students.
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Tijoriwala (1966) indicated that money was one of the main problems
encountered by her Asian students, when attending American colleges,
Other American studies (Iffert, 1956; Panos and Astin, 1967) report
that it can also be a problem for indigenous Americans, but as Cope
and Hannah (1975) point out, the student's difficulty is relative to
the affluent nature of American society and there are probably very
few American students who genuinely cannot continue at university
because they have insufficient money. Certainly the difficulty is
likely to be more acute in developing countries, where the economies,
especially of late, have been under considerable strain and only
limited funds are available for tertiary education. 1In Zambia,
students are fortunate to receive their accommodation and tuition free-
of-charge, but as will be later observed, the scale of their persocnal
and book allowances, is quite small and many students complain that

they are unable to purchase essential texts.

The problems of adjustment discussed above, serve as examples
of the kind of academic and social difficulty typically experienced
by students on first entering university. We now move away from this
general appraisal of student adjustment problems and focus more
specifically on a particular campus and the kinds of problem
experienced there. The campus under scrutiny, is the main campus of
Zambia's sole university - the University of Zambia. In the early
1960's, when Britain still governed Zambia (then Northern Rhodesia),
the need for indigenous skilled man-power was becoming increasingly
apparent and consequently the Lockwood Commission (1963) was set up
to look into the possibility of founding a new university. The report
recommended that a university be established, which would "respond to
the real needs of the country" and which "on merit would win the

respect and proper recognition of the university world".



The university campus was situated some five miles east of the
centre of the capital city, Lusaka and has subsequently been developed
into a unit of over 3000 full-time students 500 part-time and about
270 academic members of staff., Schools are now established in
Agricul tural Science, Education, Engineering, Humanities and Social
Sciences, Law, Medicine, Mines and Natural Sciences.

The students, who come from all parts of Zambia, are mainly
African, with minority groups of Asians and a very small number of
Furopeans. The majority have experienced a system of education which
is very similar to that of Britain. A relatively low minimum university
entrance requirement of five "o# levels, 1s conpensated for by a
four or five year degreec programme (seven years in the case of medicine),
The usual student progression, is to satisfactorily complete four courses
per year.

The academic staff come from many different backgrounds. Africans
now form the majority, but there are sizeable contingents of

expatriates from Europe and Asia, and a smaller number from America

and Australasia.

The University of Zambia is an interesting campus to investigate,
for a number of reasons. Firstly, although there is considerable
disparity between African universities in general, the University of
Zambia is typical of a number of English speaking universities that
have recently been founded in Central and East Africa, (e.g. Zimbabwe
University, founded in 1957; Nairobi, 19633 Botswana, 1964 and
Malawi, 1974). All the universities are relatively new and have
emanated from the same educational tradition. They draw students from
different tribal backgrounds, employ expatriate teaching staff, have
problems establishing relevant curricula and maintain a precarious

independence from central government. Consequently, research conducted
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on one of these campuses will have a wider relevance and interest,
than to just that campus alone. 1In the case of student adjustment
problems, it is expected that the kinds of problem experienced, will
be very similar for all these students of Central and East African
universities. (Comparative studies between Zambia, Nairobi and Botswana
have recently been initiated). Secondly, very little research has
been conducted on these African campuses and there is a pressing need
to review the progress the universities have made in the years since
their inception. The Zambiaﬁ‘government has recently recognised this
need and 17 years after its inauguration, the University of Zambia

has become the subject of a government Commission of Enquiry (1982).
The reason for the lack of research, is partly because of the newness
of the universities, but also because of heavy staff teaching
cormitments, lack of funds and high staff turnover. The latter
factor is becoming less significant, as more indigenous lecturers are
trained to take over from expatriate staff. Then thirdly, there is
reason to suspect that the typical Zambian undergraduate, experiences
relatively large numbers of adjustment problems, particularly when
compared with his counterpart in an industrially developed part of the
world, e.g. Australasia, Europe and North America.

Some of the reascons for expecting Zambian students to experience
large numbers of adjustment problems have already been mentioned. For
instance,the language of instruction for students in the above conti-
nents, is usually that of their mother tongue. In Zambia, there are some
seven main languages and about 30 different dialects. The students
all arrive at the university with a working command of English (at
least "O" level standard), but frequently find the sophisticated
vocabulary and syntax used in books and by lecturers, difficult to

understand, Similar difficulties arise regarding the studentts

expression of English, both in the oral and written mode.



The contrast between university and school teaching methods, is
another area of difficulty. Genn (1972, 1973) found quantifiable
differences between the Australian university and school learning
environments and it is hypothesised that the larger this difference,
then the greater the number of academic adjustment problems on
entering university. Considerable university/school discrepancies
are present in Zambia, particularly along the continua:(a) rote-
learning to comprehension to critical analysis, and (b) dependent to
independent study. In the first instance, the Zambian schools rely
heavily on repetitive exercise and rote-learning] -because of factors
such as, shortages of books and educational equipment, large classes
(50 pupils are common), and inadequately trained teachers. The
University lecturers however, usually expect an overall comprehension
of the subject matter and an ability to analyse material critically,
With regard to dependent/independent study, the Zambian pupil does
not have the benefit of a sixth-form type of training, before entering
university. As Entwistle (1977) has pointed out, independent study
which is encouraged in the sixth-form, is an important precursor of
the study-methods expected of a university student. The Zambian student
entering the university at the "O" level stage, still has to learn
the study-skills of using the library, scanning books, taking notes
etc, before he is able to fully benefit from the university academic
environment.

The educational level at which the students enter the University
of Zambia, brings into questiqn the appropriateness of the university
teaching-methods for this particular group of university students.

Why not alter the university system and procedures, to more precisely
cater for the students needs? Some departures from the more classic
forms of university education, have been instituted, to try and assist

the student. Continuous assessment is one of these,
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Throughout the academic year the student is given a number of tests
and assignments, which contribute to his final course grade. Most
Zambian students appreciate this kind of structuring of their work
schedule, although it can result in very heavy work-loads, especially
when all the assignments come at the same time. Another disadvantage
is that the continuous assessment system, tends to inhibit the student's
independent study; his free-reading and creative research.

Associated with the above argument regarding the appropriateness
of the university teaching methods, is the much larger question of
the appropriateness of the university itself. A number of authors
both African and European, have criticised the African universities
for being foreign or "alien" institutions, (e.g. Ashby, 1964; Yesufu,
1973), founded for reasons of prestige rather than necessity, As
Ashby put it: "the African wanted a replica of the British university
at its best and the expatriate staff had no other model to offer",
For the University of Zambia, the Lockwood Report (1963) placed the
university in a difficult position. In order to win the '"recognition
of the university world" (P, 22 ) it had to adopt methods, curriculum,
organisation, staff, tradition,etc., which made it difficult to meet
"the real needs of the country" ....... and perhaps also, the needs of
the student. The fundamental problem, is that the role of the
university in developing African countries has either not been identi-
fied, or not been accepted by various sections of the society. It is
not intended to digress further into this discussion of the concept
of an African University, but to note that those students who regard
the university as being "foreign'" or irrelevant to their needs, will
find adjusting to the university's academic and social milieu, much
more difficult than students who are in accord with the traditional
aims and principles of university education. It should also be noted

that disaffected students in developed countries usually have a number



of alternative educational opportunities available to them. In Zambia
the choice is much more limited.

Another problem which exacerbates a Zambian student's adjustment,
is the financial constraint under which his university operates.
Wepner and Sewell (1970) found that a student's persistence at
university, is related to the amount of financial expenditure per
student. Wealthy countries can afford to pay to help their students
adjust to university, for instance by providing a comprehensive
counselling and guidance service. Zambia's wealth and subsequently
the amount of money available for educational purposes, has largely
depended on the success of the copper industry. Recently this has
gone into decline and the University, which is mainly funded by
government grants, has had difficulty in purchasing sufficient materials,
especially books, food, recreational equipment and stationery. The
shortage of books and stationery, adversely affects the student's
academic adjustment. 1In particular, it restricts his capacity to
study independently. Fortunately, the university library is well
stocked and maintained and overseas aid-donors occasionally help to
up-date some of the subject areas. Key course-work texts are usually
placed in a "reserved section" of the library, where they can be
consulted but not borrowed. Most students would prefer to possess
their own key-books for sase of reference, but the government book
allowance is so small, that a typical student can only buy five or
six books per year; presuming the copies are available in the
university bookshop. Similarly, the student has to be very conserva-
tive in his purchase of stationery. The considerable demand for
redundant computer paper, is an example of the pecuniary difficulties
that students face in this respect. Food problems and insufficient

recreational facilities, can also be expected to adversely affect the

Students social adjustment. As mentioned in Chapter I, the quality and



and variety of food purchased by the university has already resulted
in student demonstrations and boycotting of lectures. Recreational
facilities are of great assistance in helping a new student to feel

at home and they provide the social contacts from which friendships
subsequently emerge. However, financial constraint has meant that

the university still has no dance-hall or swimming pool and inadequate
sums of money are available.for sports equipment and common-room

Tacilities.

What other reasons are there for expecting Zambian students to
have large numbers of adjustment problems? The research literature
indicates that certain categories of student, are particularly prone
to adjustment problems and two categories, which are expected to be well
represented in the Zambian student population, will now be discussed.
The first concerns the socio-economic background of the student; as
indicated by parental education, income and occupation., Sewell and
Shah (1967) and Astin (1970) in America, found that students with a
high socio-economic background were less susceptible to academic
problems and more likely to obtain a degree, than students with a
low background. Similar findings were reported by Lucas et al. (1966)
in Britain and Schonell (1963) in Australia. Occasionally, contrary
reports are obtained, indicating that low socio-economic students
obtain better academic results than high socio-economic students
(e«ges Hopkins et al., 1958). The rationale for the latter results,
is that the "lower class'" students are more highly motivated toward
academic success. The more usual finding however, is that students
Who have the benefit of highly educated, affluent parents, are likely
to do well at university. Chase (1970) and Spady (1971) looked
specifically at the educational level achieved by the parents, a factor

which Astin (op.cit.) reported to be the best predictor of university
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successs. They found that college dropouts usually come from less
educated parents, whereas college ''persisters'" have better educated
parents. Astin (1975) also explored the relationship between
parental income and dropout and found that the less affluent the
family, then the more difficulties the student had and the greater
the possibility of dropout. 1In Zambia, the socio-economic background
of the majority of the students!' parents, is expected to be quite
low, particularly with regard to the parentst'! educational level and
income. The majority of Zambian parents have received very little
formal education, because prior to independence in 1964, there were
very few schools available for African education. The number of
Zambians possessing degrees at the end of 1964, was estimated to be
a mere 100, (Mwanakatwe, 1968). Similarly, parental income is
generally quite small, A minority of "apamwamba'" Zambians are very
affluent, but the large majority of people have just sufficient for
their basic family needs and there is little to spare for their
children's educational requirements,

Another type of student who is susceptible to adjustment problems,
is the one who comes from a rural background (Summerskill, 1962);
although once again it is possible to find contrary results, (e.g.
Saunders, 1956). About 55% of the six million Zambian population, is
estimated to live in a rural environment, (Census of population and
Housing, 1980). One factor which is likely to exacerbate the student's
adjustment, is the size of the disparity that exists between Zambia's
rural and urban settings. This is much greater than in most
industrially developed countries. The typical rural community consists
of a number of relatively isolated villages, involved in subsistence

agriculture. Their life-style has probably changed very little over

the last two to three hundred years.



In contrast, the new urban centres of Lusaka and the Copperbelt,
possess facilities and amenities which compare very favourably with

the most modern cities in Europe and America. In addition the

Zambian urban schools are usually better equipped and staffed than
their rural counterparts. This is due to transport problems to the
rural areas and teacher preference for the urban areas. The University
of Zambia campus is part of the new urban life-style and consequently
it is expected that students from a rural environment will encounter

more problems of adjustment, than their urban counterparts,

The previously discussed factors of: language difficulty, teaching
methods, the "foreign" nature of the university, lack of finance,
socio-economic background and rural/urban disparity, suggest that
Zambianstudents will experience considerable numbers of adjustment
problems and relatively more adjustment problems than their counterw
parts in developed areas of the world. There are however, a smaller
number of factors, sometimes not found on other campuses, which
could be expected to assist a Zambian student's adjustment. These are
(a) the high proportion of students in halls of residence (b) the
small size of the university (c) students do a period of National
Service before entering university and (d) the university's Counselling
and CGuidance Service,

The majority of students at the University of Zambia live in Halls
of Residence and as indicated earlier in this chapter, this is expected
to be of considerable help to the students when they first enter
university, (Alfert, Newfield, Langley, op.cit.). Of further assistance
to the students, is the relatively small size of the University,
Adjusting to a campus of 3000 students is presumably easier than
adjusting to larger institutions, some of which contain as many as

30,000 students (e.g. the University of California, Berkeley).
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Nelson (1966) supports this view by reporting that smaller American
colleges have lower dropout rates than larger ones, but surprisingly
Kamens (1971) found the opposite to be true. Presumably, the social
infrastructure and facilities of the university in question, are more
influential on student adjustment, than simple '"size of institution."

A factor which is likely to influence both social and academic
adjustment, is the maturity of the student on entering university.
The majority of Zambians have done a period of National Service just
before entering university and this might be of benefit to them in
their subsequent adjustment. Certainly a gap between school and
university has frequently been found beneficial for other students,
Thomas et al. (1938), the Commonwealth Office of Education (1959)
and Zweig (1963), all report that an interval between school and
university, resulted in improved academic performance.

One final facility which could assist the student's adjustment,
is the University Counselling and Guidance Service. At the inception
of the University, the Lockwood report emphasised the need for good
counselling facilities, particularly as the students enter the
University with "O" levels rather than "A" levels. A rudimentary
service was in existence until 1978, when it was upgraded following
a Dean of Students recommendation, (Kasoma, 1978). Three full-time
workers are now available for consultation at the Student Centre
and the University Chaplaincy provides another two part-time

counsellors, one for catholics and one for protestants,

This chapter began by looking at the kind of adjustment problem
typically experienced by students on entering university. It then
focused on a relatively unknown campus in a developing country and
discussed the likelihood of the students experiencing difficulties.
A variety of reasons were subsequently given for expecting those

students to experience considerable adjustment problems, particularly



when compared with students from developed parts of the world., The
next chapter goes on to formulate a number of hypotheses that have
been suggested by the previous discussion and to adopt a research
design which will enable these hypotheses to be tested on an

appropriate undergraduate population sample.



CHAPTER 3

HYPOTHESES

The preceding chapter has suggested a number of research hypo-
theses concerning Zambian students and their adjustment problems.
These will now be presented in a general form and will then be
operationalized using the criteria sugrested by Travers (1969), i.e.

the hypotheses will he made testable.

Firstly and most importantly, it is expected that Zambian students
will experience academic and social adjustment problems when they
transfer from school to university. I1f no adjustment problems are
experienced, then the research study is at an end. However, it is
unlikely that Zambian students are any different from other university
undergraduates who report a wide variety of difficulties. Furthermore,
a number of reasons have been given for expecting Zambian students to
experience relatively large numbers of adjustment problems, e.g. they
are taught in a second language, there are considerable differences
between school and university teaching methods etc., etc. (P. 24f.).

Presuming that the Zambian students do indicate that they have
adjustment problems, it is expected that the problems reported will
be primarily academic in nature i.e. the number of academic problems
indicated will exceed the number of social problems. This is in
accordance with other research findings (Sen, Goldthorpe, op.cit.)
and the experience of those involved in student counselling (Blaine
and McArthur, op.cit,),

The next issue concerns the type or kind of adjustment problem
that the students are likely to experience., Because of the similarities

that exist between the practices procedures and personnel of the
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University of Zambia and other universities, the Zambian students are
expected to experience some of the typical student difficulties
reported in Chapter 2, e.g. the lecture system, loneliness etc..
Conversely, the unique characteristics of the university of Zambia
(the staff, students etc.) will result in some adjustment problems
that are peculiar to the Zambian campus.

The following three issues are concerned with whether or not
the adjustment problems experienced by the Zambian students are likely
to be a cause for concern, i.e. will they exceed the criteria of
acceptability with regard to potency, generality and persistency,
outlined in chapter I.

The potency of an adjustment problem was considered acceptable
if it was indicated by the students to be a "slight problem", but
not if it was "a problem" or "a severe problem". The incidence of
campus unrest and student dropout from the University of Zambia,
suggest that some of the adjustment problems are "potent", i.e. the
students will label them a problem or a severe problem.,

The generality of an adjustment problem has been deemed acceptable
(for the purpose of this thesis) if it is experienced by less than one
third of the student population (chapter I)e Tt is difficult to know
whether certain adjustment problems will exceed this criterion of
acceptability, but some difficulties are commonly referred to by
Gambian students and this, coupled with the incidence of campus unrest,
sugpest that certain problems will be generally experienced.

The persistency of most student adjustment problems is expected
to be quite short. However, the involvement of second, third and
fourth-year students in disturbances on the campus and their inclusion
in student dropout, indicates that some of the problems will be

unacceptably persistent, i.e. they will continue into the second and

subsequent years at the university. The particular concern of this



research study will be persistent "potent" problems and persistent
"generally reported" problems. Persistent problems which are "slight"
or experienced by less than one third of the population, are

acceptable.

In the next section,the focus of attention moves away from the
adjustment problems experienced by the students and on to the Zambian
students themselves, Observations of the student's behaviour on
campus will be combined with research results obtained from other
studies, to produce a number of expectations with regard to various
categories of Zambian student. TFor instance, some students on the
Zambian campus are observed to use their mother tongue to communicate
outside the lecture room, others use the English medium. African
students are known to experience linguistic problems when they come
to university (Sen, Goldthorpe, op.cit.) and it is expected that
those students who do not speak English all the time, will have more
problems. The presumption being that these students are less competent
in their use of English,

The socio-economic background of university students was also
discussed in chapter 2 (Sewell and Shah, Lucas et al., Schonell,
op. cite.) and it is subsequently expected that Zambian students who
emanate from a low socio-economic background, as indicated by
parental education, income and occupation, will have more adjustment
problems. The reason being, that these studants will have received
less academic and financial assistance and will not have had the
opportunity to emulate an educated 'model',

Associated with the above postulate, is a further prediction
regarding Zambian students who come from big families., 1In many
sections of Zambian society it is still considered prestigious to have

a large number of children. Small (1966) in his study of New Zealand
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students, found that academic success was associated with smaller
rather than larger families and it is expected that Zambian students
Trom large families will have more adjustment problems. The reasons
are similar to those stated above, i.e. the students receive less
financial and academic assistance.

Another category of student which is well represented on the
campus, is the student from a rural background. He is expected to
have more adjustment problems (Summerskill, op.cit.) because he has
to adapt to the urban environment of which the University is a part
and because he is more likely to have been educated in an inferior
school,

The maturity of students was discussed in chapter 2, in connection
with the period of National Service that most Zambians have to under-
go before entering the university. It was suggested that Zambia
National Service would help to make the students more mature and
provide a 'breathing space" before the commencement of university
studies, (Thomas et al., Zweig, op.cit.). Thus,it is expected that
Students who have not done Zambia National Service will experience
more adjustment problems.

A corollary to this maturity prediction is that younger students
will experience more adjustment problems than older students. The
research literature gives some support for this viewpoint (Bledsoe,
19533 Sen, 1970) although it should be noted that a significant
number of reports have found the opposite to be true, e.g. Posthumus,
1965; Small, 1966. The length and nature of any interval between
school and university, could be responsible for the differences in

the findings.

The social maturity of a student and his vulnerability to feelings

of loneliness, are also expected to be influenced by whether or not



a student has attended boarding school. 1In Zambia, students frequently
attend boarding school, particularly at the secondary level, because
there is no educational facility close to their home. These pupils
experience an early separation from their families and thus will be
relatively antonomous by the time they reach university. Conversely,
day pupils are leaving home for the first time and the associated
feelings of loneliness are expected to result in more adjustment
problems (Gray and Short, Lucas et al., op.cit.),

One apparent contradiction to the maturity issue is anticipated
with regard to married students. Although these students tend to be
older, it is expected that they will experience more adjustment
problems, because they have to attend to their family's needs at the
same time as pursuing their university career. Sen's (1970) results
are relevant, as she found that African students particularly missed
the companionship of their wives and children. The Asian and Middle
Fastern students were comparatively unaffected by being separated
from their families,

An important issue that has not been specifically discussed in
relation te adjustment problems, is sex difference. Do male or female
students experience more adjustment problems? There is an abundance
of research evidence, but it is often contradictory - some results
indicating that men have more problems (e.g. Hill, 1966) and others
that women are more susceptible (Holmes, 1959). Doubtless the cultural
setting of the particular university is an important factor, but in
Zambia where women occupy a traditionally subservient role, it is
expected that female students will experience more adjustment problems
than males. Academically they are likely to feel inferior to their

male colleagues and socially, where they are in a considerable minority,

they can expect difficulties in integration.



Another well documented area, is the scholastic record of a
student and its relationship to subsequent university success., The
obvious expectation, is that students with a relatively poor
scholastic record will experience more adjustment problems than
students with a good record. Many research workers have supported
this conclusion., For instance, Anderson's (1964) work with Australian
students, together with a review of the relevant literature, concluded
that school grades were usually the best predictor of university
success. In New Zealand, Parkyn (1959) reported a positive correlation
of .36, between school results and first-year university performance,
This was replicated by Irvine (1966) in the United States, with a
correlation of .34. The latter study also indicated that scholastic
performance was a good predictor of subsequent university
persistence, i.e. pupils who did well at school, were less susceptible
to university dropout.

The two final expectations are "local" issues, There is no
documentary evidence to which they relate, but they are included
because they are of interest to the University community,

The first involves the "quota system" that the University of
Zambia is obliged to operate in order to help fulfil the country's
manpower requirements. When a student applies to enter the university,
he indicates which of the four entry schools, Agriculture, Education,
Humanities and Social Sciences or Natural Sciences, he would prefer
to study in. If the quota for that school has already been filled,
the student is redirected to the school of his second or subsequent
choice, Certain schools, such as Natural Sciences are very popular
and tend to be filled by "first-choice!" students. Education however,
is looked upon less favourably., This is because the status and ircome
of teachers in Zambia, is at present quite low. Consequently the

School of Education contains many students who would prefer to be



studying elsewhere and presumably this has an adverse affect on their
academic motivation., Thus,it is expected that School of Education
students will experience more adjustment problems than students from
other Schools.

The second,concerns the different tribal groupings that make up
the Zambian student population. Tt is of interest to ascertain
whether students from certain tribes experience more adjustment
problems than others. Some tribal groups might find it difficult to
relate to the remainder of the university population, or might
experience relatively more academic problems, as a result of inferior
educational facilities in their home area, cultural predisposition,

rural background,etca..

In order to test the preceding general hypotheses it is now
necessary for them to be made operational. They need to be defined
in terms of observations that can be made, or put in more scientific
language, they need to be expressed in terms of variables that can
be measured, (a variable is any characteristic, attribute or phenomenon
that can take on different values). In the case of the Zambian
students, there were no existing scales or questionnaires that could
be used to make the appropriate measurements., These had to be
constructed and the procedure adopted, together with a general outline
of the research design, is given below. More specific details
regarding the subjects, questionnaires, variables, procedures and

data analyses,are given in the subsequent chapters.

The first fact to establish, is whether or not Zambian first
vear students actually experience adjustment problems. To do this
a "Preliminary Survey" was conducted in which students and staff were

asked, "what adjustment problems do Zambian university undergraduates



- MO

experience?" TForty five adjustment problems were reported in total -
the details are given in chapter 4. The survey also helped to establish
the type of adjustment problem experienced, e.g. the number and variety
of academic problems, the number and variety of social problems and
whether the problems were similar or different to those reported by
other university students. The results of this survey - the existence
of adjustment problems and the nature of the problems - were validated
in two subsequent Trial Surveys (chapter 5) and in the Main Survey
itself (chapter 6).

The main survey questionnaire was based on the results of the
Preliminary and Trial Surveys and consisted of 30 bio-data variables
(e.g. age, sex, etc.,) and 40 adjustment problem variables (e.g.
"obtaining the necessary motivation to study hard is a severe problem/
problem/slight problem"; '"working alongside women is a severe problem/
problem/slight problem) etc., etc.). The adjustment problem variables
were derived from the preceding surveys in the manner described in
detail in chapters 4 and 5. The data obtained from the main survey
was used to ascertain the potency and generality of the 40 adjustment
problems and to determine which categories of Zambian student
experienced more adjustment problems, Some categories were sub-
sequently identified as "high-adjustment problem" groups and new
hypotheses were constructed with regard to the kind of adjustment
problems that these students were experiencing (i.e. academic, social
or study-skill problems - chapter 6).

The remaining hypothesis concerned the persistence of the
ad justment problems. This was investigated by administering the main
questionnaire to a "matched" group of fourth-year students (chapter 7)
and comparing first and fourth-year results. The empirical work
concluded with a number of follow-up interviews (chapter 8), which

helped to suggest ways in which the problems might be overcome(chapter 9},



w W

while at the same time checking the reliability of the main survey
data and indicating why the high-adjustment problem groups experienced

more problems,

Having given an indicaticn of the measures to be used in the
study of Zambian student adjustment problems, it is now possible to
restate in operational terms, the hypotheses outlined earlier in this
chapler. The operationalized hypotheses are shown in table I below.
It should be noted that the first six items might be more accurately
referred to as "predictions" (Tuckman, 1978), as one of the criteria
of a hypothesis is that it should refer to relationships between +two
or more variables, (Travers, op. cit.). Both predictions and hypotheses
are included in the table however, as together they provide a
sequential picture of the work undertaken in the subsequent chapters.
The phrase 'greater adjustment problems" which is used in items
7 to 18, refers to both the quantity and quality of adjustment problems,
i.e. the category of student concerned, experiences significantly
more adjustment problems and/or a significantly greater severity of
adjustment problem (the ,05 level is taken to indicate significance).
Bio-data details and averages, referred to in the hypotheses, are
derived from the information given in the main questionnaire. The

word "students'" is used to denote ”first-yea; students",

Table It Eighteen hypotheses and predictions regarding Zambian

student adjustment preoblems (APs)

Hypothesis or prediction Brief rationale
1. | The majority of the adjustment problems The university is
reported by Zambian first-year students in an academic institu=-
the Preliminary Survey will be academic tion., The evidsace
rather than social in nature. of previous resgarch
and reports.

{contad).



Table I:(contd)

w WP =

Eighteen hypotheses and predictions regarding

Zambian student adjustment problems (APs)

Hypothesis or prediction

Some of the adjustment problems referred
to by the students in the Preliminary
Survey will be similar to the adjustment
problems referred to by other students in
the Review of Literature. '

Brief rationale

—

The similarities that
exist between the
University of Zambia
and other universities,

%« | Some of the adjustment problems referred to The University of
by students in the Preliminary Survey will Zambia has its own
be peculiar to the University of Zambia unique characteristics.
campus,

4, | Some of the adjustment problems contained Campus unrest, student
in the main questionnaire will be a cause dropout, staff and
for concern because they are potent, ie. counsellor evidence,
the average response given to them by the
population sample will be nearer to "a
problem" than "a slight problem."

5. | Some of the adjustment problems contained Campus unrest, staff
in the main questionnaire will be a cause and counsellor
for concern because they are generally evidence.
experienced, i.e. they will be reported
by 4 or more of the student population.

6. | Some of the adjustment problems contained Fourth-year involve-
in the main questionnaire will be a cause ment in campus unrest
for concern because they are persistent, and dropout. Staff
i.e. the fourth-years will experience and counsellor
similar adjustment problems to the first- evidence,
years,

7¢ | Students who indicate that they do not use Lack of conpetence
English as their main language on campus and practice in the
will have greater adjustment problems than English language.
students who indicate that English is their
main language.,

3¢ | Students with a low socio-economic back - Less academic

ground, as indicated by parental education,
income and occupation, will have greater
ad justment problems than students from

a high socio-economic background (see
chapter 6 for a further breakdown of this
hypothesis)

assistance, emulation
and encouragement,
Less financial
supporte.

(contd.)
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(contd)

Hypothesis or prediction

!

Brief rationale

9, Students with a higher than average number Less academic
of siblings will have greater adjustment assistance and
problems than students with a lower than encouragement. Less
average number of siblings. financial support.

10, | Students from a rural background will have The University is part
preater adjustment problems than students of the urban environ-
from an urban background. ment, Inferior

educational facilities
in rural areas.

11. | Students who have not done Zambia National Non Zambia National
Service(ZNS) will have greater adjustment Service students are
problems than students who have completed less mature. ZNS
Zambia National Service. provides a '"breathing

space'" between school
and University.

12« | Students who are younger than average Younger students are
will have greater adjustment problems than less mature.
students who are older than average.

13, | Students who have not been to boarding Non-boarding students
school will have greater adjustment are unused to being
problems than students who have been to separated from their
boarding school, (see Chapter 6 for a families, Less social
further breakdown of this hypothesis), maturity.

1%. | Married students will have greater adjust- Divided allegiance
ment problems than single students, between family respons-

ibilities and Universi-
ty career.

15, | Female students will have greater The woman's tradition-
adjustment prcblems than male students. ally subservient role

in Zambia,

16, | Students with division 2 in their Grade 7, Less academic
Torm 3 and CSC school exam results, will competence.
have greater adjustment problems than
students with division I in these exams.

17« | School of Education students will have Lack of interest in
greater adjustment problems than students subjects being studied.
in the other entry Schools,

18+ | Students from tribal group X, as indicated Inferior educational

by mother tongue, will have greater adjust-

ment problems than students from tribal
group Y. (X and Y will be substituted by
the various tribal groups indic~ted in
the main questionnaire).

facilities, Cultural
predisposition. Rural
background.




The statistical techniques used to test the 18 hypotheses will
now be briefly outlinede. Tuller details are given in the subsequent
chapters.,

The distribution of variables e.g. the number of students,
adjustment problems or reasons for adjustment problems, falling into
certain categories was ascertained by a simple frequency count,

The Preliminary Survey was sufficiently small for this to be done

by hand, but with the Main and Fourth-Year Surveys, a computer was
useds Means, standard deviations etc.,of the numerical bio-data and
the severity of adjustment problems, were calculated using traditional
formulae. Two new variables NOAPS and SEVAPS were created by counting
the number of adjustment problems experienced by each student and

by obtaining an index of the total severity of adjustment problems
experienced by each student (see chapter 5).

Relationships between variables,e.g. between various bio-data
and NOAPS and SEVAPS, were initially explored using Pearson product-
moment correlation, chi-square and Kendall's Tau C statistics, (the
measure of association chosen, depending on the level of measurement
of the independent and dependent variables). Factor analyses were
employed to identify redundant adjustment problem variables and to
identify associated groups of adjustment-problem variables. The
comparison of student categories for NOAPS and SEVAPS (hypotheses
7 - 18) and for academic, social and study-skill problems was carried
out using t - tests. Because the student groups were not mutually
exclusive, (e.g. "older" students include '"married" students, etc.),

a multiple regression analysis was conducted to ascertain which bio-
data variables were most influential in determining the number and

severity of adjustment problems.,
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CHAPTER 4

The Preliminary Survey

The primary objective of the preliminary survey was to establish
that Zambian students do experience adjustment problems when they
transfer from school to University and then to obtain some indication
of the type of problem experienced., In order to accomplish this, a
simple open-ended question,''What adjustment problems do Zambian
university undergraduates experience?", was cyclostyled and distributed
to 30 male and female first-year students, 10 members of the academic
staff and 10 members of the administrative staff. The university staff
were included in the survey, in order to establish the widest range
of possible problem areas, experienced by the students., For instance,
the staff might be aware of problems that students are too embarrassed
to include. Representatives of all four entry schools, (Agriculture,
Education, Humanities and Social Sciences, Natural Sciences) were
present in the student and academic staff populations.

The responses obtained from the 50 subjects indicated that Zambian
students do experience a large number and wide range of adjustment
problems, when they transfer from school to university. None of the
student sub-sample had exXperienced a completely problem-free transfer.
45 different kinds of adjustment problems were mentioned in all, 26
of which were identified as being academic in nature and 19 as social,
(see hypothesis 1, chapter 3). A description of the student's
difficulties is given in table 2 below, together with the number of
students and staff referring to the problem. With regard to hypotheses
2 and 3, it will be noted that some of the problems are similar to
those reported by foreign university students, (e.g, motivational

difficulties, finance and loneliness), while others (e.g. the quota



system, ethnic difficulties and catering facilities) are more

-
s il

particularly related to circumstances prevailing on the Zambian campus.

The responses given by the academic and administrative staff, have

not been analysed separately, owing to the considerable functional

overlap that exists between the two groups, (e.g. Heads of Department

and Deans of School, although mainly involved with administrative

matters, are also involved in teaching).,

Table 2: The Academic and Social Adjustment Problems referred to in

-the Preliminary Survey.

Academic Adjustment Problems Students Staff
referring to| referring to
problem problem
N

1« | Insufficient money to buy books. 20 b
2e Difficulty in adjusting to intrinsic
rather than extrinsic motivation, 7 10
Se Lack of advice concerning which courses to
take' 8 8
L, | Lack of study skills. 5 7
Se Required texts not awailable in library or
bookshop. 9 2
6. | Problems associated with studying in a
second language. 2 7
7 Difficulties associated with helping the
family at the same time as attending
university. L 3
8. Adopting a critical attitude to the
material being studied. 6
9. Quality of teaching given by staff is poor, b
10 Students forced by a quota system into a
particular programme. L il
H i ™Y Course programmes involve a work-load which
is too heavy, 3 2
124 Students do not know how to use the library
properly. 1 )
135 Understanding and not rote-learning of
material, is required. 0 L

(Contd,)




Table a (contd)

Academic Adjustment Problems Students Staff
referring to |referring to
problem problem
(Max.= 30) (Max.= 20)

1. Staff perceived by students as being

remote/authoritarian. L 0
15 Students dissatisfied with marking

system.,
16 Female students are lazy and passive. 3
1% Inadequate feedback of results concerning

student progresse. 1 2
10, | Students have to adapt to staff from many

different cultural backgrounds. 0 3
19. Students reading and comprehension-speed

is too slow. 0 3
20, Answering questions in a vague and verbose

manner. 0 2
21, Previous education inadequate for university

work., 0 2
22 Course timetables conflict. 1
23, Student politics interfere with academic

work. 1
2y | Female staff resented by male students, 1
25, The library has too short a loan-period. 1 0
26. Not enough books can be borrowed from the

library at any one time. 1 0

Social Adjustment Problems

27 Insufficient money for personal requirements] 9 8
28. Difficulties with regard to relationships

with the opposite sex. 9 D
29. Ethnic differences limit social integration.| 4 7
30, Poor quality food in canteens. 9 2
37 Difficulties in making friends. 6 by
%2 Lack of general entertainment facilities, 7 2
5% Too few sporting amenities. 5 3
3l An absence of cultural societies (singing,

dancing etc.).
T Lack of privacy in Halls of Residence, 5 1
%6, Insufficient food from canteens, 5 1
370 Students find it difficult to budget their

financial resources. 0 ly




ﬁHﬁL}LfA(Contd)

Social Adjustument Problems Students Staff
referring to| referring to
problem problem
(Max.= 30) (Max.= 20)

30e | Size and complexity of university campus

Tfound intimidating. 1 1
%9 | Poor maintenance of Halls ol RNesidence. 2
iUs | ixcessive drinking by male students, 0 2
1, |Relipgious stuwdents isolated from rest of

student body. 0 1
2. |Academically competent [emale students,

isolated from peerse. 0 1
k%, |Favouritism shown in allocation of accommoda-

biohe 1 0
bly, |pifficulties in adjusting to room-mate. 0
L5, |Students living off-campus find social

integration more difficult, 0 g

As will be seen from table 2, there are consideravle differences
betueen the proportions of students and staff referring to a particular
problens TFor example, two thirds of the students refer to the lack of
Tinonce for buying books, whereas only one fifth of the staff were aware
nl the problem. Conversely, one hualf of the staff refer to student
motivational problems, while less than a quarter of the students consider
motivaltion to be a problems Obviously the students are more aware of
cortain problems than the staff and vice versa, althoupgh in these
narticular cases there is apgrecment between students and staff that the
nroblens do exist. Unlike item 8 - "Adopting a critical attitude to the
material being studied!" -.which is only referred to by staff and item 39 -

tlww'"poor maintenance of Halls of Residence" - which is only referred to
by students. A total of seven adjustuent problems are referred to by
students alone and 15 by staff alone. Presumably the students are well
aunre of their own difficulties and thus the former seven adjustment

nroblens can be accepted,

The reason for the 15 problems not being reported by the
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students,is unknowne. Tt could be that they only exist in the staff's
imapination, or that a larger sample of students would have referred
to the adjustment problems, or, as mentioned earlier, the students
are reluctant to acknowledge their existence. The validity of the
problems mentioned by staff alone, and indeed the validity of all

of the adjustment problems referred to in this introductory study,

will be tackled in the subsequent research,

A simplified view of the problems indicated by this population
sample is obtained by categorizing the 45 adjustment problems under
a number of generic headings, e.g. items 5, 12, 19, 25 and 26 in table
2, can be categorized as problems associated with "books". The
pleture that subsequently emerges is shown in tables 3 and 4. The
"constellation" of academic problems, contains four major problem areas:
"study problems'", "the course programme!", "staff-student relationships"
and "books"., HEach problem area or'"planet", comprises the sum of the
individual adjustment problems or "moons". The social constellation is
slightly simpler than the academic, but still contains four significant
problem areas: '"social integration,'" "leisure activities," "catering"
and "accommodation'. Financial problems have a place in both conste-
llations. The size of each planet is indicative of the "importance!
of the problem, i.e. the number of students and staff who refer to it.
The largest problem areas referred to by this preliminary population
sample, were: studying (56 references), finance (45 references)

and social integration (41 references).

The conclusions that may be drawn from this preliminary survey,
are restricted by the small size of the population sample. However
the survey has suggested that:i(a) Zambian students do experience a
large number and wide variety of adjustment problems,(b) the majority of

the adjustment problems are academic in nature (hypothesis 1),(c) some
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TABLY 4%: THE CONSTELLATTON OF SOCTAL PPROBLEMS

Whcadomic" female Gthnic

o 4 i Fioat
students isolateq +dentification

Difficulties in relating
to opposite sex

T.oneliness

Social
integration

Room-mate adjustment Absence of
b q difficulty cultural societies
Poor

refs, sporting

facilities

Campus too
larpe wund
connlex

Religious students

i o isolated —
students Le}uurb
isolated activities

Tnadequate
entertainmenth
facilities

Excessive
drinking

STUDENT

HODY

Favouritism shown in
allocation of accommodation

Lack of privacy
Insufficient
food

Poor maintenance
of accommodation

inancial
problems

17 refs,

Insufficient money for

. Poor quality
nersonal requirements

food



A

~
1
i

Zambian adjustment problems are typical of the adjustment problems
experienced by students in other parts of the world (hypothesis 2)
and (d) others are peculiar to the Zambian campus (hypothesis 3).

A larger study is now necessary, in order to validate these results
and to test the remaining hypotheses; for example,which (if any) of
the adjustment problems indicated by this sample, reach the criteria
of potency or generality outlined in the first chapter? The develop~-
ment of the questionnaire to be used on this large sample of students,
is the subject of the next chapter. Two prototype questionnaires were
uscd with a further 53 students and 11 members of staff, before the
instrument was ready for administration to the main population

sample.
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CHAPTER 5

Constructing the Main Survey Instrument

e process of coenstructing the wmain survey questionnaire,
comtenced with a scrutiny of the 45 adjustment problems listed in table Z.
i'he wording of some of these adjustment problems was subsequently
¢! nneed in order to suit the familiar Fnglish usage of the Yambian
Tirst-year students, e.g. "insufficient money to buy books" (table 2,
item 1) was changed to, "the money I have available to buy books" and
Hdifficulty in adjuctin- to intrinsic rathier than extrinsic motivation!
(item 2), was gimplified to, "studying hard", In some cases two or more
stoterents were used to describe one adjustment problem. Thus, item 6
("sroblems associated with studying in a second language"), was subdivided
into expression and comprehension difficulties in written and spoken
“n-lish, In other cases, one statement was used to describe two or more
adiustment problems, e.g. '"the accommodation provided in Halls of
esidence!" embodied items 35, %9 and 43. The comments of students and
stofl were used in order to composie these derived statements of the
adjustment problems, Forty-three statements were eventually formulated
to replace those listed in table 2. Twenty-nine of the statements were
in the academic section and 14 in the social section,

Tn order to establish the polency of each adjustment problem, a
ratins scale was devised in which the student had to indicate whether
o stotement was "a severe problem'", "a vroblem', "a slipht problem" or
"net a problem". Tor instance, item 1 on the guestionnaire was given as

followss:

s 18 A we I8 8 | ew 18 B | we is
severe | problem |slight |[nor a
problem | for me |problem |problem
for me for me | for me

1« Hitwdying hard + o o« « = o
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(The student is requested to place a tick in the appropriate column).

The causes of the adjustment problems, were then investigated by
formulating some of the more likely causes and appending them to the
statement of the problem, Thus, in the above example, the student who
had indicated that "studying hard is a problem," was next required to
place a tick against one or more of the following alternatives:

) because my teachers fail to encourage me.

(2) because there are too many other things to be done on campus.

(3) because the work is too difficult.

(4) because my residence is too noilsy.
4t the end of this section the respondents were asked to state if they
had any other reasons for the adjustment problems, or if there were
any comments they wished to make concerning the nature or wording of

the problem statements,

The personal details of the students completing the questionnaire
were obtained in a section of 28 items, which preceded the adjustment
problem statements. The items ranged from '"name ", '"'computer number',
"age" and '"sex" to,"what language do you mainly speak with your friends

on campus?" and "have you ever made use of the Student Counselling

Service?"

The questionnaire was completed with a sentence requesting students
to indicate whether there were any other adjustment problems of any
nature that they had experienced, but which had not been mentioned,

(The original questionnaire also contained a further 11 ancillary
questions - appendix A, items 16, 18, 23, 29, 34, 36, 45, 46, 48, 4o
and 51 - which were subsequently removed and more appropriately placed

in the follow-up interviews).

The final draft of this "first-trial questionnaire'" (see appendix
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A), was given to 20 students and 11 members of staff., The main purpose
ol the trial-run was to establish the appropriateness of the content,
phraseology, instructions and layout of the survey instrument. The
students (12 from Education, 8 from Natural Sciences, 15 males and

5 females), were asked to complete the questionnaire according to the
inslructions, while staff were asked to comment on the content etc.,
indicated above. The students were alsoc told to note down the time
required to complete the questionnaire.

The results of the survey were as follows. Firstly, the inclusion
ol the 15 adjustment problems, originally referred to by staff alone,
(see chapter 4), was endorsed, because the majority of students
aclinowledged the existence of these difficulties. '"Having women
lecturers" was the least acknowledged adjustment problem with four
references., Secondly, no further adjustment problems were suggested
by the population sample. Only seven students responded to the request
for "other adjustment problems!" and the problems they gave were all
covered by the existing statements, e.g. one student stated that "the
povernment does not give the students enough money', This problem is
already included in the questionnaire by items 33 and %5, (see appendix
A)e Thus, the content of the questionnaire seems to cover the
majority of adjustment problems experienced by Zambian students, This
assertion is given further confirmation in the main survey (P. 70).

The comments given by staff, students and project supervisor on
the content, phraseology, instructions and layout of the questionnaire,
resulted in some other amendments being made. For example, the
problem statement "studying hard'", was again changed to '"obtaining the
necessary motivation to studying hard". The introduction to the
questionnaire was revised to allow students to be anonymous and another
instruction for completing the questionnaire was added (and the layout

altered) to prevent students responding to reasons for an adjustment
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problem , after they had indicated that there was not a problem,

lore fundamental changes were required in the bio-data section
of the questionnaire. This was completely re-written in order to make
the generated information more suitable for computer processing. The
result of these amendments, was the questionnaire shown in appendix B

- the "second-trial questionnaire',

Before submitting the questionnaire to the maih population sample,
a final trial-run was conducted, this time using 38 first-year students.
The purpose of the trial, was to evaluate the statistical procedures
that would be used and to see if the questionnaire could be reduced
in length, by removing redundant items. The time taken to complete
the first-trial questionnaire (approximately 45 minutes for the average
student) was not unsatisfactory, but any reduction in length without
the loss of information, would help increase the efficiency of the
main survey., A final trial also enabled last-minute adjustments to
be made tc the phraseology, layout etc., established by the previous
SUrvey.

The %8 students were asked to complete the questionnaires in their
oun time. Thirty-four responses were received but one had to be dise
carded because it was incorrectly complcted. The information from the
remaining 33 questionnaires, each containing 78 variables (34 bio-data,
29 academic and 15 social - see appendix B), was transferred to data
coding sheets using cellulose templates. Missing values and alternative
responses were coded separately. The data was then punched on to
computer cards and subjected to a number of statistical analyses. The
majority of this work was carried out on an ICL 2904 computer, using
sub-routines from the Statistical Package for Social Science (SPSS),
Version G, (1975). (Because of core limitations experienced with this

packape when using factor analytic techniques, some of the work was



transferred to an IBM 370/145 and the Scientific Subroutine Package,

Version 3, 1970),

The following statistical procedures were tried out: (a) The
population sample was analysed using the "frequencies" and '"condes-
criptive" subprogrammes., Thus, the number of students falling into
certain categories was obtained, (e.g. 27 males, 6 females; twenty
education students, 8 humanities students, 5 natural sciences
students, etc., etc.), together with the means, standard deviations
etce of the numerical data, (e.g. the average age of these students
was 20.7 years, S.D = 2.8 years, etc., etc.)

(b) The condescriptive and frequencies subprogrammes were also
used to focus on each of the 44 adjustment problems in turn and to
establish their relative potency and generality. For this particular
population sample, the most potent adjustment problem coincided with
the most generally experienced problem, namely "obtaining the
prescribed texts for course work,"

(¢) To examine the adjustment problems experienced by particular
categories of student it was necessary to create two new variables,
"NOAPS" and "SEVAPS'", The first stage in the computation, was to
assign numericai values to the student responses of "a severe problem',
"a problem" and "a slight problem". In the subsequent statistics,

"a severe problem" has been given a weighting of %, "a problem" a
weighting of 2, "a slight problem" a weighting of 41 and "NOT a
problem" a weighting of zero.

NOAPS is simply the number of adjustment problems experienced
by a student and is obtained by counting all the non-zero weightings.
For this particular population sample, the mean of NOAPS was 20 i.e.
the average number of problems experienced by the students was 20,
The maximum possible NOAPS was 42 (two of the questions were for men

only and two for women only - see appendix B).



SEVAFS is an index of the severity with which each student
experiences the adjustment problems and is obtained by summating the
weightings given by the student to all the problems. The mean of
SEVAFS for this sample was 3% the maximum possible being 126, (3xhk2).

The relationshibs between NOAPS and SEVAPS and various bio-data
were then investigated using Pearson product-moment, chi-square and
Kendall's Tau C statistics. The results were mainly negative,
probably as a result of the small student population size. Two
exceptions were, rural/urban background and marital status, which
gave significant relationships with NOAPS at the .05 level.

(d) 1In order to investigate adjustment problem variable
redundancies, factor analyses of the 29 academic and 15 social
variables were carried out using the Scientific Subroutine Package
on the IBM 370/145. A varimax factor analysis of the 29 academic

variables, initially yielded 10 factors when Kaiser's (1958) criterion

was applied, but this was subsequent’y reduced to four by the

apnlication of Uberla's (1973) princinle, The composition of the

Tactors is shown in table 5 bhelow,

Table 5: A factor analysis of the 29 academic adjustment problem

variables of the second trial questionnaire,

ADJUSTMENT Rotated Factor Loadings
zgggigﬁi é?ee Factor 1 Factor 2 Factor 2 Factor 4
1 MOTN 082 -.027 -.030 <152
2 TECHS . 226 o T8 -.236 . 006
3 SPOKENG e226 .218 « 104 JI7h
It WRITENG «190 -.063 .086 763
5 UNDTEXTS 177 -.136 .050 «318
6 UNDLECTS «051 - 146 .059 656
7 CRITIC « 804 » 097 - 12Nk ¢« 101
8 MEMORIZ - .051 -.139 .170 + 265

(Contg )



Table 5 (Contd)

4DJUSTMENT Rotated factor loadings
PROBLEM
Factor 1 Factor 2 Factor 3 Factor 4

9 SIMPBREV 470 ~-4335 -.266 .524-
10 POLITICS .027 « 391 —e215 . 119
11 INTERWO o 11k .070 -.011 . 202
s INTERMEN -.025 -.162 .065 -+010
1% OBTTEXT e 271 ¢ 179 -.182 . 066
T4 NUMBOOK S 23 -y 150 - 075 .033
45 LENGLOAN +257 489 »T;;8 -.143
16 USELIBR «071 136 - 045 Nellte
17 READSPED .092 «139 -.063% .809
18 STAFSTUD +236 . 036 . 240 331
19 TYPTEACH +593 .010 .073 .296
20 MARKSYST «139 025 ~s 067 .288
21 DIFFSTAF o 17k ; - ,009 - 347 498
22 WOMLECTS «031 .868 . 060 247
23 MENLECTS Population sample too small

2L CCURSAD «529 «255 -.123 .065
25 FORCPROG -.071 o 17k -.098 . 184
26 WORKLOAD . 305 -.089 -.183 «311
27 TTABLE w5 202 .076 -.861 <016
28 FAMILY 023 .086 ~+353 .21k
2 BOOKCASH +516 -.190 077 .003

The criteria of significance for the factor loadings was chosen
as ¢6. This is somewhat higher than usually suggested (Child, 1970),
but it is necessary because of the relatively small size of the
porpulation sample., Thus, in factor 1 there are two variables above
the significance level (CRITIC and STAFSTUD), but an inspection of
the original statements (see appendix B), shows them to be relatively
discrete. The same situation is found in factor 3, (factor 2 has only
one variable above the significance level). Tactor 4 however, shows

a distinct group of four variables which could be labelled "nroblems of
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the English language." The variable with the heaviest loading
(READSPED) was subsequently retained, the one with the lowest
loading (UNDLECTS) was omitted - it was also relatively unimportant
in the student estimates of potency and generality - and the other tywo
factors, (SPOKENG and WRITENG) K were amalgamated into a new state-
ment which read: "expressing myself clearly in English",

A factor analysis of the 15 social variables is shown in the

next table, (Uberla's criterion was again applied).

Table 6: A factor analysis of the 15 social adjustment problem

variables of the second trial questionnaire.

ADJUSTMENT Rotated factor loadings
PROBLEM Factor 1 Factor 2 Factor 3
1 PERSCASH .009 675 .030
2 FRIENDS o182 -+151 «373
3 TRIBAL «919 -.062 .020
b RACIAL 761 . 049 . 356
5 OPPSEX « 163 - 247 684
6 CAMPSIZE <718 - 075 «560
7 RELSTUD + 151 .119 .076
8 POLSTUD «138 .071 -.048
9 ROOMMATE « 21 -.005 .021
10 ENTERTAIN e 174 .183 . 148
11 SPORT -.068 -. 104 -.089
12 INTELSOC «192 .087 Ol
13 ALCOHOL o23h - 1466 -.132
14 DINING =-+011 .zgi » 004
A5 ACCOM +259 -~ 477 -.588

As a result of the above table, RACIAL was also declared a
redundant variable and discarded in favour of TRIBAL, which had the

highest factor loading., An inspection of appendix B verifies that



w B =

the two statements were very similar in nature. The two significant
loadings on factor 2 are relatively discrete (appendix B), and were
also rated highly by the students on NOAPS and SEVAPS. Factor 3
contains only one significant variable.

One other adjustment problem variable was discarded from the
questionnaire; in this case because it was not responded to by any
of the students. The problem statement: "having men lecturers"
had originally been added to the second trial questionnaire, at the
suggestion of two female members of staff. Tt was put aloneside the
existing statement "having female lecturers'" (derived from item 2k,
table 2), but as none of the present population referred to the
problem, it was subsequently omitted.

|

The incorporation of the above amendments resulted in a reduction
of the questionnaire size by four variables. The number of bio-data
variables was also reduced by omitting items 16, 18, 27 and 28 (see
appendix B). The information provided by these variables could be
derived (albeit less easily), from bio-data items 14, 15 and 17, and
adjustment problem variables 36 and 37 (appendix B). The total
reduction in questionnaire size from 78 to 70 items, was expected

to result in a saving of about seven minutes on the average
completion time,

The alterations to the Second Trial Questionnaire were completed
by a few minor amendments to the phraseology and layout, e.g. "what
language do you speak on campus?" (appendix B, item 11) was changed
to "what language do you mainly speak on campus?" This was to
prevent students from listing two or three languages, when only one
language was required. The layout was also changed by prefacing

all the reasons for the adjustment problems with the word ''because'.

Once again, this was to stop students responding to the reasons for
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the problems along the rating scale, (two questionnaires in the
sample, had been completed in this manner).

The final version of the questionnaire, containing 30 bio-data

variables, 26 academic problem variables and 14 social problem

variables (see appendix C), was the one given to the main sample of

first-year students. The method of presentation and the results

obtained, are given in the next chapter,
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CHAPTER 6

The Main Survey

The purpose of the main survey was to test the hypotheses
given in chapter 3 and to test any further hypotheses generated by
the research results. The survey was conducted over a period of 10
weelss in the University's third term, (May - July 1981) and by the
end of this period, 258 questionnaires had been completed by students

in various parts of the University.

Selection of the subjects

The University Admissions Office indicated that 697 new students
aere wdmitted into the four entry schools of the main campus in the

1980/81 academic year. The statistics for these entrants are shown

belowe

Table 7: Entrants to the University of Zambia main campus, 1980/81

Entry School Natural Sciences - 356, Rducation - 181,
HSS - 145, Agriculture - 15
Sex Male - Shh (78%), Female - 154 (22%)
Age at Entry Mean - 20,2 years, Standard Deviation 2.7 years

To have used all the 1980/81 entrants in the survey, would have
made the population sample very large and unwieldy. Consequently,
it was decided to take every third student in the three larger
entry schools and all the students from Agriculture. The latter
measure was adopted in order to obtain sufficient Agriculture
students to compare with students from other Schools. Thus, the
final sample was to consist of 119 Natural Sciences students, 60
Rducation, 48 Humanities and Social Sciences and 15 Agriculture
students; 242 undergraduates in all. The students in Natural

Sciences, Education and Humanities and Social Sciences were obtained
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by administering the questionnaire to randomly chosen seminar and
lecture groups within each School, until the number of questionnaires
completed was slightly greater than that required. A total of 258
questionnaires were completed - 12 more than necessary, (four
questionnaires had to be discarded because of insufficient data).

The extra questionnaires enabled an adjustment to be made to the
male/female ratio of the sample, in order that it more accurately

reflected the total first-year population - see later.

The representativeness of the sample

The selected students were representative of the total population
along the three major variables: entry school,sex and age. The
statistics for entry school have already been described - one in three
students were selected from each of the three larpest entry schools.

The percentage of females in the first 242 questionnaires selected,
was slightly less than the 22% reported for the whole first-year
population (see table 7). Thus some of the male questionnaires from
each school were substituted by females from the 12 extra questionnaires.
The result was that the population sample contained 21.5% females
(see table 8) compared with 22% in the total population.

The mean age of the sample population is shown in table 9. It
should be remembered that this mean of 20.8 years was taken between
May and July 1981 and approximately nine months (.75 years) needs
to be subtracted in’order to compare it with the average age of the
total first-year population when they entered University in Qctober 1980,
Thus, a mean of 20,05 for the sample population and 20.2 for the

total population compare very favourably,

The administration of the guestionnaire

The administration of the queétionnaire was carried out during

normal seminar and lecture-hours. No advance warning was given to
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the students. This procedure was adopted in order to reduce the
possibility of sample bias. If the questionnaire was given to
students to complete in their own time or if they had advance warning
of the questionnaire being administered, then it was possible that
only students with large numbers of adjustment problems (or severe
adjustment problems) would respond and the sample would be biased.
Thus, having obtained permission from lecturers, various classes in the
Tour Schools were visited and after a short introductory talk, the
questionnaire was given to the students to complete., The general
reaction to the survey was favourable and no problems of co-operation
were encountered; indeed many students stayed behind after the
sessions, to discuss their difficulties. A few students were unable
to finish the questionnaire in the time available and were sub-
sequently allowed to complete in their own time. (In a typical
group, one third of the students had finished within 35 minutes, two
thirds within 45 minutes and virtually all within 55 minutes), 12

classes were visited in all, ranging in size from & to 81 students.

The processing of the results

This was essentially the same as that described in chapter 5,
The 30 bio-data variables and 40 adjustment problem variables were
encoded via cellulose templates. A ''severe problem" was weighted
0%, a "problem" 02, etc, etc. Missing values were encoded as "99n
and alternative responses (which were very few, owing to the response
limits having been well defined in the trial questionnaires), were
given a value of "98", Spot-checks were carried out to ensure the
accurate transfer of data from guestionnaire to coding sheet‘and
from coding sheet to computer card., The Statistical Package for
Social Science (SPSS) and Scientific Subroutine Packages, were again

used to provide information on the distribution of the 70 variables

and the relationships between the variables.,
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Analysis of results:

(a)

Non-numeric bio-data variables

The first analysis was carried out on the 17 non-numeric, bio-

Using the SPSS subprogramme "frequencies",

information was obtained on the number of students falling into

various categories,

Table &

The number of first-year students in various categories

BIO-DATA VARIABLE CODE NUMBER OF STUDENTS
NAME (missing cases plus alterna-
tive responses in brackets)
1 |Student's sex SEX 52 females, 190 males,
2 |Marital status of student MARTT 15 marrieds, 220 single, (7).
% Ychool registered in SCHOOL 15 Agriculture, 48 Hss, 60
Education, 119 NS.
k |University address ADDRESS 230 in Halls of Residence,
3 off-campus, (9),
5 |Urban or rural background BACKGR 67 rural, 149 urban, 21 rural
| and urban, (5).
| 222
6 |Language mainly spoken on LANGUAGE | 118 English, 53 Zambian
campus languages, 67 a combination
of languages, (4).
7 |Mother tongue of students TCNGUE 49 Nyanja, 42 Bemba, 30 Tonga
2% Lozi, 4 Kaonde, 42 other
z languages, 39 a combination
‘ of langs., (13).
3! EBoarding school experience BOARDTNG | 81 non-boarders, 151 with
[ some experience (96 of these
L had 5 years experience),
| (10).
9 |%ambia National Service 7NS 22 had not done ZNS, 69 had
completed ZNS, 138 had partly
completed ZNS, (3).
10 |Division achieved in Grade 7 | GRADE 209 division 1, 24 division
exam 2 (93
11 |Division achieved in Form 3 FORM 192 division 1, 46 division
exam 21 1 division 5! (3)0
12 1 Division achieved in S
Cambridge School Certificate cseC 176 division 1, 50 division
2, 10 division 3, (6).
13 | Student Counselling Service SES 220 had not visited, 15 had
| visits visited, (7),

1l iFather's education DADEDN 135 not completed secondary
education, 46 had completed
secondary education. (29 of
these had degrees), (61).

(Contd,.)
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Table & (Contd)

BIO-DATA VARTABLE CODE NUMBER OF STUDENTS
NAME (missing cases plus alterna-
tive responses in brackets)

15 | Mother's education MUMEDN 91 not completed primary
education, 65 had completed
primary education. (15 of
these had completed secondary
education and 3 had degrees),

(86).
16 | Pather's (Guardian's) DADOCC 6% professional, 1% semi-
occupaticn professional, 35 commercial,

17 clerical, 19 skilled, 24
semi-skilled, & unskilled,
14 unemployed, 28 retired
(21).

17 | Mother's occupation MUMOCC 13 professional, 16 semi-
professional, 9 commercial,
9 clerical, 7 skilled, 19
semi-skilled, 17 unskilled
126 unemployed, 12 retired
| (14)

Some of these population statistics are worthy of comment, parti-
cularly with respect to their influence on adjustment, Firstly, the
number of women who gain entrance into the university, is quite small.
This is probably a reflection of the subservient role, still occupied
by women in Zambia (see chapter 3). TItems 15 and 17 in the table,
sunport this conclusion. Very few mothers have occupations which
are classified as "professional" or '"semi-professional' and the
majority have not completed primary education. The traditional role
occupied by women in Zambia is expected to cause problems for the
femnle students when they first enter university.

The situation regarding residency, is much as expected, wifh only
three students indicating that they live "off campus." This number
is too small to permit comparisons to be made with residential
students. However, the residential nature of the campus is expected

to help students adjust to the university, especially in the first



year (see chapter 2),.

Rural students are expected to experience more adjustment
problems than urban students (chapters 2 and 3), but fewer '"rurals"
(31%), are present in the population sample, than would be predicted
from the national statistic (P. 29). This is probably a reflection
of the inferior educational facilities, available in the rural areas.

A large proportion of students (65%), indicate that they have
attended boarding school at some time during their pre-university
education. This boarding school experience is expected to assist
student adjustment to university. (hypotheses 13, table 1).

The number of students who have visited the Student Counselling
Service during their first year, is very small indeed - about 6% of
the sample, Compared with other universities (e.g. Keele, U.K., where
hh¢, of the students, were counselled in one year, Newsome et al.,
1973) this particular university facility is grossly under-utilised.

Finally, as predicted in chapter 2, the general level of parental
education is very rudimentaryyj 75% of the student's fathers have not
completed their secondary education and 58% of mothers have never
Tinished their primary schooling. Undergraduates with poorly educated
parents are unlikely to receive the same amount of academic assistance
and encouragement as students who have educated parents and this is

expected to adversely affect the former student's university adjustment.

(b) Numeric bio-data variables

The next analysis was carried out on the 12 numeric bio-data
variables. The SPSS subprogramme 'condescriptive' produced the

following set of means, standard deviations, etc..
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Table 9: A statistical analysis of the first-year population sample

BIO=-DATA VARIARBRLE CODE MEAN [MIN, | MAX. [STAND.| SKEW-| KURT | MISS-
NAME DEV. NESS | -0SI1S| ING
CASES

1./ Age (years) AGE 20.8 |17 35(2.9 2.6 | 8.0 9
?+| The 18 students

with children CHILDREN| 2.4 1 il i s - - 0
%e| Number of siblings

in family SIBLINGS| 6.2| 0 15|2.9 5 o 6
L | Number of years of

prim. education PRIMED Ze5 | 2 15 [+ 2.6 14,1 2
5| Number of years of

sec. education SECED 5.0 2 8§04 -eb6 |37.0 1
6.| The 151 studs. with

boarding experience|BOARDING| 4.9 | 1 12 (2.1 - - 0
7e| The 207 studs. who

had been to Z,N.S. |ZNS Bl | 2012.9 - - 0
&.| The number of "Q"

levels obtained CLEVEL Tl 1 O11.2 10 h,5 5
9.| The 6 studs. who

had taken "A" ALEVEL 2.5 1 4k 11.0 - - 0

levels

10.| The 15 students who
had visited the
Student Counselling
Service(No. of

visits) sSCS 3.3 | 1 12 4.3 - - 0
11.| Tather's income
(Kwacha per month) | DADINC 318 | 0 |1000}2.8 s - 5%

12.{ Mother's income
(Kwacha per month) |MUMINC [[79.5) 0 11000!1.5 - - 42

Two of the above results are particularly worthy of comment.
Pirstly, it will be observed from item 3 above, that the average size
of family is approximately seven children. This fipure is considerably
larger than that encountered in most industrially developed countries
and it will be interesting to see if this variable is related to the
students' university adjustment (chapter 3).

Secondly, as predicted in chapter 2, the income of the parents is
small. A father's income is 318 kwacha per month, approx. 190 pounds

sterling. The average income of the student's mothers is considerably

less; K80 or 48 pounds per month. Tt should be borne in mind however,
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that a large number of mothers are unemployed (table 8),

(c) The adjustment problem (AP) variables

The responses given by the 242 students to the 40 ad justment
problem variables, finally confirm the preliminary conclusion drawn
in chapter 4; i.e. as shown in tables 10 and 11, Zambian students do
experience a large number and wide variety of adjustment problems
when they transfer from school to university.

The results also confirm that the 26 academic adjustment problem
variables and the 14 social AP variables contained in the questionnaire,
encompass the main body of adjustment problems encountered by these
students., This is because the section which requested "any other
adjustment problems', only evoked 18 responses and none of the new
problems remotely approached the frequency of referral of the least
reported problem in table 11 - TTABLE. Thus, as no other social
problems have been consistently reported, it is accurate to state
that the majority of Zambian student adjustment problems are academic
in nature (hypothesis 1).

Now that the 40 adjustment problem statements have been responded
to in their final form, it is also possible to confirm that some of the
Zambian problems are similar to those reported by other students
{(hypothesis 2), e.ge '""obtaining the necessary motivation to study
hard" (table 10, item ?), while others are associated with particular
circumstances prevailing on the Zambian campus (hypothesis 3), e.g.
Mthe University dining facilities'" and '"obtaining the prescribed texts

for course work" (table 10, items 1 and 2).

(d) The AP variables - potency

To obtain an indication of the potency with which each adjustment

problem was experienced, the subprogramme condescriptive was used.
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This programme summated the severity ratings given by the students

to each problem (where''severe problem" = 3 etc., etc.,) and then

divided by the number of valid cases to give a mean index of severity.

The mean severity ratings for the 40 adjustment problems are given

belowe.
Table 10: The severity with which each adjustment problem is
experienced - (S) denotes a social adjustment problem
RANK ADJUSTMENT PROBLEM STATEMENT CODE MEAN
ORDER  (See appendix C) NAME SEVERITY
P e —————————————————————
15t(S) ||"The University dining facilities" DINING 2.00
24 "Obtaining the prescribed texts for
course work'" OBTTEXT 192
Ja "Being forced to take a particular
academic programme" FORCPROG 1454
b, "The amount of academic work I have
to get through" WORKLOAD 152
De "The money I have available to buy
books" BOOKCASH 1.45
6 "The marking systems used by most
lecturers" MARKSYST 1.42
iw "Obtaining the necessary motivation
to study hard" MOTN 131
Be "The type of teaching given by staff! TYPETEAC 1.26
. "The technique of learning and
studying at university" "TECHS 1223
10 "pAdopting a critical approach to the
material I am studying" CRITIC g [ )
11. (8) || "The money I have available for
personal needs" PERSCASH 1.21
12 "Getting advice on which courses to
take" COURSAD 1s 10
1%. (S)| "The accommodation provided in the
Halls of Residence! ACCOM 1.06
1k, "The number of books that can be
borrowed from the library at any one
time" NUMBOOKS 1,06
15. "Inderstanding academic work rather e
than just memorizing it" MEMORIZ «9
16. nmyorking alongside women students! INTERWO +90
17« "The amount of interaction between . §
staff and students" STAFSTUD « 09

(Contd)




Table 10 (contd)

RANK ADJUSTMENT PROBLEM STATEMENT CODE MEAN
ORDER (see appendix C) NAME SEVERITY
18, "Reading through material quickly
and scanning books for information™ READSPED .84
19. "The length of time for which it is
possible to loan books from the
library" LENGLOAN 03
20, "Writing simply and briefly in
assignments and exams" SIMPBREV 77
21 "Knowing how to make the best use of
the library" USELTIBR 077
22 "The interaction of student politics
with academic life" POLITICS .66
L
2%¢ (8)| "Making friends with members of the
opposite sex" OPPSEX .66
2l "The interaction of family affairs
and academic work" FAMILY 6k
25« (8)| "The amount of general entertainment
available on the campus" ENTERTAT «58
26. (8) || "The amount of provision for sporting
activities on the campus" SPORT a55
2 "Understanding the English used in
| textbooks" UNDTEXTS 149
204 (8)|| "Making friends with other university
students" FRIENDS U6
i29. "Working alongside men students" INTERMEN oLl
/
130, WExpressing myself clearly in
! English" EXPENG U3
i31. (5)|| "Being a student with strong religious
‘ beliefs, I find integration into the
E university community" RELSTUD 2
v (8)|| "Learning to live with my room-mate o
in my residence" ROOMMATE A2
%%e (8)| "The multi-tribal nature of the
[ university" TRTBAL .39
3l "Having to adapt to staff from
different cultural backgrounds" DIFFSTAF .38
| %54 "Having women lecturers" WOMLECTS o 38
.36- (8)|| "The opportunity to drink alcohol" ALCOHOL « 35
37« (8)|| "Phe number of intellectual societies
and clubs functioning on the campus" INTELSOC 0l
23, The number of timetable clashes 1 have"| TTABLE 23
79, (S)|l "The size and complexity of the
university campus" CAMPSIZE o 22
LOth(s)|| "Being a student with strong political
beliefs, I find integration into the .
university community" POLSTUD "2
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The potency of individual adjustment problems was the subject of
the fourth hypothesise. The most potent problem in table 10, "DINING",
nas a severity index of 2.0, i.e. the overall rating given by this
group of students, is that DINING constitutes a "problem" rather than
a "slight problem" (because "problem" was given a weighting of 2).
Siwilurly, three other problems: OBTTEXT, FORCPROG and WORKLOAD have mean
severities that place them nearer the category of a "problem" than a
"slight problem" (i.e. they have weightings greater than 1.5). Thus,
these results confirm the fourth hypothesis; some of the student
problems are sufficiently potent to be a cause for concern. The nature
of the problems and ways in which they might be overcome will be
discussed at a later stage.

(e) The AP variables - generality

The fifth hypothesis was concerned with the generality of the
adjustment problems. It was predicted that some problems would be
experienced by a third or more of the student population (table I). 1In
order to test this hypothesis, the frequencies subprogramme was applied

to the AP variables. The resultant table is shown below.

Table 11: The generality of the adjustment problems (S) denotes a

social problem

RANK VARIABLE % students
ORDER (see table 10)| referring to
problem
1st OBTTEXT 90, 1% RANK VARIABLE % students
2 (8) | DINING 89.7% ORDER referring to
problem
7 WORKLOAD YERTH 0 th BOOKCASH 68.2%
Iy TECHS 78 49% 11 COURSAD 67 3%
5 MARKSYST 76 ¢1% 12 MEMORIZ 59,9%
6 CRITIC 75 o 2% 15 (8) PERSCASH 5874
7 TYPETEAC 74 .89 14 (8) | AccoM 58« 3%
R MOTN 71e8% 15 NUMBOCKS 26 4 2%
[0 TT " TFCORCPROG 50,09 16 th__| STAPSTUD D572

(Contd.)
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PTable 11 (Contd)
ALK VARIARLE o students
ORDER (see table 10)| referring to
problem

17 th SIMPBREV 49,99 RANK VARIABLE ¢ students
18 INTERWO 48 49%(N=190) ORDER referring to
™ roblem
19 LENGLOAN 48 4 P
20 READSPED L7 .59 29 (8) SPORT 30.6%
2 USELIBR L5.,9% 30 (S) | FRIENDS 30, 20,
Eﬁmwéj OPPSEX 40.2% 5T LS) RELSTUD 20« U%(N=212)
2% POLITICS 38.9% %2 DIFFSTAF 24 by
2 (S) | ENTERTAI 38,8 b WOMLECTS 2k 4% (N=190)
25 UNDTEXTS 38 ,0% 34 (8) ROOMMATE 24, 49
26 FAMILY 33%,0% 35 L8) TRIBAL 23%,9%
27 EXPENG 3149 36 (S) | INTELSOC 20, 7%
28 th | INTERMEN 30.8%(N=52) 57 (S) | CAMPSIZE 15.8%

38 (S) | ALCOHOL 15,79

39 (8) | POLSTUD 1k, 29 (N=204)

Loth TTABLE 1289

(Footnote to table 11:

mean, not a problem,
slipght underestimate of the frequency of referral.

nade, however, in the case of RELSTUD and POLSTUD.

is not religious or political.

Consequently,

missing cases have generally been included in the
calculation of the above percentages, i.e. no response, has been taken to

a more accurate picture of these variables)

the percentages given,

could be a

Exceptions have been
In these variables,
missing cases have been subtracted from N=242 in order to calculate the
nercentages, i.e. a missing case has been taken to mean that the student

This slight amendment will probably give

The table show that there are a large number of problems which are

penerally experienced.

The most frequently referred to problem,

OBTTEXT

was mentioned by 9 out of 10 students and no fewer than 25 problems are

sufficiently generally experienced to be a cause for concern,

the fifth hypothesis is confirmed.

(f)

By creating two variables, NOAPS (the number of adjustment

"NOAPS'" and

"SEVAPS"

Thus,

problems experienced - chapter 5) and SEVAPS (an index of the severity

with which a student experiences the problems), it is possible to

compare the experiences of different categories of students.

NOAPS was
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created by the COUNT control card and SEVAPS by the COMPUTE card.

The frequencies subprogramme indicated the mean number of problems
experienced by this population sample to be 18.38; minimum = 3%, maximum
= 36, 8D = 6.17, skewness = .25, kurtosis = .10. The theoretical
maximum for NOAPS was 39 for men and %8 for women - see appendix C.

The mean severity index for the sample was 32.08; minimum = 4,
maximum = 84, SD = 14,62, skewness = .71, kurtosis = .40. The theore-
tical maximum for SEVAPS was 117 for men (3x39) and 114 for women

(3%38) .

(g) Comparisons of student categories for NOAPS and SEVAPS

The comparison of different groups of students was accomplished
by the subprogramme T-TEST, which provides the capability of computing
Student's t and testing whether or not the difference between the two
sample means is significant. Two-tailed probability values were used
for ascertaining the significance levels (Guilford, 1965, P.204),

The cut-off points used to create the various student categories
were obtained from tables 8 and 9 e.g. table 8 item 6, indicates that
there are 118 English-speaking students on campus and 53 non English-
speaking students. These two groups were compared in order to test
hypothesis 7 in table 1. For the categories of parental income,
siblings and age, the cut-off points were the corresponding means
sihiown in table 9,

Socio-economic background, the subject of the eighth hypothesis,
was subdivided into its constituent components: father and mother's
education, income and occupation. Suitable cut-off points for each
component were chosen by consulting tables & and 9.

With regard to hypothesis 13 (table I), it was decided to compare
non-boarders with students who had been at boarding school for five

years - probably at the secondary level, The latter group was suitably

large for comparison purposes and students who had only attended boarding
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school for one or two years were probably little different from

non -

boarders,

The results obtained when categories of students are compared for

HOAPS and SEVAPS, are given in table 12 below.

The order of presentation

of the student categories,corresponds with hypotheses 7 to 18 in

table 1.
Table 12: Comparisons of student categories for NOAPS and SEVAPS
YPOTHESIS| COMPARED GROUPS of Group| Signifi-||Group|Siegnificance
(soc Students|Mean |cance (Mean
table 1) 011 .05 01 | 05
[ —— —— —————
7 Non English-speaking 53 19.5 35.2
on campus, NO NO NO NO
English-speaking on
campus. 118 179 30.9
B Student's fathers not 135 19.6 351
completed sec. ed.. YES | YES YES YES
Student's fathers have |
completed secondary ;
education. 46 1544 24,3
1
8. Student's fathers earn |
<K300 p.m.. 9? 20-1 3?07
NO YES YES Y 5S
Student's fathers earn
2300 pema. 97 18.0 29.8
8. Student's fathers un- W4 |po.8 ; 40,2
employed. ;
Students fathers profe- No ENO NO YES
ssional(and commercial). | 63 17.3% . 29.5
(These were the only |
significant comparisons). !
e Student's mothers not 91 19.4 35+5
completed prim. education} NO | YES YES Yms
Student's mothers have
completed primary educa- | 65 73 ! 27.8
tion. '
8e Student's mothers not BN N9.1 351
earning. NO MO NO YES
Student's mothers earn
3K100 pemas 59  |h8.k4 | 29,5
B Students with unskilled, semi-skilled and unemployed mothers
experience a greater severity of AP, than students with
iprofessional or semi-professional mothers.
- (Contd,)
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Table 12 (Contd)

IYPOTHESIS| COMPARED GROUPS NUMBER NOAFS SEVAPS
( see of Group[Signifi-|[Group[Significance
table 1) Students||{Mean |cance Mean
L0111 .05 .01 .05
B e.g. Student's mothers
unskilled, 17 20.2 379
Student's mothers NO NO YES YES
professional. 13 15.8 22,9
9 Students with 26 sib- |141 18.8 32.8
lings, NO | HO NO NO
Students with <5 sib- 95 17«7 30.5
lings.
104 Rural background stud-
ents. 67 19.7 |NO | YES||36.6 |YES YES
Urban background stud-
ents, 149 17 .9 3045
Pl Students who have not
done ZNS, 32 15.2 |YRES | YES|[2k.7 |YES YES
Students who have
completed ZNS. 69 19.0 3l 4
12 Students <21 years age,[130 17.6 |NO | YES||29.7 |YES ¥Y7s
Students>21 years age,|103 19.1 34,5
1 5w Students with no board-d
ing experience. 81 18.4 [NO | NO |[32.3 [NO NO
Students with 5 years
experience. 96 184 32,2
1 Married students. 15 4.9 |NO | YES||24.3 | NO ¥as
Single students. 220 1845 32.6
154 Female students. 52 17.2 |NO | NO [|28.5 |NO YES
Male students., 190 18.7 33,1
164 Students with Dive. 2
in Grade 7 examination,| 24 18.4 |NO | NO [[30.1 |NO NO
Students with Div. 1
in Grade 7 examination.|209 18.6 32.8
164 Students with Div. 2 in
Form 3 examination. L6 18.8 |NO | NO |[32.1 |NO NO
Students with Dive 1
in Form 3 examination, [192 18.3 32,2
164 Students with Div. 2
in CSC. 50 19.0 |NO NO [|34.1 |[NO NO
Students with Div. 1
i €36, 176 18.2 31.9

(Contd,)




Table 12 (Contd)

HYPOTHESIS| COMPARED GROUPS NUMBER NOAPS SEVAPS
(see of Group |Signifi-||Group|Significance
table 1) Students||Mean |cance Mean
+01 [ 405 .01 .05

1% School of Education

students. 60 18.5 |NO | YES||31.9 [NO YES

School of Agricul-

ture students. 15 22.7 bi 1

students from other Schools)

(Only Agriculture students have significantly greater APs than

18. Lozi speaking
students. 23 2% 34,2
Bemba speaking
students. 42 17.5 [NO | YES(|27.8 [NO

(The only signifi-
cant result)

NO

Table 12 indicates that certain categories of student experience
significantly more adjustment problems and/or a significantly greater
severity of adjustment problem, than related groups of students. The
.05 level is taken to indicate significance. Tor example, those
students who come from a rural background (about one third of the stude
population - table 8), have a significantly higher NOAPS and SEVAPS
than urban students. This particular result confirms the tenth hypo-
thesis,.

Similarly, hypotheses 8 and 18 are confirmed. Students with a
low socio-economic background, as indicated by parental education,
income and occupation, do experience greater adjustment problems.
(Bducation and income were particularly significant, while parental
occupation only gave significant results with SEVAPS). '"Tribal group-
ings" (hypotheses 18), compared Nyanja, Bemba, Tonga and Lozi speaking
students, Only one significant difference emerged, namely the Lozi/
Bemba comparison, where Lozis were found to have a significantly higher

number of adjustment problems,

Other categories of student showed significant differences for

nt
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IOADS and SEVAPS, but in the opposite direction to that predicted in
the hypotheses. Thus, students who had not done ZNS, younger students
and married students (hypotheses 11, 12 and 14, experienced significantly

fewer adjustment problems(,05 level) and less severe problems (.05

-level) than ZNS, older and single studente, respectively. Similarly,
the adjustment problems experienced by females (hypotheses 15), were
less severe (.05 level) than those experienced by males, (the results
for MNOAPS were in the same direction, but were not significant).
Consequently, hypotheses 12, 13, 15 and 16 were rejected. The reasons
for these results, (i.e. why ZNS, older, single and male students

experience greater problems will be discussed in chapter 9),

The remaining hypotheses (7, 9, 13 and 16), did not produce
significant differences.s Students who were not speaking English on
campus, who came from large families, or had a relatively poor scholastic
record, experienced slightly greater adjustment problems, but the
results were not statistically significant. Day and boarding-school
students (hypothesis 13) had virtually the same number and severity
ol adjustment problems. The results for hypothesis 17, indicated that
students from three of the university entry schools, Education, 1SS and
Hatural Sciences, experienced a similar number and severity of problens.
The Agricultural students however, experienced greater problems

(«05% level) than students in any of the other schools,

Results of the hypothesis testing

A summary of the results concerning 17 of the original hypotheses
given in table I, is presented below, (the remaining hypothesis,

number 6, is dealt with in chapter 7).
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Results of the hypotheses testing

rConfirmed,

llypothesis rejected, or
Humber: Outline of hypothesis (see table 1) no difference
between groups
1« | The majority of Zambian student adjustment problems
will be academic rather than social in nature. Confirmed
2. | Some of the adjustment problems will be similar to
those experienced by "foreign!" students. Confirmed
%e | Some of the adjustment problems will be peculiar
to the Zambian campus. Confirmed
s | Some of the adjustment problems will be "potent'" and
a cause for concern. Confirmed
5, | Some of the adjustment problems will be "general" and
a cause for concern, Confirmed
7+ | Hon English speaking students will have greater
adjustment problems than English speaking students. No difference
0s | Low socio-economic students will have greater
adjustment problems than high socio-economic students. | Confirmed
9. | Students from large families will have greater adjust-
ment problems than students from small families. No difference
104 | Rural background students will have greater adjust-
ment problems than urban background students. Confirmed
11e | Non ZNS students will have greater adjustment problems
than 7NS students. Rejected
12+ | Younger students will have greater adjustment
problems than older students. Rejected
1%+ | Non boarding students will have greater adjustment
problems than boarding students. No difference
1. | Married student§ will have greater adjustment
prcblems than single students. Re jected
15« |Female students will have greater adjustment
problems than male students,. Rejected
16.e S?udents with a rela?ively poor scholastic record
w;il have greater adjustment problems than students
with a good record.,. fis Gifferancs
17« Scbool of Fducation students will have greater
adjustment problems than other students. No difference
e} . .
lo. |Some tribes will have greater adjustment problems
than other tribes,

Confirmed

cantly more adjustment problems

Table 12 indicated that 13 categories of

The "high-AP" groups

student experienced signifi-

and/or more severe adjustment problems,
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The 1% "high-AP" groups are: students with fathers who have not completed
secondary education, students with fathers who earn less than K300 per
month, students with unemployed fathers, students with mothers who have
not completed primary education, students with mothers who are not
earning, students with mothers who are unskilled, semi-skilled or un-
employed, students from a rural background, students who have completed ZNS,
students greater than or equal to 21 years of age, sinerle students, males,
agriculture students and Lozi - speaking students.

Tt should be noted that the above groups are not mutually exclusive.
For example, the category’”students from a rural background" might
include "students who have completed ZNS'", Certainly some categories
of student are so largé that they are bound to include students from
another category, e.g. single students and male students. 1In order to
establish which of the 13 variables is most influential with regard to
NOAPS and SEVAPS, a multiple regression analysis was carried out, using
the SPSS subprogramme '"regression', The relative contribution of each
of the 1% independent variables, to NOAPS and SEVAPS (the dependent
variables), is indicated by the beta values given in table 14 below,
The significance of the beta values was ascertained from the F ratios
using 1 and n-k-1 degrees of freedom (d.f.), where n = number of cases,
and k = number of independent variables. (Nominal variables such as
SCII0O0L and TONGUE were incorporated into the regression equation
through the use of "dummies", SPSS, 1975, p.3%21) The results show, that
father's education (DADEDN) and marital status (MARIT) are the most
influential variables with regard to NOAPS and mother's education
(HUMEDN) mother's income (MUMINC), AGE and marital status (MARIT), with
regard to SEVAPS. Put in other words, the "profile'" of the student who
is particularly susceptible to greater adjustment problems (i.e. more
ad justment problems and/or more severe adjustment problems), is a single,

elderly student, emanating from a low socio-economic background.



Taile 1

The relative contribution of the 13 "high AP" variables to

NOAPS and SEVAPS

THDEPENDENT NOAPS SEVAPS
VARIALLE Beta F d.f. Signif,||Beta F Signif,
value | ratio [(1 and..)| Level Value| ratiofd.f. Level

1+ |{DADEDN s L,26 169 YES .09 .30 | 169 | NO

2+ | DADIHNC .03 « Of 176 NO L0 S0 176 1 O

3. | DADOCC .07 51 207 NO .09 .68 207 NO

lt  |MUMEDN el .05 143 NO .33 | 4,22 143 | YES

5. | MUMINC .09 «55 187 NO 24 4,45 187 | YES

6,4 | MUMOCC «05 s JE 213 NO .02 .01 213 | NO

7« | BACKGR .06 W10 203 NO 02 .06 | 203 | NO

Be|ZNS +01 .00 226 NO .02 .06 226 | NO

9. |AGE b .68 220 NO A |7,08 | 220 | YES (.01)
10+ | MARTT 51 L4z 222 YES 43 (8,81 222 | YES (.01)
11+ | SBX . Ol «18 228 NO .19 |3.,62 (228 | NO

12. | SCHOOL .08 «79 228 NO .11 |1.52 |228 | noO

1%« | TONGUE WD .06 177 NO .03 .09 177 | NO

The "high-AP" groups and academic/social problems
It has been established that the high - AP groups experience greater

adjustment problems, but it is not known whether they experience greater
academic or social problems. The dominance of academic problems in the
previous results suggest that the majority of groups will report academic

difficulties, but one or two of the groups could experience greater

social problems,

For instance, older students might be well adjusted

academically but have social difficulty because of the generation gap

and Lozi students might have particular problems in social integration.

The formally stated hypotheses for these two high-AP groups are given

below:

(1) Students aged twenty one years or over will experience signifi-

cantly greater social adjustment problems than academic adjustment

problems.

(2) Lozi speaking students will experience significantly greater




soclal adjustment problems than academic problems,
(Academic and social problems are defined in table 10, the word
"preater"refers to NOAPS and/or SEVAPS, P. 4q and the .05 level is taken
to indicate significance).

The results of the t-tests used to make the academic/social compari-
sons for all 1% high - AP groups, are given in table 15 below. Two -
tailed probability levels were employed to ascertain significance, and
academic and social means were divided by 26 and 14 respectively, to

take into account the disparity in factor sizes.

Table 15: A comparison of the academic and social problems

experienced by the "high-AP" groups

High-AP Group|Mean No.| Mean No. | 401 sigJ Mean Mean .01 'sig
groups Size |lof acad.|of social|]level sev. sev, of | level
probs. probs. of acad.|social
probs. |probs.

1. Student's
fathers not
completed
sec, ed. 135 |[14.3/26 |5.3/14 YES 25.4/26 |9.7/14 | YES'

24| Student's
fathers earn
less than
K300 p.m. 92 |N4.7/26 |5.3/14 YES 28.7/26 |9.1/14 | YES

5e| Student's
fathers un-
employed. 1 |N6.2/26 |[L.6/14 YES 31.9/26 |8.4/14 | YRS

L.l Student's
mothers not
comple ted
prim. ed. 91 14.,0/26 |5.4/14 YES 25.5/26 10.0/14 | YES

5.|Student's
mothers not
earning. 141 |hs.2/26 |4.9/14 YES 25.9/26 |9.2/14 | YRS

6.|Student's
mothers un-

skilled etc. [181 13.8/26 [4.8/14 YES 25.8/26 [8.8/14 | YES
7« |Rural
students. 67 |n4.6/26 [5.1/14 YES 27.0/26 19.5/14 | YES

8.|5tudents who
have comple-

ted Z.N.S. 69 N13.9/26 |5.1/14 YES 26.4/26 |8.2/14 | YES

9. [Students> 21
years. 103  |4.1/26 [5.0/1%  |YES 25.2/26 |9.3/1% | YES

(Contd,.)
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- O w

High=AP Group|/Mean No.|Mean No. | .01 sig.|[Mean Mean .01 sige
groups Size [lof acad.| of social|level sev. sev, of |level
probs, probs. of acad.| social
probs. probas,
104 Slngle
students. 220 |[13.6/26 | 4.9/14 YES 24 4 /26 | 8,.3/14 |YES
11. | Male
students. 190 |[13.6/26 |5.0/14 YES 24,0/26 | 9.1/14 |YES
|2« | Agricul ture
students. 15 ||16.6/26 [ 6.1/1k YES 32.1/26 [12.0/14 |YES
’]‘5- LUZi -
speaking
students. 23 |[15.4/26 |5.7/14 YES 24.9/26 | 9.3/14 |Y&S

Tt will be seen from the above results, that all 13 groups experience

significantly greater academic adjustment problems than social problems,

Thus the hypotheses concerning older students and Lozi-students are

rejected.

A Factor analysis of the academic adjustment problems

A factor analysis of the 26 academic variables was next conducted

in order to see if there were any academic sub-scales to which the

hiph=AP groups
Package (1970)
shown in table

factor matrix.

were particularly susceptible.

was used with an IBM 370/145 computer.

The loadings

16 below, were those obtained from a varimax rotated

The Scientific Subroutine

Originally, nine factors with eigen values greater than omne

were extracted, but the scree test (Cattell, 1966) reduced this number

to five .

Table 163

A factor

analysis of the 26 academic variables

ADJUSTMENT

PROBLEMS (see

Rotated Factor Loadings

appendix C) Factor I Factor 2 Factor 3 Fac tor § Factor ©
1. {HOTH ol -, Ok .08 =17 < L2l
2. | TECHS .57 Ol 15 -.1h o 2k

(Contd.)




Table 16

(Contd)
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ADJUSTMENT

Problems (see

Rotated Factor Loadings

appendix C) Factor I Factor 2 | Factor 3 | Factor 4 | Factor 5
3, | EXPENG 23 .00 .01 ~.07 .07
It o |UNDTEXTS 21 g - 0P w25 -+ Ol
%5e [CRITIC «50 .09 .l .00 -e22
6o [MEMCRIZ «37 +05 -.09 Ok -+53
7« | STMPBREV «59 «05 - 14 .06 .00
8. |PCLITICS .08 -.06 .06 .01 -.05
9+ | INTERWO 25 o 2l .01 -.6% 203
10, { THTERMEN .18 .06 .03 25 - 07
11¢ | OBTTEXT =02 S8 -1k -+ 07 -.10
12, | TUMBOOKS 7 «76 -y OF «05 -.08
134 | LENGLOAN .07 57 +.36 .09 =30
14, |USELIRBR «19 -.07 B -.03 -.08
154 | READSPED .66 10 .26 .07 -.02
16, | STAFSTUD .06 517 .02 . 00 -.73
17+ | TYPETEAC w11 .09 1 .02 -.65
18+ [MARKSYST $ O .10 .18 O . -.2h
19. |DIFFSTAF 510 <01 w1y 19 .27
20. |WOMLECTS .16 21 «17 - .36 .30
21+ [COURSAD .08 23 s 28 .20 -.09
22+ |FORGPROG .03 o2k 40 -.03 «13
2%, | JORKLOAD «10 o1’ -.05 .00 g 5
24, | TTARLE .02 «17 .05 w9 OF .09
25 |[FAMILY .06 o34 - .04 ~¢10 -
26. |BOOKCASH «13 Pt o =02 -.12 e O
LIGEN VALUES B 1.8 148 1.4 162

When loadings of greater than plus or minus .3 are considered

(Childa, 1970), the variables MOTN, TECHS, UNDTEXTS, CRITIC, MEMORIZ,

STHPBREV and READSPED are seen to form a large, influential sub-scale

on factor T.

This could be described as "study-skill problems'" and

is gimilar to a grouping that had been identified in the preliminary

survey and labelled "study problems" (table 3).

Another variable

TYPENG was subsequently included in the sub-scale, as it was clearly

associated with studying at the University and had a loading which
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approached Child's criterion.

The other potential sub-scales in the matrix were considerably less
sipgnificant than that contained in factor T (eigen value 5.3, relative
percentage 20.5%) and were also smaller in size and less cohesive. For
instance,
reduced from five to four variables, owing to FAMILY being an extraneous

variable 1n a cluster otherwise concerned with book problems.

The "high-AP" groups and study-skill/"other" academic problems

An academic sub-scale ("study skills") has been identified,
consisting of elght varlables: MCTN, TECHS, UNDTEXTS, CRITIC, MEMORIZ,
STIMPBREV, READSPED and EXPENG, Do the 13 high-AP groups have particular
difficulties with this group of variables? A comparison of study-skills
and the remaining 18 academic problems (referred to as "other APs") was
conducted using t-tests. The results are shown below.

Tahle 17: A comparison of the study-skill/"other" academic problems

the next largest sub-scale indicated in factor 2, would have been

cxperienced by the "high-AP" groups

Mean No.| Mean No. Mean sev.| Mean sev.
High-AP groups of St. of other; Sig. ilof St. of other | Sig.
skill Probs. level|lskill Probs, Level
Probs. Probs,
1+ Students' fathers
not completed sec,
education. .60 +56 YES .95 1.05 Yisl.01)
2s|5tudents' fathers
earn less than
K30C pem. .60 59 NO 1.00 TaZ7 YES
Y. | 8tudents' fathers
unemployed. +59 .68 NO 1.01 1.40 yEg( O1)
o | Students' mothers
not completed prim,
education. «50 +55 NO « 9k 1.07 YES(.01)
H5e¢|5tudents' mothers
not earning. «59 s 56 NO .95 1.08 YES(+01)
6+ |S5tudents' mothers
unskilled, semi-
skilled, unemployed.|| .58 57 NO .90 1.09 Y23 (.01)
7o |Rural students, .59 «58 NO .98 1414 ¥ES(+01)

(Contds)




Table

17 (Contd)

Mean No.| Mean No Mean sev.| Mean sev.
[figh-AP groups of St. of other| Sig. |[of St. of other | Sig.,
skill Probs. level| skill Probs, Level
Probs. Probs.
Ge|Students who have
completed ZNS, 57 «55 NO <91 1.19 NO
9.|Students>21 years
of age. +58 56 NO .90 1.15 Y83
10, |Single students. «57 L YES .90 1.04 Y53
114 |Male students. $55 .54 NO .86 1.06 YES(.01)
17+ |Apriculture students) .71 .65 NO 1 .21 Ty 53 NO
1% |Lozi-speaking
students. 6% .61 NO «91 1. 04 NO

As will be observed, the general finding is that the high-AP groups

do not find study-skills to be as problematic as the other 18 academic

adjustment problems.

Ten of the groups indicated that "other adjustment

problems" were significantly more severe than the study-skill variables.

(This is in accord with the results given in table 7 where study-

sikill variables only occupy 3 of the top 10 places in the rank order of

severity of adjustment problems). Only two of the NOAPS results were

sipgnificant (.05 level) and in an opposite direction to the SEVAPS results,

n
Thus, students with fathers who have not completed sec. educatiod'and single

students, experienced a significantly greater number of study-skill

problems, (compared with "other" academic problems), but their study-skill

problems were significantly less severe than the "other" academic

adjustment problems,.

A discussion of the findings is contained in chapter 9.

still remains to be tested.

Table 17 concludes the statistical analysis of the first-year results,

It concerns the persistency of the

adjustment problems and in order to investigate this aspect of the

One hypothesis

student's difficulties, a further sample of students was taken from the

fourth-year of the university.

chapter.

The results are described in the next
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CHAPTER 7

THE FOURTH-~-YEAR SURVEY

The persistency of the student's adjustment problems, i.e. the extent
to which the problems continue into the fourth-year, is the subject of
the sixth hypothesis and the present chapter. To investigate this
aspect of the student's difficulties, a sample of fourth-year under-
graduates was given the main-survey questionnaire during the University's
first term (October - Deceﬁber 1981) and then first and fourth-year
responses wWwere compareds This method is not as ideal as a longitudinal
study, but provided the populations are reasonably matched, an indication

of the persistency of the problems will be obtained.

Matching the first and fourth-year populations

Tn the present sample of 60 fourth-years, the SEX and SCHOOL
variables were experimentally controlled to approximately reflect the
first-year populations. This control was achieved by choosing seminar
groups from each School with an appropriate number of students and
the right proportion of males to females. The situation with regard to
other bio-data variables, can be ascertained by consulting tables 18

and 19. (The first-year results were derived from tables 8 and 9).

Table 18: Percentages of various students in the fourth-year sample(N=60)

VARTABLE NUMBER OF STUDENTS (first-year percentages given |Missing
(see in brackets) Cases
table 8)
1| SEX 25% females (21%), 75% males (79%) 0
2. | MARIT 5¢ marrieds (6%), 93%% single (94%), 2% separated
(0%) ;
3« | SCHOOL 7% Agriculture (6%), 20% HSS (20%), 25% Education
(25%), 48% N.S. (49%) 0
L, | ADDRESS 98% in Halls of Residence (99%), 2% off-campus

(Contd.)
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Table 18 (Contd)

VARIABLE NUMBER OF STUDENTS (first-year percentages given Missing
(see in brackets) Cases
table 8)
e S ————— ——
5. BACKGR 39% rural (28%), 56% urban (63%), 5% rural and
urban (9%) 3
6. LANGUAGE || 50% English (50%), 12% Zamb. langs. (22%), 38%
combination of langs. (28%) 2
7. TONGUE 19% Nyanja (21%), 12% Bemba (18%), 20% Tonga (13%),
5% Lozi (10%), 2% Lunda, 42% a combination of
languages (17%) 1
8. BCARDING 31% non-boarders (35%), 69% with some experience
(65%) )
9. ZNS 5% students had not done ZNS (13%), 32% had
completed ZNS (29%), 63% had partly completed
ZNS (58%) b
10, GRADE 85% division 1 (90%), 15% division 2 (10%) 1
11. TFORM 63% division 1 (80%), 36% division 2 (19%), 2%
division 3 1
12, CSC Lhey division 1 (74¢%), 54% division 2 (21%), 2%
division 3 (4%) 3
13« 8CS 96% students had not visited SCS (94%), bo! had
visited SCS (6%) 4
1+,  DADEDN 77% not completed sec. education (75%), 23% had
completed secondary education (25%) 21
15« MUMEDN 62% not completed prim. education (58%), 38% had
completed primary education (42%) 26
16. DADOCC 28% professional (29%), 6% commercial (16%), 7%
clerical (8%), 4% skilled (9%), 17% semi-skilled
(11%), 11% unskilled (4%), 9% unemployed (6%),
19% retired (13%) 6
17« MUMOCC 4% professional (6%), 7% semi-professional (7%),
2% commercial (49), 9% semi-skilled (8%), 13%
unskilled (7%), 61% unemployed (55%) 4% retired
(5%) 6
18. DADINC 649, student's fathers earn less than K300 p.m.
(49%) 10
19. MUMINC 69% student!s mothers not earning (70%) 15

A statistical analysis of the fourth-year sample
(First-year results in brackets)

Table 19:

VARIABLE MEAN MIN. MAX. 2.D MISSING
(see Table 9) CASES
1. | AGE 23,7 yrs. (20.8) 20 (17)| 36 (35) | 2.6 (2.9) 2
| 2. | CHILDREN 1.6 children(2.4) 1 (1) | 4% (7) [ 1.0(1.7) 0(N=11)
| 3. | SIBLINGS 5.9 sibs. (6.2) 0 (0) | 14(15) 3.,1(2.9) P

(Contd,)
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Table 19 (Contd)

VARIABLE MEAN MIN, MAX., S.D MISSING
(see Table 9) CASES
. | PRIMED 7.4 yre. (7.3) 6(2) 12(13) 1.2(1.1)
5. | SFCED 5e1 ¥T8s (50) L(2) 8(8&) 0.5(0.4) 0
6. | BOARDING || 5.2 yrs. (4.9) 2(1) 9(12) 1.5(2.1) o(N=l1)
7 | ZNS 8.4 mths{8.5) 51 20(20) 2.6(2.9) O(N=53)
Oe | CLEVEL 6.8 (7.0) 2(1) 9(9) 1050 12) 0
9. | ALEVEL Only 2 students had taken "A" levels
104 | SCS Only 2 students had visited the Student Counselling
Service.
11+ { DADINC K276 pems(318) 0(0) 1000( 1000) 2.9(2.8) 10
gz 1MUMINC K 71 pema{( 79) 0(0) 1000( 1000) Tl 1:e3) 15

Tt will be observed, that the first and fourth-year samples are well
matched on most of the variables. For example, the proportion of
married to single students is approximately the same for both populations
(table 18, item 2) and the average time spent at ZNS is similar (table
19, item 7). There are however, some exceptions, e.g. BACKGR and DADINC.
These will be discussed, following a comparison of first and fourth-year

students for number and severity of adjustment problems.

First and fourth-years compared for MNOAPS and SEVAPS

A t-test was used to compare the mean number of adjustment problems
and severity of problem,experienced by the two population samples. The
somewhat surprising results are given in table 20 below. The fourth-years
were found to experience slightly more problems and more severe problems
than the first-years although the differences between the two groups

were not significant,
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Table 20: First and fourth-years compared for number and severity of

adjustment problems (APs) experienced

Number Number of APs experienced Severity of APs
of Mean S.D, | Signif, Mean 5.0 | 8ignif,
students Level Level
"irst years 242 18.4 6.2 | Not sig. 32.1 14,6 | Not sige
Fourth years 60 19.6 5.8 | Not sig. 34,2 14.8 | Not sige.

The above results could be accounted for by a disproportionate number
of "high - AP" students being present in the fourth-year sample. A
scrutiny of table 18 shows that the fourth-year sample does contain a
slightly higher proportion of students whose counterparts in biographical
statistics in the first-year sample are known to have more adjustment
problems and more severe problems, (see table 15 for a list of the high-
AP categories). This difference is largely taken up by three categories of
student, namely: those from a rural background (table 18, item 5),
students with unskilled, semi-skilled and unemployed mothers (item 17)
and students with fathers earning less than K300 per month (item 18).
Tn the BACKGR category, there should have been 16 fourth-year students
with a rural background, if the first-years were to be matched exactly
(i.es 28 of the 57 student responses). In fact there were 22 rural
students (39% of 57), i.e. there are 6 rural students too many in the
fourth-year sample, Similarly, there were seven fourth-year students too
many in the MUMOCC categories and eight too many in DADINC. A theoretical
adjustment can be made for these 21 students by consulting table 12.
The difference in the average number of adjustment problems experienced
by the typical rural and typical urban student, is 1.8 problems (19.7
minus 17.9; item 10, table 12). Thus, 8ix extra rural students will
contribute an additional 10,8 problems to the total number of problems
from which the mean for the fourth-years is calculated. Similarly, seven
students with mothers who are unskilled etc.,, will contribute 18.9

problems and eight students with fathers earning less than K300 Pems will



contribute 16.8 problems, Consequently, an adjustment of about 47 APs
(10.85 + 18.9 + 16.8) has to be made to the number of adjustment problems
experienced by the 60 fourth-year students, i.e. the mean number of
problems experienced by the fourth-years in table 20, is reduced by a
factor of 42 from 19.6 to 18.8. A similar calculation for SEVAPS gives an
ad justed mggn for the fourth-year students of 31.4. It will be noted
that the size of these adjustments is relatively small and they have no
significant effect on the conclusion that the fourth-year students
experience a similar number and severity of adjustment preblems to the
first-vyears.

Another possibility which had to be considered, was that the survey

had underestimated the number and severity of problems experienced by the

fourth~years. This is feasible because the survey instrument was developed
on first-year students and the fourth-years might have other problems not
indicated by the questionnaire. Tt is unlikely however, as only six out

of the 60 students responded to the section requesting '"other APs'" and

most of their responses emphasised or reiterated previously mentioned

difficulties,

The nature of the fourth-year problems

The next question to consider, was whether the fourth-year students
were experiencing the same kind of problem as the first-years. The
nature of the fourth-year problems was investipgated by producing
"severity" and "generality" tables (tables 21 and 22) similar to those
of the first-year survey (tables 10 and 11). Table 21 below, shows that
there is very little difference between the types of problem Bseverely
experienced by the first and fourth-year populations. The rank correla-
tion between the two sets of results was .92. Furthermore three out of
the four problems that were a cause for concern in the first-year sample,

(i.e. having a severity rating greater than 1.5), are found to be a

cause for concern in the fourth-year sample.
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These are: the dining facilities, obtaining the prescribed texts and the
worlkload. "Being forced to take a particular academic programme" (first
year severity index = 1.54) is somewhat less potent in the fourth-year,
presumably because the students have become reconciled to their enforced
programme, Conversely, MARKSYST ("the marking system"), which was just
below the potency cut-off point in the first-year sample, has taken on
greater prominence (severity index 1.63), probably because of the
approaching final examinations. The changes in potency between the

first and fourth-year students, will be discussed later in chapter 9.

TABLE 21: THE SEVERITY_WITH WHICH FOURTH=-YEARS EXPERIENCE EACH

ADJUSTMENT PROBLEM (FIRST-YEAR RESULTS IN BRACKETS)

RANK ORDER VARIABLE MEAN SEVERITY Persistent
"severe!f
problems

(1st) 1st DINING (2.00) 2.22 X

(2) 2 OBTTEXT (1.92) 2,22 x

(4) 3 WORKLOAD (1:52)  _ 1.75 X

(6) L MARKSYST (1.42) 1.63

(5) 5 BOOKCASH (1.45) 147

(13) 6 ACCOM (1.06) 1.40

( 3) 7 FORCPROG (1.54) 1034

(10) 8 CRITIC (1.22) 1432

(11) 9 PERSCASH {1:21) 1.3%2

(12) 10 COURSAD {4418) 1430

(7) 14 MOTN {131) 1.2%

(14) 12 NUMBOOKS (1.06) 1.19

(85) 13 TYPETEAC (1.26) 1.03

(25) 14 ENTERTAT ( .58) 1.03

(17) 15 STAFSTUD ( .89) 100

(9) 16 TECHS (1.23) .97

(19) 17 LENGLOAN ( .83) .83

(26) 18 SPORT ( «55) 78

(18) 19 READSPED ( +84) <77

(15) 20 MEMORIZ ( .96) .75

(20) 21 SIMPBREV ( «77) 71

(21) 22 USELIBR ( «77) o7

(22) 23 POLITICS ( .66) .67

(Contd,)
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Table 21 (Contd)

RAIEK ORDER VARIABLE MEAN SEVERITY Persistent
"severel
problems

(29) 24 INTERMEN (N=15) ( 44) .65
(23) 25 OPPSEX ( .66) .62
| (16) 26 INTERWO (N=45) (90) .59
(30) 27 PTARLE ( +23) «59
L3%) 20 WOML CTS (N=k5) ( «30) 450
(21) 29 FAMILY ( «6k) 450
(5hF) 30 DIFFSTAF (+30) 55
(71) %9 RELSTUD (N=00 ) C . h2) « 0
(50 32 . GBXPENG ( J43) 149
(35 33 TRIBAL ( +39) 48
(20) 3l FRIENDS ( J46) 45
(37) %5 INTELSOC ( +31) L2
(27) 26 UNDTEXTS ( +49) &7
(32) 3% ROOMMATE ( L42) .35
(%6) 33 ALCOHOL . «35) .29
(h0) 39 POLSTUD (N=50) ( «22) .18
(39th) 40th CAMPSIZE ( .22) 022

The percentage of fourth-years experiencing a particular problem, is
pmiven in table 22 below. Once again, the fourth-year results are found
to be very similar to those of the first-year, (the rank correlation was
arain +92). If the criterion of generality is applied, (one third of the
population experiencing a problem), then no fewer than 24 out of the 25
adjustment problems which were a cause for concern in the first-year
(table 11), are still a cause for concern in the fourth-year. Only
Winderstanding the English used in textbooks!'" has moved below the ecut-off
point; presumably as a result of the fourth-year's greater experience and
practice of English, When the fourth-year results alone are considered, a
total of 31 adjustment problems are a cause for concern, i.e. they are
expcrienced by more than one third of the fourth-year population (see table
22)es A further discussion of these results and the changes in generality

between the first and fourtheyears, will be found in chapter 9.



Table 22: The generality of the fourth-year adjustment problems

(First year results in brackets)

RANK ORDER VARIABLE ¢ of fourth-years Persistent
referring to problem |"general!
problems

2nd) 1st DINING (89.7) 96 ,6% x
(%) 2 WORKLOAD (79.4) 95 . 0% X
{ %) 3 OBTTEXT (90.1) 93,4 X
( 5) Ly MARKSYST (76.1) 91,7 x
(14) 5 ACCOM (58.3) 80,09 x
( 6) 6 CRITIC (7542) 78..3% x
( 3) 7 MOTN (71.8) 70.0% X
{11) 8 COURSAD (67.3) 69,99 X
( 7) 9 TYPETEAC (74,.8) 68 .4y X
(1%} 10 PERSCASH (58.7) 68, 3% X
( 4) 11 TECHS (78.9) 66.79% x
(10) 12 BOOKCASH (68.2) 65.1% x
(16) 13 STAFSTUD (55.7) 65.0% X
(2h) 14 ENTERTAI (38.8) 58,49 X
(15) 15 NUMBOOCK S (56.2) 56.7% x
(12) 16 MEMORTIZ (59.9) 51.6% x
( 9) 17 FORCPROG (69.4) 50, 1% X
(19) 18 LENGLOAN (48.4) 50, 0% x
(18) 19 INTERWO (48.9) 47,00 (n=l5) | x
(28) 20 INTERMEN (30.8) 47 ,0%(n=15)
(17) 21 SIMPBREV (49.9) L6,69 X
(21) 22 USELIBR (45.9) Ll , 99 X
(22) 23 OPPSEX (40.2) 43,39 X
(29) 24 SPORT (30.6) bq.79%

(€0} 25 READSPED (47.5) 40, 0% X
(33) 26 WOMLECTS (2, 4) 40,0% (n=45)
(26) 27 FAMILY (33.0) 38.3%
(32) 28 DIFFSTAF (24, 4) 38, 39
(30) 29 FRIENDS (30.2) 36 .69
(23) 30 POLITICS (38.9) 350 1% X
(27) 31 EXPENG (31.4) 33149
(35) 32 TRIBAL (23.9) 334 3%
(40) 33 TTABLE (12.8) 30,09
(25) 34 UNDTEXTS (38,0) 30, 0%,
(31) 35 RELSTUD (25.0) 28,09 (n=45)
(36) 26 INTELSOC (20.7) 23,39
(3h) 37 ROOMMATE (24 . 4) 234¢3%

(Contd.)
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Table 22 (Contd)

RAIK ORDER ' VARIABLE % of fourth-yeara Persistent
referring to problem |["general'
) problems
(37) 38 CAMPSIZE (15.8) 13,49
(39) 39 POLSTUD (14.2) 12.0% (n=50)
(33th) 40th ALCOHOL {15.7) 11.7%

Conclusions of the fourth-year survey

The evidence presented in tables 20, 21 and 22, indicates that
there is a considerable degree of persistence in Zambian student adjust-
ment problems. Table 20, even after amendment for the higher proportion
of "high-AP" students in the fourth-year , still shows that the fourth-
years experience a similar number and severity of problem to the first-
years and tables 21 and 22 indicate that it is the same type of problen
that is experienced by both groups. As first and fourth-years are well
matched along the majority of bio-data variables (tables 18 and 19), it
is unlikely that any extraneous factors account for these results and
consequently hypothesis 6 is confirmed - a large number of Zambian student
adjustment problems are persistent and constitute a cause for concern,

The nature of the persistent problems is shown in the last columns
of tables 21 and 22. From table 21, three problems which were a cause
for concern in the first-year because of their severity, (DINING, OBTTEXT
and WORKLOAD) are still found to be a cause for concern in the fourth-
vear., Similarly from table 22, another‘21 problems which were originally
found to be a cause for concern owing to their generality, are still
found to be a cause for concern in the fourth-year. Thus, a total of
2l potent and generally experienced problems persist into the final-year

at University.

The "serious!" adjustment problems

In the ensuing chapters, only adjustment problems which are
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"potent" (severity index greater than 1.5) or '"genmeral' (experienced by
one third or more of the student population) in the first or fourth year
will be considered. These problems will be termed, "serious". (The

Pli persistent problems are included by definition, as they are the
potent or general problems in the first and fourth year).

The serious problems on the potency criterion, are: DINING, OBTTEXT,
FORCPROG and WORKLOAD from table 10 and MARKSYST from table 21. With
respect to generality, the serious adjustment problems are the 25 problems
from OBTEXT to UNDTEXTS in table 11, plus INTERMEN, SPORT, WOMLECTS,
FAMILY, DIFFSTAF, FRIENDS and EXPENG from table 22, (A description of
these problems is given in table 10). Because the list of general
ad justment problems includes the potent problems, it will be observed
that a total of 32 problems fall within the serious category. Thus, eight
problems (RELSTUD, ROOMMATE, TRIBAL, INTELSOC, CAMPSIZE, ALCOHOL, POLSTUD
and TTABLE) are not included in the subsequent discussion, because they

are neither sufficiently potent or generally experienced to be a cause

for concern.



A summary of the findings

All 18 hypotheses concerning Zambia student adjustment problems

linve now been investigated and a summary of the results is given in

table 23% below,

Table

251

A summary of the findings.

Number

Findings

Page
Reference

Forty APs (see table 10) have been identified as the
most important difficulties faced by Zambian students,
following transition from school to university.

26 of the APs are academic in nature and 14 social,

62, 70-72.

Some of the Zambian APs are typical of those experie-
nced by students in other countries, others are
peculiar to the Zambian campus.

hs, 70,

The average number of APs indicated by the Zambian
students is 18.

75

Five of the adjustment problems are sufficiently
potent to be a cause for concern., These '"serious'"
problems are DINING, OBTTEXT, FORCPROG, WORKLOAD
(table 10) and MARKSYST (table 21). (see table

10 for a description of the APs).

71'?31 92-
93,

Thirty two of the APs are sufficiently general to
be a cause for concern. These serious problems
(which include the aforementioned potent problems)
are: OBTTEXT to UNDTEXTS, (table 11), INTERMEN,
SPORT, WOMLECTS, FAMILY, DIFFSTAF, FRIENDS and
EXPENG (table 22).

73-74, Ol-
96,

Twenty-four of the serious problems persist into

the final-year at the university (tables 21 and 22).
The 24 problems are included in the list of 32
general problems indicated above .

96

Students with a low socio~economic background,
experience significantly greater APs than high
socio-economic students,

76-78.

Students from rural areas experience significantly
greater APs than urban students.

77-78.

Students who have done their Zambia National Service
experience significantly greater APs than students
who have not attended ZNS,

7 79,

Younger students experience significantly greater
APs than older students.

77y 79.

Single students experience significantly greater
APs than married studentse.

Viy 9%

Male students experience significantly more severe
APs than female students.

771 ?9-

(Contd.)
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Table 2% (Contd)

are: the student's marital status, student
age, the parents' education and income,

Number Findings Page
Reference
v;B. Students from the school of Agriculture
experience significantly greater APs 8 79
than students from other entry schools, o e
14, Lozi students experience significantly more APs
than Bemba students. 78
15 All the student categories listed in items 7
to 14 above, experience significantly more 83 . 84,
academic problems than social problems,
16. The student categories in 7 to 14 above, do .
not find the academic sub-scale labelled "study- 8s - 87,
skills" to be particularly problematic.
17 o The variables which are particularly influential
with regard to the number and severity of APs 81
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CHAPTER 8

THE AMELIORATION OF THE ADJUSTMENT PROBLTMS

This chapter is primarily involved with finding ways to help
students overcome their adjustment problems; particularly tlose problems
which have been defined as '"serious" owing to their potency or generality,
A list of the serious problems was given at the end of the last chapter,
The Tirst stage in the process of amelioration, is to identify as

precisely as possible, the causal factors for each of the problems,

The causes of the adjustment problems

The majority of the information concerning the causes of the student's
nroblems, was obtained from the completed first and fourth-year
questionnaires (P.54 )s The follow-up interviews also helped to fill-in
some of the informational gaps - see P. 104, 7Table 24 below, indicates
the frequency with which first and fourth-years, refer to a particular
causal factor. It was possible to combine the first and fourth-year
causes, because the results for the two population samples were very similar.
Tn 29 out of 4O variables, the same prime reason was given by both
populations and in 7 out of the 11 remaining variables, the prime reason
given by the first-years, was placed second by the fourth-years, or vice
versa.

The first item in table 24, was "the University dining facilities'",
The students indicated that these were primarily a problem, because of
the lack of variety in the menu (196 students referred to this causal
factor) and because of the poor cooking of the food (195 students
referred to this cause). The other reasons, queueing for meals (135
references), the quality of the food (131 refs.), hygiene (70 refs,)
and the size of the meals (26 refs.), were relatively less important.

In the case of the second most serious problem ("obtaining the prescribed
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texts") the most frequently indicated reason was "insufficient copies in
tiie library," (215 refs.). The prime causes for the other '"serious"
adjustment problems, are stated verbatim in the table below. Other
causal factors are indicated in the right hand column and can be identi-

fied by consulting appendix C.

Table 24: The causes of the adjustment problems indicated by first and

fourth-year students combined.

The 32 The most frequently given No. of | Refs., made to
tgerious! cause of the AP. refs., other causes (see
adjustment made appendix C).
problems (Max=
(APs) 302)
1« | DINING "The menu lacks variety." 196 Cause B - 195,
C-1351 D—131,
F_?Oj A-26.
2e | OBTTEXT "There are insufficient copies
in the library"., 215 B-180, D-82, C-55,
%e | FORCPROG ||"It has lowered my general
academic performance'. 103 D-86, B-84, C¢-58,
E-26, F-23,
4 | WORKLOAD | "My work-load is too heavy'. 119 C-104, E-S%, D=5,
B-6l
5 | MARKSYST |[['""Lecturers have different
standards of marking." 135 £=B80, TwB1, Gt
E-41, D=3,
6. | TECHS "I have specific difficulty
with regard to organising a
study schedule," 86 A-74%, F-65, D-58,
B“'551 C—53, G'T?.
7« |CRITIC "I do not have time to study
the material in sufficient
__ ||depth.n 135 D-69, C-28, A-26,
e |TYPETEAC |["Lecturers talk too quickly". 96 G-78, E-69, D-52,
F-31, C-28, B-6.
Q¢ |MOTH "I am not following the academic
programme I want to follow,." 75 H-55, C=34, F=31,
0—27| B"19§ G"T?s
I-11, E=2.
10. |BOCKCASH |"The university allowance to
buy books is too small," 157 B-63, C=45,
11 |COURSAD "Fellow students often give
misleading advice,' 63 E-61, B=59, D-53,

c-49, 1-29, H-28,
A=27y T=21,

(Contda)
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The 32 The most frequently given No. of Refs. made to
Ngerious" cause of the AP, refs. made| other causes
APs, (Max=3%02), | (see appendix ()
124 MEMORIZ "T have insufficient time to
think deeply about the work
T am doing." 117 D-36, A-31,
C=1l,
1%«| PERSCASH "The amount of money T receive
from my sponsors is too small,." 124 B-59, C=46,
D-S’ E"'5-
1Mo ACCOM "The maintenance of the MHalls
of Residence is poor." 110 C-59, A-53,
G-L"?q D-301
H-27, E-21,
B"120
15| NUMBOOKS "The subjects I am studying
involve me in referring to many
different books." 106 A-51, C=5T,
164 | STAFSTUD "The opportunities to meet
staff with regard to academic
matters are too few." 87 F-58, B-46,
A-"E; E""!h‘,
C-10,
17« | SIMPBREV "It is difficult to write
simply and briefly in a
second language." 52 A-43, D-17,
C-11,
184 | INTERWO "They distract me and inter-
fere with my studies."
(N=235) 48 D-45, B-29,
E-14, A-6.
19 | LENGLOAN "I need to read the books fully
and not just refer to them," 72 C-69, A-32.
20, | READSFED "I need training in how to
read quickly." 66 c-41, B=-15.
21¢ | USELIBR ""The Introduction to the
Library course is not
adequate." L3 A-3%2, D-24,
B"‘191 E""go
22. | OFPSEX "I was educated in a single-
sex school." 58 c-38, E-20,
D‘?, A""L"o
2% | POLITICS "Political influence does not
allow you to think freely." 39 A-35, B-28,
C-19.,
2l | ENTERTAI "There is too little and I am
bored." 49 D-37, B-2k,
E-151 0“110
25« | UNDTEXTS "The vocabulary in the books
is too complicated." 45 C-41, A-33,
D-3%.

(CO"’ !_'.(J.n)




Table 24 (Contd)

The 32 The most frequently given No. of Refs. made to
"serious! cause of the AP, refs. made | other causes
APs. (Max=3%02)| (see apvendix
B
E%; INTERMEN '"Men students expect women
students to be less intelli-
gente." (N=67) 9 B-9, G-9, D=0,
C-11 E-‘I, F-‘O.
27«| SPORT "There is too little and T am
bored." b7 B-15, C-1k,
D-14, E-L4,
284 WOMLECTS "They over-react to their
newly acquired status."(N=235) L7 B-15, A-8, C-4,
2%, | FAMILY "No one in my family gives me
support while T am at
university." L6 F-19, B=-16,G-13,
E- 8, E-6, C=6.
3Ce | DIFFSTAF "Staff from different countries
have different standards." L1 B-24, D-22,
C=2.
31. | FRIENDS "The opportunities for mixing
socially are too few," 37 E-32, F-24,
A-B, D"'}"", B—E.
32. | EXPENG "T have to think about what
I am going to say before I say
it.M Lo A-34, B-22,E-18
D-16, F=13,

The follow-up interviews

The next stage in the process of problem amelioration was to conduct
a nunber of follow-up interviews. The main function of these interviews
was to obtain suggestions from the students as to how they thought their
problems could be best overcome. Thus, the nature and causes of each
problem were studied and a number of questions composed to form the basis
of the interview programme, e.g. with regard to the dining facilities
(table 24, item 1), the interviewees were asked, (1) "What type of food
would you like to see served up in the dining halls?" and (2) "What
particular complaints do you have about the cooking of the food?" A list

of the other more important "set questions" which were used in the interview

%]

essions, are given in appendix D.
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Tn addition to the above, the follow-up interviews fulfilled three other
important functions: (a) they helped to fill in any informational gaps
concerning the nature or causes of individual problems, (b) they provided
a measure of the reliability of the main survey data, and (c¢) they gave
some insight as to why "high-AP" students experienced greater problems.

A total of 54 interviews were conducted with first, second and
fourth-year students. The second-year students were used because the
firste-year sample had moved into the second year by the time the inter-
views were conducted. The fourth-year students were included, because
tliey had spent a greater length of time in the University and consequently
mirht have a better idea of how some of the problems could be solved.

Forty-four of the interviewees were men and 10 were women,

The individual interviews

The first 15 students were seen individually. These students had
previously completed the main questionnaire and indicated on it that they
were willing to be interviewed (see appendix C), Representatives of all
four entry schools were included in the sample. The procedure for the
interviews was to use the student's completed questionnaire as a focal
point and to go through each problem in turn, asking the set-questions,
elaborating the student's response and requesting suggestions as to how
the problems could be overcome, The interviewer recorded the responses

on a purpose-designed interview record-sheet.

The reliability of the main survey questionnaire

The reliability of the questionnaire returns were checked by comparing
the student's interview response with his previously recorded question-
naire response. Out of a total of 95 scrutinised items, 87 showed very
little or no variation, a further five could be accounted for by changes in

the student's circumstances, (e.g. the student had overcome his initial

difficulty) and three items would probably have been discarded as unreliable.
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Thus, a high student reliability of about 97% is indicated, which concurs
with the serious manner in which the students were observed to complete

the questionnaires and conduct themselves at interview,

The group interviews

One disadvantage of the individual interview procedure, which had
become apparent as the interviews progressed, was the lack of anonymity
aflforded in the face-to-face situations. The students were reluctant to
critically evaluate the existing university structure or give any
information which they considered might be prejudicial to themselves.,
This reluctance was exacerbated by the periodic confrontations which took
place between university administration and students, during the course
of the research study. Despite assurances of confidentiality, changes

"of interviewer the introduction of coffee-breaks,etc, the problem was not
satisfactorily overcome and it was consequently decided to try a
different interview procedure,

Tn the revised interview format, small groups of about five students
lhiad the set-questions read out and explained to them by the interviewer,
They were then asked to record their own responses on an amended inter-
view record-sheet. Tndividual students were encouraged to enter into a
discussion of the adjustment problems and suggest ways in which they
could be overcome., The interviewer toock no part in the recording of
responses. This "half-way house!, inbetween group administration of a
quesltionnaire and the face-to-face interview, was found to be a consi-
derable improvement on the original procedure. The provision of anonymity
Tor the student, whilst preserving some flexibility and rapport for the
interviewer, resulted in a higher total number of responses per student,
more candid comments and a large number of appropriate suggestions for
the amelioration of adjustment problems. A total of 30 first-year and
9 fourth-year students, were subsequently interviewed using this revised

pProcedure.
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Student suggestions for ameliorating the problems

The suggestions given by the 54 students, for the amelioration of

their problems are shown in table 25 below. TFirst, second and fourth-year

responses were not analysed separately, owing to the considerable over-

lap that existed between their responses.
Table 2%: Sugpestions made by the interviewed students for the
amelioration of their problems
The 32 Suggestions for amelioration
"serious" APs, (Frequency of referral to suggestion. Maxz=54)

1 *The dining A greater variety of vegetables (21), meat (9),

facilities fruit (7), eggs for breakfast (6). More care to
be taken over cooking of food (27), (e.g. chickens
undercooked, nshima "lumpy"). Improve basic
quality of food (4). Reduce queueing for meals (7).
Establish independent caterers (30). Establish
student cooking facilities? Yes (17), No (14)

2+ | Obtaining The University should spend more money on books
text-books (25)« Library stocks more important (14) than

bookshop stocks (8)

%e | Being forced Select students after a general first year at the
into an University (12). The dissemination of information
academic pro- on UNZA courses to secondary schools, should be
gramme improved (18),Z3tudent would try to revert to

original career (15), keep new career (6[;7

L, The workload University courses should cover less material and
concentrate on study-in-depth (21) /“vice-versa
(9)_/, More emphasis should be placed on continuous
assessment (21), than final exams (8), Zfaboratory
work useful (18), not useful (4) /

S5e | The University The amount of feedback from staff concerning test
marking system and exam results, should be increased (9), cer-

tain groups of students are marked preferentially
e.g. females (13)_/

6. | The technique First-years should have a special half-course in
of university university study-skills (3%4), (organising a study
learning and schedule, obtaining information from books,
studying revising for exams, note taking, seminar work,etc..

Secondary schools need to prepare students more
adequately for university life (23), (8 students
felt that secondary schooling prepared them
adequately )

7e¢ | Adopting a (allow more time to study in depth: the majority

Neriticall
approach

of the main student sample suggested this solution,
see item &k, A majority of students, (25:8) did not
want to see the university 4 year programme extended)

(Contd.)
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The 32
'serious" APs,

Suggestions for amelioration
(Frequency of referral to suggestion. Maxz=54)

The type of
teaching given
by staff

More time should be given to: tutorials (25),
seminars (8), lectures (7), practicals (7).
Lecturers should pay attention to: speaking too
guickly (9), poor presentation methods; e.g. lecture
read out, material poorly organised, no illus-
trations (6). /Tecturers not interested in the
material they teach (h)ﬁ7

9.| Motivation General motivational level of students thought to
to work be sufficiently high (28), disagreed (5). Social
distractions include: opposite sex (11), beer (2),

discos (2), sport (2)

104 | Money for Increase students' book allowance (K85 p.a. (av.)
books at present): average of K145 p.a. suggested (N = 36).

Termly payment (26), preferred to annual payment (10)
(Fourth-years tended to prefer annual payment).

11 | Getting advice Early, accurate advice required from: staff
on which advisors (31), school handbook (15), é?ellow
courses to students (8) /. 1Tmportant to have UNZA course
take information while still at school (28), disagreed

(2)

12+ | Understanding (allow more time for comprehension, a majority of
not memorization the main student sample complained of "insufficient
of academic time"), Cover less material in more depth (see item
material 4). (21 students thought that previous schooling

encouraged comprehension, and 17 "memorigzation')

1%e | Money for Increase student's personal allowance (K250 p.a.
personal needs at present), average of K400 p.a. suggested (N = 34),

Establish a university shop on campus (34), (clothes,
toiletries, basic food), (a majority of students
(24:3) thought that most parents/relatives were

not financially able to contribute to students up-
keep)

14, | Accommodation Introduce (or repair): individual study lamps (21),

air conditioning (6), hot water for washing (7),
wardrobe locks to secure personal belongings, (10).
Renew broken light bulbs promptly (11). Introduce
rules to curtail noise at night-time (8). éfmprove
cleaning of rooms and toilets (15)_/

15« | The number of Increase the number of books that can be borrowed
books that can be from the library: from 4 to 6 suggested (N = 43)
borrowed )

16+ | Staff/student Increase the number of office-hours reserved by

interaction

staff for interaction with students: 7 hours per
week suggested (N = 36)., Introduce staff/student
social links in: sporting activities (7), social
drinking (6), (9 students thought that the existinpg
social links were satisfactory)

(Contd.)
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The 32
"serious!'" APs,

Suggestions for amelioration
(Frequency of referral to suggestion. Maxz=54)

17« | Writing simply Introduce an (optional) half-course in written

and briefly (spoken) English (21), (13 students disagreed).
Zfengthy/comnlex essays, get higher marks (9),
disagreed (20)_7

104 | Working alongside || Have more coeducational secondary schools (20), (14

women students students disagreed), (most students, 20: 12, did
not want the female/male university ratio
increased,? women in this sample wanted the ratio
increased, % did not)

19« | Library loan- Increase the library loan period: from 2 weeks to
period 2.5 weeks suggested (N = 40). Extend library

opening-hours: in the evening from 22,00 - 2%.00
hours (10), in the mornings from 08.00 to 08,30
hours (5) and at weekends - Sat.P.M. - (5).
Zﬁpening-hours satisfactory as they are (14)_7
2Us | Reading speed (Special half-course including study of reading
~ skills, suggested - see item 6)

21e | Using the Improve the "Introduction to the Library" session

library by: having smaller student groups (8), having a
"refresher course'" after a short period at the
university (5). Make available a concise, simple,
written guide to the library (6)

226 | Making friends (Have more coeducational secondary schools see item
with the opposite 18. 30:2 students thought that women students prefer
sex men-friends from outside the university)

2%, | Student politics Refrain lecturers from proselytizing during univer-
and work sity lectures and seminars (15 students felt that

certain lecturers "imposed" their political views,
14 disagreed)

2, | Campus enter=- (A majority of the main student sample said there

tainment was too little entertainment and they were bored),
Increase the number of: films (13) spectator matches
(13), drama (8), cultural dances (6), discos (6).
(32:2 students would like to see the university
introduce regular transport facilities to the city-~
centre)

2%+ | Understanding (students reported approx. 1 book in 3 to have a
text-books "vocabulary which was too complicated", N = 15).

Lecturers should use books with an appropriate
vocabulary and provide glossaries of difficult
terms. (Zambian academics need to write more text—
books)

26. | Working along- (Have more coeducational secondary schools, see
side men students item 18)

27+ | Sporting (a majority of the main student sample said there

facilities

were too few). Build a swimming pool (22). (No
other single facility was given consistent support)

(Contd)
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. : . :
The 32 Suggestions for amelioration
"serious'' APs, (Frequency of referral to suggestion. Max=54)
20, | Women lectures (6 students thought there should be a larger propore
tion of women lecturers, 25 disagreed)
20, | Pamily and Increase students personal allowance, see item 11,

work tudents most frequently return home because of
inancial problems (8), family sickness (6), boredon

(4)_7
e

%0s | 8taff background Increase the proportion of qualified Zambian
lecturers (17), (8 students disagreed)

%1e | Making friends (17:19 students had experienced feelings of "loneli-
ness'" since coming to the campus). Increase the
"social" facilities on campus, see also item 2k

and 27
324 | English expre- (Introduce an optional half-course in spoken
ssion (written) English, see item 17)

Reasons for the '"high-AP" group's problems

In addition to providing information on the 32 serious adjustment
nroblems, the interviews also provided an opportunity to ask members of the
high-AP groups, why they experienced greater problems. The answers given

1

by the students are shown in table 26 below:

Table 26: Reasons given for "high-AP" students experiencing greater APs,

"HIGH AP" GROUP ' REASONS GIVEN FOR GREATER APs BEING EXPERIENCED
1 | Students from a These students consider that financial problems are

"low" socio- the major hindrance to their university adjustment,.
economic back- Lack of encouragement and stimulation (from less
rround., educated parents) are also mentioned by the students
(parental:

cducation, income
and occupation)

2e | Rural- background Rural-background students are not used to the
students "urban life-style'" of the campus; they come from
(cf. Urban a relatively poor educational background and are
background often less affluent than urban students
students)

%e | Students who ZNS students have had their academic education intord
completed ZNS rupted, During ZNS they are '"brainwashed",
(cf. students "yictimized'", allowed no academic stimulation
who have not taught very few skills and not allowed to think for
done ZNS) themselves

(Contd.)
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Tuble 26 (Contd)

MIITGIT AP"Y GROUP REASONS GIVEMN FCR GRIZATER APs BEING EXPERIENCED
iy | 0lder students Older students feel '"more out of place," they do
(21 years or not adapt as well to the campus social life and
over) are more concerned about finding a marriage
partner
De | Single students Married students are '"content " jwives were made

responsible for looking after family. (Single
students sexually frustrated)

G | Male students Male students are more anxious to succeed, are
concerned about their career and are "distracted"
by females. Females are more phlegmatic and
receive more academic assistance from lecturers
and "bright!" students
7« | Apriculture Agriculture students have little agricultural
students (cf. training before reaching UNZA and are overworked
the other 3 entry compared with other students
schools)

8¢ |Lozi students Lozi students do not integrate as well as other
(cf. Bemba students and come from a predominantly rural
students) background (see item 2)

Table 26 concludes the empirical part of the study of Zambian
student adjustment problems. A total of 440 students and 31 staff had been
used to provide the data. The final section of this thesis contains a
discussion of the research results and a number of recommendations for

helping the students overcome their problems,
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CUAPTER 9

DISCUSSION AND RECOHMEMDATIONS

The previous chapters have indicated that Zambian students are
little different from students in many other parts of the world in that
tl.ey do experience adjustment problems when transferring from school to
university and many of the problems experienced, are similar to those
reported by other university graduates. Thus, the common student problems
discussed in chapter 2 - motivation, lectures, language, loneliness,
male/female interaction and residency, are also referred to by the
Fambian student community., Motivation for instance, was a relatively
"serious!" Zambian problem, being referred to by over 70% of the student
population and having a severity rating of 1.3 (tables 11 and 10). The
main reason the Zambian students gave for this problem-''not following the
(desired) academic programme', is probably atypical of most university
students, although the second most frequently given reason, '"social
distractions" (table 24, item 9, option H) is often mentioned in the
research literature (P. 17)e

Deciding which adjustment problems constitute a cause for concern,
because of potency or generality, is a matter for individual judgement,

In this study, a problem was considered "serious'", if the average rating
fiven to it by the students, was greater than 1.5, (where 2 = ''problem",

1 = "glight" problem), If the student's averape response was nearer a
"glirht" problem (or less), then the difficulty was not considered serious,
but simply an "educational experience', helping to prepare students for

the "vicissitudes of the world at large" (P. 12), The most potent problem,
mentioned by the Zambian first and fourth-year students, was the

university dining facility - table 21. The average response for both
populations, was that it constituted "a problem" and the main reasons for
this were (a) the lack of variety in the menu,and (b) the voorly cooked food,

Another four problems were included in the serious category, when the potency
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criterion was applied (table 23).

Tn respect of generality, an arbitrary cut-off point of one third of
the student population was chosen., Tf more than one in three students
experienced a particular problem, then it was considered an undesirable
situation for both academic and social reasons and a potentially serious
5ituation, because it could lead to student unrest (P, 12). Some
readers might feel that this cut-off point has been set too low and one
in two students experiencing a particular problem,is a more realistic
criterion, This decision can be left to the individual. TIn the discussion
that follows, 32 adjustment problems are discussed; the result of applying
tiie 1 in 3 criterion (table 23)., Only 16 first-year adjustment problems
neced to be examined if a 1 in 2 criterion is applied, (table 11), or the
reader can make his own decision based on the information presented in
tabhle 11. Thé most generally experienced Zambian first-year problem, was
obtaining the prescribed texts for course‘work" (table 11). It was

mentioned by 9 out of 10 students in the first-year population sample,

Tt 1s not possible to compare the overall size of the Zambian
atudent's difficulties with those of other undergraduates, owing to the
non-existence of comparative research data; (as previously indicated,
vome overseas data will be available in the near future). However, there
igs no doubt that Zambian students do refer to a considerable number of
problems. The average number of adjustment problems experienced by the
first and fourth-years combined, is 19, (table 20), TFurthermore, the
student's problems are persistent. MNo fewer than 24 of the serious
problems listed in tables 10 and 11, exist as serious problems in the
fourth-year, (tables 21 and 22). Adjustment problems should be transient

and diminish as the students become familiar with the university and

develop new skills, but these problems are still as potent and generally OX P

erienced after three years on the campus. One reason for this could be that
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the predominantly academic set of problems experienced by the Zambian
students, have become more poignant in the last two years of the university;
the prades obtained in the last two years determine the classification of
the degree, (see MARKSYST, P. 123). The majority of the students in the
fourth-year are in the final phase of their university education and they
are kecen to obtain a good degree in order to promote their career prospectse
PThe strength of this argument is somewhat reduced wien it is noted that
the fourth-year survey was conducted at the beginning of the academic
yvear and the first-year survey at the end of the year. The students
hovever, are used to being assessed throughout the year, (the "continuous
assessment" system) and the great importance attached by the students to
the final examination results could be a crucial factor in raising the

notency and generality of fourth-year problems - see also WORKLOAD, P. 121.

It is also possible however, that the overall size of the student's
difficulties, has been exaggerated. The problems could be "artifacts",
stimulated by a list of hypothetical difficulties given in a questionnaire.
There may be a certain amount of exaggeration on the part of some students
(and staff), but the validity of their responses is supported by a number
of concurrent factorse. Tirstly, there is the incidence of student unrest.
Undergraduates who are happily adjusted are unlikely to confront the
university authorities as frequently as they do at the University of
Zambia (P. 11). Secondly, the experience of persons in close everyday
contact with the students (staff, counsellors, administrators), indicate
thint the students do have numerous problems (see for instance, Tembo's
study "The need for Guidance and Counselling for female students at the
University of Zambia," 1980) and thirdly, the degree of student wastage
from the university (P.9) will include students who have experienced serious
adjustment problems,.

llo information regarding the predictive validity of the data is yot

available, but this is an obvious area for future research, TFor example:
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(1) Are the students who experience severe adjustment problems (or
large numbers of problems), more likely to drop-out? (2) Do the above
students achieve as much academic success, as "low=-AP" students? (3)
Are the older, single students from a low socio-economic background

1
(identified on P. 81), more likelv to subsequently drop-out? etc., etc..

The large number and severity of adjustment problems experienced
by Zambian undergraduates,was predicted in chapter 2. Some of the
reasons for this expectation, were the student's languapge difficulties,
school/university teaching-method differences, financial constraint and
considerable numbers of students from a low socio-economic or rural back-
rround, (P. %0). The proportion of students with a rural background
turned out to be smaller than expected from the national statistics
(Pe 68), but rural students were found to experience greater adjustment
problems than students from the urban areas (table 12). The reasons
given by rural students in the follow-up interviews, were similar to
L''ose presented on P. 30, i.e. problems of adjusting to the urban life-
style of the university, poor rural educational facilities and less
afifluence, compared with urban students (table 26),

Students from a low socio-economic background were also found to
experience greater adjustment problems and as predicted in the discussion
on P. 29, a high proportion of Zambian students do have poorly educated/
low-income parents. (Family size however, was not found to be related
to the number or severity of adjustment problems; table 12, item 9). 1In
the follow-up interviews, the students were asked which aspect of their
socio~economic background - parental education, income or occupation, had
the most affect on their education. The majority emphasized parental

income, followed by education, (table 26).

(1. Tootnote: The content validity of the questionnaire is beyond reproach,
a5 the adjustment problems were originally_generated by the students
and staff themselves - see chapter 4)
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Somewhat contrary to expectations, student language difficulties
vere not found to be as important as previously thought. The variables
associated with language, EXPENG, SIMPBREV, READSPED and UNDTEXTS all fell
within the '"serious" category, but the highest position achieved by any
one of them in the raankings of potency or generality, was STMPBREV,

It was the 17th most generally experienced problem, for the first-years
(Table 11), i.e. there are many other difficulties which the students
consider to be more important. As might be expected, all the above
variables are less important in the fourth-year than in the first,
indicating that the student's expression and comprehension of English,
improves as he progresses through the university. Another result which
confirms the comparative unimportance of the language problem, was the
finding that students who used their mother tongue on campus, did not
have greater problems of adjustment than students who conversed in
nglish all the time (table 12). Presumably the former students were
sufficiently competent in English as well as their mother tongue, not
to experience more academic or social adjustment problems.,

Chapter 2 also predicted that the difference between school and
university teaching methods, would cause problems of adjustment. There
are a number of variables associated with university teaching, for
example TYPETEAC, TECHS, CRITIC and MEMORIZ and they do indeed appear
problematic for the students. The first three variables are amongst the
top 10 difficulties for first-year students in both severity and generality
(tables 10 and 11). MEMORIZ is ranked a little lower down. There is
some diminution of the problem, as the students progress from the first
to the fourth-year. This is presumably the result of an increasing
familiarity with university study-methods and the requirements of
lecturers. It should be noted however, that even MEMORIZ was still
acknowledged by over 50% of the fourth-year population (table 22).

One final predicted area of difficulty for the students, was

finance and the rankings of the variables BOOKCASY and PERSCASH (tables
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10 and 11) indicated the keenness with which the students experience
these problems. The variables are probably not as highly placed as
mipght have been expected from the results of the Preliminary Survey
(see tables 3 and 4), but a revision of the student's book and personal
allowances took place shortly after the preliminary survey had been

completed,

The previous discussion has ranged over the first 11 hypotheses
of chapter 3, but has not yet covered the four hypotheses that were sub-
sequently rejected. Contrary to expectations, non-%NS, younger, married
and female students were found to have significantly less adjustment
problems (hypotheses 11, 12, 14 and 15). A lack of "maturity" (P. 36)
Was the reason given for expecting the first two categories of student
(and non-boarding school students), to experience greater adjustment
problems, This particular intervening variable however, is either not
relevant, (i.e. non-ZNS and younger students are sufficiently mature for
university life) or is negated by other more powerful factors, (e.g. those
given in table 26), Both points of view are probably valid., For instance,
most Zambian students have experienced a considerable amount of autonomy
during their upbringing. The Zambian "extended family" has made them
relatively independent of their mothers and fathers and taught them to
fend for themselves, This experience would be of assistance when they
first enter the university. Conversely, older students in the follow-
up interviews, indicated that they sometimes felt "out of place" and
4M5 students pointed to a number of factors which they felt had made it
more difficult for them to quickly settle into university life, (see
table 26, item 4),

An exception within the older category of undergraduates was the
groun of 15 students who were married, Tt was originally thought that
tils small group (average age 29.6 vears) would experience greater

problems because they had to "attend to their family needs at the same
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time as pursuing their university career", (P. 37). (A1l the married
students had children, ranging from 1 to 7 and averaging 2.8). Contrary
to expectations however, the married students were found to have signif-
icantly less adjustment problems than single students., The mean number
of nroblems for married students was 14.9 (table 12, item 14); the lowest
For any of the different student categories. The follow-up interviews
indicated that the married students had successfully delegated their
family responsibilities to their wives and were thus able to concentrate
fully on their university studies (table 26)., The married students also
felt that they were more "happy and contented" than their single counter-
parts, because they had the background comfort of a wife and children
(sce Ps 37).

The evidence concerning sex-difference and adjustment problems, was
indicated in the Review of Literature, to be somewhat contradictory (P. 37).
Tt was thought that in Zambia where women usually occupy a subservient
role, the female undergraduates would have more problems of adjustment.
This was not found to be the case. Women students experienced signifi-
cantly less severe adjustment problems. (There was no difference in the
number of problems experienced). Some possible reasons for these results
were piven in the follow-up interviews, (table 26, item 6). The men
students claimed that there was more pressure on them to succeed and
consequently they were '"hyper-sensitive'" to academic problems, The women
on the other hand, adopted a phlegmatic approach to university life.

They quietly enjoyed their 'privileged" position and appreciated the

attention given to them by the men,

The three remaining hypotheses, were concerned with the student's
scholastic record, the School of Zducation and tribal background.
Considering the well documented relationship between university success
and previous scholastic performance (P. 38), it was rather surprising

that the Zambian undergraduate adjustment problems were not related to the
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divisions achieved by the students in their grade 7, form 3 and Cambridge
School Certificate examinations, Either the students are a very homo-
penous group, or more probably, the divisions are inadequate discriminators
of scholastic performance,and a more detailed study of the student's
academic background would reveal the generally recorded inverse relation-
shiip between school record and university adjustment problems,

The hypothesis that School of Education students would experience
preater adjustment problems (P, 39) was not supported, despite the
considerable number of students in Education who would prefer to be studying
elsewhere. It would seem that the students rapidly recover from their
disappointment of not studying in the School of their first choice and
soon settle down to the all important task of obtaining a university degree,
In addition, a number of students indicated in the follow-up interviews,
that they considered being placed in an alternative School, a temporary
sct-back to their plans and they would try to revert to their original
career, after they had left university. This problem is examined again
loter in the section entitled '"being forced into an academic programme"

(Pe 120 ).

The relationship between adjustment nrcblems and tribal background,
revealed only one statistical difference. The T,0zi students had a signifi-
cantly larger number of problems compared with the Bembas. The infermation
subsequently obtained on this relationshin (from Lozis and other tribal
proups, table 26) indicated that the Lozis sometimes found it difficult
to integrate as fully as students from other tribes. They tended to
"stick together", speak their own language and be more conscious of their
cultural heritage. In general however, the tribal differences of the
undergraduates, does not seem to cause too many problems on the Zambian
campus. The variable "TRIBAL'" which was included in the questionnaire to
investigate this factor was not found to be a '"serious" problem (see tables

18 ang 11).



The next section moves on to discuss the nature of the 32 serious
adjustient problems and to suggest ways in which the difficulties might
he overcome, The order of presentation of the pnroblems, will be the same
as that given in table 25, (i.e. the five serious problems ranked according
to votency, followed by the 27 serious problems ranked according to

menerality),

(1) The dining facilities (DINING) This is the most serious

nroblem experienced by the undergraduate population, It is the most
potent problem for both first and fourth-years and was experienced by
over 909 of the combined first and fourth-year populations (tables 21

and 22). It is the only social adjustment problem in the first 12
serious adjustment problems. The major student complaints, concern the
monotony of the diet and the poor cooking of the food (e.g. "nshima is
lumpy", chickens/meat under-cooked'" or "burnt'"), There were also a large
number of complaints about the lenpgth of the meal queues (135 references,
table 24) and the basic quality of the food (13%1 refs). The hygiene of
the canteens was not particularly criticised and only a very small
minority of the students complained about the size of the meals.

The dining facilities at the university are a prime cause of dis-
content for the student body and have led to major disturbances in the
nast (Pe 11)« Serious efforts should be made to relieve the monotony of
the diet by including a greater variety of vegetables, meat, fruit etc.
(see table 25). Culinary skills need to be upgraded and the quality of
tlie food improved. Because of the seriousness of the dining problem, it
is probably necessary to institute a further, in-depth study of the

catering facilities, using the above information as a starting point.

(2) Obtaining text-books (OBTTEXT) This is the second most

serious problem for the Zambian undergraduate population. It ranks only

sliphtly below dining facilities for potency and is again experienced by
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over 90¢% of the total population sample (tables 21 and 22), Virtually

21l the university courses are affected by the shortage of books. The
simnle solution to the problem,is for tlie university to allocate more
money for book purchases. Unfortunately however, tiiis might not be
feasible, especially where the texts have to be boupghit in foreign currency.
Une possible answer, might be to acquaint an overseas aid-donor with the
praedicament of the university students as indicated by this survey and
have book purchases included on an aid programme. A certain amount of
asoisinance has been obtained in the past, e.g..from the British Council
and ‘Jorld Bank, but the amount of help received is nowhere near sufficient
to meet the continuing needs of the students. Until additional funds are
nade available, the University should give preference to library acquisi-
tion (as opposed to bookshop acquisition, table 25, item 2) and institute

n scheme for the recycling of second-hiand books,

(3) Being forced into an academic propramme (FORCPROG)

This problem was found to be the third most potent difficulty ex-
perienced by the first-years. Interestingly it was ranked much lower for
penerality (9th), showing that those s£udents who do experience the
nroblem, find it to be particularly poignant. Understandably, the fourth-
vears rated it a less serious problem than the first-years, (tables 21
and 22), A number of students (34% of the total sample; table 24 item
%), referred to the debilitating effect, 'being forced into a particular
programme" had upon their subsequent performance. This was discussed with
reapect to those Education students who would have preferred to study in
another School (P. 118 ). Eighty-six students also referred to their
curcers being "frustrated'" (table 24, item 3D), but as mentioned before,
some of these students would probably try to revert to their originally
intended career after they had left university (table 25).

Tt is very difficult to see any alternatives to the quota-system

opernted by the University, when there are man-power requirements in



tunpopular" professions. An obvious (but perhaps impracticable) long-
term solution, is to improve the status of these professions by increasing
salaries. One proposal for improving the quota system which was taken up
witi: some enthusiasm in the follow-up interviews, was to allocate students
to different schools after a preliminary general year at the university.
Miin supgpestion has a number of advantages: (1) Tt would enable students
Lo nuke a more informed choice, regarding the University School they
shwonld enter and the subsequent carcer they should embark upon, The
nroblem with the present system is that the secondary schools are often
ipnorunt of the content and structure of the University courses and the
anount and quality of advice received from the teachers with regard to
corcers,is heavily criticised by some of the students (the follow-up
interviews; table 25, items 3% and 11). (2) It would also enable the
Tniversity to identify the most suitable students for the various
iIniversity Schools. Entry into the Schools would be on the basis of the
first-year performance and would consequently give all students an equal
cinnce of entering the School of their first-choice., (3) Presuming

Lthat the preliminary year extended the length of existing programmes by
onc academic year, then the students could be given more time to study in-
denth, "Time pressure' was a constant complaint made by students in

both the questionnaire surveys and follow-up interviews, e.g. table 24,
item 7: "I do not huve time to study the material in sufficient depth",
and ilem 12:"I have insufficient time to think deeply about the work T

an doing ", (4) A preliminary general year would enable additional courses
v ich are recommended later in this section, to be incorporated into the
exiscting University programme (see Study Skills, P.124 and Written and

Spoken English, P.13%2 ).

(4) The Workload (WORKLOAD) The workload was a potent, generally

exnericnced problem, particularly for the fourth-year students. The



severity index of 152 for the first-years increased to 1.75 in the
fourtli-year and the generality of tlie problem incresased from 804 to 90%,
(tables 21 and 22). This is in keeping with the previous comments made
with repard to the general level of problems experienced by the fourth-
year students (P.112). The fourth-years are under pressure to obtain
ns pood a degree as possible and consequently are sensitive to a wide
roence of academic problems,

The main reason the students gave for their heavy workload, was that
te "assirnments all (came) at the same time" (table 24, item 4ec; P, 26)
and in the follow-up interviews,they indicated that lecturers should
coordinate their activities more, in order that assignments could be
starsrered,s It should be noted that these comments were not criticisms
ol the concept of continuous assessment, as a large majority of studeats
in the follow-up interviews, indicated that they preferred continuous
assessvent to final examinations (tuble 25, item &),

There are two alternative solutions for an excessive academic work-
load. The first is to reduce the amount of material the students have
to study. This is the solution which would probably be favoured by the
students (e.ge. '"cover less material and concentrate on study-in depth',
table 25, item 43 indicated by 21 students in the follow-up interviews),
especially as the majority of students do net want to see the university
four-year programme extended (table 25, item 7). However, employers of
University graduates and University lecturers are likely to be concerned
about any proposal which adversely affects the quality of the University
degrce, The other alternative is to increase the amount of time available
te the students, either by increasing the length of the academic year,
or as mentioned in the previous section, by extending the length of the
depree programme by a year., At present, there is not enough time for the
students to digest all the material they are presented with at the university

and as a result they feel '"pressurised." The origins of the problem might



be traced to the Lockwood Commission (P. 23). A four-year degree pro-
pramse is probably too short to compensate for the "O" level entry-point

of the students into the university,

(5) The University marking system (MARKSYST) This is the last of

the problems in the serious category when the potency criteria alone is
anplied (table 23). The fourth-years found it to be more of a problem
than the first-years, probably because they were particularly aware of
te influence the grades would have on their final degree classification.
T"he students main criticism of the marking system, was the difference in
the standards applied by different lecturers (see also DIFFSTAF), Some
lecturers were considered an "easy option' while others were more severe
and WAY grades were difficult to achieve. This not only affected the
students final degree classification, but also influenced those students
in large courses, where nore than one tutor is involved in assigning
grades. Other complaints were: (1) Lecturer bias toward certain
students, Z?G% of the first and fourth-years referred to this problem,
(talle 24, item 5A); 24% of the follow-up interviewees, indicated that
it was the female students who were piven preferential marks (table 25,
item 5) 7/, (2) Inadequate feedback from staff concerning test and
exanination results.

Tt is beyond the scope of this thesis to go into a detailed analysis
of the different marking systems used in the University of Zambia.,
Tndeed it might be this diversity of systems, that contributes to the
differing standards of the lecturers and the University should endeavour
to inpose a more uniform system throughout the various schools,
Individual lecturers can also bear in mind the grievances indicated by
thie students and if possible institute local chanpges which will help

lead to their amelioration.
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(6) The technigue of university learning and studying (TECIHS)

“he technique of university learning and studying was the fourth most
pencrally experienced adjustment problems for the first-year students.,
e rankings shown in tables 21 and 22 indicate that it is less important
for the fourth~years (i.e. these students had acquired some of the
necessary study-skills) but nevertieless, a surprisingly high proportion
of final-year students still experienced difficulties, (674, table 22),
"¢ major problem-areas for the students were: (1) organising a study
schedule (table 24, item 6), (2) obtaining information quickly from
bool:s (table 24, item 6F), (3) revising for examinations (item 6D) and
(%) note taking (item 6C),

The differences between the teaching methods used in the schools
and in the University had been expected to produce problems for the
students (P. 25)., It was also noted that Zambian students do not have
the benefit of a "sixth-form" type of training, with its emphasis on
independent study. The students themselves indicated in the follow-up
interviews, that their secondary schools had not prepared them adequately
for studying at the University (table 25, item 6). Consequently, the
University needs to provide some training in university study-skills,
‘M1is could be included in the preliminary general year (see previous,
PORCPEP0G) and should have both a theoretical and practical component,
(Lt e vwractical component could include training in the use of the library,
see later - USELIBR), The concept of a study-skills course was put to

the students and was enthusiastically received (see table 25, item 6),

(7) Adopting a "critical!" approach (CRTTIC) This problem was

originally derived from staff comments on the student's inability to
critically analyse academic material, (see table 2), It was subsequently
aclnovledged to be a difficulty by the students who completed the first

and second trial-questionnaires and was shown to be one of the "serious"

sroblens in the first and fourth-year surveys. Seventy-five percent of



the population acknowledged it as a problem., The questionnaires
coltnblished the student's desire to critically analyse academic material,
but wlso indicated tiat the majority of undergraduates were unable tc do
S50, muinly because they had insufficient time to study the material in
denth (table 24, item 7)., The solution for this variable is consequently
covered by the recommendation pgiven for '"workload" (P, 121) i.e. extend

Liwe length of time the student spends at the University.

(8) The type of teaching given by staff (TYPETEAC) The type of

teaching given by staff was considered to be a problem by three-quarters
of the first-year sample and a slightly smaller proportion of the fourth-
years. A similar trend was observed with regard to the intensity of the
voeriable, i.e. fourth-years find the problem less intense, presumably
becouse they are more used to the kind of teachiing given by lecturers,
The students had three major criticisms of the teachinpg they received:
(1) Lecturers talked too quickly, particularly when giving lectures,
(52¢) of the total sample mentioned this problem, table 24, item 8), (2)
Presentations given by lecturers were "boring!', (23% referred to this
nroblem, table 24 item 8E)s. The reasons given included: lecturers '"not
interested" in their subject material, haphazard presentation of material,
no visual-aids and lectures read out. (3) Some lecturers were "biased!
in their presentation of material, (17% of the total sample referred to
this problem, table 24, item 8D). Examples of bias ranged from
"proselytism'", to lecturers only presenting material that interested them .

In the follow-up interviews, the students were asked which method
of teaching they preferred (appendix D, item 23). They indicated a
strong preference for tutorials, i.e. small-group teaching, of up to
avout five students, There was little difference in the avpreciation of
seminars, lectures and practicals (table 25, item 8).

The student criticisms of lecturing standards and their preference

for certain types of teaching, suggest the need for a "Teaching Methods
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Worksliop" for lecturerse. This could include a wide range of topics from,
tlie advantages and disadvantapes of the various forms of staff/student
interaction,to demonstration lectures. Tt should be of particular value
in the Univefsity of Zambia where the staff come from many different
cul tural backgrounds (see DIFFSTAF) and would be of obvious assistance

to new lecturers who are regularly Jjoining the University staff,

(9) Motivation (MOTN) The students in the follow-up interviews

vere asked whether they considered the general motivational level of

the student body regarding work, to be satisfactory. The majority of
responses (28:5 - table 25, item 9) indicated that the students were
adequately motivated, despite the existence of numerous motivational
problems. University staff would probably agree with these observations.
Moot students appear to work hard and are keenly motivated to obtain a
degree. One set of students who expressed particular concern, were those
who were not following the academic programme of their first choice.
These students felt that their motivation had been adversely affected,
althouph as previously indicated on P,118, they seem to quickly overcome
their disappointment and settle down to the prime task of obtaining a
university qualification., Doubtless the demands of the continuous
assessment system, assist in this process,

The most significant group of motivational precblems could be
described as "campus distractions'"., They are associated with the
adjustment to intrinsic motivation that the students have to make, when
tiecy transfer from secondary school to University (see chapter 2, P. 17).
Tie distractions are usually of a general nature (e.g. socialising on
thie campus and in friends rooms) although more specific examples are
also given, e.g. '"the opposite sex', beer drinking, dancing and sport,
(toble 25, item 9). Noise in the Halls of Residence was also mentioned
by t"e students as being a factor which affected their work output,

(table 24, item 9OF),
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recommendation regarding noise is found in the section headed

Vaccommodation!,

(10) Money for books (BOOKCASH) The amount of money given to

students for buying books is a frequent source of student complaint
(tables 21 and 22). The first-year students in the follow-up interviews,
vere aslked how much money they needed for essential course texts. The
averapie response given was K145 (N=36); a 70% increase on the existing
bool: allowance of K85 per annum., Shortly after these interviews, the
first-year book allowance was raised to K150 and consequently the
rroblem was eliminated,

The major short-coming with regard to the student allowances, is
that they tend to lag behind the national inflation rate. Regular,
frequent reviews of the allowances are necessary in order that the
students can purchase their essential texts.

One suggestion which was put to the follow-up interviewees, was
tiat the book allowance should be paid termly rather than annually. A
large majority of first-years preferred this method (table 25, item 10),
wiiile the smaller group of fourth-years (N=9) voted for retaining the
existing annual payment. Termly payment, or the institution of some
lkind of book voucher system, would be particularly suitable to the 15%
of students who have difficulty in budgeting their allowances (table 24,
item 10C). Tt has been known for students to spend all their allowance
within days of receiving it,on commodities other than that for which the

rioney was intended.

(11) Getting advice on which courses to take (COURSAD) Getting

advice on which course to take, was found to be a problem for about two-
hirds of the first and fourth-ycar sample (see table 22). The students
indicated that they obtained their advice from four major sources: the

secondary schools, University staff, University Schoocl-handbooks and
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fellow students, The advice given by seccondary schools has already been
commented upon (see FORCPRCG) and there is a need for the University to
improve its dissemination of course information to the schools, 1In
response to the question, "Is it important to have information on UNZA
courses while still at secondary school?" (appendix D, item 36), 16
respondents indicated that it was important and 12 that it was very
important,

The University staff were the most preferred means of obtaining
advice, followed by School-handbooks and fellow students (table 25,
item 11). Thus, it is important for staff to be readily available for
student consultations, particularly at the beginning of the academic
year (see also STAFSTUD),

f

The School-handbooks were criticised in a variety of ways. TFirstly, -

tiey were often published late and were thus unavailable for consultation
vilen most needed (20¢% mentioned this problem; table 24, item 11E).
Secondly, they were too complicated for many students to understand

(13¢ referred) and thirdly, they sometimes contained insufficient (or
misleading) information concerning the nature and content of the courses,
(165 referred),

Most of the students also consulted fellow undergraduates for
informal advice on courses; in particular for the "inside information",
Colle Whetner the course was well taught, was an "easy option" etc., etc..
liowvever, a number of students felt that they had been misled by the

advice they had received from fellow-students (table 24, item 11),

(12) TUnderstanding, not memorization of academic material (MEMORIZ

This problem is similar to the previously discussed difficulty of
"adopting a critical approach" (CRITIC). It was one of the "deficiencies!
of Zambian students pointed out by members of staff and subsequently

confirmed as an adjustment problem by the students themselves (see table 2),.
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The first-years found it to be wmore of a problem than the fourth-years
(tables 21 and 22),

One of the reasons for the student tendency to try and memorize
academic material, was originally thought to be the training they had
received in school (P. 25). However, althoupgh 17 students in the follow-
up interviews, thought that their previous schooling had encouraged
meriorization, (as opposed to comprehension), 21 thought that their
schools had encouraged comprehension (table 25, item 12). Thus, the
more crucial influence on the students behaviour, is once again demonstra-
ted to be "time pressure'; 39% of the total population indicated they
had insufficient time to think deeply about the work they were doing,

(tavle 24, item 12). Consequently, the recommendations that were made
on Pages 122 and 125, also apply to this variable. The length of

o1y .
the student's academic programme needs to be extended.

(1%3) Money for personal needs (PERSCASH) This problem is very

sinilar to that of '"money for books" (BOCKCASH) and the recommendation

is the same - there should be regular, frequent reviews of the allowances
piven to the students. The average personal allowance received by the
students at the time of the interviews was K250 per annum, whereas the
students indicated that they needed an average of K400 per annum,

(table 25, item 13).

'he personal effects most required by the students were clothes,
toiletries and food, (table 25, item 13). It was suggested in the
follow-up interviews, that such commodities could be made available in
a "university shop" (appendix D, item 3%3). This idea was enthusiastically
received (34:0), particularly if the shop was operated on a non-profit
maliing basis,.

finother question put to the students, concerned parental contribu.-

tions to the financial upkeep of undergraduates, while at University,
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(anpendix D, item 34), Most students felt that their parents were too
poor to make any significant contribution to their upkeep (see also
tables 9 and 19), but a few favoured the introduction of a parental
"neans test!", in order that the richer parents helped in the running of

tiic campus.

(14) Accommodation (ACCOM) The accommodation provided in the

alls of Residence was considered a problem by about 60% of the firste
veur students. The fourth-years were particularly critical of the
accomnodation, with 80% of the students referring to it as a problem.
There were three main areas of student complaint. The first
concerned the maintenance of the Halls of Residencej 3%6% of the total
sauple referred to problems such as: broken furniture and equipment, no
hot water, broken light bulbs and fluorescent tubes, etc., etc., (table
2k, item 14). Some of these problems are presumably a result of the
financial constraint under which the University operates (P. 27). Then,
20¢) of the students referred to an excessive level of noise in the Halls
of Residence, particularly at night, making it difficult for individuals
to sleep or work. This kind of problem is frequently referred to by
nndergraduate populations (e.g. P. 21) and can only be prevented by
students adhering to previously agreed '"rules of conduct." Finally,
160 of the students indicated that they had problems regarding the
security of their personal belongings. The follow-up interviewees
surrested that the best solution for this difficulty, was to provide

(or mend) the student's wardrobe locks (table 25, item 14),

(15) The number of books that can be borrowed from the library

(NUMBOOKS ) This was a relatively straight forward problem experienced by
56¢% of the first and fourth-year sample (table 22)., It forms part of
tie larger constellation of "book problems'" originally identified in

tuble 3.
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I'te students in the follow-up interviews indicated that they would

lilke to see the number of books that can be borrowed from the library

3

raised from four to six, (N=4k3). This proposal would probably
necessitate increasing the number of books stocked by the library. How-
ever, as stated in OBITEXT, preference should be piven to central
vegources  (es.ge the library) ratber than purchasing books for individual

acquisition (the bookshop),

(16) staff/student interaction (STAFSTUD) This adjustment problen

was experienced by 56% of the first-years and a slightly hipher proportion
of the fourth-year students. The student's main complaint, was that the
opportunities to meet staff for academic consultation, were too limited,
(table 24, item 16). Nineteen percent of the total sample indicated
tiey would like to see staff office-hours increased (table 24, item 161)
and the students in the follow-up interviews, subsequently suggested
seven hours per week (table 25, item 16)., (This is probably two to three
liours longer than the time presently reserved by staff).

lMost students felt that their social contacts with staff were
adequate, although a number of proposals were made for increasing social
interaction, e.g. via staff/student sporting links, a staff/student

drinking facility etcs, etc., (table 25, item 16),

(17) Writing simply and briefly (SIMPBREV) This is the first of

the four variables specifically associated with language, It has already
been mentioned (P+115 ) that these lanpuage variables were not as
generally experienced (or potent) as had originally been expected.
SINPREV was acknowledged to be a difficulty by just under 502 of the
first and fourth-year students (table 22).

The students indicated that the main reason for their not being
able to write simply and briefly in assignments, was because they were

vriting in a second lanpuage (table 24, item 17). Fourteen percent of the
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population sample, also considered that lecturers preferred "lengthy,
complex' essays (table 24, item 17A). However, when this impression
was further investigated in the follow-up interviews, a majority of
students said that they did not find lensthy, complex essays obtained
higher grades (table 25, item 17).

The recommendation for SIMPALV, which is made in conjunction with
tlie other language problems, READSFED (P. 133 ), UNDTEXTS (P. 136 ) and
BEPENG (Pak1 ), is that a special course in written and spoken English
should be made available to any first-year student who wants to improve
his competence in the English lanpguage. The above four variables, have
identified a considerable number of students in the main survey, who
arc concerned about their low level of Bnplish proficiency and the
debilitating effect this has on their general course results. The
students in the follow-up interviews were subsequently asked whether
ticy needed a special (half) course in written/spoken English (appendix
D, item 53). Twenty-one students thought the course would be a good

idea, 1% students indicated that it was not necessary,

(18) Working alongside women students (INTERWO) This adjustment

problem was indicated to be a difficulty by just under 50% of the male
students (N=235) in the first and fourth-year samples (table 22). It
vas previously discussed in chapter 2 (P. 20) and was expected to be a
problem, particularly for those students who had been educated in single-
sex schools., It will be observed in table 21, that the problem is less
severe for the fourth-year males, presumably because they have grown
accustomed to working alongside women. The major difficulty for the men,
was indicated to be that the women were a "distraction'" and "interfered!
with their studies (table 24, item 18 and see also later, OPPSEX). Some
of the men were also critical of the female undergraduates for being
Ushy!" and "withdrawn! in class discussion, table 24, item 18B .

Cne long-term solution to this problem, would be to increase the



proportion of co-educational schools in Yambia. Twenty students

(males and females) in the follow-up interviews, said that they would
lilie to see more co-educational schooling, while 14 students thought

the present situation was satisfactory. hen asked whether the

proportion of University female students should be increased, the majority
of students indicated that the present ratios were satisfactory and

tiat any change should be on the basis of merit, rather than social
consideration (table 25, item 18; note however, that only six women

verc present in this population sample).

(19) Library loan-period (LENGLOAN This problem is part of the

larger set of difficulties that students have in obtaining textbooks
(sce also OBTTEXT and BCOKCASH),., The length of time for which it is
possible to loan books from the library (two weeks), was indicated to be
a problem by just under 50% of the first and fourth-year samples (table
22). liovwever, the results of the follow-up interviews only advocated

a very slipht increase in the loan-period (to 2% weeks; table 25, item
19)and consequently it is unlikely that any change in the present

system is required,

The library opening-hours were a2lso reviewed, as they are associated
witii the amount of time a student has available for consulting books.
Mwenty-two students indicated they would like to see the hours extended,
while 14 considered the present arrangements satisfactory. The most
favoured change, was an extension from 2200 to 2300 hours in the evening
(particularly before examinations), when studying in the halls of
residence was said by some students, to be adversely affected by noise

(see ACCOM).

(20) Reading speed (READSPED) This is another of the variables

ascociated with language (see P.132 ). It was reported to be a difficulty
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by just under 50% of the first-years and a smaller proportion of fourth-
yeurs (table 22). Presumably the student's reading speed improves as
he progresses through the University, although 40¢ of the final-year
students still indicate it to be sone degree of a problem.

The recommendations for READSPED have already been covered in the
sections concerned with '"the technique of university learning' and
Ywriting simply and briefly" (Ps.124% and 1%31). The two new courses that
vere subsequently recommended, "Study-skills" and "Written and Spoken
onpglish", should both assist in overcoming the student's difficulties

vith regard to reading speed.

(21) Using the library (USELIBR) This variable is referred to

as a problem by 469 of the first-ycar students and only sliphtly fewer
fourth-years (table 22). Knowing how to make the best use of the library
ic particularly important to Zambian students, because of the shortage
of private study material,

The main reason given by the students for their difficulty in
using the library, was that the library introduction course was
"inadequate'" (table 24, item 21). The students recommended that the
course should be conducted with smaller group-sizes and that there
siould be some "follow-up'" sessions to assist students after they had
become personally aware of thie practical difficulties involved in using
a library (table 25, item 21). The latter recommendation is particularly
important, as many students are experiencing a library for the first
tine. Another useful aid would be to have a written guide on "How to
use the Library." This should be simply written and concise, and be

readily available to the students from the first week of term.

(22) Making friends with the opposite sex (OPPSEX) This problem

was more frequently referred to and more potently experienced, than the

more general problem of malking friends with other university students
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(see later, "FRIZNDS"). About 40¢ of the first-years found it difficult
to relate to the opposite sex and once again the students who had been

at sinple-sex schools, found themselﬁes to be at a particular disadvantage,
(table 24, item 22). The problem is compounded by the unequal number

of men and women on the campus (table 7), but as noted on P. 133, the
majority of students do not want to have the male/female ratio changed
purely for social reasons. Presumably, as with INTERWO (P, 132 ), an
increase in the number of co-educational secondary schools would help to
overcome the student's difficulties.

Unlike INTERWO however, where the problem diminishes in the fourth-
vear, OPPSEX was found to be more generally experienced by the fourth-
year population. One reason for this could be that female undergraduates
are indicated (by the men) to develop an increasing "appetite" for non-
university boyfriends. When asked in the follow-up interviews (appendix
D, iltem 57), 30 male students tiouvupht that women students preferred men-
{riends from outside the university ('"they have more moneyl") and this
opinion was frequently confirmed by the female interviewees (see table

25, item 22),

(23) Student politics and work (PCLITICS) The interaction of

student politics with academic work, was a problem referred to by just under
44 of the fourth years (table 22). This problem, rather like WORKLOAD

(Pe 121) is "episodic" in nature. Since the above results were obtained,
politics have gone ''out of favour' with Zambian University students,

ouing to a closure of the campus and the subsequent expulsion of some
politically active undergraduates. Prior to the ciosure, the level of
political activity was considerably greater and many students resented

tiie incursion of student politics into their academic lives, not just

by fellow students but also by staff (table 25, item 23). Zambian

students now have to sign a '"code of conduct" before entering the
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University and a similar '"guideline" for new staff who are unaware of

the molitical history of the University, would also be useful,

(24) Campus entertainment (IIPSRTAT) A lack of general enter-

tainment on the campus, was indicated to he a problem, particularly by
the fourth-year studehts. Thirty-nine percent of the first-years
referred to the problem and nearly 604 of the fourth-years, (table 22),
The potency of the problem was also considerably preater for the fourthe-
veors - see table 21. Presunably the majority of the first-years find
the University new and sufficiently exciting not to be bored.

llowever, even for the first-years the problem is sufficiently
aciznowledged to constitute a cause for concern. Boredom leads to campus
unrest and consequently the students in the follow-up interviews were
aslzed what kind of entertainment they would like to have available on
the campus (appendix D, item 59). Films and spectator matches (e.g.
football, boxing etc.) were the most frequently piven responses,
followed by drama productions, cultural dances and discos (table 25,

item 24).

(25) Understanding text-books (UNDTEXTS) This problem fell

witlin the serious category for the first-year students alone (i.e.
more than one in three students mentioned the problem). Only 304 of the
fourth-years referred to it, presumably because university education has
increased their ability to comprehend text-books.

There were two major difficulties associated with the problem. The
first was that the vocabulary of the student's text-books was too
complicated (table 24, item 25). The follow-up interviewees indicated
tlint approximately one book in three had a vocabulary that they found
difficult to understand (table 25, item 25). Thus lecturers of first-year

underpraduates need to be aware of their student's shortcomings and



choose their text-books accordingly. The previously recommended course
in written and spoken English will be of assistance to the students,
(sce SIMPBREV, P. 131 and READSPED, P, 1%3) and it may be necessary to
compose '"glossaries! of the more difficult words and concepts.

The other problem indicated by the students, was that many of the
text-books gave examples, described customs etc., which were "foreign"
to Yambian undergraduates. This is a difficulty frequently encountered
in developing countries and the only real answer is for Zambian academics

to find more time to write their own study materials,

he above 25 adjustment problems were serious problems for the first-
year students and with the exception of UNDTRXTS, for the fourth-year
students as well, i.e. they were given a potency of greater than 1.5 and/
or tliey were experienced by more than one in three of the population
sannples.

The remaining seven adjustment problems (INTERMEN, SPORT, WOMLECTS,
FATLY, DIFFSTAF, FRIENDS and EXPENG) are serious for the fourth-year
students alone, i.es less than one in three first-years experience these

problens.

(26) Working alongside nien students (INTERKZH) (It should be

noted that the sample size of 15 for this variable, is considerably
smaller than for the other variables (table 22) and consequently the
ranking of the adjustment problem is relatively less reliable).

The main difficulties referred to by the women, were male '"prejudice!
apainst academic females and lack of confidence due to social up-
bringing and single-sex secondary education. A certain amount of
criticism of female students, particularly with regard to their reticeance
in tutorials has already been noted (see INTERWC). Presumably this

wroblem would be ameliorated by co-edncational secondary schooling (P, 132

3

/



Uith regard to the lack of confidence, lecturers need to help women
students to play as full a role as possible in the academic life of the
Iniversity.

The University Student Counselling Service has a full-time woman
counsellor dealing with fewmale student problems. As noted earlier
(. 68) this Service is considerably under-utilised and female students
wit! psycho-social problems should be encouraged to visit the counselling

centre.

(27) Sporting facilities (SPORT) This problem is similar in

noture to V"campus entertainment! (ENTERTAI). It is concerned with the
facilities available to the students outside their working hours. Forty-
tuo percent of the fourth-years considered the sporting facilities to be
deficient - the variable did not exceed the generality criterion for the
fivst-years.

'Ien asked how the sporting facilities could be improved, the
follow-up interviewees gave a wide variety of responses e.g. replace
broken sports equipment, employ professicnal coaches, build squash
courts, floodlight playing fields, introduce gymnastics, etc., etc..

Cue consistently mentioned deficiency, was the lack of a swimming pool.
Several students suggested that this might be built on a "self-help"
basis, using expertise from within the University (e.g. School of Mines
and School of Engineering).

Cne general vproblem for the University of Zambia with regard to
sports and entertainment, is that the campus does not have the diversity
of student-organised "clubs" and "societies'" that contribute so greatly
tc the education and integration of undergraduates in other universities
of the werld. Some efforts should be made to stimulate this aspect of:

University life (see also P, 140 ).

(28) Women lecturers (WCMLECTS) Forty percent of the fourth-years
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thou; it that having women lecturers constituted a problem, mainly because
tlicy "over reacted to their newly acquired status" (table 2k, item 28),
(Thie variable was not a cause for concern for the first-years). As with
TIERWo (P, 132 ), WOMLECTS exemplifies the difficulty that arises when
a nev institution such as the University of Zambia, cuts across existing
traditional social boundaries. There is no recommendation that can be
nade with regard to this adjustment problem, other tlan to await the
time when women are more frequently encountered in lecturing posts and

their role in male dominated professions, acquires a greater degree of

acceptance,

(29) Family and work (FAMILY) "The interaction of family affairs

and academic work!" was a cause for concern in the fourth-year population
alone (38% referred to it, table 22). The main reason it was found to
be a problem, was not because of student obligutions to his family

(table 24, items 294, 29B, 29C, 29F) but because of "unfulfilled"

faiily obligations to the student. The students felt that their families
should give them greater assistance (table 24, item 29) and the most
freguent reason given Ly the students for returning home,was to seek
financial help (table 25, item 29). Consequently,the recommendations
tiialt were made for PERSCASI are applicable to the amelioration of this
cpronlem, i.e. ensure the students are given an adequate allowance for

their basic personal needs (P.129 ).

(30) staff-backgrounds (DIFFSTAF) "Having to adapt to staff from

dilferent cultural backgrounds" was a serious problem for the fourth-
year population. They felt that the different backgrounds of the staff,
contributed to the variation in marking standards (table 24, item 30)
and as previously noted, the fourth~years are particularly seusitive to
this problem (P. 123)s The recommendutions that applied to MARKSYST

also apply to this variable., Other difficulties such as linpuistic
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variations and prejudice were relatively insignificant in comparison

(table 24, items 30B, 30C, 30D).

In the follow-up interviews,the students were asked if they would
prefer to have a larger proportion of Zambian or expatriate staff,
(appendix D, item 68). The majority (17:8) indicated Zambian staff;
assuning they were adequately qualified. The Yambilanisation of the
imiversity staff is an ongoing vprocess and the time is not far distant
vien the more usual university ratios of indigenous to overseas staff,

are attained.

(31) Making friends (FRIENDS) This adjustment problem was

previously discussed in chapter 2 (P. 19). Bloom (1971) found evidence
of loneliness among Zambian University students and thought that they
vere more isolated than their British or South African counterparts.

The results of the present study showed that 309 of the first-years
and %79 of the fourtheycars had difficulty making friends (table 22).
"he main reason given for the problem, was that the opportunities for
mixing socially were too few (table 24, item 31)., This finding
einphasises the importance of the recommendation given in SPCRT and ENTERTAT
(pages 138 , and 436 ). Despite the intimate size of the University and
the fact that most of the students are in Halls of Residence (P. 30),
there is a need to increase the number of "catalytic" activities on the
campus, in order that students are more fully integrated and benefit from
the experience of relating to individuals from different social and
cultural backgrounds,

(Two students in the sample were found to be suffering from a patho-
logical state of isolations. When such cases are discovered by staff,
it iz most important that they are referred to the Student Counselling

Service for onward transmission toc the Psychiatric Unit).
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(%2) English expression (ILXPLENG)

The student's ability to

express himself clearly in Tnglish, is the last of the four variables
asisociated with language problems (table 22).
The recommendation for the problem has already been outlined in

tiie previous discussion - there should be a special course provided in

the first year, for those students who experience difficulty with spoken

or written Engplish (P, 132).
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A summary of the recommendations

c¢oncludes the discussion and recommendations

concerning the 32 serious problems experienced by the first and/or

Lfourth-year undergraduate populations,

A summary cf the main recommenda-~

tions made in the preceding pages, is given in the final table below:

Table 27

A summary of the recommendations

Humber

Recommendations

Page
reference

Te

(a) Increase the variety of food served up in the
University canteens, (b) Tmprove the standard of
cooking. (c¢) Improve the basic quality of the
food, (d) Institute an in-depth study of the
catering facilities.,

119

(a) Allocate more money for the purchase of
undergraduate text-books,(b) Include student text-
book purchase in an overseas aid-programme, (c)
Give preference to the purchase of books for the
library, as opposed to the boockshop.

120

Allocate students to the various University
teaching Schools after the first year at the
University.

121

Increase the length of the existing University
course by one year.

121,122, 12k,
125,129,

Introduce a greater degree of uniformity into
the marking systems used by the various University
Schools and lecturers,

123

Provide a course in university study-skills for
all first-year undergraduates.

124

(a) Institute a'l'eaching Methods Workshop" for
lecturers. (b) Increase the proportion of
small-pgroup contacts (tutorials) with the
students,

125, 126,

Revise student book and personal allowances at
frequent, regular intervals.

127,129, 139,

9

s .

(a) TImprove the dissemenation of University of
Zambia course information to secondary schools,
(b) ®nsure that University School Handbooks are
out on time and that the information given in them
is simply presented and accurate.

128

10,

Establish a non-profit making University Shop to
sell basic student requirerents, (for specific
examples see P. 129 ),

129

110

(a) Improve the maintenance of the Halls of Re-
sidence, (for specific examples, see P. 130).
(b) Introduce some mutually agreed, student
rules of conduct for the Halls of Residence.

120

(Contd-)
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Table 27 (contd)

HMuaber

Recommendations

Page
reference

11(Contd)

(c) Improve security of student's belongings,
(wardrobe locks).

130

Increase the number of books that students can
borrow from the library from 4 to 6.

1351

Tncrease the office-hours reserved by lecturers
for student consultation (about 7 hours per week
indicated).

131

1t o

Provide an optional course in written/spoken
English for first-year undergraduates.

132, 133,136,
141,

04
e

(Increase the number of co-educational secondary
schools in Zambia).

133, 137

15

Extend the University library opening-hours
during exam, times from 2200 to 2300 hours,

133

1l."l

(a) Use smaller groups of students in the
Introduction to the Library Course.(b) Have
follow-up sessions on lfow to use the Library, (c¢)
Make available a simply written,concise guide
on "How to use the University Library".

134

Give new members of staff some "Guidelines"
concerning acceptable political invelvement.

136

Increase the amount of general entertainmemt
available on the campus (for specific examples
see P. 136 ).

136

20,

(a) PFirst-year lecturers should chose text-books
with an appropriate vocabulary. (b) Compose
glossaries of difficult words and concepts,

136, 137,

Encourare students with psycho-social problems
to visit the University Student Counselling
Service.

140

(a) TUpgrade the existing sportins fucilities
(for specific suggestions, see P. 13C ). (Db)
Build a swimming pool; perhaps on a self-help
basis. (¢) Stimulate the students to form more
student organised "clubs" and "societies,!

138
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APPENDIX A - The first trial questionnaire,
APPENDIX B - The second trial questionnaire,
APPENDIX ¢ - The main survey questionnaire,
APPENDIX D =- Set questions, (a list of the more important

questions put to students during the

course of the interview sessions ),

The questionnaires in appendices A, B and C have been

condensed in order to save space., The wording however, remains

the same as in the original.
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APPIENDIX A = THE FIRST TRIAL QUESTIONNAIRE

This questionnaire on student adjustment problems will provide
information which is not at present available, Such information

is not only of academic interest, but may help the University

to prevent or alleviate student's problems., This is not an official
investigations Your replies will be treated in strictest confidence,
Thank you for your assistance.

PERSONAL INFORMATION (Use block letters):

1. Name (underline surname)

g: Computer number: 3¢ Age in years:

Wy Male/female j& married/single/separated/divorced: é; number of
children: 7+ Degree registered for: 8, Campus address:

9. If you live off tampus, with whom do you stay: Parents/guardian or

B other relative/other students/own accommodation/religious community/
other R R R Y

10, Permanent home address: J1. Mother's occupation:

12, Father's occupation:
1355 (If applicable) Guardian's occupation:

147  Previous education:| Name of school/ |District: | Dates attended:| Day/
= college/university: boar-
ding:
1.
2a
Se
b,
Se
6o
7
8.
15. Qualifications gained with date:
= Grade 7/Standard 6 N R R R N I A A N N I S A S NI I Y
Form E/form 3 R N I I AR A A o 'Y

Cambridge School Certificate W TP BN E VI PP IS I T EE RN eI PE SRR
GIC.E. ”O” 1eve15 (With detailslCOGOOOOOD---o-c-ooucoo-uoootoo
[ B B IR I B T I B BN R B R B I R B B B R B B N
(¢ S NAM levels (With details) PO S EP I P eI EIEEEOeORS
L B B B B I BN B B B B B R B B B AR BB BB B NN NN )
Diplomas MR R I T T T T R R T

Other 8" 9 0 9 0 000 TP RPN DO PE RSOSSN
16. List the brothers and sisters in your immediate family in order,
"~  starting with the eldest:

Name age | Brother/sister | Highest [gresent occupation
educational
qualification
.
2e

5o




9
10,
17 Pather's hiphest educational qualification:
15: Mother's highest educational qualifications:
1?1 (1If agplicable) Guardian's highest educational qualification:
Qét Tinancial sponsors while at university:
ajt Do you receive any additional financial support? Yes/No.
Eét If yes, state sources
25: Do you earn money in addition to the above sources of income?
EE: 1f yes, when do you earn money? During term/vacations/both,
25: What jobs do you take up? During term:
- During vacations:
gﬁ, What language do you mainly speak at home?
25: What language do you mainly speak with your friends on campus?
25: llave you ever made use of the Student Counselling Service? Yes/Noe

If yes, why did you visit them?

INSTRUCTIONS FOR FILLING IN QUESTIONNATRE

(a)

Cele

(h)

(e)

Firstly, indicate your response by placing a tick in the appropriate

column,
oo 18 alee 15 @ he 15 A lee 18
severe problen| slight [NOT a
problem| for me | problemproblem
for me for me |for me

Mravelling between the Universiby J/

campus and towWlleeee

Then, if you have indicated that there is a problem, place a
Llck against one or more of the reasons for your expericncing
the problem,
ceZe Because A, the distance is too far to walk
Be the University transport is iSFdequate V/
Ce I have no personal transport.

Finally, if your reason for experiencing the problem is not
mentioned, or you wish to make some other comment, usec the
1ine labelled "Other rcasons or comments:" e.ge. (with regard to
the above example): "I have a medical condition that requires
specialist attention in town'.




THE QUESTIONNAIRE

o 1S @fee 15 8les 15 afee is
ACADEMIC ADJUSTMLENT PROBLEMS severe |problem|slight |NOT a

problem| for me |problem|problem

for me for me |for me
/‘g Studying haI‘d sesveree e

Becauses

A, my teachers fail to encourage me.

B, there are many other things
to do on campuss

C., the work is too difficult.

D, the work is too easye.

E. my residence is too noisye

F, Other reasons or commentss

2o The technique of learning and
studying at Universitvessee

Because:

A. the University system of
teaching is different to
that of school,

B. there is no University course
specifically devoted to study
skillse

C. I have specific difficulties
with regard to note taking,

D, I have specific difficulties
with regard to revising for
tests and exams,

B, T have specific difficulties
with regard to organising a
study schedulee.

F. T have specific difficulties
with regard to obtaining
information from books quicklys

G, I have specific difficultes
with regard to getting the
most benefit from seminarse

H, OQther reasons or commentss

30 Expressing myself clearly in

spoken English....

Becauses

A, Imnglish is not my home language.

B, I need a course in spoken English,

C., I have to think about what I am
going to say before I say it,

D, I find speaking difficult in all
languages,

E, Other reasons or commentss

4o Expressing myself clearly in

written Englisheese

Becauses
A, English is not my home languageo
B.

C. I have difficulty with spelling.

I need a course in written English




oe isa
severe
problem
for me

@0 isa
problem
for me

e o0 is a
slight
problem
for ne

ee 18
NOT a
problen
for me

D, I find writing difficult in
all languagess
E., Other reasons or commentss

Se Understanding the Enpglish used
in text bookSeees
Because:
A. IEnglish is not my home
language.
B, the vocabulary in the books
is too complicatede.
C. the authors describe customs,
give examples etc, that are
"foreign" to me.
D, I find reading difficult in
all languagese.
E., Other reasons or commentssg
6o Understanding the English used
in lectures and seminarseess
Becauses
A, TEnglish is not my home
languageo
B, the lecturers speak too
quicklye
C. the lecturers use too many
complicated words,
D, the accent of the lecturers
is difficult to understand,
E, Other reasons or commentss
7 Adopting a critical approach to
the material T am studyinge...
Becauses
A, lecturers do not like students
being critical.
B. Just learning the material
takes up all my tine.
C. the material presented is
M"fact" and does not need
to he critised,
D. Other reasons or commentss
Be Understanding academic work

rather than just memorizing it...

Becauses

Ae o0of a lack of assistance from
lecturers,

B, T have insufficient time to
think deeply about the work
I am doing,

Ce of my language difficulties,

D, lecturers seem to prefer
memorization to comprehension,

E, Other reasons or commentss




students and men studentsces.

oo 18 ales i5 ales is al.. is

severe |problem slight |[MNOT a

problem| for me |[problem|problen

for me for me | for me
9, Writing simply and briefly in

assignments and examinationceese

Because:

A, Zlecturers prefer complex,
lengthy essays.

B, it is difficult to write
simply and briefly in a
second language.

Ce 1in my home language we
express ideas differently.

D, Other reasons or commentse

10 The quality of my previous
schoolinfesse

Becauses?

A, my previous education did
not prepare me sufficiently
for university worlk,

B, the range of subjects I
studied was too narrow,.

Ce school facilities and
equipment were poor,

D, I did not study some
subjects in sufficient
depthe

E. Other reasons or comnentss

11, The interaction ol student
politics with academic lifeeces

Becauses

A, politics distract me from
my worke

Bes politics adversely affect
staff/student relationshipse.

Ce politics should have nothing
to do with university litc,

D. Other reasons or comments:

FOR MEN STUDENTS ONLY

124 The rclationship between men

and vomen studentSeses

Becauses

A, T consider women less
intelligent than men,

B women students seldom
contribute to class
discussione

C. worlking alongside women
confuses me,

D, soclalizing interferes
with my studiess

E. wonen students deo not
work as hard as mciie

F, Other reasons or commentssy
TOR WOMEN STUDENTS ONLY

13, The relationship between women




ee 18 a
severe
problem
for me

v e isa
problem
for me

e 9 isa_
slight
problem
for me

e is
NOT a
problem
for me

Becauses
A, men students expect women

students to be less intelligentad

B. men student dominate
discussions in classe

Ce I feel uncomfortable when I
try to express opinions in
front of men,

D. working alongside men
confuses me,

E. socializing interferes with
my studies,

Fo men students have a prejudice
against women students who are
academically successful,

G, men students do not work as hard

a o

a5 VONElle

H, Other reasons or commentst

14, Obtaining the prescribed texts
for course wWorkeesee

Becauses

A, there are insufficient copies
in the library.

B, there are insufficient copies
in the bookshop.

C., copies are misplaced on
library shelvess

D, I do not have enough money to
buy books,

E. Other reasons or comments:

15, The numbers of boOks that can be
borroved from the library at any
one timCsees

Because:

A. I have insufficient money for
buying the number of boocks T
require,

B. the subjects I am studying
involve me in referring to
many different text books.

C, Other reasons or commentss

16, How many books would you like

to bhe able to borrow from the

library at any one time? ——

1Z's “The length of time for which

it is possible to loan books

from the libraryesse

Because?

A. I am a slow readere.

Be I need to read the books
fully not just refer to them,

C., Other reasons or commentss

18, What length of time would you

~period changed to?

like to see the library loan=
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oo 18 ales 15 Aleo i85 aes iB
severe |problem|slight [NOT a
problem| for me |problem|problem
for me for me |for me
19, Knowing how to make the best
use of the Libraryecee
Becausesl
A, a written guide on how to
usge the library is not available(
B. the present system of catalow
guing the books is too
complicateds
C. the "introduction to the
library" course is not
adequale,
D. I do not really need the
library for my academic worlk,
E, Other rcasons or commentss
20. Reading through material
quickly and scanning books
for informatioNesse
Because:?
A, T need training in "speed
reading" (how to read quickly).
B. I am not reading the material
in my home languapge,
C, I am not sufficiently
interested in the material
I am studyinge.
D, Other reasons or commentss
210 The amount of interaction between
staff and studentseses
Because?
A. the staff are unfriendly.
B, the students have no
opportunity to meet the
staff socially,
C. many staff originate from
a non=Zambian background,
D. the opportunities to meet
staff with regard to
academic matters are too fewe
E., Other reasons or commentss
22o The quality of teaching given

by most staffeso

Because?

A. lecturers talk too guickly.

B, lecturers use too complex
a vocabulary.

C. lecturers are biased in
the information they give.

D, lecturers present their
material in a boring waye.

E. lecturers present their
material illogieally, in
a2 haphazard fashion,

F, lecturers do not tell
students what is expected
of theme

G, Other reasons or commentss




oe 15 Al ee 158 8lee 18 ajeo is
severe problem slight |[NOT a
L problem| for me |[problem|problem
23. If you have a problem with the for me for me |for me
quality of teaching then delete
the words in the following
sentences wiiich are not appropriate..
(a) The quality of teaching in o
lectures is mainly, good/
satisTactory/poor,
(b) The quality of teachin~ in
tutorials is mainly, pood/
satisfactory/poor.
(¢) The quality of teachinr in
racticals is mainly, good/
satisfactory/poor.,
2lts  The marking systems used by
most lecturerseeseo
BecaQEEi
A, lecturers are biased toward
certain studentse
Bo lecturers have different
standards of markinge
C. lecturers have too high
a standarde.
D. lecturers have too low
a standards.
E. lecturers have too many
assessments,
¥, the amount of information
I get from staff concerning
my academic progress is
too littlee
G. Other reasons or commentss
25, Having to adapt to staff from
different cultural backgroundSeess
Becauses
R, staif from different
countries have different
standardse.
B. staff speak English
differently.
C, I dislike staff from
certain countries,
D, Other recasons or commentss
FOR MEN STUDENTS ONLY
26, Having women lecturerseess

Becausgi

A, T consider them less
academically competent

than men lecturers,

B, I am not used to being
taught by women,
C., I feel that women should

be more concerned with
the home and familye
Other reasons or comments:




eo 15 Alee 15 ales i5 al ee is
severe |problem|slight |NOT a
problem| for me [problem|problem
for me for me | for me
27 Getting advice on which courses
to take seee
Becauses
A, there are too many courses to
choose from.
B, course combinations are
confusing,
C. School Handbooks do not give
enough information,
D. School Handbooks are not clear.,
E. staff advisors are ignorant of
the system,
F. fellow students often pgive bad
advise.
G, Other reasons or commentss
28. Being forced to take a particular
academic Programmicss.s
Becauses
A, it has lowered my general
academic performance,
B. it has lowered my performance
in specific subjects.
Co, il has made me dissatisfied
with the university system.
D, nmy career has been frustrated.
E. my family are very disavppointed.
F., Other reasons or comments:
29, Given a free choice which University
School would you have entered?
The School of
30, The number of time=table clashes
;[ have seee
If you have time =table clashes
delete the phrase(s) which are
not appropriate:
My time-~table clashes, have been
quickly sorted out/have taken a
long time to sort out/have never
been satisfactorily resolved,
%7 o The amount of academic work I have

to get throughess.

Because?

A, my work load is too heavy,




i
-
o

O

I

oo L5 A
severe
problem
for me

oo isa
problem
for me

o0 iEa
slight
problem
for me

ee 18
NOT a
problem
for me

Bo I have insufficient work to do

Cs the work=load is unevenly
distributed over the academic
year,

D, Other reasons or commentss

32, The interaction of family affairs
and academic worksees

Because:

A T am having to support my
parentse

B, I am having to support my
brothers and/or sisters,

C,e T am having toc support my
children,

D. no one in my family gives
me support while I am at
universitye

E. I have a marriage problemo

F, Other reasons or comments:

33, The money I have available to buy
bhoockSeose

Because?

A, the University allowance to
buy books is too smalls

B. I pet no financial contrie
bution from my parents.

C. I have difficulty putting
money aside for hooks I
might need later in the year.

D, Other reasons or comments:

3k, How much money do you estimate -

you need for essential books in
the first year? Kwacha

This is the end of the section on academic adjustment,

Are there any

other academic adjustment problems which you have experienced and which
have not been referred to in the gquestionnaire so far?




SOCTAL ADJUSTMENT PROBLEMS

ce 1is a
severe
problem
for me

) isa
problem
for me

v isa
slight
problem
for me

ee 1B
NOT a
problem
for me

350

The money I have available for
personal needs (ee.go clothes,
transport, entertainment etc.,
excluding books).eeee

Becauses

A, the amount of money I receive
from my sponsors is too small.

B I get no financial support
from my parentss

Co T find that I spend all ny
money as soon as I get it,

D, I feel inferior having so little
money.

E. Other reasons or comments:

36,

How much money do you estimate

you need for essential personal
requirements every month? Kwacha
per month,

37

Making friends with other university
students eveve

Becauses

A. students at the University are
unfriendly.

B, students at the University are s

C. the opportunities for mixing
socially are too few,

Do T find it difficult to mix
socially,

Fs Other reasons or commentss

hy}

The multi=tribal nature of the
Universityeees

Because

A, T dislike certain tribal groups.

B, students only socialize with the
own tribal group.

Ce tribal groups use their own
lanpuage and not English.

D, it causes friction and aggression

in the University Community,

E, it prevents me integrating fully

into the University Community,
F, Other reasons or comments:

ir




vie 1B B
severe
problem
for me

ee 15 a
problem
for me

' isa
slight
problem
for me

o 18
NOT a
probhlem
for me

29. The multi=racial nature of the
University...-
Becausez
A, T dislike certain racese
B, students only socialize with
their own racial groupse
Co racial groups use their own
language and not English.
D, it causes friction and
aggression in the University
Communitye.
E. it prevents me integrating
fully into the University
Communitye
F, Other reasons or commentss
Lo, Making friends with members of
the opposite seXeses
Because:
A, members of the opposite sex
do not like me,
Be I was educated in a single
sex school,
C. I am shy in the presence of
the opposite sexe
D, I have a sexual problem,
E. members of the opposite sex
are not interested in students.
F, Other reasons or commentss
b1, The size and complexity of the

University CampusSesss

Because:s

A, the University is the largest

social organization I have
ever been part of.

B, there is no official guide to

the University Campuse

Co the University Orientation
Programme for new students
is inadequates

D, it makes me feel small and
unimportant,

E. Other reasons or comments:




- 163 -

oo 15 &

Fo

Playao, e Spectator sports,

o0 is al oo is Al e w is
severe |problem|slight |NOT a
problem|for me |problem|problem
for me for me |for me
L2, Being a student with religious
convictions, I find integration
into the University Communityaese.
Because:
A. my religion is sncered at by
other students.
Be I am not allowed to practice
my religion in peacc.
Co T am isolated from others
who practice the same religion,
D, Other reasons or comments:
Lz, Learning to live with my room-mate
in my residenceeeee
Beecause:
A, T do not like him/her,
e previously I have always
had my own roou,
Ce it is difficult to entertain
my friends with my room-mate
being there.
D. Other reasons or commentss
bl The amount of general entertainment
available on the campusSeses
Because:
A, T am bored and need amusement,
B, entertainment helps me relax
from worke
Ce entertainment facilities would
help me make friends,
Do T have to go into town for my
entertainment.,
E, entertainment interferes with
my academic work,
e Other reasons or commentss
L5, If you feel the University lacks
adequate entertainment facilities,
nlace a tick against those
facilities you would like to have
more of;
A, Discos, Be  Films, C. Concerts,
D. Television setsy, _ ___ K. Bars for social drinking, _

H. Other commentss
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oo is a
severe
problem
for me

ee 15 a
problem
for me

se 1B
slight
problem
for me

a

-
NOT a
problem
for me

L6 o

Who do you think should organise
the entertainment, the University
authorities or the students?

The amount of provision for
sporting activities on the
CAMPUS e ee e

Becauses:
A, Tacilities for my sport are
not availableo,

sport helps me relax from work,
sporting facilities would help
me malkke friendse

I have to go into town for my
sporte

sport interferes with my
acadenic worko

Other recasons or commentss

Bo
Cs

Do
E.

F.

48,

If you feel the University lacks
adequate sporting facilities,
place a tick against those
facilities you would like to
have more of:

T'oothall,
Tennis, o« Do
Hockey, e Fo
Basketbally, o H
Volleyball, o Jo

Other comments:

o B. Swimming, _ .
Athletics,__ o
Judo, .
Netball, .

Rowing, _ o

o L] o L]

RHQEQAE

49,

Who do you think should organise sport
the University authorities or the
students? &

50.

The number of "intellectual™
societies and clubs functioning
on the campuSessse

51

If you feel the University lacks
such societies and clubs, place
a tick against the ones you
would like to have more of:

clubs related to academic work
(eefie "Physics Clubt) o

Ao




ee 185 a
severe
problem
for me

oo 18 3
problem
for me

o 15 @
slight
problen
for me

. e is
HNOT a
problem
for me

B, Zambian cultural societies, _ .
C. debating societies, .
D. choral societies, °
E. chess clubs, .
F, bridge clubs, .
G, Other commentss

520

The driﬁking Of alCOhOluccvonocncoo

Becauses

A
Be
C-
D-

T am not able to stop drinking.
it interferes with my worli.

it uses up all my money.

Other reasons or commentss

530

The University dining facilitiesSee.s
Because

A, T get too little food,.

Bs the food is poorly cooked,.

C., I have to wait too long for
my foode

D, the food is of poor quality.

E, the menu lacks variety.

F, Other reasons or commentss

Sl

The accommodation provided in the
Halls of ResidencCseeess

Because?

Ae T would prefer to be in a

single room,

B, I would prefer to he in a
shared rooii.
Ce there is too much noise
during the day = tinc.
D, there is too much noise
at night = time,.
E, there is a lack of privacy
in the toilets and bathroom,
F. the maintenance of the Halls
of Residence is poors
G. it is difficult to prevent
my belongings from being stolen.
H, there is favouritism shown in

the allocation of accommodation,
Other reasons or commentss:
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This is the end of the section on social adjustment problems
and the end of the questionnaire. Are there any other adjustment

problems of any nature which you have experienced and which have
not been referred to in this questionnaire?
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APPENDIX B = THE SECOND TRIAL QUESTTONNAIRE

This questionnaire on student adjustment problems will provide
information which is not at present available, Such information

is not only of academic interest, but will help the University

to prevent or alleviate student's problems. Your replies will

be treated in strictest confidence and if you prefer you can remain
anonymous. lioucvcer, after the data hias been collected, it is

hoped to interview some students in order to examine the adjustment
problems in pgreater depthes If you are willing to be interviewed,
please indicate your name and computer number in the space provided
below, Thanlk you for your assistance.

Name: (underlinc surname)
Computer HNumber:

Section A, PERSONAL INFORMATION

Next, complete this section by circling the appropriate number,
word or phrasee.

1. What is your age? 17 18 19 20 21 22 23 24 25 26 27 28 29 30 Over 30yrs.

2o, What is your sex? Temale Males

5. What is your marital status? Divorced Married Separated Single.

4o How many children do you have? 0 12 3 4 56 7 8 9 10 Over 10,

5. What depree are you registered for? B.A. B.A,(acc.Finance)B, A, (B,Admin)
B.A. (Eds) B,As (LibeSts) B.Enge B, Min.Sc. B,Sc.(Agric.) B,Sc.(Ed.)
B.S.We IL,Bse M.BeCheBe

6. What school are you registered in? Agriculture Education Engineering
H.S5.5, Law Medicine Mines Natural Sciences.

7« MWhen did you enter this university? 1980 1979 1978 1977 1976 1975
1974 1973 Other,

8. What is your university address? Africa International Kafue Kwacha
October Pamodzi President Soweto Zambezi Off-Campus,

9. In what geographical areas have you spent the majority of your 1life?
Chililabombwe Chingola Chipata Choma Kabwe Kafue Kalulushi.
Kasama Kitwe Livingstone Luanshya Lusaka Maamba Mansa Mazabuka
Mbala Mongu Monze Mpika Mufulira Ndola Solwezi Other areas in
Zambia, outside Zambia,

10, Who is your main financial sponsor? Foreign government G.R.Z.
Guardian Mines Parents Relatives Self U,N, Othero

11, What lanpuage do you speak on campus? Bemba English Kaonde Lozi
Lunda TLuvale Nyanja Tonga Othere

12+ What is your mother tongue? Bemba English Kaonde Lozi Lunda
Luvale HNyaja Tonga Other,

1%, How many blood bpothers and sisters do you have? 0 12 3 4 56 7
89 10 11 12 Over 12.

14, How many years of primary education have you had? 0 12 3 4 56 7 8
9 10 11 12 Over 12,

15, How many years of secondary education have you had? 0 12 3 4 56 7 8
9 10 11 12 Over 12,

16, What is the total number of years of pre-university education
you have had? Under 6 years 6 7 ¢ 9 10 11 12 13 14 1516 17 18
Over 10 yearse

17+ How many years of pre=university education have you spent in a
boarding school? O 1 2 3 5 56 7 8 9 10 11 12 13 1% 15 16 17 18
Over 13 yearse.

18, How_many years of prewuniversity education have you spent in a
day school? 012 3456739 10 11 12 13 14 15 16 17 18 Over
18 yearse




19, How many years of pre~university education have you
spent outside Zambia? 0 12 3 4 56 78 9 10 11 12
13 14 15 16 17 18 Over 18 yearso
20 How many months of Zambia National Service have you
com leted? 01234567 89 10 11 12 13 1% 15
19 18 Over 18 years.
21, What division did you achieve in the grade 7 (or standard 6)
examination? Dive 1 Dive 2 Dive 3 Div, 4 Exam. not taken,
22, What division did you achieve in the Form 3 (or Form 2) Exanination?
Dive 1 Dive 2 Dive 3 Dive 4 Exam not taken.

23 What division did you achieve in the Cambridge School Certificate?
Dive 1 Dive 2 Dive 3 Dive 4 Lxam not taken.

2li,  How many "0O" levels did you obtain? 012 3456789 10
Exam not taken,

255 How many "A" levels did you obtain? 0 1 2 3 4 5 Exam not taken.

26, How many visits have you made to the University student counselling
Service? 0 12 3 L' 567 6 9 10 Over 10 visits.

27« Do you have strong religious beliefs? YES NO

28. Do you have strong political beliefs? YES NO

29, What is your father (or guardian's) occupation? (see below for
further information) "Clerical "Commercial" "Professional
"Semi-professional" "Semi-skilled" "Skilled" "Unskilled" unemployeds

2. Whet is your mother?s occupation? (see below for further information)
"Clerical" WCommercial" "Professional" "Semi-professionall
"Semi-skilled" "Skilled!" "Unskilled" "Unemployed",

31e What is the approximate income of your father (or guardian),

er month? O0=K100 K100-K200 K200-K300 K300-K40O0 KLOO=-K500
K500-K600 K600-K700 Over K700 Not known.

22 What is the approximate income of your mother per month?

0-K100 K 100=K200 K200—K300 K300-K400 KLOO-K500 KS00-K600
K600=K700 Over K700 Not knowns

330 What is your father's highest educational qualification? Sub A
(Grade 1) Sub B (grade 2) Standard 1 (Grade 3) Standard 2
(Grade 4) Standard 3 (Grade 5) Standard 4 (Grade 6) Standard 5
(Grade 7) Standard 6 Form 1 Form 2 Form 4 Form 5 Form 6 T 5 T 4
T3T2T 1 University degree None of the above Not known.

Zh What is your mother's h1gheut educational qualification? Sub A
(Grade 1) Sub B (Grade 2) Standard 1 (Grade 3) Standard 2 (Grade 4)
Standard 3 (Grade 5) Standard 4 (Grade 6) Standard 5 (Grade 7)
Standard 6 Form 1 Form 2 Form 3 Form 4 Form 5 Form 6 T 5 T 4 T 3
T 2T 1 University degree None of the above Not known,

Classification of Occupations, Examples of occupations classified

under the various headings are as follows:

"Clerical! eege accountant (without degree or professional
qualification), book=keeper, cashier, civil servant (lower or
middle level), clerk, draughtsman, foreman, proof reader,

receptionist, secretary, supervisor, storekeeper, telephonist,
typist, member or lower level officer of the army or police, ctc.

"Commerciallt eoge businessman (owner), commercial farmer,

musician (self employed), salesman, shopkeeper, storekeeper,
trader, etcs

"Professional® esge accountant or engineer (with degree or

professional qualification), army or police captain or above,
chief (full time), diplomat, doctor, high national or state
government offlcer, lawyer, manager of a firm (not owner),
Member of Parliament, priest or minister, teacher (with a
University degree etce

"Semi-Professional eego dispenser, herbalist, journalist,

librarian, nurse, teacher (without degree), welfare worker etcs




= P60 =

"Semi-skilled": ee.ge assembly worker, basket maker, bus
conductor, butcher, cook, driver, factory
worker, fisherman, hair dresser, hunter,

, machine operator, miner,peasant farmer etc.

"Skilled": eege blacksmith, carpenter, electrician, engineer
(without degree or equivalent) fitter, mechanic,
painter, photographer, printer, radio repairman,
shoemaker, surveyor, technician, watch repairman,
weaver, welder, etc,

"Unskilled'": e.ge cleaner, driver's mate, house boy, labourer,

messenger, boy, security guard, store boy etce

If you wish to add any further information or make any comments,
please use the space bhelow:

Section B, ADJUSTMENT PROBLEMS

Instructions for filling=in Section B.

(M

(2)

(3)

()

Firstly, complete each of the following statements by
placing a tick in the appropriate columne.

oo 15 alee 15 Bles 15 a|es 18
severe |problem|slight |NOT a
problem|for me |[problem|problem
for me for me |for me

eege|Travelling between the
University campus and v/
towhesee

If you have indicated that
there is "HNOT a problem", move straight on to the next statementoe

If you have indicated that there is a "severe problem", "a

problem" or '"a slight problem', then place a tick against

one or more of your reasons for experiencing the problem,

esgZe DBecause: A, the distance is too far to walk, ovee
B, the University transport is inadequate..vf.
Co I have no personal transport, sese

Finally, if your reason for experiencing the problem is not
mentioned, or you wish to make some other comment, use the
line labelled "Other reasons or comments:" e.g., (with regard
to the above example)

ACADEMI‘C A_DJ-USTMENT PROBLEMS e 0 iS Al e s iﬁ Qlae is Al s e iS
severe |problem|slight |NOT a

problem| for me |problem|problem
for me for me | for me

T

Obtaining the necessary
motivation to study hardeeses
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ee 185 a
severe
problem
for me

.. isa
problem
for me

ee 15 a
slight
problem
for me

.o is
NOT a
problem
for me

Because:

A, I am not following the academic
programrie I want to follow.
my teachers fail to encourapge me,
o« there are many other things to
do on campuse
. the work is too difficult,
. the work is ftoo easy.
. my residence is too noisye
G, T suffer from health problems.
H, there are too many social
distractionss
I. the library is not open long
enough
J. Other recasons or commentss

Q w
-]

= EH O

2+ The technique of learning and
studying at universityeecse

Because:

A. the university system of
teaching is different from
that of schools

B. there is no university course

specifically devoted to study

skills,

I have specific difficulties

with regard to revising for

tests and cxamse

D, T have specific difficulties
with regard to note taking,.

E, T have specific difficulties
with regard to organising
a study schedule,

F. I have specific difficulties
with regard to obtaining
information from books
quicklye

G, I have specific difficulties
regard to getting the most
benefit from seminars.

H. Other recasons or commentss

with

50 Expressing myself clearly in
spoken Inglisheese

Because:

A, English is not my home language.

B, I need a course in spoken English,

C, I have to think abouE what T am
going to say before I say it

D, I find npesking difficult in all
languegesa

E. I feel embarrassed by ny lack of
fluency.

F, Other reasons or commentss
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ve 158 Aaee 18 afee 18 alee 18
severe |(problem|slight |[NOT a
problem |for me |problem|problem
for me for me |for me
Lo Expressing myself clearly in
written Englisheses
Becauses
A. TEnglish is not my home
language,
B. I need a course in written
Enpglish,
Co T have difficulty with
spelling,
D, I find writing difficult
in all languageso
Ee T have difficulty with
English grammar.,
F., Other reasons or comments:
S Understanding the English used
in text bookSeess
Because:
A, Inglish is not my home
languagee
B. the vocabulary in the books
is too complicated,
C. tThe authors describe customs,
give examples etcs that
are "foreign' to me,
Do T find reading difficult in
all languages.
E. Other reasons or comments:
bs Understanding the English used
in lectures and seminarScess
Becauses
A. Inpglish is not my home
language.
B. the lecturers speak too
quickly,
C. *The lecturers use too
many complicated words,
D, the accent of the lecturers
is difficulty to understand,
E. Other reasons or comments:
7o Adopting a critical approach to

the material T am studyingeeeo

Becauses

A, Lecturers do not like students

being criticales
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L) isa
severe
problem
for me

ve 15 2
problem
for me

ee 15 a
slight
problemn
for me

ve is
NOT a
problem
for me

Bs I do not have time to
study the material in
sufficient depth,.

. Lthe material presented is
"fact" and does not need
to be eriticised,

D, my previous schooling did
nolt encourage a critical
attitudes

E., Other reasons or commentss:

8s Understanding academic work
rather than just memorizing iteeese

Becauses:

A, of a lack of assistance from
lecturers,

Bo I have insufficient time to
think deeply about the work
I am doing. '

Ce of my language difficultiess

D, lecturers seem to prefer
memorization to comprehension,

E, Other reasons or comments:

9, Writing simply and briefly in
assignments and examinationseese

Because:

A. lecturers prefer complex,
lengthy essays,

B, it is difficult to write
simply and briefly in a
second language,

C. in my home language we
express ideas differently.

D, long essays get higher
gradess

E. Other reasons or commentss

10. The interaction of student

politics with academic lifeeess

Becaqﬁgi

A, politics distract me from my
work.

B, politics adversely affect
staff/student relationshipse
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as 18 &
severe
problem
for me

e isa
problem
for me

ve 18 @
slight
problem
for me

ee 18
NOT a
problem
for me

Eo

politics should have
nothing to do with
university life,
political influence does
not allow you to think
freely.

Other reasons or comments:

FOR MEN STUDENTS ONLY

11,

The interaction with women

studentSeesss

Because:?

A, I consider women less
intelligent than men,

B, wonmen students seldom
contribute to class
discussionse

. working alongside women
distracts mes.

D, socializing interferes
with my studiese

E., women students do not
work as hard as mene

F, Other reasons or comments:

FOR WOMEN STUDENTS ONLY

12,

The interaction with men

studentSeesse

Becauses

A,

Be

C.

ren students expect women
students to be less
intelligento

men students dominate
discussions in class,

T feel uncomfortable when I
try to express opinions

in front of men.

working alongside men
confuses meo

socialising interferes
with my studiese

men students do not work
as hard as womens

men students have a
prejudice against women
students who are
academically successfuly.
Other reasons or commentss

i b s s —
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ee 15 a
severe
problem
for me

o e iSa
problem
for me

oo isa
slight
problem
for me

es 1S
NOT a
problem
for me

13, Obtaining the prescribed sexts
for course worksesee

Becauses

A, there are insufficient
copies in the library.

B, there are insufficient
copies in the bookshop.

Ce. copies are misplaced on
library shelves,

D. I do not have enough money
to buy books,

E., Other reasons or comments:

145  The number of books that can
be borrowed from the library
at any one tinmeeseee

Becauses

A. I have insufficient money
for buying all the books
I require.

B, the subjects I am studying
involve me in referring to
many different text bookse.

Co my friends also use the
books that I borrow.

D, Other reasons or commentss

15, The length of time for which it
is possible to loan books from
the 1ibrary.¢--

Becauses

As I am a slow reader,

B, I need to read the books
fully and not just refer
to thems

Co the topics I am studying
usually continue for more
than two weekse

D, Other reasons or commentss

165 Knowing how to make the best

use of the libraryeecsee




eo 15 a
severe
problem
for me

0w isa
problem
for me

oo isa
slight
problem
for me

«e 18
NOT a
problem
for me

Recause:

Ae a written guide on how
to use the library is
not available,

B, the present system of
catalopuing the books
is too complicated.

C. the "Introduction to
the Library" course is
not adequate,

D¢ I do not seem to need
the library for my
academic worke

BE. Dbooks are not replaced
on the correct shelves,

F. Other reasons or comments:

176 Reading through material
quickly and scanning books
for informatioNeesss
Because?

Ae. I need training in "speed
reading" (how to read
quickly) e

B. I am not reading the
material in my home
languape,

Ce I am not sufficiently
interested &n the material
I am studying.,.

D, Other reasons or commentss

18, The amount of interaction

between staff and studentsescs

Becauses

A, the staff are unfriendly.

Be the students have no
opportunity to meet the
staff sociallye.

C. many staff originate from
a non=Zambian background,

D, the opportunities to meet
staff with regard to
acadenic matters are too
few,

E. staff are not interested
in students,

F, Other reasons or commentss
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co 15 Bles 18 dlee i8 al.s is

severe (problem|slight |NOT a

problem|for me |problem|problem

for me for me |for me
19. The type of teaching given

by Stilff. wee

Becauses

A, lecturers talk too guickly.

Be lecturers talk too much,

C. lecturers use too complex
a vocabulary,

D. lecturers are biased in
their presentation of
information and material,

B, lecturers present their
material in a boring waye.

F. lecturers present their
material illogically, in
a haphazard fashion,

G, lecturers do not tell
students what is expected
of theme

He Other reasons or commentss

20, The marking system used by

most lecturerssses

Becauses

Ao lecturers are biased toward
certain studentse

Be lecturers have different
standard of markinge

C, 1lecturers have too high
a standard.

D, lecturers have too low
a standard,

E. lecturers have too many
assessmentse

F, the amount of information
I get from staff
concerning my academic
progress is too little,

G, Other reasons or commentss

21, Having to adapt to staff from

different cultural backgroundsocees

Becauses

A, staff from different
countries have different
standard,
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oe is a
severe
problem
for me

e is a
problenm
for me

ve 18 &
slight
problem
for me

ee 19
NOT a
problem
for me

staff speak English
differently,

I dislike staff from
certain countriess

staff from some countries
have no respect for
Africans,

Other reasons or comments:

——

FOR MEN STUDENTS ONLY

22,

Having women lecturerseess

Becausq:

A,

I consider them less
academically competent
than men lecturers,

T am not used to being
taught by women,

I feel that women should
be more concerned with
the home and familye
they overw=react to their
newly acquired statuse.
Other reasons or commentse

FOR WOMEN STUDENTS ONLY

2% Having men lecturersseee

Because:

Ao I consider them less
academically competent than
women lecturers,

Be. I am not used to being
taught by men,

C. they over=react to their
newly acquired statuse

D, they make sexual advances
to women studentse

E, Other reasons or comments:

2k, Getting advice on which course

to takeseeo




25]

e0 isa
severe
problem
for me

oe isa
problem
for me

ve 18 a
slight
problem
for me

.0 iS
NOT a
problem
for me

Because:

Ao

Be

there are too many courses
to choose frome

course combinations are
confusing,

Ceo School Handbooks do not
give enough information,

De School Handbooks are not
clears

L, School Handbooks are not
out on time,

P, staff advisors are
ignorant of the systems

G, Tfellow students often give
misleading advices

He T do not haye any
particular career in mind,

I. I do not know where to go
for advices

J, Other reasons or commentss:

25, Being forced to take a particular
academic Programmeesess

Becauses

Ae it has lowered my general
academic performance,

B, it has lowered my performance
in specific subjects,

Ce 1t has made me dissatisfied
with the university system.

De my career has been frustrated,

e my family are very
disappointed,

Fe ‘the University should be able
to resolve it's timetable
clashese.

G, Other reasons or comments:

26, The amount of academic work T

have to get througheess

Becauses

Ao my work load is too heavye

Be I have insufficient work to do.

C. the assignments all come at
the same time,

Do I find it difficult to

Ee

organise my study time.
Other reasons or commentss




oe 18 alee i5 a|ee 15 ales is
severe |problem|slight |NOT a
problem|for me |problem|problem
for me for me |for me
2% The number of time=table
clashes I havteesss
Becauses
A, the clashes take too long
to sort out.
Be the clashes have never been
satisfactorily sorted outbe
Y the clashes have adversely
affected my general
motivation to works
Do the c¢lashes put me at a
disadvantage with other
students.
B the clashes involve me in
a lot of extra work.
e Other reasons or commentss
28; The interaction of family
affairs and academic workeees
Becauses:
A, I am having to support my
parents,
Bo I am having to support my
brothers and/or sisters,
Ce I am having to support my
children,
D. no cone in my family gives
me support while I am at
Universitys
E. I have a marriage problem.
"y my work is frequently
interrupted by my having
to reburn to my family,
G, Other reasons or comments:
29, The money I have available

to buy bookSseee

Becauses

A, the University allowance %o

buy books is too small,
Be I get no financial

contribution from my parents.

Ce I have difficulty putting
money aside for books I
might need later in the
ycare

D, Other reasons or commentss




This is the end of the section on academic adjustment,
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Are

there any other academic adjustment problems which you have
experienced and which have not been referred to in the
questionnaire so far?

SOCTAL ADJUSTH 21T PROBLLNMS

e 0 isa
severe
problem
for me

ve i5 a
problem
for me

ee 18 a
slight
problem
for me

.e is
NOT a
problem
for me

300 The money I have available for
personal needs (eego clothes,
transport, entertainment etc.,
excluding books) eees
Becausest
he the amount of money I
receive from my sponsors
is too small,

B, I get no financial support
from my parents.

Ce I find that T spend all
my money as sooh as I
get ite

Do I feel inferior having
so little moneye

T, T am not used to handling
large sums of money.

Fe Other reasons or commentss
%1, Making friends with other
university studentssees
Becauses
Ao students at the University
are unfriendly.

Bo students at the University
are shye

Co, the opportunities for
mixing socially are
too fewe

De T live offe=campuse

Be I find it difficult to
mix sociallye

Fo students are too involved
in academic worke

G, Ofther reasons or commentss

326 The multietribal nature of

the Universityeese

Becaouses$

A, I dislike tribal groupse




oo 15 a
severe
problem
for me

) iSB.
problem
for me

ve iSr'J.
slight
problem
For me

o ib'
NOT a
problem
for me

B. students only socialize
with their own tribal
EroupsSe
tribal groups use their
own languages and not

“English, ;
it causes friction and
aggresion in the
University community,
it prevents me integrating
fully into the
University community,

e Other reasons or commentse

The multieracial nature of
UniversitYesess

Because:

A, I dislike certain races,

Be students only socialize
with their own racial
Eroups.

Ce. racial groups use their
own language and not
English,

De it causes friction and
aggression in the
University community.

Ees it prevents me intepgra=-
ting fully into the
University community,

' Other reasons or commentss$

Making friends with members of
the opposite SeXeees

Becauses

Ae members of the opposite sex
do not like me,

Bo I was educated in a single
sex school,

Ce I am shy in the presence
of the opposite sexo

D, T have a sexual probler,

Ee members of the opposite

sex are not interested
in students,
Other reasons or comments:




o 1S &
severe
problem
for me

se 18 a
problem
for me

'x) isa
slight
problem
for me

ve 15
NOT &
problem
for me

35 The size and complexity
of the University campuSeees
Because:
Ao ‘the University is the
largest social organization
, I have ever been part of.
Bo there is no official guide
to the University campus,
C. the University Orientation
Programme for new students
is inadequate,
D, it makes me feel small and
unimportant,
Eo Other reasons or comments:
36, Being a student with strong
religious beliefs, I find
integration into the University
c Ommunit:‘} TEE)
Becauses
A, my religion 1is sneered
at by other students.
B, lecturers ridicule my
religion,
C. I am not able to attend
the religious meetings
T would like toe
Do On the campus I am isolated
from others who practice
the same religion.
E, Other reasons or comments:
37. Being a student with strong

political beliefs, I find
integration into the University
Communityeees

Becauses

A, my politics are sneered
at by other studentss

B, lecturers ridicule my
political beliefs.

Co I am not able to attend
the political meetings
I would like toe

D, on the campus, I am
isolated from others who
hold similar political
viewce




oe 15 &
severe
problem
for me

e 0 isa
problem
for me

s 18 a
slight
problem
for me

ee iﬂ
NOT a
problem
for me

Ec Other reasons or commentss

38,4

Learning to live with my
room=mate in my residenceeess

Because:

A. T do not like him/her,

Bo previously I have always
had my own room,

Ce it is difficult to
entertain my friends
with my room-mate
being there,

D, Other reasons or comments:

396

The amount of general
entertainment available
on the campuSesee

Because:?

A, there is too little and
I am borede

Bo there is too litfle and
it helps me relax from
academic work,

Co there is too little and
it would help me make
friendse.

D, there is too little and
I have to go into town
for my entertainments,

E, there is too much and
it interferes with my

acodemic worke

F, Other rcasons or comments:

Lo,

The amount of provision for
sporting activities on the
CamPUSe e e

Becqgggi

A, there is too little and
I am bored,

B, there is too little and
it helps me relax from
academic worke
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e o i.S"l
severe
problem
for me

os 18 a
problem
for me

e :isa
slight
problem
for me

oe is
NOT a
problem
for me

Cs there is too little and it
would help me make friends,

D, there is too little and T
have to go into town for
my sporte

Le there is too much and it
interferes with my
academic worke

I'y  Other reasons or comments:

1y The number of "intellectual"
societies and clubs (e.go
chess clubs, cultural
societies, debating societies)
functioning on the campuseee..

Because:

Ao there are too few and T
am bored,

Be there are too few and
they would assist my
academic work.

Ce there are too few and
they would help me
make friends,

D, there are too many
and they interfere
with my academic work.

iy, Other reasons or comments:

42, The opportunity to drink
alcoholessse

Beceauses

Ae I am not able to stop
drinkinge

B, it interferes with my
worke

C, it uses up all my money,

D, Other reasons or comments;

43, The University dining

facilitieSeesese

Becauses
A, T get too little foods




1
—
C2
Ul

I

soe 1S5 a
severe
problem
for me

se 15 a
problem
for me

ee i8S a
slight
problem
for me

es 1S
NOT a
problem
for me

B,
Ceo

Do
E,
Fo
Go

the food is poorly cooked.

I have to wait too long

for my foode

the food is of poor quality,
the menu lacks variety.

they are not hygienics

Other reasons or commentss

Ll

The accommodation provided

in the Halls or ResidenccCesse

Becauses

A, I would prefer to be in
a single room,

B, I would prefer to be in
a shared roome

Cs there is too much noise
at night=time,

D, there is too much noise
at day-time,

E, there is a lack of privacy
in the toilets and
bathroom,

F, the maintenance of the
Halls of Residence is
POOY e

Go it is difficult to
prevent my belongings
from being stolen,

He there is favouritism
shown in the allocation
of accommodation.

I. Other reasons or commentss

This is the end of the section on social adjustment problems and the

end of the questionnaire,

Are there any other adjustment problems of

any nature which you have experienced and which have not been referred
to in this guestionnaire?




APPENDIX C = THE MAIN SURVEY QUESTIONNAIRE

This questionnaire on student adjustment problems will provide
information which is not at present available, Such information
is not only of academic interest, but will help the University
to prevent or alleviate student's problems, Your replies will
he treated in strictest confidence and if you prefer you can
remain anonymous. However, after the data has been collected,

it is hoped to interview some students in order to examine the
ad justment problems in greater depth, If you are willing to be
interviewed, please indicate your name and computer number in
the space provided below. Thank you for your assistance,

Name: (underline surbame)

Computer Number:

Section A PERSONAL INFORMATION

Next, complete this section by circling the appropriate number,
word of phrase,

™ What is your age? 17 18 19 20 21 22 23 24 25 26 27 28 29
30 31 32 33 34 35

e What is your sex? Female Male

Je What is your marital status? Divorced Married Separated Single

L, How many children do you have? 012 3 456789 10 11
12 13 14 15

S5e What degree are you registered for? B,A, B.A. (Acc. Fin.)
B.A. 1L§5.§€.5 B.Min,Sc. B.SC. B,Sc. (Agric.) B.A., (Ed.)

B.Eng. B,Sc. (Ed,) B.S.W. LL,B. M,B.Ch.B B,A, (B.Admin.)

Geo What school are you registered in? Agriculture Education
Engineering H.3.S, Law Medicine Mines Natural Sciences.

7y When did you enter this University? 1980 1979 1978 1977
1976 1975 1974

8, What is your University address? Africa International Kafue
October Kwacha Pamodzi President Soweto Zambezi Off-Campus.

e Have you spent the majority of gour life in an urban area (e.g.
Lusaka, Livingstone, Kabwe e Copperbelt Towns) or a rural

area? URBAN RURAL,

10¢ Who is your main financial sponsor? Foreign government G.R.Z.
Guardian Mines Parents Relations Self U,N, Other.
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116 What language do you mainly speak on campus? Bemba English
Kaonde Lozi Lunda Luvale Nyanja Tonga Other

124 What is your mother tongue? Bemba English Kaonde
Lozi Lunda Luvale Nyanja Tonga Other,
13 How many blood brothegs and sisters do you have?
6‘"?“51'3_‘h 56 7 8 9 10 11 12 13 1% 15
14, How many years of primary education have you had?
0 1 2 3 & 5 89 10 11 12 13 1% 15
154 How many years of secondary education have you had?

0 1 2 3 % 5 6 7 8 9§ 10 11 12 133 1iF 15

16, How many years of pre-university education have you spent
in a boarding school? O 1 2 3 & 5 6 7 8 9§ 55

1112 13 1% 15 16 17 18 19 20

174 How many years of pre-university education have you spent
outside :Z'jam_BTa'?'-ﬁ 1 2 3§ 5 6 7 8 § 10
1M 12 13 1% 15 16 17 18 19 20

18. How many months of Zambia National Service have you completed?
0 72 3 &% 5 6 7 8 § 10 11 12 15 1k 15
16 17 18 19 20 2122 23 24

19, What divigion did you achieve in the grade 7 (or standard 6)
Dive.

examination ive 2 Div, iv., &4

20, What division did you achieve in the Form 3 (or Form 2)
examination? Dive 1 Dive 2 Dive. 3 Div. &

21, What division did you achieve in the Cambridge School
Certificate? "D"'iv'.!:"l Div. 2 Div. 3 Div. &

22, How many "0O" levels did you obtain? 1 2 3 4 5 6

10 Exam not taken,

23. How many "A" levels did you obtain? 1 2 3 4 5
Exam not taken,

2k, How many visits have you made to the University Student
Counselling Service? 0 1 2 3 § S5 &
11 12 13 1% 15 16 17 18 19 20.

25, What is your father (or guardian'sj)occupation? (see
below for further information) 'Clerical" "Commercial
"Professional”™ '"Semi-professional" "Semi~-skilled"
"Skilled" "Unskilled" Retired Unemployed.

26, What is your mother's occupation? (see below for further
Information) "Clerical" '"Commercial "Professional™
"Semi-professional" "Semi-skilled' "Skilled" "Unskilled"
Retired Unemployed.




(gl @]
- OO =

27 Which of the following figures is closest to your
father's (or Euardian's) income, per month? 0 K100
K200 K3 K K500 K600 K700 K K900 K1000.

28, Which of the following figures is closest to your mothor's
income, per month? O K100 K200 K300 K400 K500 =

KROO K700 K800 K900 K1000,

29 What is your father's highest educational qualjification?
Sub A (Grade 1) 3ub B iﬁraae 2) gfanaara I (Grade 3)
Standard 2 (Grade 4) Standard 3 (Grade 5) Standard 4
(Grade 6) Standard 5 (Grade 7) Standard 6 Form 1
Form 2 Form 3 Form 4 Form 5 Form 6 T5 T4 T3 T2 ™
University degree None of the above Not known.

30, What is your mother's highest educational qualification?
Sub A (Grade 1) Sub B EGraae 2) Standard 1 (Grade 3)
Standard 2 (Grade 4) Standard 3 (Grade 5) Standard 4
(Grade 6) Standard 5 (Grade 7) Standard 6 Form 1 Form 2
Form 3 Form 4 Form 5 Form 6 TS5 T4 T3 T2 T1 University
degree None of the above Not known.

glasgjf%cation of Qccg;ations. Examples of occupations classified
under the various headings are as follows:

"Clerical": e.g. accountant (without degree or professional
qualification) book-keeper, cashier, civil servant
(lower or middle level), clerk, draughtsman, foreman,
proof reader, receptionist, secretary, supervisor,
storekeeper, telephonist, typist, member or lower level
officer of the army or police, etc.

"Commercial": e.g, businessman (owner), commercial farmer,
musician (self employed), salesman, shopkeeper, storekeeper,
trader, etc,

"Professional": e.g. accountant or engineer (with degree or
professional qualification), army or police captain or
above, chief (full time), diplomat, doctor, high
national or state government officer, lawyer, manager of
a firm (not owner), Member of Parliament, priest or minister,
teacher (with a university degree) etc,

ngemi-professional”: e.g. dispenser, herbalist, journalist,
librarian, nurse, teacher (without degree), welfare
worker, etc,

nSemi-skilled": e.ge assembly worker, basket maker, bus condyctor,
butcher, cook, driver, factory worker, fisherman, hair
dresser, hunter, machine operator, miner,peasant farmer etc.

"gkilled": e.g. blacksmith, carpenter, electrician, engineer
(without degree or equivalent) fitter, mechanic, painter,
photographer, printer, radio repairman, shoemaker,
surveyor, technician, watch repairman, weaver, welder, etc,

"Unskilled": e.g. cleaner, driver's mate, house-boy, labourer,
messenger boy,security guard, store boy, etc.

If you wish to add any further information or make any comments
please use the space below:
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PLEASE READ THESE INSTRUCTIONS BEFORE CONTINUING FURTHER

(1) Firstly, complete each of the following statements
by placing a tick in the appropriate column:
o.iB&.o. iBa.- iBa-.fB
severe |problem|slight [NOT a
problem | for me |problem|problem
for me for me |for me
e.2¢ | Travelling between the
University campus and town.... v/
(2) 1If you have indicated that there is "NOT a problem",
move straight on to the next statement.
(3) If you have indicated that there is a '"severe problem",
a''problem" or a "slight problem", then place a tick
against one or more of your reasons for experiencing
the problem,
eege A.Y.. Dbecause the distance is too far to walk,
Besys. Decause the University transport is inadequate.
C.Y+«s because I have no personal transport.
(4) Finally, if your reason for experiencing the problem is
not mentioned, or you wish to make some other comment,
use the line labelled "Other reasons or comments:" e.g.
with regard to the above example.
"I have a medical condition that requires specialist
attention in town."
SECTION B. ACADEHIC ADJUSTMENT ee 18 8 lee is ) e iﬂ 8l e 15
s e severe |problem|slight [NOT a
problem |for me [problem|problem
for me for me | for me
1¢ Obtaining the necessary
motivation to study hard....
Acsees because I am not
following the academic
programme I want to
follow.
Beoses because my teachers
fail to encourage me. _
Coeose because there are many DO NOT WRITE
other things to do on
campus,
Desees because the work is too
diTficult.
E.esee because the work is too IN THIS SPACE
easy.
F.eese because my residence is
too noisy.
G.eeee because T suffer from
health problems,
Hessss because there are too
many social
distractions.




Ooisa.ciﬂﬂ

Bevere

problem| for me

for me

problem

ve ig al., is
slight |NOT a
problem| problem
for me | for me

Teeeso because the library is not
open long enough,.

Jeees* Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

2¢ The technique of learning
and studying at University....

A....s because the University
system of teaching is
different from that of
school,

Beesos because there isg no
University course
specifically devoted
to study skills,

Ceeees because I have specific

iculties with ‘
regard to note taking,

Dessss because I have specific
difficulties with regard
to revising for tests
and exams,

Eeesss because I have specific

culties with regard
to organising a study
schedule,

F.eeee because T have specific
difficulties with regard
to obtaining infermation
from books quickly.

Geeeeo because I have specific
difficulties with regard
to getting the most
benefit from seminars.

He.... Other reasons or comments:

DO

IR

NOT

THIS

WRITE

SPACE

3+ Expressing myself clearly
in English.eee

Aeoees because English is not
my home language.

Beseeoo because I feel embarrassed
by my lack of fluency.,

Ceesee because I have to think
about what I am going to
say before I say it,

D..c.. becﬂus. I haVQ diffi-é-lm—-

with English grammar,

DO

IN

NOT

THIS

WRITE

SPACE



ve isaoc
problem
for me

severe
problem
for me

iz a

e 18 a
slight
problem
for me

E...O.

Fo....

because I have difficulty
expressing myself in all
languages.

because when writing I have
difficulty with spelling.
Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

by Understanding the English used
in text bookSsess

A.....
B‘....

c..-..

D..oo-

E.o-o-

because English is not my home
Tanguage.
because the vocabulary in the
ooks 18 too complicated.
because the authors describe
customs, give examples etc,
that are "foreign'" to me,
because I find reading
difficult in all languages.__
Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

Se

Adopting a critical approach
to the material I am studying...

A..'.'

B.l...

C-OO-O

D.....

E.....

because lecturers do not like

students being critical.

because I do not have time

to study the material in

sufficient depthe.

because the material presented

is "fact" and does not need

to be criticised,

because my previous schooling
not encourage a critical

attitude.

Other reasonsg or comments:

DO

IN

NOT

THIS

WRITE

SPACE

6e

Understanding academic work
rather than %ust memorizing it..

A.'...

B.oo‘o

because of a lack of
assistance from lecturers.____

because I have insufficient
time to think deeply about

the work I am doing.

ne

In

ve 18
NOT a
problem
for me
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es 158 a
severe
problem
for me

LR isﬂ
problem
for me

ee iﬂa
slight
problem
for me

o0 iB
NOT a
problem
for me

because of my language
difficulties.,

because lecturers seenm
to prefer memorization

to comprehension
Other reasons or comments:

c.....

D...l.

E.-ooo

DO

IN

NOT

THIS

WRITE

SPACE

7o Writing simply and briefly

in assignments and examinatioms..

Aeseoo because lecturers prefer
complex, length essays,
Beeessoebecause it is difficult to
write simply and briefly
in a second language,
geeeee because in my home language
we express ideas differently.
Deees. because long essays get -
higher grades,
E¢eeeso Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

8e The interaction of student

politics with academic life...

A,evessbecause politics distract
me from my work,
Bessos.because politics adversely
affect staff/student
relationships,
because politics shouyld
have nothing to do with
university life.
because political
influence does not allow
you to think freely.
Other reasons or comments:

C.o.oo

D....'

E.I...

DO

IN

NOT

THIS

WRITE

SPACE

9, Working alongside

women studentBeees

because I consider women
Tess intelligent than men.
because yomen students
seldom contribute to
class discussionsSe.

A.Oo-.

B...O.

DO

IN

NOT

THIS

WRITE

SPACE
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es i8 g
severe
problem
for me

e 18 a
problem
for me

) 13 a
slight
problem
for me

oo is
NOT a
problem
for me

c.ﬂ..'

D...O.

E.cc-o

F.‘...

because they distract me
and interfere with my
studies.,

because T am only used to
working alongside males.__
because women students

do not work as hard as
men.

Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

FOR WOMEN STUDENTS ONLY

10,

Working alongside men
Htudentsooo-.

Asovocee

B.....

c.....

D...I.
E."Ol
F.....

G..Q‘.

H.I...

because men students
women students to be
intelligent.

because men students
dominate discussions
class.

because 1 Teel uncomfortable
when I try to express
opinions in front of men.__
because I am only used to
working alongside females, _
because socialising
interferes with my studies.
because men student do not
work as hard as women.
because men students have a
prejudice against women
students who are academically
successful.

Other reasons or comments:

expect
less

in

DO

IN

NOT

THIS

WRITE

SPACE

1e

Obtaining the prescribed
texts for course Workessss

A.....
B..!'.
c..l..

D..'..

are insufficient
library.

because there
copies in the
because there are insufficient
copies in the bookshop,
because copies are misplaced
on rary shelves,
because I do not have enough
money to buy books,

Other reasong or comments:

DO

IN

NOT

THIS

WRITE

SPACE



e e isa
severe
problem
for me

es 18 a
problem
for me

s 18 @
slight
problem
for me

ee 18
NOT a
problem
for me

124

The numbers of books that
can be borrowed from the
library at any one time....

A.....

B..Cl.

c.t...

D.t..l

because I have insufficient
money for buying all the
books I require,

because the subjects I am
studying involve me in
referring to many different
text books,

because my Iriends also

use the books that I
borrow.

Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

13

The length of time for which
it is possible to loan books
from the libraryeeeces

A'....

B..‘..

c’.."

D‘...'

I am a 8low reader._
I need to read the

because
because

books fully and not just

refer to them.
because the topics I am

studying usually continue

for more than two weeks.__
Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

14,

Knowing how to make the
best use of the libraryeees.

A.U'..

B.....

coto-!

D‘..'.

E.-'.‘

because a written guide on
ow to use the library is

not available.

because the present system
of cataloguing the books
is too complicated.
because the "Introduction

to the Library" course,

is not adequate,

because I do not seem to
need the library for my
academic work,

because books are not
replaced on the correct

shelves.

DO

IN

NOT

THIS

WRITE

SPACE



ee iB a
severe
problem
for me

) iB a
problem
for me

slight
problem

for me

oo iB
NCOT a
problem
for me

is a

F..o-c

Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

15

Reading through material
quickly and scanning books
for informationeeeses

A..‘I..

B....Ol

c.....

D.O..o

because I need training in
"speed reading" (how to

read quickly).

because I am not reading iphe
material in my home

language.

because I am not sufficiently
interested in the material I am
studying,.

Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

16,

The amount of interaction
between staff and studentsese.e.

A-.....

B...l.

co---o

DOCOD.

E..oo-

F.’..O

G...‘.

because the staff are
unfriendly.

because the students have
no opportunity to meet

the staff socially.
because the opportunities
to meet staff with regard
to academic matters are
too few,

because staff office hours
are too short,

because many stalff originate
from a non-Zambian
background,

because staff are not
interested in atudents.___
Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

17

The type of teaching given
by staffeees

A..‘.l

because lecturers talk
too quicklye__

DO

IN

NOT

THIS

WRITE

SPACE
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o0 iﬁ&
severe
problem
for me

e e iﬂﬂ
problem
for me

.s 18 a
slight
problem
for me

ee 18
NOT a
problem
for me

18

The marking systems used
by most lecturers,...

A-I..'

B...l.

C..l.l

DI....
E...I.

F.O.'.

G..l..

because lecturers are biased
toward certain students,
because lecturers have
different standards of
marking.

because lecturers have

too high a standard,
because lecturers have

too low a standard,
because lecturers have too
many assessments,

because the amount o
information I get from
staff concerning my
academic progress is

too little,

Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

19,

Having to adapt to staff
from different cultural
backgroundsSeeee

A.l.oo

B.'.J.
c.....

D..-O.

E...'.

because staff from different
countries have different
standards,

because staff speak English
differently.

because I dislike staff
from certain countries,
because staff from some
countries have no respect
for Africans.

Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

FOR MEN STUDENTS ONLY

A...C.

B..C.‘

C..tl.

aving w

because I consider them less
academically competent than
men lecturers.
because I am not used to
being taught by women.,
because I feel that women

should be more concerned
with the home and family,

DO

IN

NOT

THIS

WRITE

SPACE



- YT =

o e isa
Severe
problem
for me

ee 18 a
problem
for me

e isa
slight
problem
for me

eeo 18
NOT a
problem
for me

D..COO

E..‘..

because they over-react
to their newly acquired

status.
Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPAC

E

21

Getting
courses

advice on which
to takeesssee

A..'O.
B..O.O

c.."o

D.tot.
EO‘!O.
F-....

G...'.

Hco.'l

I...l'

JO..C‘

because there are too many
courses to choose from,
because course combinations
are confusinge.

because school handbooks
do not give enough
information,

because school handbooks
are not clear,

because school handbooks
are not out on time,
because staff advisers are
ignorant of the system.__ _
because fellow students
often give misleading
advice.

because I do not have any
particular career in mind._
because I do not know

where to go for advice,

Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

22,

Being forced to take a
particular academic
Programiieesces

A.O...

B.Q..C

c....’

D..'..
E..l..

FI...'

because it has lowered my
general academic performance,._
because it has lowered my
per formance in specific
subjects.
because it has made me
dissatisfied with the
university system,
because my career
een frustrated.
because my family are
very disappointed,
because the univerET?y

should be able to

resolve it's timetable
clashes.,

as

DO

IN

NOT

THIS

WRITE

SPAC

E
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e iﬁa.-
problem
problem|for me

Severe

for me

is af..

18 8l.. i8

8light |NOT a
problem |problem
for me |[for me

G.....

Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

23,

The amount of academic
work I have to get
through. seoe

A'l...
B.0.00
C..o--

D.O...

E.o.!t

F.oou-

because my work load is

too HeaVy.

because I have insufficient
work to do,

because the assignments all
come at the same time,
because I find it

difficult to organise my
study time,

because as a sclence
stuaenf, I get too many
labsc

Other reasons or comments

DO

IN

NOT

THIS

WRITE

SPACE

2k,

The number of time-table
clashes I have ceecces

A...c.

B...'.

C.'..'

Doo-o-

E..l.-

F.....

because the clashss take
too long to sort out.
because the clashes have
never been satisfactorily
sorted out,

because the clashes have
adversely affected my .
general motivation to

work,

because the clashes put

me at a disadvantage with
other students,

because the clashes involve
me in a lot of extra work.__
Other reasons or comments:

Do

IN

NOT

THIS

WRITE

SPACE

25,

The interaction of family
affairs and academic work....
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«e 18 A&
severe
problem
for me

e e is a
problem
for me

«+e¢ 18 a
slight
problem
for me

e 0 iS
NOT a
problem
for me

Aqonon-

B’..-I.

C‘.....

D.IO...

EC.U..O

F......

G....l.

H......

because I am having to
support my parents.
because I am having to
support my brothers and/
or sisters,

because I am having to
support my children.
because no one in my
family gives me support
while I am at University.__
because I have a marriage

problem.

because my work is

frequently interrupted

by my having to return

to my family,

because I am "homesick"._
Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

26,

The money I have available
to buy bOOkB--o-o

Al...‘.

B..-otc

CQDUOO.

D.oo'-.

because the university
allowance to buy books

is too small,.

because I get no financial
contribution from my
parents.

because 1 have difficulty
putting money aside for
books I might need later
in the year,

Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

This is the end of the section on academic adjustment,
any other academic adjustment problems which you have experienced
and which have not been referred to in the questionnaire so far?

Are there
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e isa

severe
problem

for me

oo 15 a

problem
for me

oo 13 a
slight
problem
for me

ee 18
NOT a
problem
for me

SECTION

C. SOCIAL ADJUSTMENT PROBLEMS

Te

The money I have available

for personal needs (e.g.
clothes, transport, enter-
tainment etc., excluding
bookS)esens

A'.'..

B.‘O..

c.....

D.l...

E.I...

F.l...

because the amount of money
I receive from my sponsors
is too small.,

because I get no financial
support from my parents.
because I find that I spend
all my money as soon as

I get it.

because I Teel inferior

having so little money.
because I am not used to
andling large sums of
money.

Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

2e

Making friends with other
Univerﬂity students.u.oco

Assccee
Bevsose
Coosonee
Deesves
Eeossss
Feoooeo

G..Clc.

because students at the
University are unfriendly.
because students at the
University are shy.

because the opportunities
for mixing socially are too
few,

because I live off-campus.
because I find it

difficult to mix socially.
because students are too
involved in academic work.
Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

3e

The multi-tribal nature of
of the UnfverBIE seene e

Al.'...

because T dislike certain

trival groups,

DO

IN

NOT

THIS

WRITE

SPACE



e e 15&
severe
problem
for me

ee 18 a
problem
for me

e iB
NOT a
problem
for me

e isﬂ.
slight
problem
for me

Boo-ou

C.....

D.....

E.'C.i

F.O'-.

because students only

8ocialize with their

own tribal groups,.

because tribal groups
use their own language

but not English,

because it cauges friction
and aggresion in the
University community,
because it prevents me
integrating fully into

the University community., ___
Other reasons or comments:

IN

NOT

THIS

WRITE

SPACE

be

Making friends with
members of the opposite
Bex"tl

Al....

B...I.

c.‘l..

D...tl

EI.D'I

Ft.o"

because members of the
opposite sex do not like
me.

because I was educated
in a single sex school.
because I am shy in the
presence of the opposite
sex,

because I have a sexual
problem,
because members of the
opposite sex are not
interested in students.
Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

Se

The size and complexity
of the University campus...

A..I.'

B.l...

C...-.

D‘.‘l.

E.O...

because the University is
the largest social
organization I have ever
been part of.

because there is no
official guide to the
University campus.
because the University
Orientation Programme

for new students is
inadequate,

because it makes me feel
small and unimportant.,
Other reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE



w POZ w

) iS a
severe
problem

for me

se 15 a
problem
for me

se 18 a
slight
problem
for me

. ® iB
NOT a
problem
for me

Being a student with strong
religious beliefs, I fing
integration into the
Universi ty Community. eoee

Aces. because my religion is

sneered at by other
students,

because lecturers ridicule
E§—;Effgion.

because I am not able to
attend the religious
meetings I would like to,
because on the campus I am
isolated from others who
practice the same religion.__
Other reasons or comments:

BO..O

c....

D..ll

E.oo.

DO

IN

NOT

THIS

WRITE

SPACE

Being a student with strong
political beliefs, I find
integration into the University
Communi tyo eovee

7e

Aeeoos, because my politics are sneered
at by other students,
because lecturers ridicule
my po cal beliefs,
because I am not able to
attend the political meetings
I would like to,
Deoseos because on the campus, I
am 1solated from others who
hold similar political views._

B.....

c.'..-

BeevessOther reasons or comments:

DO

IN

NOT

THIS

WRITE

SPACE

8¢ Learning to live with my

room-mate in my residence.....

because I do not like
im er.,
B..... because previously I have
always had my own room.
Covooss because it is difficult to

entertain my friends with my
room-mate being there.

A.l...

DO

IN

NOT

THIS

WRITE

SPACE
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ee 18 8lee 18 8|ss 1B Blee 18
severe |problem|slight [NOT a
problem| for me |problem|problem
for me for me | for me
D. eve e Other reasons or comments : DO NOT WRITE
IN THIS SPACE
e The amount of general
entertainment available
on the campusesese
Aseeeses because there is too little
and I am bored,
Beooooo because there is too little
academic work,
Cesssees because there is too little
and I have to go into town
for my entertainment.
Deesoeeo because there is too Iittle
and 1t would help me make
friends, IN THIS SPACE
Eeesses because there is too much
and 1t interferes with my
academic worke.
Feeoess Other reasons or comments:
10, The amount of provigion for
sporting activities on the
CampPUSsesessvee
Aceeess bDecause there is too 1little
and I am bored,
Beseses because there iS too little
and it helps me relax from ‘
academic work, DO NOT WRITE
Cuossses because there Is too little
and it would help me make
friends,
Deesssse because there is too little
h o into tow
and I have to go into n IN THIS SPACE

E‘...O.

F...".

for my sport,

because there is too much
and it interferes with my
academic work,

Other reasons or comments:

1.

The number of "intellectual"
societies and clubs (e.g, chess
clubs, cultural societies,
debating societies) functioning
on the campuSsseescee
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ee 18 8|, i5 a,. iB al.. i8
severe |problem;slight |NOT a
problem|for me |problem|problem
for me for me | for me
Asevees because there are too few
and I am bored,
Beeo.. Dbecause there are too few DO NOT WRITE
and they would assist my
academic work,
Ceveesss because there are too few
and they would help me
make friends,
De.... because there are too IN THIS SPACE
many and they interefere
with my academic work.
Eesess Other reasons or comments:
126 The opportunity to drink
alcohOleeceee
Ages.ss because I am not able to
stop drinking,
Beeos.s because it interferes with
my work. DO NOT WRITE
Ceossses because it uses up all my
money. __
Deeeess Other reasons or comments:
IN THIS SPACE
13 The University dining
facilities.....
Avoeoo., because I get too little
00d,
Besos.. because the food is poorly DO NOT WRITE
cooked,
Ceves.. because I have to wait too
Tong for my food.
Dyso... because the food 1is of poor
quality.
Ee..e0s because the menu lacks N THIS
variety. SPACE

FO.C...

G....l.

because they are not hygienic,
Other reasons or comments:




n
(®)
R

«e 18 a
severe
problem
for me

se 18 &
problem
for me

ee iB a
slight
problem
for me

«o 18
NOT a
problem
for me

14,

The accommodation provided
in the Halls of Residencecsss.

A.‘.".
B‘.ooo.
c......

D..Il.‘

E...-I.
F...“.

G....l.

H.ao-c-

I.I..‘.

because I would prefer to

be in a single room,

because I would prefer to

be 1n a shared room,

because there is too much
noise at night-time.

because there is a lack of
privacy in the toilets and
bathroom,

because there is too much
noise during the day-time.
because the maintensnce of
the Halls of Residence is poor.
because it is difficult to
prevent my belongings from
being stolen,

because there 1s favouritism
shown in the allocation of
accommodation._____

Other reasons or comments:

|

|

ol

DO

IN

NOT

THIS

WRITE

SPACE

This is the end of the section on social adjustment problems and the

end of the questionnaire.

of any nature which you have experienced and which have not been
referred to in this questionnaire?

Are there any other adjustment problems
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APPENDIX D - SET QUESTIONS, (a list of the more important questions

put to students during the course of the interview sessions),

1e What type of food would you like to see served up in the
dining halls?

2. What particular complaints do you have about the cooking
of the food?

e Should students be given facilities to cook their own food?
b4, Should independent caterers be established on campus?

5 Do you buy any food yourself?

6. Would you prefer to see more text-=books in the library

or the bookshop?
7 Which of your courses are most affected by text-books not
being available?
8. Which academic programme were you "forced" into?
9. What forced you into it?
10, Have you overcome your disappointment?
1. How can the University improve its quota system?
T2, Will you try to revert to your originally intended
career when you leave university?
13, Should a greater emphasis be placed on continuous
assessment or the final examination?
14. Should the university courses cover less material and
concentrate on study in depth?
15. How useful is laboratory work, (if conducted), to your studies?
16, How much money do you need for essential books in the first year?
T2 Should the book allowance be paid out termly?
18. Do the standards required in the courses you are taking
vary greatly?
19. Which students are marked preferentially?
20, Which lecturers have high (low) standards of marking?
21. What are the (social) distractions that affect your motivation?
22, Do you consider the general level of student motivation to
work, to be sufficiently high?
23, Should more time be devoted to lectures/seminars/tutorials/practicals?
24k,  Why are some lecturers '"boring"?
25. In what way are lecturers biased in their presentation of material?
26. Do first-years need a special (half) course on "how to study at

university"?

27 Did your secondary school prepare you sufficiently for university life?



28.

29
30,
31

324
33
3k,
35

366

37

38,
39
ko,
b1,
42,

Lz,
L,

45,

L6,

47,
48,
k9,

50,
51

526
53

5k
55.

How would you like to see the university system of

teaching changed?

Should lecturers encourage a student's critical appraisal?

Is the university 4 year programme too short?

How much money do you need for essential personal requirements
in the first year?

What are the personal requirements you most need?

Should a university shop be established on campus?

Should parents/relatives be expected to assist financially?
How would you prefer to obtain your advice on which courses

to take: (a) school handbooks (b) staff advisors (c¢) fellow
students?

Is it important to have information on UNZA courses while

you are still at secondary school?

What aspects of maintenance could be improved in the

Halls of Residence?

How can the '"moise problem" at night be remedied?

How can the security of personal belongings be improved?

Which halls have the worst/best accommodation?

How can study facilities be improved in the Halls of Residence?
How many books would you like to be able to borrow from the
library at any one time?

Which lecturers prefer memorization to comprehension?

Did your previous schooling encourage memorization of

facts rather than comprehension?

Would it be preferable to have coeducational secondary

schools in Zambia?

Should the female/male ratio at the university, be increased?
How many hours a week should staff reserve for office-hours?
What staff/student social links would you like to see introduced?
Would some instruction on how to scan books quickly for
information, be of help to you?

Would texts written by Zambian authors be more suitable for you?
For how long would you like to be able to borrow books from
the library?

What library opening-times would you like to see instituted?
Do first-years need a special (half) course in written/spoken
English?

Do you find that 1long/complex essays get higher marks?

How can the "Introduction to the Library" course be improved?
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56 Do certain lecturers impose their political views on students?

57 Do women students prefer to have men-friends from outside the
university?

58, Why do you have to return home to your family during term time?

59 What kind of campus entertainment would you like to see more of?

60, Should the university provide regular transport facilities into
town?

61 What additional sporting facilities would you like to have on
campus?

62, What proportion of your text-books, have a vocabulary which
is too complicated?

63e Have you suffered from feelings of '"loneliness'" since coming
to the campus?

64, Why are girls '"shy" in tutorials?

654 Are there any religious groups in the university, which are
too influential?

66 Would you like to be able to choose your room-mate?

67, Which tribal/ethnic groups in the university tend to stick
together? '

68, Should there be a larger proportion of Zambian/expatriate
staff at the university?

69, Should there be a larger proportion of women/men lecturers
at the university?

70,4 How much alcohol have you drunk over the last month?

71, What additional "intellectual'" societies would you like to
have on campus?

726 How many time-table clashes did you experience at the
beginning of this year?

75 How could the University Orientation Programme be improved?

Phe Are there any political groups in the university which
are too influential?

Questions put to the "high AP" student
75, Why do students aged 21 years and over experience greater

academic problems than younger students?

76, Why do male students have more severe academic problems
than female students?

77, Why do single students have greater academic problems than
married students?

78, Why do Agriculture students have greater academic problems

than students from other Schools?



80.
81.

82.
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Why do students from a rural background have greater
academic problems than students from an urban background?
Why do Lozis have greater academic problems than Bembas?
why do students who have completed ZNS experience greater
academic problems than students who have not done ZNS?
Why do students with: unemployed fathers/unskilled

semi-skilled, unemployed mothers/fathers earning less than K300
per month/mothers not earning/fathers who have not
completed secondary education/mothers who have not

completed primary education, experience more/more severe,

APs than other groups of students?






