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ADJUSTMENT PROBLEMS OF ZAMBIAN UNIVERSITY STUDENTS 

SUMMARY OF THE THESIS 

A review ot the literature indicates that a atudent'e 

transition trom school to university, is frequently accompanied by 

a variety ot adjustment problems. This study investigates the 

particular problems experienced by a large group of undergraduates 

in a developing country, namely Zambia. A ~ariety or techniques 

are used, including paper and pencil questionnaires and individual 

and "group" interviews. A statistical analysis o! the results 

shows a conaiderable number o! adjuatment problems that are generally 

experienced, keenl7 !elt and persistent. The majority or these 

problems are academic, rather than social in nature. Some categories 

ot student, are tound to experience significantly more adjustment 

problems and more aeYere adjustment problems, than others. The 

causes of the problems are investigated and finally suggestions are 

made for their elimination, or amelioration. 

B.N.WILSON . 1983. 
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ADJUSTMENT PHOBLEMS OF ZAMBIAN UNIVERSITY STUDENTS 

CHAPTER 1 

INTRODUCTION AND STATEMENT OF THE PROBLEM 

"Undergraduates owe their happiness chiefly to the conscious

ness that they a re no longer at school" - Beerbohm (1899). 

Sir Max Beerbohm's statement is a reflection of his own experie nce 

on going up to Oxford University from Char. terhouse School. He 

thor oughly enjoyed his new university life of academic freedom and 

enterprise, which contrasted so greatly with the pet ty regulations 

and discipline of his previous schooling. This contrast is some-

thing which virtually all undergra duates experience, but it does 

not necessarily result in the euphoria described by Beerbohm. 

Sometimes , adapting to the n ew environment can be quite problematic . 

Here, f or example is the experience of a more recent first- year 

student a t tending a university in the midwest of Amer i ca: "I was 

v ery homesj_ck and overwhelmed by the impersonal atmosphere, as 

well as the diversity of characters , I came in contac t with. I 

also ha d no idea of how to stu dy a nd thought that i f I was smart 

e nough to ha ve been accepted I could glide by withou t studying , a s 

I had done at school", (quoted in Cope and Hannah, 1975 ) . 

Students at the University of Zambia, whe re this pre s ent piece of 

rese a rch ha s been carried out, have voiced similar expressions of 

malada ptation to the one quoted above. These are some of the 

difficulties mentioned by a first- year education undergra duate , two 

mo nths after his entry into university: 
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tt there are too many distrac t:i ons from work • • • • • I can't settle 

down to anything , as soon as I start to read a book my mind starts 

to wander ••••••• at school I used to work very hard, but here there 

is so much freedom ••••• • •• I need help. 11 When interviewed again, 

some three months later, this particular student's problems ha d 

considerably diminished a nd he expre s se d a much more harmonious 

rela tio nsh ip with the university environment. Thus the verbatim 

evidence of modern university students , indicates that the difference 

between school and university environments is still considerable, 

but the effect of the change in environment, need not necessarily 

lead to contentment, but can result in unsettledness, anxiety and 

even depression. 

Wha t other evidence is there, for the existence of student 

adjustment problems? The American student quoted above, finally 

decided that the problems were too much for him and at the end of t iIB 

first year he "dropped-out" of university. This phenomenon of 

dropping-out is by no means infrequent, although the research e vidence 

is somewhat confused by different definitions of " stopout", 

11 dropout11 a n d "wastage " (c.f. Heywood , 1971, p .189 and Cope and Hannah, 

op. cit., p .2). The 11stopout11 is best defined as a student who 

voluntarily leaves an institution, but may return at a later date . 

A "dropout" is a stopout, who never returns to obtain the unive rsity 

final qualification. "Student wastage" is a wider term, that 

encompasses stopouts and dropouts a nd also includes non- voluntary 

withdrawals from university; for instance, examination failures a nd 

disciplinary dismissals. 

I n the present context, adjustment problems are expected to be 

involved in both voluntary and non- voluntary cases of withdrawal. 
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T hey are here defined , as dif ficulti es brought abou t by a c hange 

in the educational setting, which pre vent a s t u de nt obtaining 

maximum benefit from his new environment , and which can in extreme 

c i rcums tances , lead to a student " stopping out11 , " dropping ou t " or 

be i ng exc luded from the uni versity . In a typical situation, a 

s t nde nt transfers from school to universi ty , encounters difficul t y 

in studying, (perhaps exacer ba t ed by a ne w and exciting social l i fe), 

loses confidence af t e r poor mid- year t est resul ts and finally f ail s 

his end of ye ar exami nations . Voluntary or involu ntar y wi thdrawal 

mig ht possibl y result and he woul d join the growing ranks of 

student " casualties", t hat cause concern to educ a tional ists in many 

countries of the world . 

Mill er ( 1970 , 1973) qu otes the following typical statistics of 

university student wa stag e : America 200/4 , Australia 33% and Bri t ain 

11.i-~.'.. The fip;u r 0 for :tambi a ic u bou t 17~:. , (!; haw , 1979) . 'l'hus :i. n 

Aus t r a lia, approximatelj one t h ird of the students who e nte r university 1 

never ob tain a final degree . This i s a very high fi gure and it has 

led to a considerable numbe r of research studies investigating 

Aus tralian method s of u n iversity selection and reasons for wastage, 

( e. g . Olsen, 1957 ; Pentony , 1968; Genn , 1972 ; Miller op . cit . , 

1974 ; Nixon and Taft , 1977). In his compa rison of Australian and 

Br itish uni vers ities, Miller concludes that the main r easons for 

t he high Australian wastage fi gures , are tha t the Austral ian student 

is younge r, he is comparatively less educated , he receives less 

individua l t ui tion , has a larger number of examinations to pass and 

c anno t fall back on the " safety- net" of a "pass degree
11 

( commonly 

used in many British universi ties) . In addition , the Australia n 

universities are l ess selecti ve and a higher proportion of the 

population ent er university . 
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Britain ' s wastage fi gures are relatively small in comparison, 

perhap s because the universities have more stringent admission 

criteria. As Mc Intosh(1975) put it, the majority of peopl e in 

Britain never have the chance to drop-out because they never had 

the opportunity to "drop- in" . The introduction of an Open University 

was seen as a way to ame n d this situation, al though the abandonment 

of a dmission criteria inevitably led to hig her wastage rates, (McIntosh 

Qnd J.Iorr ison, 197Lr ). Of the 14% of British students who never obtain 

a final degree, the large majority leave voluntarily and only about 

2% fail examinations,become ill or are excluded for disciplinary 

rea sons, (University Grants Committee, 1968) . Nevertheless the 

wastag e figures are sufficiently large to have generated a considerable 

body of research on wastage and related topics such as, campus 

unrest, student counselling , me n tal health, study methods and teaching 

methods , (Heywood, 1971; Mc Intosh, 1975; Newsome et al., 1973; 

Pa yne , 1969 ; Entwistle and Entwistle, 1970) . 

Zambia ' s wastage figures are a l so relatively small . Only about 

1 s tudent in 150 of the age group enters the University of Zambia 

(Ministry of Education, 1980; cf . 1 stude n t in 15 entering British 

universities , Miller, op. cit.) and once a student has gained e ntrance 

t o t he University, he is highly motiva ted to obtain a final degree. 

Mo s t of the wastage is probably t h e resul t of illness, pregna nc y 

a nd f a mily obl igation , alth oug h no compre he nsive study of Zambian 

student wa stage has been conducted and no precise fi gures are 

ava ila ble . 

Another phenomenon which suggests the presence of student adjust

ment problems is that of campus unrest and university closure. Very 

often such disruptions are the result of a . combination of political 
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influence and the undergraduate's newly experienced fr eedom . This 

freedom and its associated feeling of power, are a probable fore

t as te of greater responsibility, to be assumed later in adul t life 

and subsequently it is an important element in the training of a 

country's future leaders. It is however, something which students 

frequen tly have difficulty in adjusting to and has on occasions been 

abufie d. In most cases, "freedom of expression" and ''flexing of 

student muscle", is an accepted part of undergraduate life and is 

sympathetically received by government and the public at large. 

Occasionally however, the student movement is seen as a threat to 

t he status quo and student dismissals a nd university closure may 

result. The 1960s, in particular, witnessed an epidemic of university 

unrest, particularly in America and Europe (Lipset, 1972, 

Ehrenreich, 1969). More recently , African campuses have experienced 

disrup tion and closure. To give one example, the University of 

Zambia since 1971, has ha d three leng thy closures and innumerable 

shorter "shutdowns" and "student strikes". On some of t hese 

occ asions, adjustment problems which will be discussed more fully 

l ater on in the research, played a prominent part. For instance , 

in Jan./Feb. 1982, the students demonstrated and then had a three 

dny boycott of lectures, because of the poor food served up in the 

student canteens. Similarly, poor staff/student relationships and 

shortag e of books, were influential in causing other periods of 

unrest early i n 1982. It should be possible to resolve some o f 

t hese c o nfrontations, that individually a nd collectively result in 

a considerable loss of teaching time, by surveying the student's 

difficulties and recommending ways in which they can be overcome. 

Surprisingly, very few comprehensive s urveys of university s tudent 

ad justme nt problems, are to be found in African research literature. 
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In the above situation, where the presence of adj ustment 

problems, in large groups of students, has been directly respo nsible 

for the loss of many hours of universi ty teaching , there is little 

doubt that the existenc e of such problems is undesirable. Similarly, 

if a partic ular adjustment problem or group of adjustment problems, 

is severely experienced by an individual student and results in 

his droppi ng-out o f university , then efforts s hould be made to 

try and p revent a s i mil ar recurrence in the future . However , i t i s 

possible to argue , that the existence of problems in certain 

p roportions , is i nevitable and even desirabl e , in that they f orm 

an integral par t of the educationa l experience ; helping to exercise 

a student ' s intelligence and ma ture his personality in readine ss 

for the vicissitudes of the worl d a t large . The data which is 

generated in this study, permits the reader to adopt his own cri teria 

i n order to decide whether an adjustment problem is worthy or not 

worthy of considerati on. For the purpose of the present thesis 

however, the following criteria ha ve been adop ted with regard to 

the acceptabi lity or otherwise , of adjustment p roblems . 

Firs tly , adjus tment p roblems will be accepted if they a re not 

so " potent" as to disrupt significantly a student ' s work or social 

integration . In the study tha t follows , the students are asked to 

report t hei r difficulties as either " a severe pr oblem" , 11 a problem" 

or " a s lig ht problem" . A response of II s l i gh t problem" is considered 

ac ceptable, although the existence of large numbers of slight 

problems could hinder the effec tive intergration of the student. 

Secondly , particular adjus tme n t problems should be experienced by 

smal l numbers of students. When large groups of undergraduates 

experience the same adjustment problem, interve n tion is necessary in 

order to prevent the possibility of a more general campus unrest. 
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I n t h e present study , a n arbitra ry cut- off point of one third of the 

Gt u d cnt popul a tion, has been a do pted. If les s t han one t h i r d of the 

stud e n t s experie nce a particular a dju s t ment problem , the situation is 

con.:;iclered accep table . F:i.nally , a d j u s b 1<!nt problems \vill be accepted if 

tl tc y a re temporary . Ideally t he y shoul d bee; "i.n to dimini sh in the f i r s t 

thre e months a nd cert ainly l a st no longer than the fir s t year . If t hey 

Jl c r:;is t into subsequent y ears, tl1 en t his is not simply a question of 

adj u s t ment , but an indication of more fundemental disha rmony that exists 

between the student and the university . 

Consequently , the circumsta nces in wlii..ch adjustment problems are 

a caus e for concern, are , ( 1 ) vi1 1en they pe rs i st into sec o nd , third a nd 

i:::ubse quent years (2) \vhen individual a djustment p roble ms are of such 

potency, that they either }1ave a dele terious effect on the studen t s' 

ncudctn:i.c performance , or pre vent him fr om deriving the benefit s t hat 

r anu l t f rom a full integrat ion with t he university soci e ty , and (3) wh en 

pa rticular adjustme nt proble ms are experi e nced by more tha n one in t hr o e 

of t he student popula tion. 

This introductory section has bee n p rimarily concerned with two 

bas i c q ue s tions: (a) Do underc r a duu t es experie nce a d j u s tm e nt probl ems? 

,tnu. (b) Is the presence of s t ucle nt adju stment problems desirable? • 

.S t u dents• verba tim accounts , combined 1,:ith rese a rch into student wastage 

u nd t he incidence of campus unrest , sugge s t an affirmative ans we r t o t he 

fi r s t question. Resea rch reports in the rela t ed fields of student menta l 

he a lth (e . e; . Baker , 196l~; Pa yne, 1969) a nd university counselling ( E.' • • g . 

Tlc\'/ sorne et al ., 1973) , add support to this conclusion. The answer to 

the s econd question , has been cons idered to be one of degree. If the 

ndjustment problems are too persistent , severe or e;e n e r a l, t hen they a re 

not desirable and cut- off points have been sugg ested beyond which they 



nllould be considered a cause for concern. The next chapter moves on to 

look at the types of adjustment p roblems t hat uni versity students 

frccp,10n tly experie nce a.nd then focuses on a particular campus and 

d i.: ;cu:1ses the likelihood of serious probl e ms beinp; encountered there . 
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CHAPTER 2 

REVIEW OF LITERATURE 

It has been indicated that students are likely t o experience 

adjus tmen t problems when transferring f rom school to university and 

that in certain circumstances thes e p roblems a re undesirable and 

should if possible be eliminated. The next issue t o consider , is 

the type or kind of adjustment p roblem t hat studen ts encounter. The 

experience s of students from all over t he world will firstly be 

considered , before focusing on the difficult ies that Zambian students 

are likely to enc ounter. As indic a t e d later in this c hapter, the 

Za mb ian campus is typical of a number of new universities in the 

Central and East Africa reg ion, but to date there i s virtuall y no 

research on the adjustment pr oblems exp erie nced by stude nt s entering 

these uni versities. 

Two main categ ories of adjustme nt problem are initially 

i dentified, academic problems and s oc ial problems . The advan t age of 

making such a dis tinction, i s that it e nables a more accura te 

diagnosis of student problems to be made and this will subsequent~y 

be of assistance when remedial measures are sugge sted. Typical 

examples of academic and social adjustment Problems are : the 

difficultie s encountered b y students in taking l ecture notes, and 

lea rning to get on with a room-ma te in a ha ll of residence. 

Sen (1 970), in her study of the adjustment problems experienced by 

overseas students when entering British Universities , made a 

s imilar distinction between "educa tional" and "soc i al" adjustment. 

The former was defined a s "the extent to which the student is able t o 

satisfy the requirements of the course of study that he p ursues a nd 

is in turn, satisfied with the educational treatment he rece i ves." 



Social adjustment was the ability "to l e ad a satisfactory social 

life . 11 In general such research stud ies (e.g. Sen , ibid.; 

Goldthorpe , 1965) tend to find that the number of academic or 

e duc ational problems encountered by students , is g reater than the 

number of social problems. This observation, which is supported by 

the reports of university counsellors, (e.g. Blaine and McAr t hur, 

1971) is hardly surprising,as the university is p r imarily an academic 

institution. Occasionally, howe~er, social problems can be un

characteristically prominent, for instance in times of campus unrest 

(see P . 11 ). A few of the adjustment p roblems encountered by students, 

might be classified as academic and/or social, depending on the 

particular circumstances of the student. Thus , financial 

p r oblems can be mainly academic (e.g. purchasi ng sufficient books), 

or social (e.g. buying clo the s), or a c ombination of the two. In 

general , it is expec ted that there will be a posi tive functional 

rel Qtionship between academic and social problems, i.e. students 

who are reasonably content with their social life will be well 

adjusted academically; although as Tinto (1975) has pointed out, 

t here may in some cases, be a 11reciprocal" functional relationship. 

This is the situation where a student is well integrated socially 

but not academically and vice versa . For instance, a students ' lack 

of academic adjustme nt, might be the resu l t of too much social 

integration. 

Within the broa d categories of academic and social adjustment 

problems, research studies have identi fied a va r j ety of problem areas, 

some of which are common to most student populations and others which 

are more specifically related to a particular campus and student 

population under scrutiny. For example, Goldthorpe ( 1965) in his 
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study of Makerere university students in Uganda , reported t he 

following problems: understanding the English used in lectures, taki ng 

lecture notes, making up a study s chedule, too little assistance from 

academic staff, the unfriendliness of other students and bewilderment 

with the complexity of the campus. Smalls' (1966) findings, with first

y e a r s t udents a t the University of Canterbury, New Zealand, revealed 

some problems which were similar, e.g. "benefi tting f r om lectures" 

and " the remoteness of staff," etc ., but other difficul ties, not 

mentioned by Goldthorpe, were also reported, e.g. too heavy a work

load and excessive involvement with the univers i ty social life. 

One commonly reported problem, which has already been mentioned 

in chapter I , is the difficulty that students encounter in adjusting 

to the " academic freed om" of the university environment. The point 

t hat the students are making here , is that at school pupils are 

genera lly told what to study, whe n to s tudy and how to s tudy , 

( typically referred to as "spoon-feeding"), whereas at university, 

u nder gradua tes are expected to initiate their own learning processes 

and plan their own study schedules. In technical terms, undergraduates 

have to adjust to a system which is largely "intrinsic" in nature 

(they motivate themselves), al t hough as indicated in chapter 1, the 

desire to obtain a degree can be a powerful external motivat ional 

force . Previously , the stu dents h a d be en used to a n " extrinsic " 

s y stem where the mot i vationa l forces emanate f r om the teacher . The 

motivational problems encountered by students on entering unive r si t y , 

have been investigated in a number of univers ity settings. Stellwag 

(1965), working in Holland,where there is a strong emphasis on 

independent study, found that the academic freedom of the university 

presented the students with many motivational problems . Wankowski s 1 

(1968) study of students who had wi thdrawn from Birmi ngham University, 

U.K. , similarly reported t hat 60% o f the students had encountered 



d iffic ulties associated with moti vat ion and a numbe r of American 

au t hor s , (e . g. Pervin et al. , 19 66 ; Demos , 1968), emphasised the 

imp or tant role played by motivation a nd goal commitment , i n the s ub •. 

sequent academic performance of the student. 

Another difference betwe en the school and u niv~rsity which 

freque n tly causes academic problems for t he student s , is the 

university ' s traditi ona l use of l ectures as a means of i nstruction . 

Olsen ' s ( 1957 ) survey of 80 failed Aus tralian students, i ndica ted 

that inability to cop e with lectures, was one o f the most common 

reasons for a s t udent 's ac ademic difficulties. S i milarly, Gol dthorpe 

(1965) reported that amongst h i s sample of 115 African students, "the 

most frequently mentioned di fficul t y , was the l ecture s ystem .'' For 

these s tude nts, the ne ed to concentrate for 50 mi nutes on spoken 

English, while simultaneously maki ng a precis of wha t was being said, 

was a considerably strain. 

The problem for t he Makerere students, was r endered more acute 

by the language of instruction being d i ffere nt t o that of the i r mother 

t on3ue - a situat i on freque n t ly e ncountered in the ex-c oloni es, where 

different tr ibal g r oupings have been amalgamated and there is no 

common language . Zambia is another example of thi s s ituation a nd 

Tembo M. (1980) , in her study of Zambian fe male under graduat e s , 

reporte d that the linguistic ability o f s ome students was i nsufficie n t 

f or them t o understand the t erms used in text- books . These difficul t i es 

can also arise whe n a student goes to study at a foreign unive r si t y . 

S en , in the previou sly cited work, found t hat African students in 

Br i ti sh universities had relatively fe w language problems compared wi th 

t heir collegues from Asi a, the Middle Eas t and t he West Indi es. 

Nevertheless , 23% of the Africans , still repor t ed some d i fficulty in 

following the English used in lectures . S imila r ly , Mi ller (1970 ), 
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indica ted that Asian students studying in Australasia encountered 

lancuage problems and Tijoriwala (1966) wrote one of a number of 

reports, indicating that linguistii& difficulties were prominent in 

the adjustment of Indian s t udents to Ame rican universities. 

The examples given above: motivational problems , adjusting to 

the lecture system and lingu istic difficultiesi are fairly typical of 

the kind of adjustment problem experienced by students in the academic 

field . There is slightly more difficulty in identifying typical 

social problems , probably because of the gr eater variation tha t exists 

in the social structures of different universities . However, the 

research literature provides a number of social adjustment problems 

that are quite widely experienced and three of these , loneliness , 

male/female interaction and residency, will now be discussed. 

For many students , goi ng to university means l eaving f riends 

and family behind and the resultant feeling s of 11 lonel iness" can 

be s tressful and adversely infl uence a s t udent ' s academic perfor mance. 

Gray and Short (1961) for instance, found that 11% of failed students~ 

experienced feelings of loneliness and Lucas et al. (1966) showed that 

academically s ucce ssful students had more friends in other departments , 

t han students who were failing . Bloom (1971) , commenting on the 

s ituation at t he University o f Zambia, found evidence of loneliness 

a mong the undergraduate population and f el t that the students in 

general , were more isolated• t han the ir British and South African 

cou nterparts and more "in need of a clos e confidant". Occasionally, 

results are obtained which tend to contradict the above find ings . 

Van Parreren and Sc hut t e-poen( 1964) , in a Dutch study , showed that 

socially isol ate d students often obtai ned very high e xamination ma rks. 

Such students could be likened to the archetype 11 boffin11 ; a person 



c otnpletely involved in his work with little time or regard for social 

interrup t ion. In keeping with this finding, Lavi n (1965) and Spady 

(1 971) rei te r a ted the previous remarks concerning the danger of a 

s t udent b ecoming t oo involved with t he social aspe cts of unive rsity 

life . An excessive preoc c upation wi t h social affairs , can lead to 

a stu ~ent neglecti ng h i s studies a nd consequently fai ling h i s e xamina-

tions . 

An associated area of social adjustme nt that some t imes c ause s 

p r oblems is male/female interaction. Flecker (1959) f or ins t anc e , 

report ed that worri es about girl or boy friend s , adver sely a f fec ted 

t h e studies of Australian f i rst-yea r s tudents and Hopkins e t al . ( 1958) 

found t hat f ailed stude nts we r e c harac t e ri sed by the i r i nability to 

for m succ essful relationships with the opp os ite sex. Male/female 

inte raction is likely to be more distracting fo r unde rgraduates, if 

t hey have been previously educ a ted in a sing le- sex school . This i s 

the situation for many Zambian stude nts and Tembo , in the prev iou s ly 

cite d study of female underg raduate s , r e ported t hat g irls from single

sex secondary school s were v ery shy and found it difficult to r elax 

in f r ont of their male counterparts. The complex nature of t h i s 

particular kind of adjustment p r oblem , and t he speci f icity of the 

research results , i s illustrated by the fac t t hat s ome o f these girls 

would l a t e r become over-involved with male students a nd in exc e ptional 

cases , ha ve to l eave univers i ty because they were pregnant. Whethe r 

a relationship with a member o f t he o pposite sex , causes a problem or solves 

a riroblem is l a r gely dependent on t he unique charac ter of t hat rela tion

ship , the students involved and to a lesser extent, on t h e approbation 

or disappr o val of the society of which they are a part . 

One aspec t of social adjustment t hat i s related t o both loneli

ness and male/female int eraction, concer ns t he residential status of 

the s t udent. The majority of studies agree that it i s beneficial for 
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a student to be on-campus for at least part of his university career. 

The university provides a social education, by placing the student in 

close contact with his academic peers. Studies have also shown that 

there is a correlation between residency and a student's academic 

performance. Alfert (1966) reported t hat students who lived at home 

or in lodgings, were more susceptible to academic problems and sub

sequent dropout. Similarly, Newfield (1963) showed that British 

students who lived off-campus, did not perform as well in their first 

year exams , as colleagues who lived in halls of residence. Langley 

(1965), in a significant and comprehensive study of university residency, 

differentiated between students in the first and subsequent years . 

lier conclusions were that it was particularly important for a student 

to be on-campus in the first year. In this initial period, the 

student forms friendships and establ ishes study habits that are likely 

to continue for the remainder of his time a t university. However, 

whereas first -year students in halls of residence did better academi

cally, t han those living at home or in lodgings , the position was 

reversed in later years. Second and t h ird-year students living in 

halls, did less well than home-based students. Third - year students 

l iving in lodgings performed better than both hall and home - based 

students, suggesting that once a student had adjusted to university, 

he may find that lodgings provide him with better facilities for study. 

This argument is reinforced by student references to the various 

drawbacks of hall life, such as noise and social distractions. In one 

survey of halls of residence at the University of Sydney (1964), 30% 

of the students complained of these problems . 

A final adjustment problem which can affect both academic and 

social adjustment, has already been mentioned. It concerns finance 

and a review of t he literature shows it to be a widely experienced 

difficulty, fo r many university students. 
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Tijoriwala ( 1966) indicated that money was one of the main problems 

encountered by her Asian students, whe n attending American colleges. 

Other American studies (Iffert, 1956; Panos and Astin, 1967) report 

that it can also be a problem for indigenous Americans , but as Cope 

and Hannah (1975) point out, the student's difficulty is relative to 

the affluent nature of American society and there are probably very 

few American students who genuinely cannot continue at university 

because they have insufficient money . Certainly the difficulty is 

likely to be more acute in developing countries, where the economies, 

especially of late, have been under considerable strain and only 

limited funds are available for tertiary educa tion. In Zambia, 

students are fortunate to receive their accommodation and tuition free 

of-charge, but as will be later observed, the scale of their personal 

and book allowances , is quite small and many students com plain that 

they a re unable to purchase essential texts. 

The problems of adjus t ment discussed above, serve as examples 

of the kind of academic and social difficulty typically experienced 

by students on first entering university. We now move away from thi s 

general appraisal of student adjustment problems and focus more 

specifically on a particular campus and the kinds of problem 

experienced there . The campus under scrutiny, is the main campus of 

Zambia ' s sole university - the University of Zambia . In the early 

1960 1 s , when Britain still governed Zambia (then Northern Rhodesia), 

the need for indigenous skilled man-power was becoming increasingly 

apparent and consequently the Lockwood Commission (1963) was set up 

to l ook into the possibility of founding a new university. The report 

rec ommende d that a university be established, which woul d "respond to 

the real needs of the country" and which "on merit would win the 

respect and proper recognition of the university world". 
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The university campus was situated some five miles east of the 

centre of the capital city, Lusaka and has subsequently been developed 

into a unit of over 3000 full-time students 500 part-time and about 

270 academic members of staff. Schools are now established in 

Agricultural Science, Education, Engineering, Humanities and Social 

Sciences, Law, Medicine, Mines and Natural Sciences. 

The students, who come from all parts of Zambia, are mainly 

African, with minority groups of Asians and a very small number of 

Europeans. The majority have experienced a system of education which 

is very similar to that of Britain. A relatively low minimum university 

c ntrnnc-e requirement of five 11 0 11 l evels , is conipensated for by a 

fo11r or five year degree progr amme (seven years in the case of medicine). 

The usual student progression, is to satisfactorily complete four courses 

per year. 

The academic staff come from many different backgrounds. Africans 

now form the majority, but there are sizeable contingents of 

expa triates from Europe and Asia, and a smaller number from America 

and Australasia. 

The University of Zambia is an interesting campus to investigate, 

for a number of reasons. Firstly, although there is considerable 

dispa rity between African universities in general, the University of 

Zambia is typical of a number of English speaking universities that 

have recently been founded in Central and East Africa, (e.g. Zimbabwe 

Univers i ty, founded in 1957; Nairobi, 1963; Botswana, 1964 and 

Ma la,,,i, 1974). All the universities are rela tively new and have 

emanated from the same educational tradition. They draw students from 

different tribal backgrounds, employ expatriate teaching staff, have 

probl ems establishing relevant curricula and maintain a precarious 

indepe ndence from central government. Consequently, research conducted 



on one of these campuses will have a wider relevance and interest, 

than to just that campus alone. In the case of student adjustment 

problems , it is expected that the kinds of problem experienced, will 

be very similar for all these students of Central and East African 

universities. (Comparative studies between Zambia, Nairobi and Botswana 

have recently been initiated)~ Secondly, very little research ha s 

been conducted on these African campuses and there is a pressing need 

to review the progress the universi ties have made in the years since 

their inception. The Zambia~ government has recently recognised this 

need and 17 years after its inauguration, the University of Zambia 

has become the s.ubject of a government Commission of Enquiry ( 1982). 

The reason for the lack of research, is partly because of the newness 

of the universities, but also because of heavy staff teaching 

c or.1mi tme n ts, lack of funds and high staff turnover. The latter 

factor is becoming less significant, as more indigenous lecturers are 

trained to take over from expatriate staff. Then thirdly, there is 

reason to suspect that the typical Zambian undergraduate, experiences 

rela tively large numbers of adjustment problems, particularly when 

compa red with his counterpart in an industrially developed part of the 

world, e.g. Australasia, Europe and North America. 

Some of the reasons for expecting Zambian students to experie nce 

l arge numbers of adjustment problems have already been ment ioned. For 

instance,the language of instruction for students in the above conti

nents, is usually that of their mother tongue. In Zambia, there are some 

seven main languages and about 30 different dialects. The students 

all arrive at the university with a working comma nd of English (at 

least 11011 level standard), but frequently find the sophisticated 

vocabulary and syntax used in books and by lecturers, difficult to 

understand. Similar difficulties arise regarding the student's 

expression of English, both in the oral and written mode. 
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The contrast between university and school teaching methods, i s 

another area Gf difficulty. Genn (1972, 1973) found quantifiable 

differences between the Australian university and school learning 

environments and it is hypothesised that the larger this difference, 

then the greater the number of academic adjustment problems on 

enter ing university. Considerable university/school discrepancies 

are present in Zambia, particularly along the continua:(a) rote

learn ing to comprehension to critical analysi s , and (b) dependent to 

independent study. In the first instance, the Zambian schools rely 

heavily on repetitive exercise and rote-learning ; ·because of factors 

such as, shortages of books and educational equipment, large classes 

(50 pupils are common), and inadequately trained teachers. The 

University lecturers however, usually expect an overall comprehension 

o f the subject matter and an ability to analyse material critically. 

With regard to dependent/independent study, the Zambian pupil does 

not ha ve the benefit of a sixth-form type of training , before entering 

university. As Entwistle (1977) has pointed out, independent study 

which is encouraged in the sixth-form, is an impor tant precursor of 

t he study-methods expected of a universi ty student. The Zambian student 

entering the university at the 110 11 l e vel stage, still has to learn 

the study-skills of using the library, scanning books , taking notes 

e tc., before he is able to fully benefit from the university academic 

environment. 

The educational level at which the students enter the University 

of Zambia, bring s into question the appropriateness of the university 

te a c hing -methods for this particular g roup of university students. 

Why not alter the university system and procedures, to more precisely 

cater for the students needs? Some departures from the mor e classic 

f orms of university education, have b een instituted, to try a nd assist 

the student. Continuous assessment is one o f these. 
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Throue hout the academic year the student is given a number of te s ts 

and assignments, which contribute to his final course grade. Most 

Zambian students appreciate this kind of structuring of thei r work 

schedule, al though it can result in very heavy work-load s , especially 

when a ll the assignments come at the same time. Another disadvantage 

is t hat the continuous assessment system, tends to inhibit the student's 

independent study; his free-reading a nd creative research. 

Associated with the above argument regardi ng the appropriateness 

of the university teaching methods, is the much larger question of 

the appropriateness of the university itself. A number of authors 

both African and European, have criticised the African universities 

for being foreign or "alien" institutions, (e. g . Ashby, 1964; Yesufu, 

1973) , founded for reasons of prestige rather than necessity. As 

Ashby put it: ''the African wanted a replica of the British university 

at i t s best and the expatriate staff had no other model to offer". 

For the University of Zambia, the Lockwood Report (1963) placed the 

university in a difficult position. In order to win the "recog nition 

of the university world" (P. 22) it had to adopt methods, curriculum, 

organisation, staff, tradition,etc., whic h made it difficult to meet 

"the real needs of the country" ••••••• a nd perhaps also, the needs of 

the student. The fundamental problem , is that the role of the 

university in developing African countries has either not been identi

fied, or not been accepted by var ious sections of the socie ty. It i s 

not intended to digress further into this discussion of the concept 

of an African University, but to note that those students who regard 

the university as being "foreig n" or irrelevant to their needs, wil l 

find adjusting to the university's academic and social milieu, much 

more difficult than students who are in accord with the traditional 

aims a nd principles of university educ a tion. It should also be no ted 

that disaffected students in developed countries usually h a ve a number 
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of alternative educational opportunities ava i lable to them . In Zambia 

the choice is much more limited. 

Another problem which exacerbates a Zambian s t udent's adj ustme nt, 

is the financial constraint u nder which his university operates . 

Wegner and Sewell (1970) f ound tha t a student 's persistence a t 

university , is related to the a mount of financial expenditure per 

student. We al thy countries can afford to pay to help their students 

adjust to university, for instance by providing a comprehensive 

counsell ing and guidance service. Zambia 's wealth a nd subsequently 

the amount of money available for educational purposes, has largely 

depende d on the success of t he copper industry. Recently this has 

gone i nto decline and the Universi ty, which is mainly f unde d by 

governme nt grants, has had difficulty in purc hasing sufficient mat erials, 

especial ly books, food, recreational equipment and s t ationery. The 

shortage of books and s tationery, adversely affects the s t udent ' s 

ac a dem i c adjustment. In particular , it restricts his capacity t o 

study independently. Fortuna t ely, the university librar y is well 

stocked a nd maintained a nd overseas aid-donors occasionally help to 

up-date some of the subject area s. Key course-work texts are usua l l y 

placed in a "reserved section" of the library , where they can be 

consul ted but not borrowed. Mos t students would prefer to possess 

their own key-books f or ease of reference , but the government b ook 

allo wanc e is so small, tha t a typic a l student can only buy five or 

six books per year; presuming the copies are a va ilable in the 

university bookshop . Similarly, the s tu dent has to be very conserva

tive in his purchase of stationery . The considerable demand for 

redundant computer paper, is an example of t he pecunia r y difficultie s 

that students face in this r espec t. Food problems a nd insufficient 

recreational facilities , can a lso be expected to adversely affect t he 

students social adjustment. As mentioned in Chap ter I, the quality a nd 



and va rie ty of food purchased by the university has already resulted 

in student demonstrations and boycott i ng of lectures . Rec reational 

f a c ilities are of g reat assistance in helping a new student to feel 

a t home and they provide the social conta cts from which friendships 

subsequently emerge. However, financial constraint has meant that 

the university still has no dance-hall or swimming pool and inadequate 

sums of money are available for sports equipment and common-room 

facilities . 

What other reasons are there fo r expe cti ng Zambian students to 

h ave lar g e numbers of adjustment problems? The research literature 

indicates t ha t c ertain categories of student, are particular ly prone 

to adjustment problems and two cat egories, which are expected to be well 

represented in the Zambian student popul ation, will now be discus s ed . 

The f irst conc erns the socio- economic background of the student; a s 

ind i c ated by parental educ a tion, income and occupation. Sewell and 

Shah ( 1967) and Astin (1970) in America, f ound that stude n ts with a 

high socio-economic background were less susceptible to academic 

pr oblems and more likely to obtain a degree, than students with a 

10\·I bac kground. Similar findings were reported by Lucas et al. ( 1966) 

in Britain and Schonell (1963) in Austral i a . Occasionally, contrary 

reports are obtained, indica ting tha t low socio-economic s tudents 

obtain better academic results than h i gh socio- economic students 

( e . g . Hopkins et al., 1958) . The r a t ionale for the latter results, 

is that the "lower class " students are more hig hly motivated toward 

academic success. The more usual find ing however, is that students 

Who have the benefit of highly educa ted, af f luent parents, are l i kely 

to do well at university. Chase (1970) and Spady (1971) looked 

specifically at the educ a tional level achi eved by the parents, a f a ctor 

whi c h Astin (op .c it.) repor t ed to be the best predictor of university 
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success. They found that college dropouts usually come from less 

educ a ted parents, whereas college " persi sters" have better educated 

parents . Astin (1975) also explored the relationship between 

parental income and dropout and found that the less affluent the 

family, then the more difficulties the student had and the greater 

the possibility of dropout. In Zambia, the socio- economic background 

of the majority of the stude n ts • parents, is expected to be quite 

low , particularly with regard to tile par ents • educational l e vel a nd 

income . The majority of Zambian parents have received very littl e 

formal education , because prior to independence in 1964, there were 

very fe w schools a vai l able for African education . The number of 

Zambians possessi ng degrees at the end of 1964, was estimated to be 

a mere 100 , (Mwanakatwe, 1968). Similarly , parental income is 

generally quite small. A minority of " apamwamba" Zambians are very 

affluent, but t he l arge majority of people have just sufficient fo r 

their basic family needs and there is l ittle to spar e for the ir 

ch:i.ldren • s educational requirements. 

Another type o f s tudent who is susceptible to adjustment problems , 

is the one who comes from a r ural background ( Summerskill, 1962) ; 

alth ough once again it is possible to find contrary results, (e.g. 

Saunders , 1956) . About 55% of the six million Zambian p opul a tion, is 

e s t imated to live in a rural environment, (Census of population and 

Housing , 1980). One factor which is likely to exacerbate the student's 

adj ustment , i s the size of the dispari t y that exists between Zambia's 

rural and urban settings . This is much greater t han in most 

industrially developed countries . The typical rural community consists 

of a number of relatively isolated villages , involved in subsistence 

a F,riculture . Their life - style has probably changed very little over 

the l as t two to three hundred ye o.rs . 



- 30 -

In con t rast, the new urba n centres of Lusaka and the Copperbelt, 

p ossess facilities and amenities which compare very favourably with 

the most modern cities in Europe a nd America . In addition the 

Zambian urban schools are usually better equipped and staffed than 

their rural counterparts. This is due to transport problems to the 

rural areas and teacher preference for t he urban a reas. The Unive rsity 

of Zambia campus is part of the new urban life- s t yle and consequently 

it is expected that students fr om a rural environment will encounter 

more problems of adjustment, than their urban counterparts. 

The previously discuss ed factors of: language difficulty, teaching 

methods, the "foreign" nature of the university, lack of fi nance , 

s ocio-economic background and rural/urban disparity, suggest that 

Zambianstudents will experience considerable numbers of adjustme nt 

nroblems and relatively more adjustme nt problems than their counter

parts in developed are a s of the world. There are however, a smaller 

number of factors, sometimes not found on other campuses, which 

could be expected to assist a Zambian student's adjustment . These are 

(a) the high proportion of students in halls of residence ( b) the 

small size of the university (c) students do a period of Na tional 

Service before entering university and (d) the university's Counselling 

and Guidance Service. 

The majority of students a t the University of Zambia live i n Halls 

of Residence and as indicated e arl i e r in this c hapter, this is expecte d 

to be of c onsiderable help to the students when they first enter 

university, (Alfert, Newfield, Langley, op.cit.). Of further assistance 

to the students, is the relatively small size of the University. 

Adjus ting to a campus of 3 000 students is presumably easier than 

adjus ting to larger institutions, some of which contain as _!"~ny as 

30, 000 students (e. g . the Univers ity of California , Berkeley). 
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Nelson ( 1966) supports thi s view by reporting that smaller American 

colleges have lower dropout r ates than l arger ones, but surprisingly 

Kamens (1971) found the opp osite to be true . Pres umably, the soc i al 

infrastructure and facilities of the universi ty in question, a re more 

influe ntial on student adjustment, tha n simple "size of institution." 

A factor which is likely to influe nce both soc ial and academic 

adjustme nt , is the matur i t y of the studen t o n entering university. 

The majority of Zambians have done a peri od of National Servic e just 

before ente ring universi t y and this migh t be of benefit to them in 

t heir $Ubsequent adjustment . Certainly a gap between school and 

university has frequently been found beneficial fo r other s tudents. 

Thomas et al . ( 1938) , the Commonwealth Off ice o f Educ ation ( 1959) 

and Zweig ( 1963), all report that an interval between school a nd 

univer s ity, resulted in imp rove d ac ademic per f orma nce. 

One fina l fac ility which could assist t he student 's adj us tme nt, 

i s the University Counselling and Gu idance Se rvice . At the inception 

of the University , the Lockwood r eport emphasise d t he need for good 

counselling facilities , particularly as the students e nter the 

Universi t y with 110 11 l evels rathe r than " A" levels . A rudimentary 

serv ice was in existence until 1978 , when it was upgraded following 

a Dean o f S tudents recommendation , (Kasoma , 1978) . Three ful l-time 

workers are now available for consultation a t the S tude nt Centre 

and the University Ch aplaincy provides another two part-time 

c ounsellors , one for catholics and one for protestants . 

Thi s chapt e r began by l ooking at the kind of a djustment proble m 

t ypically experianced by stu dents o n entering university . It then 

foc used on a relatively unknown campus i n a de veloping country a nd 

discussed the likelihood of the stud ents experiencing difficul ties. 

A v ariety of r easons were subsequentl y given for expecting t hose 

students to e xperie nc e consider able adj ustment problems , particularly 



when compared with students from developed parts of the world . The 

next c h apter goes on to formul ate a number of hypotheses that ha ve 

been suggested by the previous discussion a nd to adopt a research 

design whic h will enabl e these hypotheses to be tested o n an 

appropriate undergraduate population sample. 
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CHAPTBR 3 

HYPOTHESES 

The preceding c hapter has suggested a number of research hypo

theses concerning Zambian students and their adj ustment problems. 

These will now be presented in a general form and will then be 

operat ionalized using the criteria sug~ested by Travers (1969) , i . e. 

the hypotheses will be made testable. 

Firstly and most importantly, it is expected t hat Zambian students 

will experience academic and social adjustment problems when they 

transfer from school to university. If no adjustment problems are 

experienced, then the research study is at an end . However , it i s 

unlikely that Zambian students are any different from other university 

undergraduates who report a wide va r i ety of difficulties. Furth e rmore, 

a number of reasons have been gi ve n for expecting Zambian students to 

experienc e relatively l a rge number s of adjustment problems, e.g. t hey 

a re taught in a second language, there are considerable differences 

between school a nd university teaching methods etc., etc. (P. 21f f .) . 

Presuming that the Zambian students do indicate that they have 

a d j ustment problems, it is expected that the problems reported will 

b e primarily academic in nature i.e. the number of academic problems 

ind i cated will exceed the number of social problems . This is in 

a c cordance with other research findings (Sen, Goldthorpe~ op.cit.) 

and the experience of those involved in student counselling (Blaine 

a nd McAr thur, op.cit.). 

The nex t issue concerns the t ype or kind of adjustment problem 

that the students are likely to experience. Because of the similarities 

t hat exist between the practices procedures and personnel of the 
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Unive 1·sity of Zambia and o ther universities, the Zambian students are 

expected to experie nce some of the typical student di ffic ult ies 

reported in Chapter 2 , e . g . t he lecture system , loneliness etc • • 

Conversely , the u n i que characteristics of the u niversity of Zambia 

(the staff , students etc . ) will result in some adjustment problems 

that are pecul iar to the Zambian c a mpus. 

The fo l l owin g t hree iss ues are concerned with whe t her or not 

the adj us tment problems experienced by the Zambian students are l i kely 

to be a cause f or concern, i.e. will the y exce e d the criteria of 

ac c eptabili t y wi th regar d to potency , generality a nd persistenc y , 

outline d i n chapte r I . 

The potency of an adjus tment problem was consid e red ac ceptable 

if it was indic ated by the students to be a " s l ight p roblem", but 

n ot i f it was " a p r obl e m" or "a severe problem 11 • The incidenc e of 

campus unrest a n d student dropout fr om the University of Zambia , 

suggest t hat some of the adjustme n t problems are " potent" , i . e . the 

students will l abel them a pr oblem or a severe problem . 

The gener a l i t y of an adjustmen t problem has been deemed accepta.ble 

(for the purpose of this thesis) if it is experienced by less t han o ne 

t hird of t he student p opul ation (c hapter I) . It is d i fficult to know 

whe the r certain adjustment problems will exceed this criterio n of 

acceptability , but some difficuJ.ties a re commonly referred to by 

Zambian students a nd this , coupled with the incidence of campus unrest, 

suggest that certain probl ems wil l be generally experienced. 

The persi stency of mo s t student adjus tment problems i s expected 

to be qu ite short . However, the involvement of second , third and 

fourth-year students in disturbanc e s o n the campus a nd their inclusion 

in student dropout, indicates that some o f the problems will be 

unacceptabl y persistent , i. e . they will continue into the second and 

subsequent years at the university . The particula r concer n of this 
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research study will be persistent "potent" problems and persistent 

" generally reported" problems. Persistent problems which are "slight" 

or experienced by less than one t h ird of the popul a tion, a re 

accep table. 

In the next section,the focus of attention moves a way from the 

adj us t ment problems experienc ed by the students and on to the Zambian 

stude nts themselves. Observations of the student 's behav iour on 

campus will be combined with research resul ts obtained from other 

studies , to produce a number of expectations with regard to various 

categories of Zambian student. For instance, some students on the 

Zambian campus are observed to use their mother tongue to communicate 

outside the lecture room, others use the Engl ish medium . African 

students are known to experience linguistic problems when they c ome 

to university (Sen, Goldthorpe, op.cit.) and it is expected that 

t hose students who do not speak English all the time, will have more 

pr oblems . The presumption being that these students are less competent 

in t heir use of English. 

The socio-economic background of university stude nts wa s also 

discussed in chapter 2 (Sewell and Shah , Luc as et al. , Schonell, 

op. cit .) and it is subsequently expected that Zamb i an students who 

e manate f rom a low socio-economic background , as indicated by 

p a rental education, income and occupation, will ha ve more adjustment 

pro bl e ms. The reason being , that these students will have received 

less a cademic and financial assistance and will not have ha d the 

opportunity to emulate an educated "model 11 • 

Associated with the above postul a te, is a further prediction 

regarding Zambian students who c ome fr om big families. In many 

sections of Zambian society it is s till considered prestigious to have 

a large numbe r of children. Small (1966) in his study of New Zealand 
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students, found that academic success was associated with smaller 

rather than larger families and it is expec t ed that Zambian students 

from large families will have more adjustment problems. The reasons 

are s imilar to those stated above , i.e. the students receive less 

financial and academic assistance . 

Another category of student which is well represented on the 

campus, is the student from a rural background. He is expected to 

have more adjustment problems (Summerskill, op.cit.) becaus e he has 

to adapt to the urban environment of which the University is a part 

and because he is more likely to have been educated in an inferior 

school. 

The maturity of students was discussed in chapter 2 , in connection 

with the period of National Service that most Zambians have to under

g o before en tering the university. It was suggested tha t Zambia 

National Service would help to make the students more mature and 

provide a "breathing space" before the commencement of university 

studies, (Thomas et al., Zwei g , op.cit.). Thus,it is expected that 

students who have not done Zambia National Service will experience 

more adjustment problems. 

A corollary to this maturity prediction is that younger students 

will experience more adjustment problems than older students. The 

research literature gives some supp ort for this vie wpoint (Bledsoe, 

1953; Sen, 1970) although it should be noted that a significant 

number of reports have found the opposite to be true, e.g. Posthumus, 

1965; Small, 1966 . The length a nd nature of any interval between 

school and university, could be responsible for the differenc es in 

the findings. 

The social maturity of a stude nt and his vulnerability to feelings 

of loneliness, are also expected to be influenced by whether or not 



a student has attended boarding school. I n Zambi a , s t udents frequently 

a ttend boarding school, particularly at the secondary level , because 

there is no educational facility close to their home. These pupils 

exp erience an early separation from their f amilies and thus will be 

relatively a utonomous by the time they reach unive rsity . Conversely , 

day pu p ils are leaving home for the first time a nd the assoc iated 

feel i ng s of loneliness are expected to re s ul t in mor e adj u s tment 

pr oblems ( Gray a nd Short, Lucas et a l ., op .cit.~ 

One apparent contradiction to the maturity i ssue is anticipated 

with regard to married students . Although t hese students tend to be 

older , it is expected that they will exper ie nce more adjustment 

problems , because t hey have to attend to the ir f amily's needs at the 

same t i me as pursuing their university career. Sen ' s (1970) r esul ts 

a re relevant , as she found that African students p a rt icula rly miss ed 

t he companionship of their wives a nd chil dren . The Asian and Middle 

Eas t e rn stude nts were comparatively unaffected by be i ng s eparated 

from their families . 

An important issue that has not been speci fically discussed in 

rela tion to adjustment problems, is sex diffe rence . Do male or f e mal e 

students experience more ad j ustmen t problems? There is a n abundance 

of research evidence , but it is often contradictory - some results 

indicating that men have more problems (e . g . Hill , 1966) and others 

that women are more susceptible (Holmes , 1959) . Doub t less the cultural 

s etti ng of the particular university is an importa nt factor, but i n 

Zambia where women occupy a traditionally subservient role , it is 

expected that female students will experie nce more adjustment problems 

than males . Academically t hey are likely to f eel inferior t o their 

male colleagues and socially, where t h e y are 1' n a ' cl 11 i r.onsi era ) em nority, 

they can expect difficulties in integration. 
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Another well documented area, is the scholastic record of a 

student and its relationship to subsequent university success. The 

obvious expectation, is that students with a relatively poor 

scholastic record will experience more adjustment problems than 

students with a good record. Many research workers have supported 

t his conclusion. For instance, Anderson ' s (1964) work with Australian 

students , together with a review of the relevant literature, concluded 

tl1a t s chool grades were usually the best predictor of university 

success. In New Zealand, Parkyn (1959) reported a posi t ive correlation 

of . 36 , between school results and first- year university performance. 

This was replicated by Irvine (1966) in the Uni t ed States, with a 

correlation of .34. The latter study also indicated that schola stic 

performance was a good predictor of subsequent university 

persistence, i.e. pupils who did well at school, were less sueceptible 

to university dropout . 

The two final expectations are 11 local 11 iss ues. There is no 

documentary evidence to which they relate, but they are included 

bec ause they are of interest to the University community . 

The firs t involves the "quota system11 that the University of 

Zambia is obliged to operate in order to help fulfil the country's 

manpower requirements. When a student applies to enter the universi ty, 

he indicates which of the four entry schools, Agriculture, Education
9 

Humanities and Social Sciences or Natural Sciences, he would prefer 

to study in. If the quota for tha t school has already be en filled, 

the student is redirected to the school of his se c ond or subsequent 

choice . Certain schools, such as Natural Sc iences are very popular 

and tend to be filled by 11first-choice 11 students. Education however, 

is looked upon less favourably. This is because the status and income 

of teachers in Zambia, is at present quite low. Consequently the 

School of Education contains many students who would prefer to be 
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studying elsewhere and presumably this has an a dve rse affect on their 

a cad emic motivation. Thus , it i s expected that School of Educat ion 

students will experience more adjustment problems than students f rom 

other Schools. 

The s e cond,c oncerns the di ffere nt tribal g r oupi ngs tha t make up 

t he Zambian student population. It is of i nterest to ascertain 

wh e ther students from certain tr i bes e xperienc e more adjustment 

pr oblems than others. Some tribal groups might find it difficult to 

relate t o the remainder of the unive r sity population, or migh t 

exper i enc e rel atively more academic problems, as a r esult of inferior 

educational facilities i n t heir home a r ea , cultur al pre dispos i tion, 

rural backgr ound,etc •• 

I n order to test the p recedi ng general hypothese s , it is now 

necessary for them to be mad e operat ional . They nee d to be defined 

i n terms o f observations that can be made , or put in more scientific 

language , they need to be expresse d i n terms of variables that can 

be measured , (a v ariable is any characteristic , attribute 0 1 phenome no n 

that can take on different values) . I n the case of the Zambian 

students , there were no existing scales or questionnaires t hat coul d 

b e used to make the appropriate measurements . These had to be 

constructed a nd the procedure adopted, togeth e r with a ge neral outline 

of the research desi gn, is given below. More specific details 

regarding the sub jec ts, questionnaires, va r i ables , procedure s a nd 

data analyses , a re given i n the s u bsequent chapters . 

The fir s t f a ct to establish, is whe t he r or not Za mbian fi r s t

year students actually experience adjustme nt problems. To do t h is 

n " Pr eliminary Survey" was c onducted in which s tu dents and s taff were 

asked , "what a djustment problems do Zambian unive rsity undergr adua t es 



experience? '' Forty five adjustment problems were re ported in to tal -

the details are given in chapter 4. The survey also helped to establ ish 

the type of adjustment problem experienced, e.g. the numbe r and variety 

of academic problems, the number and variety of soc ial p roblems and 

whether the problems were similar or different to those reported by 

other university students. The results of this survey - the existence 

of adjustment problems and the nature of the problems - were validated 

in two subsequent Trial Surveys (chapter 5) and in the Main Survey 

itself (chapter 6). 

The·main survey questionnaire was based on the results of the 

Preliminary and Trial Surveys and consisted of 30 bio- data variables 

(e. g . age, sex, etc . ) and 40 adjustment problem v a riables (e . g. 

"obtaining the necessary motivation to study hard is a severe problem/ 

problem/slight problem"; "working alongside women is a severe problem/ 

p roblem/slight problemr etc., etc . ), The a djus tment problem var i ables 

were derived from the preceding surveys in the manner described in 

detail in chapters 4 and 5. The data obtained from the main survey 

was used to ascertain the potency and generality of the 40 adjustment 

problems a nd to determine which categories of Zambian student 

experienced more adjustment problems. Some c ategories were sub

sequently identified as "high - adjustment problem" g roups and new 

hypotheses were constructed with regard to the kind of adjustment 

p roblems that these students were experiencing (i.e. academic , social 

or study- skill problems - chapter 6) . 

The remaining hypothesis concerned the persistence of the 

adjustment problems . This was investigated by administering the main 

questionnaire to a "matched" group of fourth-year students (chapter 7) 

and comparing first and fourth-year r esults. The empiric a l work 

concluded with a number of follow-up interviews (chapter 8), which 

helped to suggest ways in which the problems might be overcome(chapter 9) , 
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while a t the same time checking the reliab ility of the main survey 

data and indicating why the high-adjustment problem groups experienced 

more p roblems. 

Havi ng g i ven an indic a tion of the measures to be used in the 

study of Zambian student adjustment problems, it is now possible to 

r es t a te in operational terms, the hypotheses outlined e arlier in this 

c\i o. p l;er. 'l'he operationalized hypothe s e s a re shown i n table I below. 

It should be noted that the first six i terns mi ght be more accura tely 

r eferred to as " predictions" (Tuckman, 1978) , as one of the criteria 

of a hypothesis is that it should refer to relationships between two 

or more variables , (Travers, op. cit.). Both predictions and hypotheses 

are included in the table however, as together they provide a 

se quential picture of the work undertaken in the subsequent chapter e . 

1'he phrase "greater adjustme nt problems" which is used in items 

7 to 18 , refers to both the quantity and quality of adjustment problems , 

i.e. the category of student concerned , experiences sig nif i c a ntly 

more adjustment problems and/or a s i g nific a ntly greate r se ve rity of 

ad justment problem (the .05 level i s t aken to indicate significance) . 

Bio-data details and averages, referred to in the hypotheses, are 

de r ive d from the informati on gi ven in the main questionnai re. The 

\Verd " s tudents" is used to denote " firs t-ye a ~ s t u dent s ". 

'l'able I: Eighteen hypotheses and predictions regarding Zambian 

student adjustment problems (APs) 

Hypothesis or prediction Brief rationale 

--
1 • The majority of the adjustment p roblems The university is 

reported by Zambian first- year students in an academic i nstitu-
the Preliminary Survey will be academic tion. The evide nce 
rather than social in nature. o f previous resaarch 

and reports. 

(c o ntd) . 



Tabl e I : (contd) Eighteen hypotheses and predictions regarding 
Zambian student adjus tment problems (APs) 

Hypothesis or pred iction 

2 . Some of the adjustment problems referred 
to by the s tudents in the Pr elimi nary 
Survey will be similar to the adjustment 
problems referred to by other s t udents in 
the Re view of Literature. 

3. Some of the adj ustment proble ms referred t o 
by students in the Preliminary Survey will 
be peculiar to the University of Zambia 
campus . 

4. Some of the adjustment problems contained 
in the main questionnaire will be a cause 
for concern because they are potent, ie . 
the average response given to them by the 
popula tion sample wi l l be nearer t o " n 
problem" than " a slight problem." 

5. Some of the adjustment p roblems contained 
in the main ques t ionnaire will be a cause 
for concern because they are ge nerally 
experienced , i.e. they will be reported 
by j or more of the student population . 

6 . Some of the ad justment problems contained 
in the main questionnai re will be a cause 
for concern because they are persistent , 
i . e . the fourth- years will experience 
similar adjustment problems to t he firs t
y ears . 

?. Students who i ndic ate that they do not use 
Eng lish as their main language o n campus 
will have gre a ter adjustment problems than 
students who indicate that Engl ish i s their 
main language . 

8. Students with a low socio-economi c back -
~round , as indicated by parental education, 
income and occupation, will have greater 
adj ustment problems than students from 
a high socio- economi c background (see 
chapter 6 for a further breakdown of this 
hypo the s:i. s) 

Brief rationale 

The similarities that 
e x ist b etween the 
Univer s ity of Zambia 
and other universities. 

The University of 
Zambia has i ts own 
unique characteristics. 

Campus unrest , student] 
dropout, staff and 
counsellor evidence . 

Campus unrest, sta ff 
and counsellor 
evidence . 

Four t h- year involve
ment in campus unrest 
and d r opout . Staff 
and counsellor 
evidence . 

Lack of competence 
and pr actice in the 
English l a nguage . 

Less academic 
assistance, emulati on 
and encourage ment. 
Less f i nancial 
s upport. 

(c ontd . ) 



'I'a.iJle I : (cont d) 

Hypothesis or predic t ion Brief r ationale 

9. Stud ents wi th a higher than a ve ra~e number Less academic 
of s ibl i ne; s wil l ha ve greater adju s tment assistance and 
p r oblems than students with a lower t han encouragement. Less 
a verage number o f sibling s . f i nanc i al suppor t . 

10 . S tu dents f r om a rural background will ha ve The Univers ity is part 
[~rea ter adjustment pr oblems than stud ents of the urba n environ-
f r om an urban backgr ound . ment. I nferior 

edu cational facil ities 
in rural areas . 

1 1 . S tu dents who have not done Zambia Natjonal Non Zamb i a National 
Serv i ce(ZNS) will have greater adjustment Service students are 
problems t han students who have c ompleted less ma ture. ZNS 
Zambia National Service . p rovides a "breathing 

space" between school 
and Un i versi t y . 

12 . Students who are younger t han average Younger stude nts a r e 
will have g rea ter adjustment p r obl e ms than less mature . 
s tude nts who are older than a verage , 

-
13. Students who ha ve not been to boarding Non-boarding studen t s 

s chool will h a ve greater a d jus t ment are unuse d to being 
pr oblems than s t udents who have been to s epara t ed from their 
boarding sc hool, ( see Chapter 6 fo r a families . Less social 
fur t h er breakdown of t h is hypothesis). maturity . 

14 . Married s t ude nts wil l have greate r adjus t- Divided a l legiance 
ment p r obl ems than s ingle students . be t wee n family resp o ns-

i bili ties a nd Un i versi-
t y career. 

15 . Femal e students will ha ve g r eat e r The woman's tradition-
adj ustment p r oblems t han male stude nts. ally subservient role 

i n Zambi a. 

1G . Students with division 2 in their Gr a de 7, Less acade mic 
Form 3 a nd CSC school exa m r esults , will compe tence. 
have greater adjustment problems t han 
s tude nts with div isi on I in t hese e xams. 

17. Sc hool of Education students will ha ve Lack of interest in 
greater adjus tment p r oblems t han students subjects bei ng studied . 
in the other entr y School s . 

18 . S tudents from tribal g roup x, a s indicated I nferior e duc a tional 
by mother t ongue, will have g r eate r adjust- facil ities . Cultural 
me nt p r oblems than students fr om tribal predispositio n. Rur al 
group Y. (X and Y will be s u bs ti tu t e d by bac kg r ound. 
the v a rious tribal groups indic rtted in 
the main questionnaire). 
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The statistical technique s used to test the 18 hypotheses will 

now be briefly outlined. Full er details are g iven in the subsequent 

chapters . 

The distribution of variables e.g. the number of students, 

adjur,tmen t problems or reasons for adjustment problems, falling into 

certain categories was ascertained by a simple frequency count. 

The Prel iminary Survey was sufficiently small for this to be done 

l>y hand , but with the Main and Fourth- Year Surveys , a computer was 

used. Means, standard deviations etc.,of the numerical bio- data and 

the severity of adjustme nt probl ems, were calculated using t raditional 

formulae. Two new variables NOAPS and SEVAPS were created by counting 

the number of adjustment problems experienced by each student a nd 

by obtaining an index of the total severity of adjustment problems 

experienced by each student (see chapter 5) . 

Relationships between variables,e.g. between various bio-data 

and NOAPS and SEVAPS , were initially explored using Pearson product

moment correlation, chi- square and Kendall ' s Tau C statistics, (the 

measu re of association chosen, depending on t he level of measurement 

of the independent and dependent variables). Factor analyses were 

employed to identify redundant adjustment problem variables and to 

identify associated gr oups of adjustment-probl em variables. The 

comparison of student categories for NOAPS and SEVAPS (hypotheses 

7 - 18) and for academic, social and study- skill problems was carried 

out usi n g t - tests. Because the student groups were not mutually 

exclusive, (e.g . " older" students include "married" s tudents, etc . ), 

n multiple regression analysis was conducted to ascertain which bio

data variables were most influential in determining the nu mber and 

sev erity of adju stment problems. 
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CHAPTER 4 

The Preliminary Survey 

The primary objective of the preliminary survey was to establish 

that Zambian students do experie nce adjustment problems when they 

transfer from school to University and then to obtain some indication 

of the type of pr oblem experienced. In order to accomplish t his , a 

s imple open- ended question, 11What adjustment problems do Zambian 

university unde r g r aduates experience?", was cyclostyled a nd distributed 

to 30 mal e and female first-year students, 10 members of the academic 

staff and 10 members of the administr ative staff . The uni versity staff 

were included in the survey, in order to establish the widest range 

of possible problem areas, experienced by the students. For i nstance, 

the s taff might be aware of problems that students are t oo embarrasse d 

to include . Representatives of all four entr y school s , (Agriculture, 

Education , Humanities and Social Sciences , Natural Sc iences) were 

present in the s tudent and academic staf f populations . 

The responses obtained f r om the 50 subjects indicat ed that Zambian 

s tudents do experience a l arge number a nd wide range of adjustment 

problems , when they transfer f r om school to university . None of the 

stuuent sub- sample had experienced a comple tely p roblem-free transfer. 

45 different kinds of adj ustment problems were mentioned in all , 26 

of which were i d entified as being academic in nature and 19 as social , 

(see hypothesis 1, chapter 3) . A desc ription of the student ' s 

difficulties is given i n table 2 below , t ogether with the number of 

students a n d staff referring to the p r obl em . With regard to hypotheses 

2 and 3, it will be note d t hat some of the p r oblems are simil ar to 

those reported by foreign university s tudents, (e.g, motivational 

d ifficulties , finance and loneliness) , while others (e . g . the quota 



syatem , ethnic difficulties and catering facilitie s ) are more 

parti cularly related to circumstances prevailing on the Zambian campu s . 

The responses given by the a cademic a nd administra t i ve staff, have 

not been analysed separately , owing to the considerable func t ional 

ove r lap that exis ts between the two ~roup s , (e . g . Heads of Department 

and Deans of School, although mainly i nvolved with administrative 

matters , are also invol ved in teac hing) . 

Table 2: The Academic and Social Adjustment Problems referred to in 

the Preliminary Survey . 

Academic Adjustment Problems S tudents Staff 1 
referring to re ferring to 
problem problem 
(Max.= 30) (Max. ::: 20 ) 

1 . Insufficient money to buy books . 20 4 

2 . Difficulty in adjusting to intrins ic 
rather than extrinsic motivation. 7 10 

3. Lack of advice concerning which courses to 
take. 8 8 

L1. • Lack of study skills. 5 7 

5 . Required texts no t av a ilable i n library or 
bookshop . 9 2 

6 . Probl e ms associated with studying in a 
sec ond language . 2 7 

?. Difficulties associated with helping the 
f a mily at the same time a s a tte ndi ng 
university . 4 3 

8 . Adopting a critical attitude to the 
material being studied. 0 6 

9 . Quali ty of teaching given by staff is poor. 4 2 

10. Students forced by a quota system into a 
particular progr amme. 4 1 

11 ■ Course programmes involve a work-load which 
is t oo heavy. 3 2 

12 . Students do n.o t kn.ow how to u s e the library 
properly. 1 5 

1 3 . Unde rstand ing and not rote- lea rning of 
ma ter ial , is required. 0 4 

' 



'rnble 2 (contd) 

Academic Adjustment Pr oblems S tudents Staff 
referring to referring to 
problem problem 
(Max . = 30) (Max . = 20) 

1 I~ . Staff perceived by students as being 
remote /authoritar ian . 4 0 

15 . Students dissatisfied with marking 
sys tem. 4 0 

16 . Female students are lazy and passive. 0 3 

17 . Inadequate f eedback of results concerning 
student progress . 1 2 

1" u . S tudents have to a dapt to staff from many 
differe n t cultural backgrounds. 0 3 

19 . Students reading and comprehension- spee d 
i s too slow . 0 3 

20 . Answer ing qu estions in a vagu e and ve rbose 
manner . 0 2 

2 1 . Previous education inadequate for universi ty 
work. 0 2 

22 . Course t imetables conflict. 1 0 

23 . Student politics interfere with academic 
work . 0 1 

2L~ . Female s taf f resented by male students . 0 1 

2r.: :) . The library h as too short a loan-period. 1 0 

26 . Not enough books can be borrowed from the 
library at any one time. 1 0 

Social Adjustme nt Problems 

27 . Insuffic ient money for personal requirements, 9 8 
28 . Difficulties with regard to relationships 

with the opposite sex . 9 5 

29 . Ethnic differences limit social integration. 4 7 

300 Poor quality food i n c anteens. 9 2 

31 . Difficul t ies in making friends. 6 4 

32. Lack of general entertainment facilities . 7 2 

330 Too few sporting ameni ties. 5 3 

31~. An absence of cultural societies (sing ing, 
dancing etc . ) . 4 2 

35 . Lack of privacy in Halls of Residence , 5 1 

36 . Insufficient food from canteens, 4 1 

370 Students find it diffi cult to budget thei r 
financial resources. 0 4 



Social Ad just;:1ent Pr oblcm.s .S t udent s Staff 
r e ferring to re ferri ng to 
pr oblem p r oblem 
( Max . = 30) (Max . = 20 ) 

_ ,, 
.Size a nd complexity of university "' ;.;v • c aH1p us 
found intimidating . 1 1 

)<) . Poor ma inte nance of Eo.J.ls of !~c sidenc e . 2 0 
11 u . .-:xcessiv e d r inking by ma l e students . 0 2 

11-1 • Rel ir;ious s tllldents i solated fr om rest of 
i, t ud ent body. 0 1 

I' --, 
I( •. • ,\ c udern ic a l ly compe tent fe tn.:.i.le students , 

ioola ted fro m 0 1 I peers . .., 
1,.3 . Fav ou r itism s hovm in alloc u tion of accornmoda-

tion . 1 0 

l ,lf • Difficulties in adj u s ting to r oom- mate . 0 1 

1, ~ . .S tudents livinG off- campus find socia l 
integra t ion more cliff i cul t . 0 1 

As will be seen fr om t able 2 , t here are conside r able differences 

l.Jct\/cen the proportions of students Ll.nd s taff referring to a particula r 

prol..>lern . For example , b-10 t hirds o f t he s t ude n ts re fe r t o the l a ck of 

finL'.l1 Cc for buyinc; books , i·1hereas o nly one f i fth of the staff were aware 

n:I:' the problem . Conver sely , one !ittlf of the staf f refe r to stude nt 

1.1oti v,t b.onal p r obl ems , \·lhile less t ha n a quarter of the s tud ents consider 

r:wti vo t ion to be a problem. Obviously the s tudents are tr.ore aware of 

c ,)rtain probl e ms t han t he staff and vice versa , al t !:ough in t hese 

1m·ct i.cular cases there is acrecmcn t be tween students a nd staff t ha t the 

1)rol.JlC1".1s do exi s t . Unlike item 8 - " Adoptinr; a c ritic a l attitude to the 

til:.t ~c~1· :i.al beinp; stud:i.od 11 - · \·1 h i ch i s only refe rred to by s t aff and item 39 -

t i.-.) 11poor maintenance of Halls of Reside nce" - wh ich is only referred to 

1Jy ctuden ts. A t otal of seven adjusb1ent probl ems a re referred to by 

st1t,l onts alone a nd 15 by staff a lone . Presurnably the students are well 

.'.1.\i~u · c of their own difficulties u nd t hus the fortne r seve n adj u s tme n t 

·i-,1·0 1,~ !'.ins can be a ccep ted . 

The r easo n fo r t he 15 p r oblems not bei ng rep o r t ed by the 



stu<l cnt s, is unknown. It c ould be that they only exist in the staff's 

imag ina tion , or t hat a larger sample of s t udents would have referred 

to t he adj ustment problems, or, as ment ioned earlier , the students 

a.re r eluctant to acknowledge their exi s tence . The val idity of the 

p roblems mentioned by staff alone, a nd indeed the validi ty of all 

of the adjus t ment problems refer r ed to in t his introductory s tudy , 

will be tackled in the subsequent research . 

A simpl ified view of the p roblems indica ted by this population 

sample is obtained by categorizing the 45 adjustme n t problems under 

a number of ge ne~ic heading s , e.g. items 5, 12 , 19 , 25 a nd 26 in table 

r: , c a n be categorized as probl ems a s sociate d with " books". •rhe 

p icture that subsequently emerges is shown in t ables 3 and 4. The 

11cons tellation" o f academic problems , contains four major problem areas : 

11study p r oblems", "the course programme 11 , " staf f-student r elationshi ps" 

and " book s" . Each problem a rea or "planet", comprises the sum of the 

individual adjus t ment problems or "moons". The social constellat i on is 

sliBhtly simpler than the a c ademic, but still contains f our s i gni fic ant 

p roblem areas : " social integration , 11 "leisure ac ti vi ties, 11 " catering" 

and " accommodation". Financial p roblems ha v e a pl ace in both conste

l lations. The size of each planet i s indicative of the "importancetr 

o f t h e problem, i.e. the number of students and staff who refer to it. 

The l a rgest problem areas referred to by this p relimi na ry popula t ion 

sample , were: studying (56 references) , finance ( 45 references) 

and social integra t ion (41 references) . 

The conclusions that may be drawn from this preliminary survey, 

are restr ic t ed by t h e small size of the population sample . However 

the surv ey has suggested that:(a) Zambian students do experience a 

lar~e number and wide va r i ety of ad j ustment problems,(b) the majority of 

the adjustmen t problems are academic in nature (hypothesis 1 ),(c) some 
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S t ll.lk ,, t.'.; "forced" Lac k o:f 
i n t o ad v ic e 

, 11;' L'.: cuLlr c oncerning 
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Zambian adjustment problems are t ypical of t he a djustment p r oblems 

experien ced by students in other parts of t he world (hypothesi s 2) 

and (d) others are peculi a r to t he Zambian campus (hypo the sis 3) . 

A large r stud y is now necessa ry , in order to validate these r e sults 

a nd to test the remaining hy potheses ; for example,which (if any) of 

t l1e ad justment probl ems indicated by this sample , reac h the c riteria 

of po tency or g enera lity ou t lined in the first chapter i The develop

ment of the questionnaire to be used on this l a r ge s ampl e o f students, 

is the subjec t of t h e next chapter . Two prototype questionnaires were 

uacd wi th a further 53 students a nd 11 membe rs of staff , before t he 

inst rumen t wa s ready for admini s t ra t i on to the main popula t ion 

sample . 



CHAP'r ER 5 

Constructing the t-!ui n Survey I n s trume nt 

•rhe pr ocecs o f cons trHctin['; t he mai n s u r vey ques t ionnaire , 

cor:11.,cnced with a s crutiny of t he 1f5 ad justme n t proble ms li s t e d in t able 2. 

1;':tc \/o rd i np; o f s ome o f t h ese ad j us t1~c n t p r o b l e ms was s ubseque ntly 

c.; I :•.11:;ctl i n order to suit t he f amil iur r:nglis h u s a 13e o f t l1 e Znrnb i an 

.LL,·:; l:- ye a r s tud ents , e . g . " insuf fi c i ent mo ney to buy boo ks" (ta ble 2 , 

i te1,1 1 ) was chanr,e cl to , "the r.ioney I hav e av'-'iln.bl e t o buy books" and 

11 d:i:i.'1':ic uJ. t y in adjuc tin.r• t o intrinsic r :1 t li e r t itan e xtrins ic moti v a t i on11 

( :i. t em 2 ) , wa s simplifi ed to , " s tudJinr: hard". In some c a s e s two or more 

r;t ·t t e r,: en t s we re used to describe one a d j u :; t,r.en t p r oblem . Thus , item 6 

( 11 '.>ro iJl e rns associa ted with studyinr; in a s econd lanr;uag e 11 ) , wa s subdivi deu 

in t o e x p r e s s ion and comp rehension d if fi cul ties in written a nd spok e n 

~;n r·l ish . In other cases , one state me n t 1-1as u s ed to describe two o r more 

~,,tljtwtrrie n t p roblems , e . g . "th e accoinmodation provided in Halls o f 

1)c G:ide nce 11 embodied items 35 , 39 a n d Lf3 . 'rhe comments o f studen t s and 

u s ed in order to compo a e t~e s e derived st~ te ments of the 

ndjt1r;tc1en t p roblems . Forty-three sta te me nts were e ventually formulated 

cu re11 l a c e t h ose lis t e d in t o.l>le 2 . T1·1e n t y- nine of the sta temcn t s were 

:i.n the a c a dem ic sec tion and 14 in the s oc ial s ection. 

] n o r de r to e stablish t he p o t ency of e a c h a djus t ment problem , a 

rab.i·l/·: sc a le was de v ised in wlt:i.ch the s t uden t had to ind icate whether 

, ,. :; t :l t crnen t ~,:..i.s " a sev ere p r ob lem" , " a ~1roblem11 , " a s ligh t pr obl e m" or 

111rnt a p r oblem". For instance , i tcr:i 1 o n the q ue s tionna ire wa s g iven as 

. . i s a .. is a . . is a . . i s 
s e v e re p r oble m slig h t NOT a 
probl em f or me p r oblem pr oblom 
for me for me for me 

. ;:; t u d y ing ha rd . • . . • . . 
----



( 1'he s tu dent is requested to pla ce a tick in the a p propriate column). 

The caus es of the adjustment p r oblems, were then investigate d by 

f or mul~ting some of the more likely causes and appending them to the 

s t a te ment of t he problem. Thus, in the above example , the student who 

ha cl ind icated that "studying hard is a p r oblem ," was ne xt required to 

pl a ce a tick against one or more of the following alternatives : 

(1) because my teachers fail to encourage me . 

( ~ ) because t here are too ma ny other thi ngs to be done on campus. 

(3) because the work is too difficult. 

(4) because my residence is too noisy . 

At t he end of this section the r espond e nts were asked to state if they 

had a ny other reasons for the adjus tment problems , or if there were 

a ny comments they wished to make concerning the nature or wording of 

t he p roblem statements . 

The personal details of the students c ompleting the questionnaire 

were obtained in a section of 28 items , which preceded the ad j ustme nt 

probl em statements . The items ranged from "name 11
1 "c omputer number" , 

11 nc; e " and 11sex11 to,"what language do you mainly speak with your friends 

on campus?" and "have you e ver made use of the S t udent Counse lling 

Servic e? " 

The questionnaire was complete d with a sentence requestin~ students 

t o indicate whether there were any other adjustment problems of any 

na ture that they had experienced, but which had not been mentioned. 

(The orig inal questionnaire also contained a further 11 ancillary 

que s t ions - appendix A, items 16 , 18, 2 3 , 29 , 34 , 36 , 45, 46, 48, 49 

and 51 - which were subsequently removed and more appropriately placed 

in the foll ow-up interviews) . 

The final draft of this "first- trial questionnaire" (see appendix 



A), was given to 20 students and 11 members of staff. The main purpose 

o f the trial-run was to establish the a ppropriateness of the content, 

phraseology, instructions and layout of the survey instrument. The 

students (12 from ~ducation, 8 fr om Natural Sciences, 15 males and 

5 females) , were asked to complete the questionnaire according to the 

in~tructions, while staf f were asked to comment on the content etc. , 

indicated above . The students were also told to note down the time 

r e quired to complete the questionnaire . 

The results of the survey were as follows . Firstly , the inclusion 

of the 15 adjustment problems , orig inally referred to by staff alone, 

(see chapter 4), was endorsed , because the majority of students 

acknowledged the existence of these difficulties. "Having wome n 

lee turers" was the l east acknowledged adjustment problem with four 

r e ferences. Secondly , no further adjus tment problems were suggested 

by the population sample. Only seven students r esponded to the reque s t 

for "other adjustment problems" and the problems they gave were all 

cove red by the existing statements, e . g . one student stated that 11 the 

CTOvernment does not g ive the students enough money •~ This problem is 

nlready included in the questionnaire by i t ems 33 and 35, (see appendix 

A). Thus , the content of the questionnaire seems to cover the 

maj ority of adjustment problems experie nced by Zambian students. This 

assertion is given further confirmation in the main survey (P. 70). 

The comments given by staff , students and project supervisor on 

the content , phraseology, instructions and layout of the questionnaire , 

resul ted in some other amendments being made . For example , the 

p roblem state ment "studying hard", was again changed to " obtaining the 

necessary motivation to studying hard". The introduction to the 

questionnaire was revised to allow students to be anonymous and another 

i n s truction for comple t ing the questionnaire was added (and the layout 

a ltered) to prevent studetits responding to reasons for an adj ustment 
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prob lem , after they had indicated that there was not a problem. 

More fundamental change s were required in the bio- data section 

of t he questionnaire . This was completely re- written in order to make 

the generated information more suitable for computer processing . The 

result of these amendments, was the questionnaire shown in a ppe ndix B 

- the "second-trial ques t ionnaire" . 

Before submitting the questionnaire to the main popu lation sample, 

a final t r i al- run was conducted , t h is time using 38 first - year students. 

The purpose of the trial , was to evaluate the statistical procedures 

that would be used and to see if the questionnai re could be r educed 

in lenct h , by removing redundant items . The time taken to complete 

t he firs t-trial questionnaire (approximately 45 mi nu t es for the average 

student) was not unsatisfactory , but any reduction in leng th without 

the loss of information, would help i ncrease the efficiency of the 

main survey . A final trial also enabled last- minute adju s tments to 

be made to the phraseology , l ayout etc., established by the previous 

survey. 

The 38 students were asked to complete the questionnaires in t heir 

own t iLle . Thirty- four respo nses were received but one ha d to be dis

card ed because it was i ncorrectly completed . The informat ion f r om the 

remaining 33 questionnaires, each containing 78 variables (34 bio-data , 

29 acad emic and 15 social - see appendix B) , was transferred to data 

coding sheets using cellulose templates . Missing values and alternative 

r esponses were coded separately. The data was then punched on t o 

computer cards and sub jected to a number of statistical analyses . The 

majority of this work was carried out on an ICL 2904 computer , using 

sub- routines from the Statis tical Package for Social Sci e nce (SPSS), 

Version G , (1975 ). (Because of core limita tions experienced with th is 

pacl~ag e when using factor analytic techniques, some of the work was 
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transferred to an IBM 370/145 a nd the Scientific Subroutine Package, 

Version 3, 1970). 

The following statistical procedures were tried out: ( a) The 

population sample was anal ysed using the " frequencies " and 11c o ndes

c rip tive'' subprogr ammes. Thus , the number of students falling into 

certain categories was obtained , (e . g. 27 males, 6 females; twenty 

educ a tion students, 8 humanities students, 5 natural sciences 

students, e tc., etc.), toge ther with the means , standard deviations 

etc . of the numerica l data, (e.g. t he average age of t hese students 

was 20 . 7 years, S.D = 2.8 years, etc ., etc.) 

(b) The condescriptive and frequencies subprogr a mmes were also 

used to focus on each of the 44 adjus t ment problems in t urn and to 

establish their rela t ive po tency and generality . For t his particular 

p opulation sample, the most po t ent a d j ustment problem coincided with 

the most generally experienced problem , namely " obtaining the 

prescribed texts for course work." 

( c ) To examine the adjustment pr oblems experienced by parti cular 

categories of s tudent it was necessary to create two new variables , 

11 NOAPS" and " SEVAPS". The firs t stage in the computation, wa s to 

assign numerical va lues to the student responses of " a seve re problem", 

11 a problem" and " a slight problem". In the subsequent statistics , 

" a severe problem" has been given a weighti ng of 3, " a problem" a 

weighting of 2 , " a slight problem" a weigh t i nf!'. of 1 and "NOT a 

problem" a weighting of zero . 

NOAPS is simply the number of adjustment problems expe rienced 

by a student and i s obtained by count ing all the n on-zero weigh ting s . 

For t h is particula r population sample, the mean of NOAPS was 20,i. ee 

the average number of problems exper ienced by the students was 20. 

The maximum possible NOAPS was 42 (two of the questions were for men 

only and two for women only - see appe ndix B). 
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SEVAPS is an index of the severi ty with which each s t udent 

experi ences the adjustment problems a nd is obtained by summating the 

weir;h t i n r~s g iven by t he student to -.,11 the b] 
c = pro .ems. ThP- mean of 

SEVAF.S for this sar.1ple 1:1as ::A;the maximum possible being 126 , (3x42). 

The relationshi~s b e twe en NOA PS and SEVA PS and various bio-data 

were t h e n investigated using Pearson product-moment, chi-squa re a nd 

Kendall ' s Tau C statistics. The r esults were mainly negative, 

probabl y as a result of the small s tudent population size. Two 

exceptions were, rural/urban background and marital status, which 

gave significant relationshi ps with NOAPS at the .05 level . 

(d) In order to investigate adjus tment problem variable 

redundancies , factor analyses of the 29 academic and 15 social 

variables were carr ied out using the Scie ntific Subroutine Package 

on the IBM 370/145. A varima x factor analysis of the 29 academic 

v a r iables , initially yielded 10 factors when Kaiser's (1958) criterion 

was applied, but t his was subsequentl y reduced to four by the 

a ppl i c a tion of Uberl a • s (1 973 ) princinle. The composition of the 

factors is shown in table 5 below . 

Table 5: A factor analysis of the 29 academic adjustment problem 

v a riables of the second trial ques tionnaire. 

ADJUS'rMENT Rotated Factor Loadings 
PROBLEMS (see 

Fae; tor Factor 2 3 Fae tor app e i1dix B) 1 Factor 

1 NOTN .082 -.027 -.030 .152 

2 TECHS . 226 . 374 -.236 . 006 

3 SPOKENG . 226 . 2 18 . 104 .774 

L1- WRITENG .190 -.063 .086 -7~2 
5 UNDTEXTS . 177 -. 136 . 050 . 318 

6 UNDLECTS . 051 -.1 46 .059 .§~ 
.. 

7 CRITIC .804 . 097 -.124 .10 1 

8 MEMORIZ -.051 - .1 39 . 170 .265 

( Co ntd . ) 

__ , 
4 
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'11 0.ble 5 (Contd) 

ADJUSTMENT Rotated factor loadings 
Fl:WBLE'M 

Fae tor 1 Factor 2 Factor 3 Factor 4 

9 SIMPBREV .470 -- 335 -. 266 .524 
10 POLITICS . 027 - 391 -. 215 • 119 
11 IN'I'ERWO . 11 4 . 070 -. 011 . 202 
12 I NTERMEN -. 025 -.162 . 065 -.010 
13 OBTTEXT . 271 . 179 -.1 82 .066 
11f NUMBOOKS .423 -. 158 - •2..L.2 . 033 
15 LENGLOAN . 257 .L1-89 -. 318 -.1 43 
16 USELIBR . 071 .136 -. 045 .040 
17 READSPED .092 .1 39 -. 063 .809 
18 STAFSTUD .12§_ . 036 .240 .331 
19 TYPTEACH . 593 . 010 . 073 .296 
20 MARKSYST .139 . 025 - . 067 . 288 
21 DIFFSTAF .174 -. 009 -. 347 . 498 
22 WOMLECTS .031 . 868 . 060 . 111 
23 MENLECTS Population sample too small --24 COURSAD .529 . 255 -.1 23 .065 -~ 

.1 74 -.098 . 184 25 FORCPROG -. 071 
26 WORKLOAD .305 -.089 -.183 • 31 '1 

27 TTABLE -. 202 . 076 -. 861 . 016 
28 FAMILY • 231 . 086 -- 353 . 214 
29 BOOKCASH . 516 -. 190 . 077 . 003 --w 

The criteria of significance for the factor loadings was chosen 

as . 6 . This is somewhat higher than usual l y sugges ted (Child, 1970) , 

but i t is necessary becaus e of the rel a tively small si~e of the 

population sample. Thus, in fact or 1 there are two variables above 

the significance level (CRITIC a nd STAFSTUD) , bu t an inspection of 

the orig inal s t a tements (see appendix B) , shows them to be relatively 

discrete . The same situation is found in factor 3 , (factor 2 has only 

one va riable above the significance level) . Fac tor 4 however, shows 

I 

a distinct group o f four variabl es v1hich could be l abelled 11 probler:1s of 

I 

t 
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the Enc;lish language ." The variable with the heaviest J oading 

( HEADSPED ) was subsequently retai ned, the one with the lowe s t 

loading (UNDLECTS) was omi tted - i t was also relatively unimportant 

in t he student estimates of potency a nd generality - and the other two 

factors , (SPOKENG and WRITENG ) ,were amalgamated into a new state

ment which read: 11 expressi ng myself clear ly in Engli s h" . 

A factor analysis of the 15 social variables is shown i n the 

next table , (Uberla 1 s criterion was a gain applied) . 

Table 6 : A factor analysis of the 15 social adjustment problem 

va r iables of the sec ond trial questionnaire . 

ADJUSTMENT Rotated factor loadings 
PROBLEM Factor 1 Fae tor 2 Fae tor 

1 PERSCASH . 009 .675 . 030 
2 FRIENDS . 122 -. 151 . 373 

3 TRIBAL I . 919 -. 062 . 020 

4 RACIAL .761 . 049 . 356 

5 OPPSEX . 163 -. 247 . 684 

6 CAMPSIZE . 11 8 -. 075 . 560 

7 RELSTUD .151 . 119 . 076 

8 POLSTUD . 138 . 071 - . 048 

3 

--
9 ROOMMATE - . 121 -. 005 . 021 

10 ENTERTAIN . 174 . 183 . 148 

11 SPORT -.068 -. 104 -. 089 

12 INTELSOC .192 . 087 . 041 

13 ALCOHOL . 234 -.466 - . 132 

14 DINING - .011 .702 . oo4 
--

15 ACCOM .259 - .477 - .588 

As a r esul t of the above table, RACIAL was also declared a 

redundant variable and discarded in fav our of TR IBAL, which had the 

hi~hest factor l oading 0 An inspection of appendix B verifies that 

-



the two statements were very similar in nature. The two significant 

loa <ling s on factor 2 are relatively d i scre te (appendix B), a nd were 

al so rated highly by the students on NOAPS and SEVAPS . Fa ctor 3 

contains only one sig nificant variable . 

One other adjustment p roble m variable was discarded f rom the 

questionnaire; in this case becau s e it was not re sponde d to by any 

of the students . The problem statement: " having men lecturers" 

ha d ori~ina lly been added to the second tria l questionnaire , at the 

suggestion of two female membe r s of staff. It was put alon~side t h e 

exis ting statement "having female lecturers" (derived f r om item 24 , 

table 2) , but as none of the present population referred to the 

problem, it was subsequently · omitted. 

I 

The incorporation of the above amendments resulted in a reduction 

of the questionna ire siz e by four v a ria bles . The number of bio- data 

variables was also reduced by omit ting items 16, 18, 27 and 28 (see 

appendix B). The information provided by t hese variables could be 

derived (albeit less easily) , from bio- data items 14 , 15 a nd 17, and 

adjustme nt problem variables 36 and 37 (appendix B) . The total 

reduction in questionnaire size from 78 to 70 items, wa s expected 

to result in a saving of about 3even minu t es on the ave r n~e 

completion time . 

The alterations to the Second Trial Questionnaire were completed 

by a few minor amendments t o the phraseology a nd layout, e . g . 11what 

l a nguage do you s peak on campus?" (appendix B, item 11) was changed 

to "what language do you mainly speak on campus? " This was to 

prevent students from listing two or t hree languages, whe n only one 

language was required. The layout was also changed by prefacing 

all the reasons for the adjustment pr oblems with the word 11because 11
• 

Once again, this was to stop stu dents responding to the reasons for 
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the problems along the rating sc a le, (two ques tionna ires in the 

sample, had been completed in this manner) . 

The final version of the questionnaire, containing 30 bio-data 

variables, 26 academic problem variables and 14 social problem 

v a r iables (see appendix C), was the one given to the main sample of 

first - year students. The method of presentation and the results 

obtained, are given in the next chapter. 
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CHAP'rER 6 

The Main Survey 

The purpose of the main survey wa s to t es t the hypotheses 

gi ven in chapter 3 and to tes t any furthe r hypotheses ge nerated by 

the research results. The survey was conducted over a period of 10 

weeks in the Univer sity 's third term, (May - J uly 1981) a nd by the 

end of this period, 258 quest i onnaires had been completed by students 

in various parts of the University. 

Selec tion of the subjects 

The University Admissions Of fice indicated that 697 new students 

., c, , ~ ,~ dmi tted into t he four entry schools of the main campus in the 

1980/81 academic year. The statis t ics for t hese entrants are shown 

below . 

Table 7: Entrants to t he University o f Zambia mai n campus, 1980/81 

- · 
Entry School Natural Sci e nces - 356, Education - 181 , 

HSS - 145 , Agriculture - 15 
Sex Male - 544 ( 789~) , Fe male - 154 ( 22%) 

Age at Entry Mean - 20 . 2 years, Standard Deviation 2 . 7 years 

To have used all the 1980/81 entrants in the survey, would have 

made the population sample very large and unwieldy. Consequen tly, 

it was decided to take every third student in the three larger 

ent ry schools a nd all the students from Agriculture. The latter 

measure was adopted in order to obtain suffic i e nt Agr iculture 

students to compare with students from other Schools. Thus , t he 

final sample was to consist of 119 Natural Sciences students , 60 

Education, 48 Humanities a nd Socia l Sciences and 15 Agricul ture 

students ; 242 undergraduates in all . The students in Natural 

Sciences , Education and Humaniti es and Social Sciences were ob t ai ned 
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by admi ni s tering the questionnaire to randomly chosen semina r and 

lec ture g roup s within eac h Sc hool, u nti l the numbe r of questionnaires 

compl e te d was slightly greater than that requ i red . A total of 258 

questionnaires were complete d - 12 more t han neces sar y , ( four 

questionnaires had to be discarded because o f insuf f icient data) . 

The e x tra questionnaires enabled a n adj ustment t o be made to the 

1na1e/female r a tio of the sample , i n o r der that it more acc urately 

reflecte d the total first-year population - see l a t er. 

The representativeness of the s ampl e 

The selected students were representa t i ve of the total populat ion 

alon~ the three major variables: ent ry sc hool ,sex and age. The 

s t a tistics for entry school ha ve a lready been described - o ne i n three 

stud e n ts were selected from each of the t hr ee l a r eest entr y schools. 

The percentage of females in the first 242 questionnaires selected, 

was slic h tly less than the 22% reported for the whole firs t-ye ar 

populat ion (see table 7). Thus some of the male questionnaires from 

each s c h ool were substituted by females from the 12 extra questionnaires . 

The result was tha t the population sample cont a ined 21. 5% females 

( s ee table 8) compared with 22% in the total population. 

The mean age of the sampl e p opulation is shown in table 9. I t 

shoul d be remembered tha t t his me a n of 20 . 8 years was taken be tween 

May a nd July 1981 and approxim~ t e l y n ine months (.75 years) needs 

I 

to be s u btracted in order to compare it wi t h the a ve r age age of the 

total fi rst-year populat i on when they entered Un ive r sity in 0ctobHr 1980. 

Thus, a mean of 20.05 for the sample popula tion and 20 . 2 for the 

to tal population compare very fav ourably . 

Th e administration of the questionnaire 

The administr ation of t he ques t i onnaire wa s carried out during 

normal seminar and lecture-hours . No a dvanc e warning was given to 



the atudents. This procedur e was adopted in order to r educe the 

poss ibili ty of sample bias. If the que s tionnaire was g iven to 

students to complete in their own time or if they ha d advance warning 

o f the questionnaire be i ng administe red, t h en it was possible that 

only s tu dents with lar g e numbers of adjus t me nt problems (or severe 

adjus tme nt problems) would respo nd and the s a mple would be biased. 

'T'hus, having obtaine d permi ssion f rom lecturers, various c lasses in t he 

f our Schools were visi ted and after a short introduc tory tal k, the 

que sti onnaire was given to the s tu den ts to complete . The general 

reac t i on to the survey was favourabl e a nd no problems of co-ope r ation 

were encountered ; indeed many s tu dents stayed behind after t he 

sessions, to discuss their difficultie s . A f ew stud e n t s were unable 

to finis h the questionnaire in the time available and we re sub

sequently allowed to complete in their own time. (In a typical 

gr oup, one third of the s t udents had f inished within 35 minutes, t wo 

thirds within 45 minutes a nd virtually all within 55 minutes). 12 

classe s were v isited in all, r a ngi ng in si z e from 8 to 81 students. 

The proc e ssing of the results 

This was essentially the same as that described i n chapter 5. 

The 30 bio- data variables and 40 adjus tment problem variables were 

encoded via cel lulose templates . A " sever e pr oblem" was weighted 

03 , a " p roblem" 02, etc , etc. Missing va lues were enc oded a s 1199 11 

a nd al t erna tive respons es (whic h were very few , owing to the respons e 

limits having been well def i ned in the trial questionna ires), were 

c;iven a value of 119811 • Spot- che cks were carried out to ensure the 

accurate transfer of data from q ues tionnaire to coding sheet and 

from coding sheet to compute r card. The Statistical Package for 

Social Science (SPSS) and Scientific Subrou t i ne Packages , were a gain 

used to provide information on t he distr i bution of the 70 var i able s 

and t he rela tionships between the variables. 
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Analysis of resu lts: (a) Non-numeric bio- data va riables 

The first analysis was c arried out on the 17 non-numeri c, bio

dnta variables . Using the SPSS subprogramme "frequencies" , 

i nfor111a t"i.on was obtained on the number of stuctents falling into 

v arious c ategories. 

Table 8 : The number of first- year students in va rious categories 

BIO- DATA VARIABLE CODE NUMBER OF STUDEN'l'S 
NAME (missing cases plus alterna-

tive responses in brackets) 

1 Student ' s sex SEX 52 females , 190 males. 

2 lfari tal status of student M/\RIT 15 marrieds, 220 s ing le, (7 ) . 

3 i '.,chool registered in SC HOOL 15 Agriculture , 48 HSS , 60 
Education , 119 NS. . 

11- University address ADDRESS 230 in Halls of Residence , 
3 off - campus, ( 9) . ·-5 Urban or rural background BACKGR 67 r ural , 149 urban , 21 r ural 

'---
and urban , (5). 

6 Language mainly spoken on LANGUAGE 11 8 English, 53 Zambian 
campus l a nguages, 67 a combination 

of languages , ( 4 ) • 

7 Mother tong ue of stud e n ts TONGUE 49 Nyanja, 42 Bemba , 30 Tonga 
23 Lozi. , 4 Kaonde, 42 other 
languages , 39 a combi natio n 

I of langs ., ( 13) • 
! Boardi ng 

-8 school experience BOARDING 81 non- boa rders, 151 wi th 
I some experience (96 of these I 

t had 5 years experience), 
I ( 10) • 

9 ;~ambia Na ti.anal Service ZNS 32 had not done Zt!S I 69 had 
completed ZNS , 138 had partly 
completed ZNS , ( 3 ) . -· 

10 Divisi on achieved in Gra de 7 GRADE 209 div ision 1 , 24 division 
exa.m 2 , ( 9 ). -

11 Division achi eved in Form 3 FORM 192 division 1 , 46 divi sion 
exa m 2 , 1 di.vision 3 , (3) . 

1 2 Division achieved in 
Cambridge School Certifica te csc ·176 divis ion 1 ' 50 di v i r,i on 

2 , 10 division 3 , ( 6) • 

13 S tud ent Counselling Service scs 220 ha d no t visited , 15 had 
v isits visited, ( 7 ). -

11+ Fother' s e ducation DADEDN 135 not c o mpl e te d sec ondar y 
education , 46 ha d comple ted 
s econdary educ a tion. ( 29 of 
these ha d deg r ees), (6 ·1) . 

-
.. , 
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Table 8 (Contd) 

BIO-DATA VARIABLE CODE NUMBER OF STUDENTS 
NJ\ME (missing cases plus alterna-

tive responses in brackets) 

15 Mother ' s education MUMF.DN 91 not completed primary 
educ a tion , 65 had completed 
primary educ a tion. (15 of 
these had completed secondary 
education and 3 had degrees) , 
(86) . 

16 Father 's ( Guardian I s) DADOCC 63 professional , 13 semi-
occupation professional , 35 commercial , 

17 clerical , 19 skilled , 24 
semi- skilled , 8 unskilled , 
14 unemployed , 28 retired 
(21) . 

17 Mother ' s occupation MUMOCC 13 professional, 16 semi-
professional, 9 commercial , 
9 clerical , 7 skill ed, 19 
semi- skilled , 17 unskilled 
126 unemploye d, 12 retired 
(14) 

Some of these population statistics are worthy of comment, parti

cularly with respect t o the ir inf luenc e on adjustme nt . Firstly, the 

number of women who gain ent r ance into the university , is quite small . 

ThiG is probably a reflection of the s ubservient role , still occupied 

by women in Za mbia (see chapter 3) . Items 15 and 17 in the table , 

su~port this conclusion. Very few mothe r s have occupations which 

are classified as "p rofessional" or " semi-professional" a nd the 

majority ha ve not completed primary education. The t r aditional role 

occupied by women in Zambia is expected t o cause probl ems for the 

femule students when they firs t enter universityo 

The si tuation regarding residency , is much as expected , with only 

three students i ndicating that they live "off campus . " This number 

is too small to permit comparisons to b e made with residential 

stndents . However , the residential nature of the campus is expected 

to help students adjust to the university, especially in the first 
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year (see chapter 2) . 

Rural students are expected to experience more adjustment 

problems than urban students (chapters 2 and 3), but fewer "rurals" 

(31%) , are present in the population sample, than would be predicted 

f rom the national sta tistic (P . 29) . This is probably a reflection 

of the inferior educational facilities , available in the rural area s. 

A large proportion of students (65%), indicate that they have 

attended boarding school a t some time during their pre-university 

education . This boarding school experience is expected to assist 

student adjustment to university. (hypotheses 13, table 1) . 

The number of students who have visited the Student Counselling 

Service during their f irst year , is very small indeed - about 6% of 

the sample . Compared with other universities (e . g . Keele , U.K., where 

44% of the s tudents, were counselled in one year, Newsome et al ., 

1973 ) this particular universi ty facility is grossly u nder- utilised. 

Finally, as predicted in chapter 2 , ~he gener al level of parental 

education is very rudimentary; 75% of the student's fathers have not 

completed their secondary education and 58% of mothers have never 

finishe d their primary schooling . Undergraduates with p oorly educated 

par e nts are unlikely to receive the same amount of academic assistance 

and encouragement as students who have educated parents and this is 

expected to adversely affect the former studen t's universi ty adjustment~ 

(b) Nume ric bio-data variables 

The next analysi s was carried out on the 12 numeric bio-data 

v a r iables . The SPSS subprogramme 11 condesc riptive" produced the 

following set of means, standard deviations , etc •• 
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Tnble 9 : A statistical analysis of t he first- year population sample 

BIO- DATA VARIABLE CODE MEAN MIN . MAX. STA ND. SKEW- KURT MISS-
NAME DEV . NESS - OSI S ING 

CASES 
1 . Age (years) AGE 20. 8 17 35 2. 9 2. 6 8. o 9 
? . Th e 18 students 

with children CHILDREN 2. 4 1 7 1. 7 - - 0 

7i . Number of sibling s 
in family SIBLINGS 6 . 2 0 15 -~ . 9 . 3 . 2 6 

l~ • Number of years of 
p rim. education PRIMED 7. 3 2 13 1. 1 2. 6 14 . 1 2 

5 . Number of years of 
sec. education SECED 5 . 0 2 8 o . 4 - . 6 37 . o 1 

6. The 151 studs . with 
boa r ding experience BOARDING 4.9 1 12 2 . 1 - - 0 

7. The 207 s tuds . who 
had been t o Z. N. S . ZNS 8 .5 1 20 2. 9 - - 0 

8. The number of 110 11 

l evels ob tained OLEVEL 7 . 0 1 9 1. 2 1.5 4. 5 5 

9 . The 6 studs . who 
had t aken "A" ALEVEL 2. 5 1 4 1. 0 - - 0 

levels 

10 . The 15 stude nts who 
had visited the 
Student Counselling 
Se rvice(No . of 
vis its) SGS 3. 3 1 12 4 . 3 - - 0 

11. Father ' s income 
(Kwacha per month) DADINC 318 0 1000 2. 8 - - 53 

12. Mother ' s income 
(Kwacha per mo nt h) tmMINC 79 . 5 0 1000 , 1. 5 - - 42 

Two o f the a b ove results are particula rly worthy of comment . 

F i rstly , it will be observed f r om item 3 above , t ha t the average s i ze 

of family is approxima tely s even childre n . This fi r;u r e is consi dero.bly 

l ar ger than that enc ountered in mo s t industr i ally developed countrie s 

and it will be interesting to see if this va riable is related to the 

students ' university adjustme nt (chap ter 3) . 

secondly , as predicted i n c ha p ter 2 , t he income of the parents is 

small . A father ' s i nc ome is 318 kwacha per month , approx , 190 pourid s 

sterling . The average inc ome of t he stud e nt ' s mothers is considerably 

less ; K80 or 48 pound s per month . It should be borne in mi nd however, 
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tha t a large number of mothers are unemployed (table 8). 

(c) The adjustment problem (AP) variables 

The responses given by the 242 students to the 40 adjustme nt 

problem variables, finally confirm the preliminary conclusion drawn 

in chapter 4; i.e. as shown in tables 10 and 11, Zambian students do 

experience a large number and wide variety of adjustment problems 

when they transfer from school to university. 

The results also confirm that the 26 academic adjustment problem 

v ar i ables and the 14 social AP variables contained in the questionnairet 

encompass the main body of adjustment problems encountered by these 

stu dents. This is because the section which requested "any other 

adjustment p r oblems", only evoked 18 responses and none of the new 

problems remotely appr oached the frequency of referral of the least 

reported problem in table 11 - TTABLE . ~hus, as no other social 

problems have been consistently reported, it is accurate to state 

tha t the majority of Zambian student adjustment problems are academic 

in nature (hypothesis 1). 

Now that the 40 adjustment problem statements have been responded 

to in their final form , it is also possible to confirm that some of the 

Za mbian problems are similar to those reported by other students 

(hypothesis 2), e.g. "obtaining the necessary motivation to study 

hard '' (table 10 , item 7) , while others are associated with particular 

c i rcumstances prevailing on the Zambian campus (hypothesis 3) , e.g . 

"the University dining faciliti e s " and " obtaining the prescribed texts 

for course work" ( table 10, items 1 and 2) . 

(d) The AP variables - potency 

To obtain an indication of the po tency with which each adjustment 

problem was experienced , the subprogramme condescriptive was u sed. 
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This programme summated the severity ratings given by t he students 

to each pr oblem (where "severe pr obl em" = 3 etc . , e tc ., ) and then 

divided by the number of val id cases to give a mean index of severity . 

The mean severity r atings for the 40 adjustment problems a re g iven 

below. 

Table 10: The severity with which each ad j ustment problem is 

experie nced - (S) de notes a social adj ustme nt problem 

! RANK 

I 

ADJUSTMENT PROBLEM STATEMENT CODE MEAN 
ORDER . (See appendix C) NAME SEV ERITY 

-
1s t(S) "The University dining f ac il i ties 11 DINING 2 . 00 

2 . "Obtaining the prescribed texts fo r 
course work" OBTTEXT 1.92 

3o " Be i ng forced to take a parti cular 
academic pr ogramme" FORCPROG 1 . 54 

4. "The amount of academic work I have 
to get through " WORKLOAD 1 . 52 

5 . 11The money I have available to buy 
books" BOOKCASH 1. 45 

6 . "The marking systems us ed by most 
lee turers 11 MARJ<S YS 'r 1. 42 

7 . "Obta ining the necessa r y mo ti va t ion 
to study hard" MOTN 1. 31 

8. "The type of teac hing given by s t aff" TYPETEAC 1 . 26 

9 . "The technique of lea r ni ng and 
studying at university" 'L' EC i!S 1. 23 

10 . " Adopting a critical a pproac h to the 
material I am studying" CRITIC 1.22 

11 . (S) "The money I have available for 
personal needs" PERSCASH 1. 21 

12. "Ge t ting advice on which courses to 
t a ke" COURSAD 1. 18 

13. ( S "The accommodation provided in the 
Halls of Residence 11 ACCOM 1.06 

14 . "The number of books tha t can be 
borrowed from the library at any one 
time" NUMBOOKS 1 . 06 

15 . "Understanding academic work rather 
t han just memorizing it" MEMOR IZ .96 

16 . "Working alone side women students" INTERWO .90 

17 . "The amount of interaction be twee n 
. 89 

staff anc'! students" STAFSTUD 

(Contd) 
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Table 10 (cont d) 

RANK ADJUSTMENT PROBLEM STATEMENT CODE MEAN 
O'RDER ( see append i x C) NAME SEVERI TY 

18. "Readi ng through material quickly 
and scanni ng books for information" READSPED .84 

19. " 'T'he length of time for which it is 
possible t o l oan books from the 
libr ary" LENGLOAN . 83 

20. "Writing simply and briefly in 
assignments and exams" SIMPBREV . 77 

21. "Knowing how to make the best use of 
the librar y" USELIBR . 77 

?.2 . "The int e raction of student politics 
wi th academi c l ife" POLITICS .66 

23. (S) "Making fr iends with members of the 
opposi t e s e x" OPPSEX .66 -

2 L1- • "The i nterac ti.on of famil y affairs 
and academi c wo r k" FAMILY . 64 

25 . (S) t'The amount of general entertainment 
availabl e on the campus" ENTERTAI . 58 

26 . ( s) " The amount of provision for sporting 
activities on the campus" SPORT . 55 

27. "Understanding the English used in 
text books tt UNDTEXTS . 49 

28 . ( S ) "Making friends with other university 
students" FRIENDS • ll6 

29 . "Working alongside men students" INTERMEN . 44 
30. ''Expressing myself clearly in 

English" EXPENG • L1-3 

I 31. (S) " Being a student with strong religious 

I 
bel iefs, I find integration into the 
universi t y communi ty 11 RELSTllD .42 

32. (S) "Learning to live with my room-mate 
in my r esidence t• ROOMfviATE .42 

33. (S) 11The multi- tribal nature of the 
uni versi ty 11 TRIBAL . 39 

311-. 11 Having t o adapt to staff from 
different cultural backgrounds11 DIFFSTAF . 38 

35. " Having women l ecturers11 WOMLECTS . 38 

36 . (S) "The opportunity to drink alcohol 11 ALCOHOL • 35 

37 . (S) "The number of intel lectual societies 
and clubs functioning on the campus " INTELSOC . 31 

30 . 11The number of hmeta ble clashes I have 11 TTABLE .23 
39 . ( S ) "The size and complexi ty of the 

university campus" CAMPSIZE . 22 
40th(S) "Being a student with strong political 

I 
beliefs , I find integration into the 
university community11 POLSTUD .22 

r 



- 73 -

The potency of individual adjustme nt pr oblems was the subject of 

t l1e fourth hypothesis . The most potent problem in table 10, "DI NING " , 

has a s everity index of 2 . 0 , i . e . the ove rall rating given by this 

group of student s , is that DINING constitutes a "problem" r athe r than 

a "sl i ght problem" (because " problem" was given a weighting of 2). 

Si ui1:..Lrly , three other probl ems : OBT'l'l~X'l' , FORCP-qOG and \·/ORl<LOAD have me an 

severi ties tha t place them nearer the category of a "problem" than a 

11 s1:i. [';ht pr obl em" ( i. e . they have weigh tings greater t ha n 1 . 5) . Thus, 

these results confirm the fourth hypothes i s ; some of the s tudent 

problems are sufficiently potent to be a cause for concern . The nature 

of the problems and ways in which they migh t be overcome will be 

discuss ed at a later s t age . 

(e) The AP va r iables - general ity 

The fifth hypothesis was concerned with the generality of the 

ad justme nt problems . It was predic ted that some problems would be 

experienced by a t hird or more of the student population (table I) . In 

order t o test this hypothesis , the f requencies subprogr amme was applied 

to the AP variables . The resultant t abl e is shown below. 

Table 11 : The generality of the adjustment problems (S) de notes a 

social probl em 

RANK VARIABLE 9o s tudents 
orw1m (see t able 10) referring to 

nrohlem 
1st OBTTEXT 90 . 1% RANK VARIABLE % students 
2 (S) DINING 89 . 7% ORDER ref err inc; 

nroblem 
3 WORKLOAD 79 . 4% 10th BOOKCASH b~ . 2% 
1+ TECHS 78 . 9% 11 COllRSAD 67 . 3% 

5 MARKSYST 76 . 1% 12 MEMORIZ 59.9% 

6 CRITIC 75 - 2% 13 (S) PERSCASH 58 . 7% 

7 TYPETEAC 74.8% 14 (S) ACCOM 58 . 3% 
r.) MOTN '/1 . ~% 15 NUMBOOKS 5b . 2% 
C) t l : FORCPROG b'3 . 47o 1b th STAFSTUD 55- 7?_, 

( ::outd . ) 

to 
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lU\.tlK VARIARLE 9{, students 
OHDl~F. (see table 10) r e fe rring to 

pr oblem 

1_7 th SIMPBREV 49 . 996 RANK VARIABLE 9{, s t udents 
18 IN'rERv/0 48 . 99H N= 190) ORDER referr i ng tc 

19 LEl'IGLOAN 48 . 4% 
problem 

20 R'EADSPED 47 . 5% 29 (S) SPORT 30 . 6%-· 
21 USELIBR 45 . 9% 30 ( s) FRIENDS 30. 2% - -- - . -

40 . 2% 31 (S) R~LS'l'~D 2'.;l • U%{N= C l ~ ) 22 ( S) OPPSEX 

;?3 POLI'l'ICS 38. 9% 32 DIFFSTAF 24 . 4% 

2 L~ (S) ENTERTAI 38 . 89t 3::S \vOMLEC'l'S 24 . 4%(N=1 90 ) 

2'; UNDTEXTS 38 . 0% 34 (S) ROOMMATE 24 . 4% 
?6 FAMILY 33 . 00/4 35 (S) TRIBAL 23. 9% 

2? EXPENG 31 . 4% 36 (S) INTELSOC 20 . 7% 

28 th INTERMEN 30 . 8%(N=52) 37 (S) CAMPSIZE 15 . 8% 

38 (S) ALCOHOL 15 . 7% 

39 (S) POLSTUD 14 • 2% ( N = 2 QI+) 
40 t h TTABLE 12 . 89{, 

(Footnote to t able 11 : mi ssing c ases have ge nerally been i ncluded in the 
calcul ation o f the above percentages , i. e . no r esponse , ha s been t ake n t o 
mean , not a problem . Consequently , the percentages given , could be a 
slicl1 t under est i ma t e of the frequency o f refe r ral . Exceptions ha ve been 
1.1ude , however , in the case of RELSTUD a nd POLSTUD . I n t hese va riables , 
missi ne cases ha ve been subt rac t ed from N=242 in order to calculate the 
ncrcentages , i. e . a missing case has been taken to mea n that the student 
i s not religious or poli tic al . Thi s slight amendment will probably give 
a mo r e accurate p i cture of these var i ables) 

The table show that there are a large number of probl ems whi ch are 

~enerally experienced. The most f r equently referred to problem , OBTTEXT 

waA me ntione d by 9 out of 10 s tudents and no fewer than 25 problems are 

suffi ciently generally experienced to be a cause for conce r n . Thus , 

the fifth hypothesi s is confirmed. 

( f) "NOAPS" and 11 SEV APS " 

i3y creatine two variabl e s , WOAPS (the number of adj us t ment 

pr oblems experienced - cha pter 5) and SEVAPS (an index of t he severi t y 

with which a s t uden t experiences the problems) , it is possibl e to 

c ompare the experienc es of different categories of s tudents . NOAPS was 
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created by the COUNT control card and SEVAPS by the COMPUTE card. 

The frequencies subprogramme indicated the mean number of problems 

experienced by this population sample to be 18.38; minimum= 3 , maximum 

= 38 , SD= 6 .17, skewness= . 25, kurtosis= .10 . The theoretical 

maximum fo r NOAPS was 39 for men and 38 for women - see appendix C. 

'rhe mean severity index for the sample was 32.08 ; minimum= 4, 

nioximum = 8L• , SD = 14.62 , skewness = . 71 , kurtosis = .40 . The theore

tiual maximum for SEVAPS was 117 for men (3x39) and 114 for women 

( 3x38 ). 

(g) Comparisons of student categories for ~OAPS and SEVAPS 

The comparison of different groups of students was accomplished 

by tbe subprogramme T-TEST , which provides the capability of computing 

Student's t and testing whether or not the difference between the two 

sample means is significant. Two-tailed probability values were used 

for ascertaining the significance levels (Guilford, 1965, P.204) . 

The cut- off points used to create the various student categories 

we r e obtained from tables 8 and 9 ,e. g . table 8 item 6, indicates that 

there are 118 English-speaking students on campus and 53 non English

speaking students . These two groups were compared in order to test 

hypothesis 7 in table 1o For the categories of parental income, 

s ibli ngs and age , the cut-off points were the corresponding means 

shown in table 9 ■ 

Socio-economic background, the subject of the eighth hypothes i s , 

was subdivided into its constituent components: father and mother's 

educ a tion, income and occupation. Suitable cut-off points for each 

c omponent were chosen by consulting tables 8 and 9 . 

With regard to hypothesis 13 (table I), it was decided to compare 

non- boarders with students who had been a t boarding school for five 

years - probably at the sec ondary l evel. The latter group was suitably 

larce f or comparison purposes and students who ha d only attended boarding 
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s c hool for one or t wo years were probably little different from 

no n - boarders . 

The results obtained when categories of students are compared for 

l!OAPS and SEVAPS , a re given in table 12 below. The order of present a tion 

of the student categories 1 corresponds wi th hypotheses 7 t o 18 in 

table 1. 

Tabl e 1? : Comparisons of student cate gor ie s for NOAPS and SEVA PS 

Number NUAPS S~VAPS 
HYPO'l'ITES IS COMPARED GROUPS of Group Signifi- Group Sir,ni ficanc e 

Students Mean cance Mean 
(see 
table 1) \ . 01 . 05 . 01 . 05 

7 . Non English- speaking 53 19 .5 35 . 2 
on campus. NO NO NO NO 

English- speaking on 
campus . 118 1 '7 . 9 30. 9 

8 . Stu dent ' s fathers not 135 19 . 6 35 . 1 
completed sec . ed •• YES YES YES YES 

Student ' s fathers have 
completed secondary 
educa tion. 46 15.4 24 . 3 

8 . Student ' s fathers earn I 

< K300 p . m •• 92 120 . 1 37 . 7 I 
1 

NO YES YES Yti;S 
S tudent ' s fathers earn 

>,. l(300 p . m •• 97 18 . 0 29 . 8 
8. S tude nt I s fathers un- 1 L~ 20 . 8 I 40. 2 I 

employed . 
! Stu den ts fathers profe- NO NO NO YE:S I 

ssional(and commercial ) • 63 17 . 3 29 .5 
(These were the only 
significant compa risons). 

n o . Student ' s mothers not 91 19 . 4 35 . 5 
completed prim . education NO YES YES Y~S 
Student ' s mothers have 
completed primary educ a - 65 h7 ■ 3 27 . 8 
tion . 

8 . Student's mothers not n41 n9.1 35 .1 
ea r ning . NO NO NO YES 
Student ' s mo t hers earn 
~ K100 p . m •• 59 18 . 4 29 . 5 

8 . Students with unskilled, semi-skilled and u nemployed mothers 
experience a greater severity of AP , than students with 
professional or semi- professional mothers . 

(Contd . ) 
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'l'able 12 (Contd) 

HYPOTHESIS COMPARED GROUPS NUMBER NOA PS SEVAPS 
( see of Group Signifi- Group Signifi cance 
t a ble 1) Students Mean cance Mean 

. 01 . 05 .01 . 05 

8. e . g . S tudent's mothers 
unskilled. 17 20.2 37.9 

St udent's mothers NO NO YES YES 

professional. 13 15. 8 22 . 9 

9 . Students with ~ 6 sib- 141 18 . 8 32.8 
li ngs , NO NO NO NO 
Students with < 5 sib- 95 17.7 30 . 5 
lings. 

10 . Rural background stud-
ents . 67 19 , 7 NO YES 36 . 6 YES YES 

Urban background stud-
ents. 149 17,9 30 . 5 

11 • Students who have not 
done ZNS , 32 15 . 2 YES YES 24.7 YES YES 

St udents who have 
completed ZNS , 69 19.0 34 . 4 

12 . students < 2 1 years a ge, 130 17.6 NO YES 29 . 7 YES y;;;s 

Students~ 21 years age, 103 19 , 1 34 . 5 

13 . S tudents with no board-
ing experience. 81 18 .4 NO NO 32 . 3 NO NO 

Student s with 5 yea rs 
experience . 96 18 .4 32 . 2 

1 L~ • Married students . 15 14.9 NO YES 24 . 3 NO YES 
Singl e students . 220 18 .5 32 , 6 

15 . Female students . 52 17 . 2 NO NO 28 .5 NO YES 
Male s tudents. 190 18 . 7 33.1 

16 . Students with Div . 2 
in Grade 7 examina tion. 24 18 . 4 NO NO 30 . 1 NO NO 
S tudents with Div. 1 
in Gr a de 7 examination. 209 18 . 6 32.8 

16. Students with Div . 2 in 
Form 3 examination . 46 18.8 NO NO 32 .1 NO NO 
Students with Div. 1 
in Form 3 examina tion, 192 18 .3 32 . 2 

16 . Students with Div, 2 
in CSC . 50 19 .0 NO NO 34 .1 NO NO 
S tu dent s with Div . 1 
.i n CSC . 176 18 . 2 31.9 

( Contd . ) 
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JI YPOTIIES IS COMPARED GROUPS NUMBER NOAPS SEVAPS 
( see of Gr oup Si gnifi- Gr oup Si g ni ficanc e 
t a ble 1) Students Mean cance Mean 

. 01 . 05 . 01 . 05 

17 • School of Education 
students . 60 18 . 5 NO YES 31 . 9 NO YES 

School of Agricul-
ture s t uden t s . 15 22 . 7 44 . 1 
(Only Agriculture students have signific a ntl y g reater APs t ha n 
s tudents f rom other School s) 

18 . Lo zi speaking 
student s . 23 21 . 1 34 . 2 
Bemba speaking 
students . 42 17 . 5 NO YES 27.8 NO 

(The only signifi-
cant result) 

Table 12 i nd icat es that certain categories of student experie nc e 

signi f icantly more adjustment problems and/or a significantly gre ater 

severi t y of adjustment problem , than rela ted groups of students . The 

. 05 l evel is taken to indicate sig nificance . For example , thos e 

NO 

s tude nts who come from a rural backgro und (about one third of the student 

population - table 8) , have a significantly highe r NOA PS and SEVA PS 

t han ur ban student s . This particula r result c onfi r ms the tenth hypo

thesi s . 

S imila rl y , hypotheses 8 and 18 a re c onf i r med . S tudents with a 

low socio- economic background , as indicated by par ental education, 

i nc ome and occupation , do experience g reater ad j u s tment pr oblems . 

( Education and income were partic ularly signifi cant, while parental 

occ upation only gave significant r esults with SEVAPS) . "Tribal group

ing s11 (hypotheses 18) , c ompared Nyanja, Bemba , To nga and Lozi s peaking 

a t udents . Only one significant difference emerg ed , namely the Lozi/ 

Hc mba compa rison, where Lozis were found to have a signific antly higher 

numb e r of adj u stment problems . 

Ot her cate gories of s t u dent showed sig ni f icant diffe rences for 
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l'IOA!':J a nd SEVAPS , but i n the opposite direction t o that predicted i n 

t he hypotheses . Thus , student s who had not done ZNS , younger student s 

and married s tudents (hypothe s es 11 , 12 and 14 , exper ienced significa ntly 

fewer a djustme nt proble ms(.05 l evel) a nd les s severe p roblems ( . 05 

• l evel) t han ZNS , older and single studente, respectively . Simil arly, 

t l1e adj u s tment problems experie nced by females (hypothes es 15) , were 

l ess severe ( . 05 level) than t hose experi enced by males , ( t he results 

for N0APS were in the same direction, but were not significant) . 

Consequen t ly , hypotheses 12 , 13, 15 a nd 16 were rejected. The reasons 

for these results , (i . e . why ZNS , older , sinele and male s t udents 

experie nce g r eater problems will be d iscussed in c ha pter 9) . 

'l'll e remaining hypotheses (7 , 9 , 13 a nd 16), did not produc e 

si~nifj cant differences. Students who were not speaking English on 

c o.r:1pus , who c a me from large f amilies , or had a relatively p oor scholastic 

record , exper ienced slightly g reater a d justment problems , but t he 

r esu l ts were not statistically significant. Day and boa rd ing- s c hool 

s tuJe nts (hypothesis 13) had virtually the same number a nd severity 

o f adjustme nt problems. The resul ts for hypothe s is 17 , i ndicated that 

students from three of the university entry s c hools , Educa t ion , USS a nd 

natural Sciences , ex perienced a simi lar number and severity of pr oblems . 

The Agr ic u l tural students however , expe r ienc ed g r eater pr o blems 

( . 05 level) than students in any o f t h e other schools. 

Re sul ts of t he hypothes i s testing 

A summary of the results concernine 17 of t he original hypotheses 

given i n table I, is presented below , ( t he remaining hypothesis , 

numbe r 6 , is dealt with in c hap ter 7). 
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111 a '.1l.c 13: Results of the hypotheses testing 

Confirmed, 

llypot~ 
re j ec t ed, or 

!lumber : Outline of hypothesis ( see table 1) no difference 
between groups 

1 • '11he majority of Zambian student adjustment problems 
will be academic rather than social in nature . Confirmed 

2 . Some of the adjustment problems will be similar to 
t h ose experienced by " foreign" students . Confirmed 

3. Some of the adjustment problems wiJ.l be pecul iar 
to the Zambian campus . Confirmed 

/1 . • Some of the adjustment problems will be " potent" a nd 
a co.u s e for concern. Confirmed 

5. Some of the adjustment problems will be " general " and 
D. cause for concern. Confirmed 

7. No n English speaking stude nt s will have greater 
adjustment problems than Eng lish sµeaking students. No difference 

3. Low socio- economic students will have greater 
adjustment problems than high soc io- econornic students . Confirmed 

9 • Students from large families will have greater adjust-
ment problems tha n students from small families . No difference 

10. nural background students will have greater adjus t-
ment problems than urban ba ckground students. Confirmed 

11 • Non ZNS students wil l have greater adj ustment problems 
than 7,NS students . Rejected 

1 2 . Younger students will have greater adjus tment 
problems t han older students . Rejected 

1 ?• Non boarding students will have greater adjustment 
p r oblems t han boarding stude nts . No difference 

1 L~ • Married students will have greater adjustment 
problems than single students. Rejected 

15 . Fema le students will have greater adjustment 
problems than male students . Rejected 

16 • .S t udents with a relatively poor scholastic record 
will have greater adjustment problems than students 
v1i th a ~ood record. No di ff ere nee 

17 . School of Education students will have greater 
adj ustmen t problems than other students . No difference 

18 . Some tribes will have greater adjustment problems 
tha n other tribes. Confirmed 

'T'he "hig h- AP" groups 

'T'able 1? indicated t hat 13 c t · f a egories o student experienced sig nifi-

cantly more adjustment p roblems and/or more severe adjustment problems . 



'!'he 13 "hig h-A P" groups are: students with fathers who ha ve not completed 

s ecolldary education , students with fathers who earn less than K300 per 

month, s tudents with unemployed f athers , s tudent s wi th mothers who ha ve 

not comple t ed primary e ducation, students with mot hers who are not 

e a r.ni n r.: , students with mothers wh o are unskilled, semi- skilled or un

en1ploycd , stu :len ts f rom a rural background, studen t s who have completed ZN s, 

s tudents ereat er t han or equal to 21 years of aee , s in~le students , males , 

nGriculture students and Lozi - speaking students. 

Tt should be no ted that the above g roups are not mutual ly exclusive . 

For example , the c a te gory, "students f r om a rural background" migh t 

include "students who have completed ZNS" . Cer t ai nly some categories 

of student are so l arge t hat t hey are bound to include students from 

another category , e . g . single student s and male students . In o rde r to 

establish which of the 13 variable s is most infl uential with regard to 

NOAPS and SEVAPS , a multiple regre ssion analysis was carried out , u s ing 

the SPSS subprogra mme " regression". The relative contribution of e ach 

of the 13 independent vari ables , to NOAPS and SEVAPS (the dependent 

v ari ables), is indicated by the beta val ues given in table 14 below . 

The significance of the beta values was ascertained from the F r atios 

usinc 1 and n- k-1 degrees of freedom (d.f . ), where n = number of cases , 

and k = number of ind ependent variabl es . (Nominal variables such as 

SC HOOL and TONGUE were incorporated i n to the regression equation 

through the use of " dummies" , SPSS , 1975 , p . 321) The r esults show , t hat 

fathe r ' s education (DADEDN) a nd mari tal status ( MARIT) are the most 

infl uential variables with regard to NOAPS and mother ' s education 

(~UMEDN ) mot he r ' s income (MUMI NC) , AGE a nd marital s tatus (MARIT) , with 

regard to SEVAPS . Put i n other words, the "pro f ile" of the student who 

i s particularly susceptibl e to greater adjustment problems (i . e . more 

adjustment probl e ms and/or more severe adjustment problems), is a single, 

elderly student , emanating from a l ow socio-economic background . 
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'.l.'u i,le 1l1: The re lative contr ibution of t he 13 "high AP" va r iables to 

NOAPS a nd SEVAPS 

IIIDEPENDEN'l' NOAPS SEVAPS 
VAR I.'\1:iI.E Be t a l' ci. f . Si g nif . Beta F Signi f . 

va l u e r atio ( 1 and •• ) Le vel Value ratio d . f . Le vel 

1 . DADF.DN . 33 4. 26 169 YES . 09 • 30 169 NO 
2. D/1.DINC . 03 . 04 176 NO . 01 . 01 176 NO 

) o DADOCC . 07 . 51 207 NO . 09 . 68 207 NO 

L~ • MUMEDN . 04 . 05 143 NO • 33 4 . 22 14 3 YES 
i:-:;> . MUMINC . 09 . 55 187 NO . 24 4 . 45 187 YES 

6 . MUMOCC . 05 .12 213 NO . 02 . 01 213 NO 

7 . B/1.CKGR . 06 . 40 203 NO . 02 . 06 203 NO 

8 . ZNS .01 .oo 226 NO . 02 . 06 226 NO -
9 . AGE . 14 . 68 220 NO .44 7. 08 220 YES ( • 01) 

10 . MARTT . 31 4. 43 222 YES . 43 8. 81 222 YES ( • 01) 

11. SEX . 04 .18 228 NO . 19 3. 62 228 NO 

12 . SCHOOL . 08 . 79 228 NO • 11 1. 52 228 NO 

13. TotlGUE . 02 . 06 177 NO . 03 . 09 177 NO 

The "high - AP" groups a nd academic/socia l problems 

It has been establ i shed that t he high - AP g roup s experience grea ter 

ad just men t problems , but it is not know n whether t hey experience g reater 

academic or social problems . The domina nce of academic pr oblems i n the 

prev ious results suggest that the ma j ority of groups will report academic 

difficulties , but one or two of the g r oups could experience g rea ter 

social p roblems . For instance , older s tude nts might be well a djusted 

academi cally but h a ve social difficul ty because of the genera tion gap 

and Lozi students might have parti cular p r oblems in social integ r ation . 

The formally stated hypotheses for these two high- AP g roups a r e gi ven 

bel ow: 

(1) S tudents age d twenty one years or ove r will experience signi f i 

cantly g reater soc i a l ad justment pr oblems t han academic adjus tment 

probl e ms . 

(2) Lozi speaking students will experienc e significantly greater 
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s oc ial a djustment p roblems t han academic p roblems . 

(Aca demic and social problems are defined in table 10 , the word 

11g reate ~•refers to NOAPS a nd/or SEVA PS , P . 41 a nd t he . 05 level i s taken 

to indicate significance) . 

The results of the t - t e s ts used to make the academic/social compar i 

sons for all 13 high - AP g r oups , a re given in table 15 below. Two -

taile d probability l evels were employed to a scertain significance, and 

aca demic a nd social means were divided by 26 and 14 respectively, to 

t <lke i nto account the dispar ity i n factor sizes . 

Table 15: A comparison of t he a cademic and social problems 

experienced by the " hi gh- AP" groups 

High- AP Group Mean No. Me a n No. . 01 s i g Me a n Mean . 01 s i g 
g r oups Size of a c a d . of social level sev. sev. of l e vel 

p r obs . probs . of ac ad . soc ial 
probs . pr obs. 

1 • S tuden t ' s 
fathers no t 
compl e t ed 
sec . ed . 135 14 . 3/26 5. 3/1 4 YES 25 . 4/26 9-7/14 YES · 

2. Student's 
fathers ear n 
less than 
K300 p . m. 92 14 .7/26 5. 3/14 YES 28 . 7/26 9. 1/14 YES 

3. Student ' s 
fathers u n-
employed . 14 16. 2/26 4. 6/1 4 YES 31. 9/26 8. 4/14 YES 

4 . Student ' s 
mothers no t 
completed 
prim. ed . 91 14. 0/26 5. 4/1 4 YES 25 .5/26 j0.0/14 YES 

5. S t udent ' s 
mothers not 
earning . 141 11 4 . 2/26 4. 9/14 YES 25.9/26 9. 2/14 YES 

6 . Student ' s 
mothers un-
ski lled etc . 181 13. 8/26 4. 8/14 YES 25 . 8/26 8. 8/14 YES 

7. Rural 
students. 67 14.6/26 5.1/1 4 YES 27. 0/26 9. 5/14 YES 

8. Student s who 
have comple-
ted z. N. S. 69 n3.9/26 5. 1/14 YES 26 .4/26 8. 2/1 4 YES 

9. St u dents.). 21 
years . 103 14 .1/26 5. 0/14 YES 25 . 2/26 9 . 3/14 YES 

l (C o nb, . ) 
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Table 15 (Contd) 

High- AP Group Mean No . Mean No . . 01 sig . Mean Mea n • 01 sig • 
g roups Size of acad . of soc i a l level se v . sev. of level 

pr obs. p r obs. of a c ad . social 
probs . proba. 

1 o. Single 
sturlents . 220 13. 6/26 4 . 9/14 YES 24.4/26 8-3/14 YES 

11. Male 
student s . 190 13. 6/26 5 . 0/14 YES 24. 0/26 9 . 1/ 14 YES 

12. /\gricul ture 
students. 15 16. 6/ 26 6 . 1/14 YES 32. 1/26 12.0/14 YES 

13 . Lozi -
speaking 
stu d en t s . 23 15. 4/26 5. 7/14 YES 24 .9/26 9 . 3/ 1 l► YE:S 

I t will be seen from the above results , t ha t all 13 g r oup s e x perience 

signi ficantly g r eater a c ade mic adjustme nt problems than socia l problems . 

'11 hus the hypotheses concerning older students a nd Lozi - s t udents a re 

rejected. 

A Factor a n a l ysis of the ac ademic ad j ustmen t problems 

/\ fac tor analysis of the 26 a c ademi c va riable s was n ex t c onducte d 

in order to see i f ther e were any academi c sub- scales to whi ch the 

hic h- AP g r oups were partic ularly suscep ti ble. The Scientific Subrouti ne 

Pac kage (1970) was used with an IBM 370/145 computer. The loa dings 

shown in t able 16 below, were t hose obtai ned from a va rima x ro t a ted 

fac t or matrix . Orig inall y , nine factors with eiGe n value s grea t er t han one 

were extrac ted, but the s cree test (Cattell , 1966) reduc ed this numbe r 

to five . 

'l'nble 16 : A factor analysis of the 26 ac a demic v a riables 

ADJ U,SU!i~NT 
PHCJBL8MS (see Rota ted Factor Loadi ng s 
a ppendix C) Factor I Fae t or 2 Fae t or 3 Fae tor 4 Fac tor 5 

1. f.;QTtl •il -. 04 . 08 - • 17 -. 05 
..., 
t... . TECHS . .Q.Z . 04 . 13 - . 14 . 24 
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J\DJUSTW~N'l' Ro t a t ed Factor Loadi ngs 
Problems ( see 
appendix C) Factor I Fac t or 2 Fac t or 3 Factor 4 Fae t or 

3. EXPENG . 23 .oo . 01 -. 07 -. 07 

/~ . UNDTEXTS •..2..1 . 21 -. 02 • 25 -. 04 

5. CRT'J'IC • .2.Q . 09 . 14 .oo -. 22 

6 . 1,; Et·\ CHIZ .J1. . 05 - . 09 . 04 -•-22. 
7 . STMPT3REV .22._ . 05 - • 14 .06 .oo 
8 . P0LI 'l'TCS . 08 -. 06 . 06 . 01 -. 05 

9 . Hl1'F:R W0 . 25 • 24 . 0 1 -.u . 03 

10 . IN'l'ERMEN . 18 . 06 . 03 •L2 -. 07 

11. 0B'.['TEXT -. 02 -~ - . 14 - . 07 -.10 

12 . lfUMB00KS .07 . 2..6_ -.02 . 05 - . 08 

13. LENGL0AN . 07 . 22. • .2Q_ . 09 -. 30 

14 . USELIBR .19 - . 07 . 82 -. 03 -. 08 

15 . READSPED . 66 . 10 • 26 .07 -. 02 

16 . STAFSTUD . 06 . 17 . 02 . oo - -73 

17 . TYPETEAC .11 . 09 • 11 . 02 - •Q.2 

18 . MARI<SYST . 07 . 10 .18 -. 02 -. 24 

19 . DIFFSTAF .10 . 01 - . 17 . 19 • 27 

20 . \vOMLECTS .16 . 21 . 17 - •22. • 30 

21. C0URSAD . 08 . 23 . 22 .20 -. 09 

22 . F0RGPR0G . 03 . 24 .40 -. 03 . 13 

23 . \·/0RKL0AD • 10 . 11 -. 05 .oo -. 27 
24 . TTA BLE . 02 . 17 . 05 - . 07 . 09 
25 . FAr-iILY . 06 -~ - . 04 - . 10 -. 27 
26 . B00KCASH .1 3 . ZQ. -. 02 - . 12 -. 07 

EIGF.N VALUES 5 . 3 1.8 1. 8 1 . 4 1 . 2 

Whe n loadi ngs of grea ter tha n plus or minus . 3 a re considered 

( Child , 1970), the va r iables M0TN , TECHS , UND'l'EXTS , CRITIC , MF.M0RIZ , 

F, ll-1P13REV a nd READSPED are se en to form a large , influential sub-scale 

on factor I . Thi s could be described as " s t udy- skill p r oblems" a nd 

is similar to a grouping tha t had been i dent i fied in the prel imina ry 

survey a nd l abelled " study problems" (table 3) . Another variable 

EXPE~G was subsequently included in the sub- sc ale , as it was clearly 

o.:;soc iated with studying a t t he Universi t y and had a loading which 

5 
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,t P11 1"nuc lied Ch i l d' s criterio n. 

The othe r p oten tial sub- sc a les in the matrix were considera bly le s s 

Gi~ni f icant than tha t contained in f a ctor I (e igenva lue 5 . 3 , relative 

perc ent age 20 . 5%) a nd were also smaller in size a nd le s s c ohesive. For 

i n s t ance , t h e next largest sub- sc a le ind i c a ted in fa c tor 2 , would ha ve been 

r e ~ucnd f rom five to four varia bles, owi ng to FAMILY being an extra neous 

v n r i nble in a cluster otherwi s e c o nc e rne d with book probl e ms. 

'l'l 1c "hig h- AP" groups and study- skill/" oth e r" academic p r o blems 

An a c a demic sub- scale ( "study ski:ps11 ) has been identified , 

c ons i ::; ting of eight variables: MOTI'! , TECHS, UNDTEXTS , CRITI C , MEMORI Z , 

SIMPBREV, READSPED and EXPENG, Do the 13 hig h- AP g r oups have particula r 

di f f ic ult ie s with this group of variables? A comparison of study- skill s 

a nd t he rema ining 18 academi c p r oble ms (referred to a s "othe r AP s 11 ) was 

conducted using t -test s . The results a re shown below. 

'.l'o.ble 17 : A comparison of the study-skill/" other" a cademic pr oblems 

oxperienced by the "high- AP" groups 

Mean No . Me a n No , 
Sig . I Mean sev. Mean sev. 

High- AP groups of st . of other of St . of other Si g . 
skill probs. l evel skill Probs. Level 
Pr obs. Pr obs, 

1 . S t ud ents' fathers 
not completed sec . 
e d uc a tion. .60 .• 56 YES .95 1. 05 YES ( . 0 1) 

2 . S tu de nts ' fathers 
earn less than 
K300 P • m. . 60 . 59 NO 1.00 1 . 27 YES 

7i . S t udents ' fathers 
une mployed . . 59 . 68 NO 1 . 01 1 . 40 YSS ( . 0 1) 

I+• S t u d ents ' mothers 
n o t completed p rim. 
e duc a tion . . 58 . 5 5 NO . 94 1 . 07 YES( . 0 1') 

5. S t u dents ' mothers 
no t earning. . 59 . 56 NO . 95 1 . 08 YES ( , U1) 

6 . S t udents ' mothers 
u n sk illed, semi-
sl(il led, unemployed . . 58 . 5 7 NO .90 1 . 09 YES ( , 0 1) 

? o Bu r al s t udents. . 59 . 58 NO . 9 8 1.14 YES ( . 0 1) 
( . c n . I 
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'l'nhl c 1 '7 (Contd) 

Mean No . Mean No Mean sev . Mean sev. 
lfi g h- AP groups of St . of other Sig . of St . of other Sig . 

skill Probs . level skill Probs. Level 
Pr obs . Probs . 

n S t udents who have o . 
completed ZNS. . 57 . 55 NO . 91 1 . 19 NO 

9 . Students ~ 21 years 
o f age . . 58 . 56 MO . 90 1 .15 YES 

10 . Sing le students . . 57 . ~4 YES . 90 1 . 04 Y~S 

11 • Male students . . 55 . 54 NO . 86 1 . 06 Y:i;S( . 01) 

1 ? . J\r;r i culture students, .71 . 65 NO 1 . 2 1 1 . y, NO 

13. Lozi- s peaking 
students . 63 . 61 NO .91 1 . 0 4 NO 

As will be observed, the general finding is that the hi gh- AP groups 

d o not find study- skills to be as problematic as t he other 18 academic 

ad j ustment problems . Ten of the groups indicate d tha t " other a djustment 

problems" were significant ly more severe than the study- skill variables . 

(This is in accord with the results given in table 7 where s tudy

skill variables only occupy 3 of the top 10 places in the rank order of 

Gever i ty of adjustment problems) . Only two of t he NOii.PS results were 

sig ni f icant ( . 05 level) and in an opposite directi on to the SEVAPS results 0 

II II 
Thuo , students with fathers who ha v e not completed sec . educa tion and s in::;J.c 

students , experienced a significantly greater number of study- skill 

problems , (compared with "o ther" academic problems ) , but their study- skill 

problems were significantly less severe than the 11other" acade mic 

a djus tment problems . 

Table 17 concludes the statistical analysis of the fi r s t-year resul t s 0 

A di s cussi o n of the findings is con tained in chapter 9 . One hypothesis 

still remains t o be tested . It concerns the persistency of the 

ad j u~tment problems and in order to investigate this aspect of the 

student ' s d ifficulties , a further sample of students was taken from the 

fourth- year of the u ni versity. The results are described in the next 

c hapter . 
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CHAPTER 7 

THE FOURTH- YEAR SURVEY 

The persistency of the student ' s adjustment problems, i.e . the extent 

to which the problems c ontinue into the fourth- year , is the subject of 

the sixth hypothesis and the present chapter . To investiga te this 

aspect of the student ' s difficulties, a sample of four t h- year under

craduates was given the ma i n-survey questionnaire during the University's 

firs t term (October - December 1981) and then first and fourth- year 

response s were compared. This method is not as ideal as a l ongitudinal 

study , but provided the p opulations are reasonably matched , an indicati on 

of the persistency of the pr oblems will be obtained . 

Matching the fi r s t and fourth- year populations 

In the present sample of 60 four th-years , the SEX and SCHOOL 

variable s were experimentally contr olled t o a pprox imatel y reflect the 

first- year population. Thi s control was achieved by choosing seminar 

g roups f rom each School with an appropriate number of students and 

the right proportion of males to females . The situation with re gard to 

o ther b io- data variables , can be ascertained by consulting tables 18 

and 19 . (The first- year results were derived from tables 8 a nd 9). 

Table 18 : Percentages of various students in the f ourth-year sample(N:60) 

VARI ABLE NUMBER OF STUDENTS (firs t-year percentages given Missing 
( see in brackets) Cases 
table 8) 

1. SEX 25% f e males (21%), 75% males (79%) 0 

2 . MARIT 5% mar r i eds (6%) , 93% single (945(. ), 2% separated 
(0% ) 1 

3 . SCHOOL 7% Agric ulture (6%), 20% HSS ( 20%) ' 25% Education 
( 25%) , 4 8% N. S. ( 499~) 0 

4. ADDRESS 98% i n Halls of Residence (99%) , 2% off- campus 
( 1%) 1 



'l'u l>l e 18 (Contd ) 

VARIABLE NUMBER OF STUDENTS (firs t-year percentages given Missing 
( see in brackets) Cases 
t abl e 8) 

5 . BACKGR 39% rural ( 28%) , 56% urban (63%), 5% rural and 
urban (9%) 3 

6 . LANGUAGE 50% English (50%) , 129'~ Zamb . langs . ( 22%), 38% 
c ombination of l a ngs . ( 2890 2 

7 . TONGUE 19% Nyanja (21%) , 12% Bemba ( 18%) ' 20% Tonga ( 13%), 
5% Lozi ( 10%) ' 2% Lunda , 42% a combina tion of 
languages ( 17%) 

8 . BCARDING 31% non- boarders ( 35~0 , 69% with s ome experie nce 
(65%) 

9 . ZNS 5% students had no t done ZNS ( 13%) , 32% had 
completed ZNS ( 29%) , 63% ha d partly compl erted 
ZNS (58%) 

10. GR ADE 85% divi sion 1 ( 90%) , 159(. division 2 ( 10%) 

11. FORM 6396 di vision 1 ( 80% ) ' 365('. division 2 ( 19%-) , 2% 
division 3 

12 . csc 44% di vision 1 (74%) , 54% di visi on 2 ( 21%) , 2% 
di vision 3 (4%) 

13 . scs 96% students had not vi s ited SCS ( 94%) , 4% had 
visited SCS ( 6~t ) 

1 l1. • DADEDN 77% not completed sec . educ3 tion (75%), 23% had 
completed secondary educ a tion (25%) 

15 . MUMEDN 62% not completed pri m. educ a tion (58%) , 38% had 
compl eted primary education (42%) 

16 . DAD0CC 28% professional (29%) , 6% commercial ( 16%), 7% 
clerical (89'~ ), 49'~ skilled ( 9%)' 17% semi- skilled 
( 11%), 11% unski lled ( 4%) , 9't unemployed ( 6%) ' 
19% retired ( 13%) 

17 . MUM0CC 496 professional ( 696) , 7% semi- prof ess ional ( 7%)' 
29~ c omme re ial ( 496) , 99l semi- s killed ( 8%)' 13% 
unskill ed (796) , 6196 unempl oyed ( 55%) 4% retire d 
(5%) 

18. DADJNC 64% stude nt's f athers earn less t han K300 p. rtl . 
(49%) 

19 . MUMINC 69% student~ s mothers not earning (70%) 

Tabl e 19 : A statistical a nalysi s of the fourth- year sample 
(First- year re sul ts in brackets) 

VARIABLE MEAN MI N. MAX . S . D 
( s ee Table 9) 
1. AGE 23. 7 yrs . (20 . 8 ) 20 ( 17 ) 36 ( 35 ) 2 . 6 (2. 9) 

2 . CHILDR EN 1.6 children( 2. 4) 1 ( 1) 4 (7) 1 . 0(1 . 7) 
3. SI BLI NGS 5 . 9 sibs . (6 . 2) 0 ( 0 ) 14(15 ) 3 . 1(2 . 9) -

1 

1 

4 

1 

1 

3 

4 

21 

26 

6 

6 

10 

15 .. 

MI SSI NG J CASES 
2 

0(N=11) 
2 

( Contd. ) 
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V /,RI,'\BLE MEAN MIN . MAX . S . D MISSii'IG 
( s0.e Table 9 ) CASES 

1, . • PRIMED 7 . 4 yrs . (7 . 3 ) 6(2) 12( 13) 1 . 2(1 . 1 ) 2 

'.J . SEC ED 5 . 1 yrs . (5 . 0 ) 4( ?) 8 ( 8 ) 0 . 5(0 . 4) 0 

6 . BOARDING 5 . 2 yrs . (4 . 9) 2 ( 1) 9(12 ) 1 . 5 (2 . 1) O( N=1~1) 

7 . Zl'lS 8 . 4 mthsi 8. 5) 3 ( 1) 20(20) 2 . 6 ( 2 . 9 ) O( N=5 3) 
f) 
u . Cl .EV EL G. 8 (7 . 0 ) ? ( 1) 9(9) 1 . 5 (1 . 2 ) 0 

9 . ALEVF.L Only 2 students h ad taken "A" levels 

10 . scs Only 2 studen ts had visited t he Student Couns elling 
Serv ice . 

11 . llADINC K276 p . m. ( 3 18 ) 0( 0 ) 1000( 1000) 2 . 9(2 . 8 ) 10 

12 .• MUMINC K 71 p . m. ( 79) 0 ( 0) 1000(1000) 1 , 7( 1. 5 ) 15 

It will be obs e rved, t hat the first a nd fou rth- year sample s are well 

ma tched on most of t he vari ables . For example , the propor tion of 

mnrricd t o si ngl e s t udents is approximately the s a me fo r bo t h populations 

(tabl e 18 , i t em ?) and the average t ime spe nt a t ZNS is simila r (table 

19 , i tem 7 ) . There a re however , some e xceptions , e . g . BACKGR and DADI NC . 

Thes e will be discussed , fol l owing a compar i son of first and fourth- yea r 

ctu,lents for number and severi ty of adjus t men t problems . 

Firs t and four t h- yea rs compa red for NOAPS and SEVAPS 

A t-test was use d to compare t he mean number of adjustment problems 

and severity of problem , expe rienced by t h e two popula tio n sample s . The 

somewhat sur prising results are give n in table 20 below. The four t h- years 

1•1e re fou nd to experience slightly ~ pr oblems an d more severe problems 

t hun the first - years although the dif fe rences be twe en the two groups 

were not significant . 
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Table 20 : First and fourth- years compared for number and severity of 

adjustment problems (APs) experienced 

Number Number of APs experienced Severity of APs 
of Mean S . D. S i gni f . Mean S . D. Sig nif. 

students Level Level 

First years 242 18. 4 6 . 2 Not sig . 32. 1 14 . 6 Not sig . 

Fourth yea.rs 60 19. 6 5. 8 Not s i g . 34. 2 14. 8 No t sig . 

The above results could be accounted for by a disproport i onate number 

o f 11 hic;h - AP " students being pre s e n t in the fourth- yea r sample . A 

scrutiny of t able 18 shows t hat t he fou r th- year sampl e does contain a 

s l i 1;ll tly hir;her pro portion of students whose counterpa rts in biograp hica l 

statistic s in the first- year sampl e are known t o have more adjustment 

p robl ems and more severe problems , (see t able 15 f or a list of t he high-

AP categories ) . Thi s dif fe rence is l a r gely taken up by t hr ee categ ories of 

studen•t , namely : t hose f r om a r ural bac k ground (table 18, i tem 5) , 

students with unskilled , semi - skilled and unemployed mother s (item 17) 

and s tud ents with f ather s earning less than K300 per month (item 18) . 

I n the BAC KGR category , t here s hould have been 16 fourth- year students 

with a rural background , if t he first- years were to be matched exactly 

(i . e . 28¾ of the 57 student responses) . I n fact there were 22 r ural 

stu d ents (39% of 57 ) , i . e. there are 6 r ural students too many in the 

fourth- y ear sample . S imilarly , there were seve n fourth- yea r students t on 

ma ny in the MUM0CC c a teg ories and eir.; ht t oo many in DADINC . A theoretical 

adjuatment can be made for these 21 s tu den ts by consulti ng t abl e 12. 

'l~he differenc e in the a v erar.;e nu mber of adjus tme nt problems experie nced. 

by the typical r ural and typic a l urban s tudent , is 1. 8 problems (19 . 7 

minus 17.9 ; item 10 , t able 12) . Thus , s ix extra rura l stude n ts will 

c ontribute a n additional 10.8 problems t o the to t al number of problems 

f rom w!,ich the me an fo r the fourth- ye a r s is calc u lated . Similarly, s ev011 

students wi th mothers who are uns killed etc., wil l contribute 18 . g 

prob.I.ems a nd eig ht stu dents wi t h f a t hers ear ninc; less than K300 p . m. will 

I 
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c ontr i bute 16 . 8 p r oblems . Consequently , an adj ustment of about 47 APs 

(10 . 8 + 18 . 9 + 16 . 8) has to be made to the number of ad j ustment problems 

experienced by the 60 fourth- year students , i.e . the me a n number of 

proble ms experienced by the fourth- y en.rs in t a bl e 20 , is reduced by a 

f nctor of !!.z from 19 . 6 to 18 . 8 . A similar calcula t i on fo r SEVAPS gi.v es an 
60 

ad j u.•j te d me an fo r t he fourth-year s t uoents of 31. 4. It will be noted 

that the size of these adjustments i s relatively sma ll a nd they have no 

i; .i.gnificant effect on the concl usio n tha t the fourth- yea r s tu de n ts 

experience a similar numbe r a nd severity of ~d j ustment problems t o t he 

f irc, t - .vea r s . 

Another possibil i ty whi ch had to be conside red , was that the survey 

h a d underestimated the number a nd severity o f problems experienced by the 

fourth-years . This is feasible because the survey instrument was developed 

on fir s t - year students and the fourth- years migh t have other problems not 

inuicated by the questionnaire . It is unlikely however , as only six out 

of the 60 students resp onded to the sec tion requesting "other APs" and 

most of the ir responses emphas ised or reiterated prev i ously mentioned 

difficulties. 

The nature of the fourth- year problems 

The next questi on to consider , was whether the fourth- year stude nts 

1-;ere experiencing the same kind o f problem as the first - years . The 

n~ture of the fourth- yea r problems was investiea ted by produc i ng 

" severi ty" and "generality" tables ( t ables 2 1 and 22 ) simila r to thos e 

of the fir s t - year survey (tables 10 and 11 ) . Table 21 be low , shows tha t 

there is v ery little di f ference between the t ype s of p r oblem severely 

experie.nced by the first and fourth- year populations . The rank correla

t ion between the two sets of results wa s . 92 . Furthermore three out of 

t he fou r probl e ms that were a caua e for concern in t he first-year sampl e , 

( i . e . ha v i ng a sev e rity ra ting grea t er t han 1. 5) , are found to be a 

cu.uc c f o r c oncern in the fourth-ye a r saruple . 
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These are : the dining facilities, obtaining the prescribed texts and the 

workload . 11 Being forced to take a particular academic pr ogramme" (firs t 

year severity index= 1.54) is somewhat less potent in the fourth- year, 

presumably because t he students ha ve become reconciled to their enforced 

programme. Conversely , MARKSYST ("the marking system" ), which was just 

bel ow the potency cut-off point in the first-year sample , has taken on 

f,reater prominence ( severity index 1. 63), probably because of the 

appr oaching final exami nations. The changes in potency between the 

first and fourth-year students , will be discussed later in chapter 9. 

TABLE 21 : THE SEVERITY WITH WHICH FOURTH- YEARS EXPERI ENCE EACH 

ADJUSTMENT PROBLEM (FIRST-YEAR RESULTS IN BRACKETS) 

RANK ORDER VARIABLE MEAN SEVERITY Per sistent 
"severe " 
problems 

(1st) 1st DINING (2.00) 2. 22 X 

( 2) 2 OBTTEXT (1.92) 2. 22 X 

u~) 3 WORKLOAD ( 1. 52) 1.75 X 

(6) 4 MARKSYST ( 1.42) 1.63 

(5) 5 BOOKCASH (1 .45) 1.47 

( 13) 6 ACCOM (1 . 06) 1.40 

( 3) 7 FORCPROG ( 1.54) 1. 34 
(10) 8 CRITIC (1 . 22) 1.32 
( 11) 9 PERSCASH (1.21) 1. 32 

( 12) 10 COURSAD (1 . 18) 1. 30 
(7) 11 MOTN ( 1 . 31) 1 . 23 
( 1 L~) 12 NUMBOOKS ( 1. 06) -1.19 -( 8) 13 TYPETEAC (1 . 26) 1.03 

' 
(25 ) 14 ENTERTAI ( . 58) 1 .03 
(17) 15 STAFSTUD ( .89) 1 . oo 
(9) 16 TECHS ( 1 . 23) .97 
( 19) 17 LENGLOAN ( • 83) . 83 
( 26) 18 SPORT ( . 55) . 78 
( 18 ) 19 READSPED ( . 84) .77 
(15) 20 MEMORIZ ( . 96) . 75 
( 20) 21 SIMPBREV ( . 77) .71 
( 21) 22 USELIBR ( . 77) . 71 
( 22 ) 23 POLITICS ( . 66) . 67 

(Contd.) 
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HA!!l~ ORDER VARIABLE MEAN SEVERI TY Persistent 
11 severe 11 

problems 

( 29 ) 2L1- IHTZRMEN (N=15) ( . 44) . 65 
( ;:3 ) 25 OPFSEX ( . 66) . 62 
(1G) 26 I NTEm /O (N=45) ( . 90) . 59 
( 3u) 27 TTABLE ( • 23) . 59 
C 35) 21) WOML E:C 'l'S (N=45) ( • 3cS) • 5cS 
( 211-) 29 FAMILY ( . 64) . 58 -
( 3L1-) 30 DIFFSTAF ( . 3b) . 55 
( 31) 31 RELSTUlJ (.N=Lf-b ) (. . 42) e ,:)0 

( 30 ) 32 EXPENG ( . 4 3) • L1-9 

( :53 ) 33 TRIBAL ( • 39) . 48 
c2G ) 34 FRIENDS ( . 46) . 45 
( 37) 35 I NTELSOC ( . 31) . 42 
(27) 36 UI'lDTEXTS ( • L.-9) • 37 
( 32) 37 ROOMMATE ( . 42) . 35 
( 36 ) 3cS ALCOHOL ( . 35) . 29 
(li-0) 39 POLSTUD (N=50) ( . 22) .18 
( 39t h ) 40t h CAMPSIZE ( • 22) . 22 

'.i.'lie percentage of fourth- yea.rs experiencing a purti cular problem , is 

c iven in table 22 below. Once aGain, t he fourth- year results are fou nd 

t o be very similar to those of the first- year , (the rank correlati on was 

a ~ai n . 92) . If t he criterion of g e nerality is applied , (one t hird of t he 

popula tion experiencing a problem) , t hen no fewer than 24 out of the 25 

adjus tment probl ems which were a ca use for concern in the firs t-year 

(tQ~l e 11), are still a ca use for c oncern in the fourth- year . Only 

111.inc.1ersta nding t he English used in textbooks 11 has moved below the out-off 

po :i.nt ; presumably as a result of t he fourth- yea r's p.;reater experience and 

pr~1.c t i c e of English. ':/hen t he f ourth- yea r results alone are considered, a 

t otal of 3 1 adjustment problems are a caus e for concern , i . e . t hey are 

e xpod .cnced by more than one third of the fourth- year popula tion ( see table 

22 ) . A further dis cussion of these results and the chanees in gener ali t y 

between the first and fourth- years , vill be found in chapter 9 . 
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~nble 22 : The generality of the fourth- year adjustment problems 

(First year results in brackets) 

RANK ORDER VARIA BLE % of f ourth- years Persistent 
re fe rr ing to pr oblem "general " 

problems 

( 2nd) 1st DINING ( 89 . 7 ) 96 . 6% :it 

( '.) ) 2 WORKLOAD ( 79 . 4) 95 . 0% X 

( 1 ) 3 OBTTEXT (90 . 1) 93 . 4% X 

( 5 ) 4 MARKSYST (76 .1 ) 91 . 7% X 

( 'IL~ ) 5 ACCOM (58 . 3) 80 . ()?~ X -
( 6 ) 6 CRITIC (75 . 2) 78 . 3% X 

( ~ ) 7 MOTN C71 . ~n 70 . ()% X 

( 11) 8 COURSAD ( 67 . 3) 69 . 9'}(, X 

( 7) 9 TYPETEAC (74 . 8) 68 . 49{ X 

< r5) 10 PERSCASH (58 . 7) 68 . 3% X 

( L~) 11 TECHS (78 . 9) 66 . 7% X 

(10) 12 BOOKCASH (68 . 2) 65.1% X 

(16) 13 STAFSTUD (55 . 7) 65 . 0% X 

( 24) 14 ENTERTAI (38 . 8 ) 58 . 4% X 

(15) 15 NUMBOOKS (56 . 2) 56 . 7% X 

(12) 16 MEMORIZ (59 -9) 51 . 6% X 

( 9) 17 FORCPROG (69 . 4) 50 . 1% X 

(19) 18 LENGLOAN (48 . 4) 50 . ()% X 

(18 ) 19 INTERWO (48 . 9) 47 . ()%( U'=45) X 

( 28) 20 INTERMEN ( 30. 8) 47 . o~" (n=1 5) 

(17 ) 21 SIMPBREV (49 . 9) 46 . 6~ X 

(21) 22 USELIBR (1+5 . 9) 44.9% X 

( 22 ) 23 OPPSEX ( 40 . 2) 43. 3% X 

( 29 ) 24 SPORT ( 30. 6) L~ 1. 7% 

( 20) 25 READSPED (47 . 5) 40. 05~ X 

( 33 ) ·26 WOMLECTS (24 . 4) 40 . 0% (n=45) 
(26) 27 FAMILY ( 33 .0) 38 . 3% 

( 32) 28 DI FFSTAF ( 24. 4-) 38 . 3% 

( 30) 29 FRIENDS ( 30. 2) 36 . 6% 

( 2J) °?O POLITICS (38 . 9) 35 .1x X 

( 27) 31 EXPENG ( 31.4) 33. 4% 

( 35) 32 TRIBAL ( 23 . 9) 33. 3% 
( L~O) 33 TTABLE (12 . 8) 30 . 09& -
( ?.5 ) 34 UNDTEXTS ( 31:$ . 0 ) 30 . ()% -
("31) 35 RELSTUD ( 25 . 0 ) 28 . O!;(.( n=45) 
("% ) 36 I NTELSOC (20 . 7 ) 23. 3'91 
( 34) 37 ROOMMATE ( 24.4) 23 . 3% I 

(Contd .) 
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Table 22 (Contd) 

RAHK ORDER VARI ABLE % of fourth- years Persistent 
referring to problem. " general" 

problems 

( 37) 38 CAMPSIZE (15.8) 13. 4% 

( 39 ) 39 POLSTUD (14 . 2) 12.0% (n=50 

( 38 th) 40th ALCOHOL (15 . 7) 11 . 7% 

Conclusions o f the four t h- year survey 

The evidence presented in t ables 20 , 2 1 and 22 , indicates that 

t here is a considerable degree of persistence in Zambian student adjust

me nt p roblems . Table 20 , even after amendme nt for the highe r proportion 

o f " hi gh- AP" students in t he four th- year , still s hows tha t the f our t h

years experience a s imilar number and se verity of problem to t h e fi r s t 

years a nd tables 21 and 22 indicate that it is the same t ype of problem 

t hat is experienced by both groups . As first and fourth-y ears are well 

matc he d along the majority of bio- dat a variables (table s 18 and 19), it 

is unlikely that a ny extraneous factors account fo r these results a nd 

consequently hypothesi s 6 is confirmed - a l arge number of Zambian student 

adju~t ment problems a re persistent a nd constitute a cause for c onc e rn . 

The nature of the persis t ent p roblems is s hown in the last columns 

of tables 21 and 22 . From table 21, three problems which were a cause 

for concern in the fi rst- year because of their severity , (DI NING , OBTTEXT 

and WORKLOAD) a re still found t o be a cause for concern in the fourth

ven r . Similarly from table 22 , another 2 1 problems which were originally 

found to be a cause for concern owin6 to t heir generality, are s till 

found to be a cause for concern in the fourth- year . Thus , a total o f 

24 potent a nd g enerally exper i enced probl ems persist into the final - year 

a t Univers ity . 

The " s eri ous " adjustme n t pr oblems 

In the ensuing c hapters , only a djustment p roblems whic h a re 
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"poten t" (severity index greater than 1.5) or "ge neral" (experienced by 

one third or more of t he student population) in the first~ fourth year 

v1ill be considered. These probl ems will be termed, "serious". (The 

2L~ persis tent problems are included by defini tion , as they are the 

potent or general problems in the first and fourth year). 

Tile serious problems on the potency criterion, are: DI NING, OB'l"l'EXT, 

FOHCPHOG and WORKLOAD from t able 10 and MARKSYST from t a ble 21 . With 

respect to generality , the serious adjustment problems are t he 25 problems 

from OBTEXT to UNDTEXTS in t able 11 , plus INTERMEN, SPORT, WOMLECTS , 

FAMILY, DIFFSTAF, FRIENDS and EXPENG from table 22. (A description of 

t hese problems is given in table 10) . Because the list of general 

adjustment problems i ncludes the potent problems , it will be observed 

tha t a total of 32 problems fall within the serious c ate g ory . Thus, eig ht 

problems (RELSTUD , ROOMMATE, TRIBAL , INTELSOC , CAMPSIZE , ALCOHOL, POLSTUD 

and TTABLE) a r e not i ncluded in the subsequent discussion, because they 

are neither sufficiently potent or generally experienced to be a cause 

for concern. 
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A s ummary of the findings 

All 18 hypotheses concerning Zambia student adjustmen t problems 

l1ave now been investigated and a s ummary of the results is gi ven in 

table 23 below . 

Tuh l e ?3 : A summary of the find ings . 

Number Finding s Page 
Reference 

·1. Forty APs ( see table 10) have been identified as the 
most important difficulties faced by Zambian students, 
following transition from school to univers ity . 62 , 70- 72 . 
26 of the APs are academic in na ture and 14 social . 

2 • . Some of the Zambian APs are t ypical of those experie-
need by students in other countries , others are 
peculiar to t he Zambian campus . 45 , 70 . 

3. The average number of APs indica ted by the Zamb ian 
students is 18. 75 

Ii- . Five of t he adjus tment problems are sufficiently 
potent to be a cause for c onc ern. These " serious" 
problems are DINING , OBTTEXT , FORCPROG, WORKLOAD 71- 73 , 92-( table 10) and MARKSYST ( table 21) . ( see table 
10 for a desc rip tion of the APs) . 93. 

5 . Thirty two of the APs are sufficiently general to 
be a cause for c oncern. These serious problems 
(which include the aforementioned potent problems) 73- 74 , 9L~-
are: OB'l'TEXT to UNDTEXTS , (table 11) , INTERMEN, 96 . 
SPORT , WOMLECTS , FAMILY , DIFFS'l'AF , FRIENDS and 
EXPENG (table 22) . 

6 . Twenty - four of the serious problems per s ist into 
the final - year at the university (table s 21 and 22) . 

96 The 24 problems are included in the li s t of 32 
general problems indi cated above . 

7. Students with a low soc i o- economic background, 
experience significant ly greater APs than high 

76- 78. soc io- economic students. 

8 . Students from r ural areas expe rience significantly 
77- 78. greater APs than urban student s . 

9 . Stu dents who have done their Zambia National Service 
ex pe rience significantly greater APs tha n students 77 , 79 . 
who have not attended ZNS . 

10 . Younger student s experience significantly greater 
APs than older students. 77 , 79. 

11. Single students experience significantly g rea ter 
APs t han marri e d students. 77 , 79 . 

12. Male s tudents experience sign i f icantly more severe 
APs than female students , 77 , 79. 

(C on t tl . ) 
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Table 23 (Contd) 

Nu mbe r Finding s Page 
Reference 

13. Students from the school of Agriculture 
experience significantly greater APs 

78 - 79. t han students from other e ntry schools . 

14. Lozi students experi ence sig nificantly more APs 
than Bemba stude nts . 7 8 

15 . All the student categ ories listed in items 7 
to 14 above, experience signi fie a nt ly more 83 - 84. 
a cademic problems t han social pr oblems . 

16 . The s tudent categories in 7 to 14 above,do 
not find the academic s ub- s cale labelled "study- 85 - 87. 
skills'1 to be particularly probl e ma t ic . 

17 . The variables which a re parti cul a rly influential 
with regard to the number and severity of APs 8 1 
a re: the student ' s marital s t a tus , s tudent 
age , the parents' education a nd income. 
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CHAPTER 8 

THE AMELIORATION OF THE ADJTTSTM 8NT PROBLBMS 

This chapter is primarily involved with finding ways to help 

~tu d ents overcome their adjustment problems; particularly t hose problems 

1-, :1icl1 have been defined as 11 serious11 owing to thei r potency or gene ral ity . 

A list of the serious problems was g iven a t the end of the last chapter . 

The first stage in the process of amel ioration, is to identi fy as 

precisely as possible , t he causal factors for each of the problems . 

The cause s of the adjustment problems 

The majority of the information concerning the cause s of the student ' s 

p roblems , was obtained from the completed first and fourth-year 

ques t ionnaires (P . 54 ) . The follow- up interviews also helped to fill-in 

some of the informational gaps - see P . 1 0 4. Table 24 below, indicates 

t lle f requency with which first a nd fourth-years , refer to a par ticular 

causal factor . It was possible to combine the first and fourth- year 

c ause s, because the results for the two popula tion samples were very similar . 

Jn 29 out of 40 var iables, the same prime reason was given by both 

popul a tions and in 7 out of the 11 remaining variables , the prime r eason 

eiven by the f irst-years , was p laced second by the fourth- years, or vice 

v e r sa . 

The first item in table 24 , was "the University dining facilities". 

The students indicated that these were primarily a problem , because of 

the lack of variety in the menu (196 students referred to this causal 

f a ctor) and because of the poor cooking of the food (195 students 

r eferred to this cause) . The other re a s ons , queueing for meals (1 35 

r efe rences) , the quality of the food (131 refs.), hygiene (70 refs .) 

a nd the size of the meals (26 refs . ), were relatively less im portant. 

I n t he case of the second most serious p roblem ( " obtaining the prescribed 
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texts") the most frequently ind i cated reason was "insufficient copies in 

t i1 c l i brary , " ( 215 refs . ) . The prime causes for the other "serious" 

adjustment problems , are stated verbatim in the table below. Other 

c ausal factors are indicated in the ri ~h t hand column a nd can be i de nti -

fied by consulting appendix c. 

Table 24 : The causes of the adjustment problems indicated by f i rst and 

fourth- year students combined. 

The 32 The most frequentl y given No . of Refs . made to 
11 scrious11 cause of the AP . refs. other causes (see 
ndj ustrnent made appendix C) . 
r>roble ms (Max,= 
. (APs) 302 ) 

1 . DINING 11 '1\he me nu l ack s variety." 196 Cause B - 195, 
C-135 , D- 131 , 
F-70 , A- 26. 

2 . OBTTEX'l' 11 There are i nsufficient copies 
in the library11. 215 B- 180 , D- 82 , C- 55~ 

3. FORCPROG " I t has lowered my genera l 
academic performance 11. 103 D- 86 , B- 84 , C- 58, 

E- 26, F- 23. 
Lj • V/OR KLOAD "My work- loa d is too hea vy 11 • 119 C- 104 1 E- 154 , D- '75, 

B- 6 . 

5 . MARKSYST 11Lecturer s have different 
standards of marking . " 135 A- 80 , F- 51, C- L~L~, 

E- L~ 1 , D-3. 

6 . TECHS " I have specific difficulty 
with regard to organising a 
study schedule . 11 86 A-74, F- 65 , D-58, 

B-35, C-33 , G- 17. 

7 . CRITIC "I do not have time to s tu dy 
the material in sufficient 
depth . 11 135 D- 69 , C- 28, A-26 . 

8 . TYPETEAC 11Lec turers talk too quickly 11 • 96 G- 78 , E- 69, D- 52, 
F- 31 , C- 28 , B- 6·. 

9 . ~10'1'N 111 am not following the academic 
programme I want to f ollow." 75 H- 55 , C- 34, F- 31 , 

D- 27 , B-19, G- 17 , 
I - 11, E- 2. 

10. BOOKCASH "The university allowance to 
buy books is too small . " 157 B- 63 , C- 45 . 

11 . COURSAD 11Fellow students often give 
misleading advice . 11 6 3 E-61, B- 59, D- 53 , 

c-49, I - 29 , H- 28 , 
A- 27 , F- 21 . 

(Contd .) 



- 102 -

Table 24 (Contd) 

The 32 The most frequentl y given No . of Refs . made to 
ns erious 11 cause of the AP. re f s . made o t he r caus e s 
APs . ( Ma x,=302). ( s ee appendi x 0) 

12. MEMORIZ "I have i nsufficient time t o 
t hi nk deepl y about t he work 
I am doing . 11 117 D- 36 , A- 31, 

C-14 . 

1). l'lmSCAS H "The amoun t of money I rec e i ve 
f rom my sponsor s is t oo s mal l . 11 124 B- 59 , C- 46 , 

D- 8 , E- 5 . 

1 I~• ACCOM "The maintenance of the Halls 
of Res idence is poor. 11 110 C- 59 , A- 53 , 

G- 47 , o- ,o , 
H- 27 , E- 21, 
B-1 2 . 

15 . NUMBOOKS "The sub j ects I am s t udying 
inv olve me in refer r ing to ma n:v 
dif ferent books . " 106 A-51, C- 51-. 

16 . STAFSTUD "The opportunities t o meet 
staff with regard to academic 
matters are too f ew . II 87 F-58 , B- 46 , 

A-15 , E- 14 , 
C-10 . 

17 . SIMPBREV "It i s difficult to write 
simply and briefly in a 
s ec ond language ." 52 A-43 , D-1 7 , 

C- 11. 

18 . INTERWO "They distract me and inte r -
f e re wi th my s tudie s . " 
( N= 235) 48 D- 45 , B- 29 , 

E-14, A-6 . 

19 . LENGLOAN 11 1 nee d to read the books fully 
a nd not jus t r efer t o t hem. 11 72 C- 69 , A-32. 

20 . BEADSPED " I nee d tra i n i ng i n how to 
r ead quickly. " 66 C- 41 , B-15 . 

21. USELIBR "The I ntroduction to the 
Library c our s e is no t 
ade quate. 11 43 A- 32 , D- 24 , 

B-1 9 , E-19 . 

22 . OPPSEX "I was educa ted in a si ngle-
s ex s c hool . 11 58 C- 38 , E- 20 , 

D- 7 , A-4. 

23 . POLI TICS "Poli t ic al i nflue nce doe s not 
allow you to think freel y . 11 39 A- 35 , B-28 , 

C-19. 
2 1~ . El'l'rERTAI "Ther e is too l i ttl e and I am 

bored. 11 49 D-37 , B- 24 , 
E-1 5 , C- 11. 

25 . UI'lDTEXTS 11The vocabulary in the books 
i s too complicat ed . " 45 C- 41, A- 33 , 

D-3 . 
C 0 11. i;l1 . ) 
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Tctble 21f (Contd) 

The 32 The most frequently gi ven No . of Refs . made to 
"serious" cause of the AP. refs. made other causes 
APs. (Max.= 302 ) ( see a ppendix 

C). 
26 . INTERMEN 11Men students expect women 

students to be less intelli-
gent." (N=67) 9 B-9 , G-9 , D- 8i 

C-1 , E- 1, F- 0 . 
2'? . SPORT "There is too little a nd I am 

bored . 11 47 8- 15, C-14, 
,____ D-14, E- 4. 
28 . \vOMLEC11S "They over-react to their 

newly acquired status . 11 (N=235) 47 B-15 , A- 8 , C- 4 . 
29 . FAt·iILY 11No _one in my family gives me 

support while I am at 
university." 46 F- 19 , 

E- 8 
B- 16 ,G-13, 

' E- 6 , C- 6. 
30 . DIFFSTAF "Staff from different countries 

have different standards. " 41 B- 24, D- 22 , 
C- 2. 

31 . FRIENDS "The opportunities for mixing 
socially are too few .11 37 E-32, F-24, 

A- 5, D- 4, B- 2 . 
32. EXPENG "I have to think about what 

I am going to say before I say 
it. 11 40 A-34 , B- 22,E-18 

D-16, F- 13. 

The follow-up interviews 

The next stage in the process of probl em ameliora tion was to conduct 

a nu1nber of follow-up interviews. The main function of these interviews 

was to obtain suggestions from the students as to how they thought their 

pro~lems could be best overcome. Thus , the nature and causes of each 

problem were studied and a number of questions composed to form the basis 

of the interview progr amme , e . g . with re gard to the dining facilities 

(table 2Lf, item 1) , the interviewees Here asked,(1) "What type of food 

would you like to see served up in the dining halls? " and (2) "What 

po.rticular complaints do you have about the cooking of the food?" A list 

of t :1e other more important 11se t questions" which were used in the interview 

cessions, a re given in appendix D. 
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J n addition t o the above , t he follow- u p inte rviews fulfilled three othor 

i mportan t functions : (a) t hey helped to fill in a ny inf or ma tional gaps 

c oncerning the na ture or causes of ind ividual problems, (b) t hey p rovided 

u me asure of the reliabi lity of t he mai n survey data , and (c) they gave 

some insigh t as to why 11high- AP" s t ud ents e xper i. e n ced g reater proble ms. 

A t otal of 54 interviews were conducted wi th fi rst , sec ond and 

fourth- year s tu dents . The se c o nd- year studen ts were u s ed because the 

fir~ t - y ea r sample had moved into the s ec ond year by the time the inter

views wer e conducted . The fourth- yea r studen ts were included , because 

t '.1 ey had spent a greater l ength of time in the University and consequently 

mi r•h t have a better i dea of how some of the problems could be solved . 

Forty- four of the interv iewees \•1ere men a n d 1 0 were wome n . 

The individual int e rviews 

1'he first 15 students we re seen indi vidually . These students h a d 

previously comple t ed the main ques tionna ire and ind i ca ted on i t that they 

Herc willi ng to be intervi ewed (see a ppendix C) . Representatives o f all 

four entry schools were included in the sample . The procedure for the 

i nterviews was t o use the student's compl e ted questionnaire as a focal 

point a nd to g o through each probl em in t u rn , ask i ng t he set- questions, 

e l a bora ting the student ' s response and requesting suggestions as t o how 

the pro ble ms coul d be overcome . The interviewer recorded the responses 

on a purpose-desig ned interview record- shee t . 

The reliability of t h e main survey questionnaire 

The re l iability of the questionnaire r e turns were checked by comparin8 

t he student ' s interview response with his previously recorded question

na ire response . Ou t of a total of 95 scr utinised items , 87 s howed very 

little o r no v a riation, a fur ther f ive could be accounted fo r by changes i n 

the stu den t ' s circumstances , (e . g . the stud e nt had overcome h is initial 

difficulty) and t hr ee i terns woul d p r obably h a ve been discarded as unreli .::i.bl c , 
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'1' hus , a high student reliability of about 97~l i s indicated , whi c h concurs 

v1.i.th the serious manner i n which the students were observe d to complete 

the questi onna ires a nd conduct t hemselves a t interview . 

The group interviews 

One disadvantage of the indi vidual intervi e w procedure , whic h ha d 

become apparen t as the inte rviews progressed , was the lack of anonymity 

nfforded i n the face-to- face situation. The students were reluc t ant to 

cri tically evaluate t he existing university struc t ure or gi ve any 

i nformation which they considered migh t be prejudicial t o t hemselves . 

This reluctance was exacerbated by the periodic confrontations which took 

pluce between university administration and students, dur i ng the course 

of t he research s tudy . Despite assurances of confidentiality , changes 

• of interviewer, t he introduc t ion of coffee- breaks,etc , t he problem was not 

satisfactorily overcome and i t was consequently decided t o t r y a 

different interview p rocedure. 

In the revised interview f ormat , small groups of abou t five students 

hnd the se t-questions rea d out and explained to them by the int erviewer . 

Tl~y were t he n aske d to r ecord their own responses on an amended i nter

view record-shee t. I ndiv i dual students were encouraged to enter i nto a 

discussion of the adjustment p roblems a nd sugBes t ways i n which they 

c onld be ove rc ome . The interviewer took no part in t he recording of 

respo nses . This "half-way house", inbetween g r oup admini s tration of a 

questionna ire and t he face - to- face interview, was found to be a c o nsi

derable improvement o n the original procedure . The provi sion of anonymity 

for the studen t, whilst preserving some flexibility a nd r apport for t he 

interviewer , r esulted in a higher total number of responses per student, 

more CAndid comments and a l a r ge numbe r of a ppropria te suggestions for 

tlle amel ioration of adjustment problems . A total o f 30 first- year and 

9 fourth- yea r students, were subsequently inte rviewed u s ing this revised 

procedure . 
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S t udent s u ggestions for ameliorating the problems 

The suggestions g iven by the 5L~ stu dents , for the amelioration of 

their p roblems are shown in table 25 below . Fi rs t , second and fourth-year 

r e sponses were not analysed separate ly , owing to the considerable over

lap tha t existed be twe en their responses . 

'l'« lJJ. c ?'.) : Suge;e stions made by the interviewed stuciente for the 

amelioration of their problems 

The 32 Suggestions for amelioration 
" se r ious" APs . (Frequency of referral to suggestion. Max.=54) 

1 . The dining A g r eater variety of vegetables ( 21), me a t ( 9) ' 
fac i l ities fruit (7) , e ggs for breakfast (6) . More care to 

be t aken over cookine of food ( 27) , (e . g . chickens 
undercooked , ns hima "lumpy" ) . Improve basic 
qual ity of food ( 4) • Reduc e queueing for meals (7) . 
Establish independent caterers (30) . Establish 
student cookine facili ti es? Yes (17) , No (14) 

2 . Obtaining The University s hould spend _mo r e money on books 
text-books (25) . Library s t ocks more impor t a nt (14) than 

bookshop stocl{s (8) 

7. :; . Beine; forced Select s t udents after a general fir s t year a t the 
into an Unive rsity ( 12). The dissemination of informa tion 
academi c pr o - on UNZA courses to secondary schools , should be 
gramme improve d (1 8),L5tudent woul d try to r e ver t to 

original career (15) , keep new career (6)J 

] , 
r • The workload University courses should cover less materia l and 

concentrate on study- in- depth (21) [:'vice- versa 
(9)J. More emphasis shoul d be p l aced on continuou s 
assessment ( 21 ) , t han final exams ( 8 ) . i[aboratory 
work useful ( 18) I not useful (4)J 

5 . 'l' he Univer s ity The amount of feedba ck from staff concerning tes t 
marking system and exam results , s hould be increased ( 9) ' [:cer-

tain groups of student s are marked preferenti ally 
e . g . female s ( 13)J 

6 . 1r he tee hnique First- years should have a special half - course in 
of universi ty university study- skills ( ?I+) ' (or gani sing a study 
lenrning and s chedule , obtaining information from books, 
s t u dying r e vising for exams , note taking , semi nar work , etc.) . 

Secondary school s ne e d t o prepare students more 
adequately for universit y life (23) , (8 students 
felt t hat secondary schooling prepared t hem 
adequately) 

7 . Adop ting a (allow more time to study in depth: t he majority 
"critical" of the main student sample suggested this solution , 
n pproach see i t e ~ A ma jor ity of students, (25 : 8) d i d not 

want to see the u niversity 4 year programme ex tende d. 

( Contd . ) 
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Table 25 (Contd) 

The 32 Suc;gestions for amel ioration 
11 serious" APs. (Frequency of referral to suggestion . Max;:54) 

8 . The type of More time should be given to: tutorials (25) , 
I 

teachi ng given seminars ( 8 )' lee tu res (7), practicals ( 7) • 
by staff Lee turers should pay attention t o : speaking too 

quickly (9) , poor presentation methods ; e . g . lee ture 
read out , material poorly organised, no illus- I 

trations (6) . &ecturers not interested in the 
I mater i a l t hey teach (4)J 

<) • J.lot i vation General motivational lev el of students thought to 
to work be sufficiently high ( 28) , disagreed ( 5) • Social 

distractions include: opposite sex ( 11) , beer ( 2 ) ' 
discos ( 2) ' sport (2) 

1 0 . Mo ney fo r I ncreas e students • book allowance (K85 p . a . (av . ) 
books at present): average of K145 p . a . suggested (N = 36) . 

Termly payment ( 26), preferred to annual payment ( 10, 
(Fourth- years tended to prefe r annual payment) . 

11 . GPtting advic e Early , accurate adv ice required from : staff 
o n which advisors (31), school handbook (15) , ljellow 
courses to s tudents (8)J. 1mportant to have UNZA course 
t ake information while still at school (28), disagreed 

(2) 

12 . Understanding (allow more time for comprehe nsion, a majority of 
not memorization the main student sample compl ained of "insuffi c i ent 
of academic time 11 ) . Cover less material in more depth ( see item 
material 4) . (21 students t hought that previous schooling 

encouraged comprehension , a nd 17 "memorization") 

1 3 . Money for Increase student ' s personal allowance (K?.50 p . a . 
personal needs at present), a verage of K400 p . a . suggested (N = 3L~) • 

Establish a uni versity s hop on campus (34) , (clothes , 
toiletries , basic food) , (a majority of students 
( 24 : 8) thought that most parents/relatives were 
not financi a lly able to contribute to students up-
keep) 

1 J~ . Accommodation Introduce (or repair) : indivi dual study lamps (21) , 
air condi tioning ( 6) ' ho t water for washing (7), 
wardrobe locks to secure personal belongin g s , (1 0) . 
Renew broken light bulbs promp tly ( 11) • Introduce 
rules to curtail noise a t night- time (8) . frmprove 
cleaning of rooms and toilets (15)J 

15 . 'I'he number of Increase t he number of books t hat can be borrowed 
books that can be from t he l ibrary : from 4 to 6 suggested (N = l+ 3) 
borrowed 

16 . Staff/student Incr ease the number of office - hours reserved by 
interaction staff for interaction wi th students: 7 hours per 

week suggested (N = 36) . Introduce staff/student 
social links in : sporting activities (7) , social 
drinking (6), (9 studen ts thought t hat the existinr; 
social links were satisfactory) 

( Con td . ) 
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Tabl e 25 (Contd) 

The 32 Suggestions for amelioration 
" s erious" APs. (Freque ncy of referral to suggestion . Max.;::54 ) 

17 . \·/ri ting simply Introduce a n (optional) ha lf- course in written 
a nd briefly (spoken) English (21) , (13 students disagreed) . 

LLengt hy/complex essays , get higher marks ( 9) I 
disagreed (20)J 

1 G. 1·/orkinp: alon1.1:side Have more coeduoa tional secondary sc.hools (20), ( 14 
v1ome n students students disagr eed) , (most students , 20 : 12 I did 

not want the female/ma le u niversity r atio 
increased . 3 women in this sample wanted the r ati o 
increased, 3 did no t ) 

19 . Library loan- Increase the libra ry loan period : from 2 weeks to 
period 2 . 5 we-eks suggested (N = 40) . Extend library 

opening - hour s : in the evening from 22 . 00 - 2 3 . 00 
hours ( 10) ! in the morning s from 08 . 00 to 08 . 30 
hours (5) and at weekends - Sat. P. M. - ( 5) . 
ffipening - hours satisfactory as they are (14)J 

20 . Reading speed ( Specia l half- course including study of r eadin~ 
skill s , s ugges t ed - see item 6) 

?. 1 • Using the Improve t he 11Introduc tion to the Library" session 
library by : having smaller stude nt groups (8) , having a 

"re f r esher course" after a short period at the 
univers i t y (5) . Make available a cone ise, simple , 
writ t en guide t o the library (6 ) 

2 2 .. Making friends ( Have more coeduc a tional secondar y schools see i tem 
with t he opposi t e 18 . 30: 2 students thought that women students prefor 
sex men- friends f r om outside the u niversity) 

23 . Student politics Refr ain lecturers from proselytizing during univer-
and work sity lectures and seminars ( 15 students felt that 

certain l ecturers 11imposed 11 their politic al v iews, 
14 disag r eed) 

2L1- • Campus enter- (A majority of the mai n studen t sample said there 
t ainment was too little entertainment and they were bored) . 

Increase the number of: films ( 13) s pectator matches 
( 13) ! dra ma ( 8) I cultural dances ( 6) I d iscos (6) . 
(32 : 2 students would like to see the unive r sity 
introduce regular transport facilities to the ci ty -
centre) 

25 . lJ nderstandi ng ( stude n t s reported approx . 1 book in 3 to ha ve a 
t e xt-books " vocabulary which was too complicate d ", N = 15) . 

Lecture rs should use books with an appropri ate 
v ocabulary a nd provide glossaries of difficult 
t erms . ( Zambian academi cs need to write more text-
books) 

26 . Working along- (Have more coeducational secondary sc hools, see 
s ide men students item 18) 

27 . Sporting (a majority of t he main studen t sampl e said there 
facilities were too few). Build a swimming pool ( 22 ) . ( No 

other sing le facil i t y was g iven consistent support) 
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'r :-1.ble 25 (C o ntd) 

The 32 Suggestions for amelioration 
" serious" AP s . (Frequency of referral t o suggestion . Max,=54) 

28. Homen lectur es (6 stud e nts though t ther e should be a larger propor-
tio n of women lecturers , 25 disagr eed) 

29 . Family and Increase student's personal all owance , see i tern 11 . 
worl< most frequently return home because of ~ tudents 

nancial problems ( 8) , family s ickness ( 6), boredom 
(4)J --

~o . S t aff backgr ound I nc r ease the proport i on of qua lified Zambian 
lecturers (17) , (8 s tudents disagreed) 

31. Maki ng friends ( 17 :19 studen ts had experienced feelings of "loneli-
ness" since coming to the c ampus) . Increase t he 
" soc i a l" facilities on c a mpus , see al so item 24 
and 27 

32. English expre- (Introduce a n optional half- course in spoken 
ssion (wri t ten) Engl ish , see item 17) 

n e a sons for the 11hig h- AP " g roup ' s problems 

In addition to providing info r mation on the 32 s erious a djustment 

p roblems , the i n terviews also provided a n opportuni t y to ask members of the 

hic;h- AP groups , why they exper ienced gre a ter problems . The answers given 

by the students a re shown i n table 26 below : 

Table 26: Reasons given for " high- AP" students experiencing greater APs. 

" HIGH AP " GROUP REASONS GIVEN FOR GREA'T'~R APs BEING EX PER I ENC ED 

1 . Students from a These s tudents c o ns ider t ha t financial problems are 
11 l ow 11 socio- t he major hindrance to their uni ver sity adjustment . 
economic back- Lack of encouragement a nd stimulation (fr om less 

i 

('; round. educated paren ts) are a1 so mentioned by the students 
( parental : 
education , income 
and occupation ) 

?.. . Rural- background Rural - b a ckg rou nd stud ents a re not used to the 
s tudents " urban life- sty le 11 of t he c ampus; they come f r om 
(cf . Urban a rela t ively poor educational background a nd a re 
background often less a f fluent t han urban students 
students) 

3. Students who ZNS students have had their a cademic educ a t i o n i n ter 
compl e ted ZNS r up ted. During ZNS t hey are " brai nwashed" , 
(cf. s tudents "victimiz ed", a llowe d no a c a demic stimulation 
who h a ve not taur-;ht very few skills and not allowed to think for 
do ne ZNS) themsel ves 

Cont d . ( ) 

I 
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Table 26 (Contd) 

11 lIIGlI AP " GHOUP REASONS GIVEN FOR GREATER APs BEING EX PERIENCED 

1+ . Older s tudents Older studen t s feel "mo r e out of place , " they do 
( 21 yea r s or not a dapt a s well to the campus socia l l ife and 
o ver) a re more c oncerned about finding a marriage 

partner 
,· 
/ 0 Sj nr;l e students Marri e d stucien t s are "content" ;wives were made 

responsi ble f or looking after family . (Single 
students sexually frustr ate d) 

r; . Mo.le stu1.1ents Male stud ents a re more anxious to s u cceed , ar e 
concerned u.bout their career a nd are 11dis t rac ted 11 

by females . Females are more phlegma tic and 
receive more academi c assis t ance from l ec turers 
and 11brig ht 11 students 

7. Ac;ric u l ture Agriculture s tudents have l i ttle ag r i.cultural 
students (cf . t r aining before re a c hing UN ZA and are overworke d 
t he other 3 entry c ompar e d wi t h other students 
s c hool s) 

() 

Lozi s tu d ents Lozi students do o . not i n teg rate as well as other 
( c f. Bemba s t u dents and come f r om a predominantly rural 
students) background ( see i tern 2 ) 

Ta ble ?6 concludes t he empirical par t of the study of Zambian 

~ tudent adjustment problems . A tota l of 440 s tudents and 31 s t aff had been 

uccd to provide the data. The final sec tion of this thesis contai ns a 

discuss ion of the researc h re s ults a nd a number of recommenctations for 

helping the students over come t heir p roble ms . 
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C:fAP'rER 9 

DISCUSSION /\ND R:SC OMMSNDATIONS 

The previous c hapters have indicated that Zambian students are 

l i t tl e d i fferen t f rom students in ma ny other parts of the world in t hat 

t l.ey d o experie nee adjustment probl ems when tr 1:1. nsferri n f; from school to 

unive r s ity and many of the p r oblems experienced , are simila r to those 

r eported by other university g r aduates . Thus , t he common student proble ms 

di :;c u cf;ed in c hap ter 2 - motivation, lectures, languai;e , loneliness, 

male/fe male interaction and residency, are also referred to by the 

Zainbian student community . Motivation for instance , was a rela tively 

11:::;erious" Zambian p r oblem , being referred to by over 70% of the student 

popul a t ion and having a severity rating of 1. 3 (tabl es 11 and 10). The 

main reason the Zambi an students gave for t h is problem- 11 not following t he 

(de s ire d) academic programme'', is probabl y atypical of most university 

stud c:: n t s , al t hough t he second most frequently given reason , " social 

r1·i. . .-; tr.'"'\ c tions11 (table 24 , item 9 , option If) is often menti.onect in' the 

r cscc,rc h literature (P . 17) . 

Dec i ding which adjustment p roblems constitute a cause for concern, 

because of potenc y or generality, is a matter for individual judg e ment . 

I n t!1 i s study , a problem was considered " serious", if the averag e ratinr.; 

r~i ven t o it by the stu dents , was greater t han 1. 5 , (where 2 = "problem 11 , 

1 = "sl ight '' problem) o If the student ' s averac;e response was nearer a 

" ::.;l:i.1•·11 t 11 problem (or less) , t hen t he diff i culty \·1as not consi dered serious , 

but ::;imply an "educational experience", helping to prepare stude nts for 

t lte "vici s situdes of the world at large" ( P . 12). The most potent p r oble m, 

me ntioned by the Zambian first and fourth- year s tudents , was t he 

university d i ning facility - table 21 . The average response for both 

p o pul ations , was t hat it constituted " a p roblem" and the main r easons f or 

t his were (a) the l ac k of varie t y in the menu,and (b) t he poorly coo ked f ood . 

Another four p roblems were included in the serious category , when t h e po t enc y 



- 112 -

criterion wa s applied (table 23). 

Jn respec t of g enerality , a n a r bitrary cut- o ff p oint of one t hird of 

t he student populat ion \·Jas c hosen. Tf more t han one in t hree students 

exper i enced a particular problem , then it was cons i de r ed an undesirable 

Gitu a t ion for bo t h academic a nd social reasons and a potentially serious 

oituation , because it c ould lead to s tu de nt unres t (P . 12) . Some 

reullcrs mip;ht feel t ha t t his cut- off poi nt hrts been se t too low a nd one 

in two students experi encing a p artic ula r problem , i s a ~ore r ealis tic 

criterion . This decision can be l eft to the individual . I n the discussion 

t iint foll ows , 32 adjustment p r oblems a re discussed ; the resu] t of applying 

t ]ie 1 i n 3 criterion (ta ble 23) . Only 16 first- year adjustment problems 

need to be ex amined if a 1 in 2 criterion is appl ied , (tabl e 11 ) , or the 

rcrnlcr c an make h i s c;>vm dec i sion based on the infor mation p resente d in 

table 11 . The most generally e x perienced Zrtmbian first- year problem, was 

11 obtaini n g the prescribed texts for c ours e work" ( t able 11) . I t was 

1nenti.o n e d by 9 ou t of 10 stude n t s in tl1e firs t - year population s ample. 

Tt is not possible to compare the overall size of t he Zambian 

student ' s difficulties with t hose of otter undergraduates , owing to the 

non- existence of comparative re searc h data ; (as previously indicated, 

:·omc o ve rseas data wil l be a v a ilable in t he near future) . Howe v e r, there 

is no doub t that Zambian s tudents do refe r to a consi derable number of 

problems . The a verage number of adjustmen t p r oblems experienced by the 

[ ·i.r1:t :tnd fourth- years c ombined , is 19 , (table 20) . Furthermore, the 

s tudent ' s pr oblems a re persistent . No fewe r t han 24 of the serious 

r,roblerns listed in table s 10 a nd 11 , e xis t as serious probl e ms in the 

fourth- year , ( t able s 2 1 a nd 22 ) . Adjustment probl ems should be trans i ent 

and d iminish a s the students become familia r with t he unive r sity a nd 

develop new skills , but these problems a r e still a s po te n t a nd ge nerally exp-

e ricncnd af t er three yea r s on the campus . On e reason fo r this could be thn t 
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tl 1c JJ r edominn ntly academic set of problems experience d by the Zambia n 

s tucl e n ts , have become more poignant i n the l ast t wo years of the univers i ty; 

t ltc r,r.::ldes obtained in the last t wo years determine t he classification of 

t he degree , ( see MAHKSYST , P . 123) . The majority of t he studen ts in the 

f ourth- year are in t he final phase of thei r unive rsity education and they 

a r e ke en to obtai n a good degree in o r der to promote their c areer prospec ts . 

'l 'l1c ::;tren~th of this a r gument is somewh.::1 t reduced w\. e n it :i.s no ted that 

tllc four th- ye a r survey was conducted at the ber-;inning of t he a cademic 

y ci..lr und t il e firs t - year survey at the e nd of the year . The students 

h<)\/evo r , a re used to being a s s e ssed t h r oue;hou t t he year , ( the "continuou s 

n.,;se sswen t" s ys tem) a nd the great importance attached by t he s tude n ts t o 

tlte final examinat ion results could be a cruc ial factor in raising the 

potenc y a nd generality of fourth- year probl ems - see a l s o WORKLOAD , P . 1 21 . 

It is also possible howe ver , t ha t the overal l size of the student' s 

diffic ulties , has be en exaggerated . The problems could be " arti f ac ts" , 

stimulate d by a list of hypothetica l difficulties given in a qu estionnaire . 

There may be a certain amount of exaggeration on the par t o f some student s 

( and staff) , but t he v a lidity of t heir re sponses is supported by a number 

of concurren t factor s . Firstly , t here is the incidence of student unrest. 

UndcrGr aduates who are hap p i l y adjusted are u n l ikely to conf ront the 

university aut horities as frequently as t hey do a t t he University of 

Zuinbia (P . 11) . Secondly , t he experienc e of persons in close eve r yday 

c ontact wi t h the students (staff , counsellors , administrators) , indica t e 

t ltat t \1e students do have numerous problems ( s ee for instance , Tembo ' s 

study " The need for Guidance a nd Counselline for fema le students at t he 

Universi ty of Zambia," 1980) and t hirdly , the degree of student wastage 

fr om the universi t y (P . 9 ) will i nclude s tudents who have experienced se rious 

adjustment problems . 

l! o information rega r ding t he p redictive va lidity of the d a t a is ye t 

n v niJ.able , but this is an obv ious a r e a for fu ture res e a rch. For example: 



(1) Are the student s who expe r i e nc e se vere adjus tmen t problems (or 

l a r g e numbers of p roblems) , mor e likely to drop- ou t? ( 2 ) Do the above 

s tu c1 on ts a c h ieve as much academic s ucce s s, as 11low- AP ' ' s tudents? (3) 

Are t he older, single s tuclents f rom a low soc i o- economic bac kgr ound 

1 
(id e ntified on P . 81) , more likely to subsequently drop- out? etc ., etc • • 

The larg e nu mber and se verity of adjustment problems experienced 

by Zambian unde r g r a duate s , was predicted in chapter 2 . Some of the 

r e nso ns for this expectation , were t he student ' s langua~e difficult i es, 

s c h o ol /university te a c hing- method d i ffere nc e s , financial constraint and 

c o ns i derable numbers of students from a low s ocio- economic or rura l back-

a;round , (P . 30) . The proportion of students with a rural ba ckgr ound 

t urne cl out to be smaller t ha n expected from the notiona l statis t ics 

( P . GB) , but rural stude n t s were found to experience g r eater a djustment 

probl ems t ha n s tudents from the urban areas ( t able 1~ ) . The reason s 

~iven by rura l students in the follow- u p i nte rviews , were similar t o 

l: ',o se pre s ented on P . 30 , i. e. problems of adj usting to the u r ban l ife

style o f the uni versity , poor rura l educ a tional facilities and less 

affluenc e , compared with urba n stud e nts ( t abl e 26) . 

Students from a l ow soc io- economic background wer e also found to 

expe r ie nce great er adj u stment problems a nd a s predicted in the discussion 

o n P . 29 , a h i gh proportion o f Zambian s t u dents do ha ve poorly educate d/ 

low- income parents . (Family s i ze hO\'tever , was not fou nd to be related 

t o the number or severi t y of adjustment p r oblems ; table 12 , item 9) . In 

t he follow- up interv iews , the s t ude nt s were asked whic h a s pect of t heir 

soc io- economic background, - parental educ a t i on, i ncome or occupa tion , ha d 

the mos t affect on their educa tion. The majority emphas i z ed pa rent al 

income , followed by education , (table 26) . 

( 1. Footnote : The content v a lidity of t he questionnai re i s beyond r eproa c h , 
a s the a djustment probl ems wer e originally gene r ated by the s tudents 
a nd staff t hemselves - see c hapter 4 ) · 
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S omewha t contrary to expectations , student language difficulties 

were not found to be as important as previously t hought. The variables 

associated with language , EXPENG , SIMPBREV, READSPED and UNDTEXTS a ll fell 

\vithin the " serious" category , but the highest position achieved by any 

one of them i n the rankings of potency or generali ty , was SIMPBREV . 

It was the 17 t h mos t general ly experienced problem , for t he first - year s 

( ~'o.ble 11) , i . e . the r e are many other difficulties whic h the students 

consider to be more import ant . As might be expected, all the above 

va riables a re less important in the fourth- year than in the first, 

indicating that t he student' s expression and comprehensio n of English, 

im~roves as he progresses thr ou~h the university. Another result which 

confirms the comparative u nimpor tance of the language problem, was the 

finding that students who used their mother tongue on campus , did not 

hnve grea t er probl ems of adjustment than students who conversed in 

P,nglish all the t ime (table 12) . Presumably the fo r mer students were 

sufficiently compe t ent i n English as we ll as their mother tongue , no t 

to experience mor e academic or social adjustment problems . 

Chapt er 2 also predicted that the difference be tween school and 

university teaching methods , would caus e problems of adjustment . There 

nr e a number of variables associated with university teaching , for 

example TYPETEAC, TECHS, CRIT[C and MEMORIZ and they do indeed appear 

problematic for t he students. The firs t three variables are amongst t he 

top 10 difficul t ies for first- year students in both severity and generality 

( tobles 10 and 11) . MEMORIZ is ranked a little lower down . There is 

some diminution of the problem , as the students progress from the first 

to t l1e fourth- year . This is presumably the result of an increasing 

f amiliarity with university study-methods and the require ments of 

l e cturers . I t should be noted however , that e ven MEMORIZ was s t ill 

acknowledged by over 50% of t he fourth- year population (table 22). 

One final predicted area of difficulty for the students, was 

finance a nd the ranki ngs of the variables BOOKCASH and PERSCASH (tables 
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1 0 and 11 ) indica ted the kee nne s s wi th which the s tudents experience 

t he s e p ro ble ms . The v a riable s a r e proba bly no t as hig hly pl a ced as 

mi Kht ha ve been expected from the r esul t s o f t he Prelimina ry Survey 

(see t ables 3 a nd 4) , but a rev isi o n o f the s tudent ' s book and personal 

nllowances took place shortly a ft e r t he prel imina ry s urvey ha d been 

cornplc t e d . 

Tlte previous discussion has range d over the f i r s t 11 hypothese s 

of c h.:tp ter 3 , but has not yet covered t he four hypotheses tha t were sub

sequently rejected. Contrary to expecta tions, non-ZNS , younger , ma rried 

and female students were found to have sig ni f ic a ntly less adjus t me nt 

problem s (hypotheses 11, 12 , 14 a nd 15). A lack of "ma t urity" ( P . 36) 

\-/us the re a son g iven for expecting the fir s t two c a tegories o f stu <lent 

( a nd non- boarding sc'hool students ) , to experience g re a t e r adjus tm e nt 

p r obJ.e ms . This particular interv e n ing variable however , is either not 

releva nt , (i .e. non-ZNS and younGer s t u de n ts are suff iciently ma ture f or 

university life) or is negated by ot her more powerful f a ctor s , (e. g. t hose 

eiven i n t a ble 26) . Both point~ of vi ew are probably va l i d . For insta nce , 

mo s t Zambian students ha v e experie nced a conside r a ble a mount of a u tonomy 

d ur :Lnc; t he ir upbringing . The Zambi a n " extended f a mily " has made t hem 

relat i v e l y independent of t heir mothers and fat he rs a nd taug ht them to 

f e nd f o r t hemselves . Th is e x p e rien c e woul d be o f ass i s t anc e when t hey 

f i rs t e n ter the university . Conve r sely , older stu de nts in the follow-

up jnt e r views , indi c a ted t ha t they s ome t i me s felt 11 out o f pl a ce " a nd 

ZNS s t ude nts p ointed to a number of f a ctors which they f el t had made it 

more diff i c ult f or t hem to qu ickly se t tl e into univers ity life , ( s ee 

table 26 , ite m 4) . 

An e xce p tion within the older c a t e g ory o f undergra dua tes wa s t he 

Groun o f 15 students who were married. It was originally t houg ht t hat 

t i;is s ma ll group (average a g e 29 . 6 yea r s ) woul d experi e nc e g rea t e r 

p r obl ems becaus e they had to " a ttend to t hei r f a mily nee ds a t the same 
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t i me as pursu ing their unive r sity car ee r" , (P . 37) . (All the married 

s t ude nts had c hildren , r a nging f rom 1 to 7 and averaging 2 . 8) . Contrary 

t o expectations however , the married students were found to have signif

i c antly l e ss adjustment proble ms t han singl e s tudents . 'T'he mea n number 

of p1·oble ms f or married students v1as 1L, . 9 ( t able 12 , item 1L, ) ; t he lowest 

J'ur any o f the differ ent student categories . 'l' he fo llow-up interviews 

i n<licated t hat the ma rried students had s uccessfully delegate d t he ir 

L .uniJ.y r e sponsibilities to their wives and were thus able to concentr ate 

f ully on t heir uni versity studies (table 26) . The married students a lso 

fe·1 t tha.t they were more " happy and contented" t han t he i r single counter

p arts , because they had the background comfor t of a wife and c h ildren 

(se e P . 37) . 

The e v idence concerning sex- difference a nd a d j ustmen t problems , wa s 

incticate d i n the Review of Lite r a ture , to be somewhat c ontradic t ory ( P . 37) . 

I t wao t hought tha t i n Zambia where women usually occupy a subservient 

ro].e, the female under g r aduates would have more problems of adjustment . 

Tliis \·las not found to be t he case . Women stud en ts experienced signi fi 

can t ly less seve re adjustment problems . (There was no difference in the 

number of problems exper ienced) . Some possible reasons for the s e results 

we re c i ven in the follow-up interviews , (table 26 , item 6) . The men 

s t u d ents claimed t hat there was mor e pressure on them to succeed and 

consequently t hey were " hyper- sensitive" to academic problems . 'I'he women 

on the othe r hand, a do p ted a phlegmat ic appr oach to university life. 

'l'l !ey quietly e nj oyed t heir " privilege d" position a nd appreciated the 

attention g i ven to them by the men. 

'l'he three remaining hypotheses , were concerned wi t h the student I s 

s chol as tic record , the School of Educ at i o n a nd tribal bac kground. 

Concidcri ng the well doc u mented relationship be tween university success 

and prev i ous schol a stic per formance (p . 38) , it was rat her su r pri sing 

t11nt t he Za mbia n underg r a duate adjustment problems were not related to t he 



c! i v iu ion□ achieved by the students in their ~rade 7 , form 3 and Cambridge 

,S c h ool Certificate exami nations . Eit her the students are a very homo

~cno110 group , or more probably , the di visions a re inade q uate discriminators 

of sc hol astic per formance, and a more detailed study of the student ' s 

academic backg round would reveal t he generally recorded inverse relation

s !iip betwee n s chool r ecord a nd univers i ty a djustment probl ems . 

The hypothesis that School of Education students would experience 

~ren t e r ad j ustme nt problems (P . 39) wa R not supported , despite the 

c o n ;;:i d0 rc.1b1e number of students in Educ a tion who would prefer to be s tudy i ng 

elsewhe re . It woul d seem t hat t he students r a pidly recover from their 

d i.sanpoi ntment of not studying i n the School of thei r first choice and 

soon settle down to t he all i mportant task of obtaining a university degr ee . 

I n audition , a n umber of students indicateci in the fol low- up interviews , 

t l:at t l:ey considered being placed in a n a lternat ive School, a temporary 

□c t-bock to thei r plans a nd t hey would try to revert to t heir origi na l 

c a reer , af ter t hey had left university . This problem is examined again 

L -.. tcl' i n the section entitled 11 being forced into a n academic prog r amme " 

~ 1e rel a tionship between adjustment problems and tribal background , 

r e veal e d only one statistical difference . The Loz i students ha d a signifi

cantl y l a rger number of problems compare d with the Bembas . The informati on 

o u b ocque n tly obtained on this relationshin (from Lozis a nd other t riba l 

r~r o11p s , t able 26 ) ind ica ted t hat the Lozis sometime s found i t difficult 

to intcr;rate as fully as students from ot!1er tribes . They tended to 

11 :, t.i c k tog ethe r" , speak t h ei r own languc:ig e and be more consc ious of t heir 

cul t11r n l heritage . I n general howeve r , the tr i bal differences of the 

unuerF,raduates , does not seem to cause too ma ny problems on the Zambian 

c n mp us . The variabl e "TRIBAL" whi ch was included in the que s tionna ire to 

invontig ate t his factor was not found t o be a " ser iou s " problem (see tables 
. ' 

1 0 n nd 11) . 
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~he next section moves on to discuss t he nature of the 32 serious 

nt1justi:1en t problem s and to s ug~est way s in which the difficult i es mi ght 

be overcome . The order of presentation of t he n r oblems , will be the same 

as tl,at g iven in t able 25 , (i.e . t he f ive serious problems r a nked accordi!lB 

to notency , fo llowed by the 27 serious pr oblems ranked according to 

r•;c ncr ... li ty) . 

The dining f acilities ( DINING) This i s the most serious 

!n·oblern expe rienced by the undergraduate population. It is the most 

notcnt p roblem for both f irst and fourth- years and was experienced by 

o vor 90<}: of the comb ined fir s t a nd fourth- year populations (tabl es 21 

unt1 ~2 ) . It is the only social ad justmen t problem in the fir s t 12 

serious a djustment problems. The major student compl aints , concern the 

monotony of the diet and the poor cooking o f the food (e . g . 11 n shima i s 

1unrpy 11 , chicl,ens/meat under- cooked" or "burnt") . There were a lso a l arge 

number of compl aints a bout t he length of the mea l queue s (1 35 references, 

t nble 24) a nd t h e basic quality o f the food (1 3 1 refs J. The hygiene of 

t h e cnnteens was not particularly criticised and only a very small 

minority of t he students complained about the s i ~e of the meals . 

'J.' l!e di ning f acil ities at the university a r e a prime c ause of dis

conten t for the student body a nd have led to major disturba nc es in the 

pnnt (P . 11) . Serious efforts should be made to relieve the monotony of 

tl1e diet by including a greater variety of vegetable s , meat , fruit etc. 

(see table 25) . Culinary skills need to be upgraded and the quality o f 

til e f o od impr o ved . Because of the seriousness of t he dining problem , it 

i.s probably necessary to institute a furt her, in-dep t h study of the 

entering facilities , using the above information as a starting point . 

( 2 ) Obtaining text-books ( OBTTEX~) This is the sec ond most 

5erious p roblem for the Zambian underg r adua t e p o pulation. It r anks only 

uliEhtly below dining facilities for po tency a nd is again experienced by 
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over 90% of the total population sample ( t ables 21 a nd 22 ). Vir tually 

:\11 l:ii c university courses are affcc ted by the shorta ge of books . 'fhe 

r;hmlc ::,olution to the p r oblem , i s fo r t !ie university to allocate more 

money for book purc hases . Unfor tl~na tely however , t l1is mi r::ht not be 

fon r:; :i. l.Jle , especially v,here t he texts h.:ive to be bou1•;h t in fore i gn currency . 

0 1~ posGible a nswer , might be to acquaint a n o verseas aid- donor with the 

p1·e<.J-i. cnment o f the university students a s indici:l.te d by this sur vey n nd 

l1t1vc book purchases included on an aid programme . A certa in amount of 

.lr;::i.::, :.,rnce has been obtained in t he pa st , e . e; . from the Brit:ish Council 

«ntl. ',/orld Bank , but t he amount of help received is nowhere nea r sufficient 

to 1,1 ,i c t the continuing needs of the students . Until additional funds are 

made ~vnilable , t he University shoul d eive preference to library acquisi

tion ( a s opposed to bookshop acquis i tion, table 25 , item 2) a nd institute 

n r:;c hcme for t he recycling of second- hand books . 

( 3 ) Being forced into an academic p ro~ramme (FORCFROG ) 

'.r 11is probl em was found to be the t hird most po tent difficulty ex

Jicrionc(~d by the first- year s . Interestingl y it was r anked muc h lower for 

[~Ci'H:r[llity (9th) , s hov1ing t ha t t liose stude n ts who do exper i ence the 

in·ohlclll , find it to be particula rly poi g n a nt . Understn ndably , t he fo urth

yc:trs r a ted it a less serious p roblem than the first- years, (tables 21 

:1.ncl 2;: ) . A number of students (349i of the total sample ; t able 2Lf item 

3) , referred to the debilitating effect, 11 beinr: forced into a particula r 

~>ro;•:r.::.i.rnme 11 had upon their subsequent per formance . This was discussed with 

respect to those Education students who would have preferred to study in 

another School ( P . 118 ) • Eighty- six stud en ts also referred to t heir 

c nrecrs being 11 frustrated 11 (table 2l~ , item 3D) , but as mentioned before, 

cor.1e of these students would probably try to revert to their ori ginally 

intend ed career af t er t hey had l eft university (table 25) , 

It is very difficult to see any alternative s to t he q u ota-system 

o .,c r .,ted by the University , when there n re man- pov1e r requirements in 
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11 nniiop u l a r " pro f essions. An obvious ( but pe r haps i mpracticable) long-

t; errn s olution , in to improve t he s t E\ tus of these p r ofessions by increas ing 

::;.:i.lnries . One proposal for improvinr; t: te quota system which was t a ken u p 

1/ i l;i , s ome enthus iasm in t he follow- u p interviews , was to alloc n te students 

to (1i fferen t sc hools after a prelimina r y genera l year a t t he unive r sity . 

'1111 :L :~ :_;ur;1•:esLion has a number o f a uv:..uthtg es : (1) It would enabl e s t uden ts 

l;o uuke a more i n fo rmed c hoice , reg a rdinr.; th e Unive rsi ty School t hey 

:;'. m1: J cl en t e r a nd tile subsequent c nreer t hey shoul d embark upon . The 

:, r o blem l'1ith the present system is t hat t he secondary schools are often 

:i. i:;nor ~1nt of the content and structure of t he Univer s ity courses a nd t he 

:,r.J()nnt and quality of a dvic e r eceived f rom the t eac hers with regard t o 

c a r e ers ,is he a vily cri ticised b y s ome o f t he students (th e follow- up 

i n terviews; t able 25 , items 3 and 11). (2) It would also enable the 

ITniv ersity t o i dentify the most suita ble students f o r the va rious 

ll niversi ty School s . Entry into t he School s wou l d be on the bBsis of the 

f.i. 1·s t - year pe rformance a nd woul d consequently g ive all stud en t s a n equal 

C1!tt11ce of entering t he Sc hool of thei r firs t-choice . (3) Presuming 

t ltnt t h e p relimi nary year extended the l e ng t h of existing prog r a mmes by 

one ucndemic year , then t he students could be g iven more time to study in

J c -:-, t h . " Time pressure" was a constant compla int mnde by students in 

b ot '., tli e questionna ire surveys and follow- u p in t e rviews , e . p; . t able 24 , 

:i.l; u,.1 ? : "I do not have ·t ime to study the ma teria l in sufficient dep th' ' , 

::mu i t em 12 : 111 have i nsufficient time to thi nk deeply about the work I 

;u.1 clo:i.nr; "• ( 1~) A prelimin:1ry genero.l y ear would enable additional courses 

\·1' ic :1 are recommended l a t e r in this section , to be incor pora ted into t he 

exi c t i nc Uni versity pr o~r amme ( see S t udy Skill s , P . 124 and Written a nd 

.S]'ol:.en English , P .132 ) . 

(I+ ) The Workload ( WORKLOAD ) T lie workloa d was a p otent , gener a lly 

e::!·1cr i o nced problem , par t icularly for the four t h- y ear students . The 
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Gc v e1·ity index of 1 . 52 for t h e first - years increased to 1 . 75 in the 

fo~u: tl; - year a nd the e;enerali ty of t i,e p r oblem i ncre ,;;sed f rom 809~. to 905't , 

( tc_,iles 21 a nd 22) . •r i1is i s in kec :·,inr, Hi th the previous comme nts made 

'.!:i.t ;; rccurd to t Le ge neral l e vel of p roblems experienced by the fou r th

ye:.: r r;tudents (P . 1 12) . Tl1e fourth- ye a rs nre under pressure to obtain 

: \ G (.:;OOd a degree as p ossible a nd c on1,eque n tl y are sensi tive to a wide 

r..:.11 1:e of a c ademic problems . 

'rhe rnain reai:,on the stud ents 1•;ave for their heavy workload , was t hat 

t '• c 11assi r;nments all (c ame ) at t he s a me time' ' (tnble ?.4 , item 4c; P . 26) 

.:-rncl in the follow-up in terviews ,t l1 ey indicated t hat l ecturers shoul d 

coor dinate t heir a ctivities more , in order t ha t assignments could be 

r;tn::.;ered . It s hould be not ed that t hese comments were no t criticisms 

of the concept of continuous assessment , as a l arge mnjority of students 

in t!te fol low-up intervie\'1s , indicated t :1at t hey p referred continuous 

u~;:.;cr:; u :1ent to final examina tion s (t::1.ble 25 , item 1+). 

There a re two alternat i ve solu tio n s f or an excessive academic work-

loa d . rrhc firs t is to reduce t h e amount of mater i al the s t udents have 

to t;tudy . Tl:i s is t !1e solution 11hich woul d probably be f a voured by the 

r.d:., H1crd;s (e . g . 11 c ovcr less ma ter i al and concentr,,,t e on study- i n depth 11 , 

t 1~le 25 , item 4 ; indicated by 21 students in the follow- up interviews) , 

cspcciully as the majority of students do not wan t to see the uni versity 

four- year p rogramme extended ( t a ble 25 , i tern 7) . :fowever , empl oye r s o f 

Universi ty g raduates a nd University lectur e r s a r e likely to be concerne d 

;,bnu::. :rny proposal ~,h ich ndverse l y affec ts t h e quali ty of t he Univer s ity 

der~rce . 'rhe other alte rnntive is to increase t ile amount of time a va ilable 

to the students , either by increasinR t he le ng th o f t he academi c yea r , 

or n s mentio ned in t he p revious sectio n , by extending t he leng th of the 

~c cr ee p rogramme by a yea r. At p resent , t here is no t enough time f or t he 

,;tud cnts to digest all t he ma t erial they are presented wi th at the univernity 

'.'.n<l ~s a resul t t hey f eel 11p ressur i s ed . 11 'l'~e o r igins o f t he p roblem mi c;ht 



- 123 -

be traced to the Lockwood Commission (P . 23) . A four- year degree pro

r ;r am1:1c is probably t oo short t o compensate for the 11 0 11 level entry- point 

of the students into the university . 

( 5 ) The University 1narkinr~ sys t em ( MJ\ :1KSY-11r) This is the l ast o f 

t he problems in the neriouo c ategory 1v hen the potency criteria alone is 

a ;iJilied (table 23) . 'l'lle fourth- yco.rs found :i.t to be more of a problem 

t 11:..1.n the firs t - yea rs , proba bl y bec a use t he y were particularly aware of 

t:~c infl uence the g rades would have on t heir final degree classification. 

'l' l1e :::;tu tlent's r.iain criticism of the markinc system , was the diffe renc e in 

t he otnndards applied by different l ecturers (see also DIFFSTAF). Some 

lectu rers were considered an 11easy or, tion 11 while others were more severe 

and " A" ~rades were difficul t to ach i e ve . Thi s not only affected the 

stude n t 's final degr ee classification, but a lso i nfluenced those students 

in l a r g e courses , where more t han one tutor is involved in assigning 

c;r <Ldcs . Other compl aints were: ( 1) Lecturer bias to,iard certain 

otuc'..cn ts , [26% of the first and fourth- years referred t o this problem , 

(to.11l e 24 , item 5A) ; 2496 of the follow- up interviewees , indicated t ha t 

it wa s the femal e stud ents who were given prefer ential marks (table 25 , 

i l;er:1 5)J, (2) Inadequate feedback from staff concerning test and 

ox,::u:, inn tion results . 

It is beyond the scope of this t hesis to CTO into a detailed analysis 

o l' the different mar king systems used in the University of Zambia . 

Tndocd it mi ~ ht be t his diversi ty of systems , that contributes to the 

diffcrin~ sto.ndards of the lecturers a nd the University should endeavour 

to i mp os e a more uniform system t hrour,hout t he various school s . 

Indj.vidual lecturers can also bear in min d t he grievances indic a ted by 

t i,c s tudents a nd i f possible ins ti t u te loc a l c hanr;es wh ich will help 

lcaJ to t hei r amel iora tion. 
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(G) The tec hnique of unive:.·sit:; l e m ·ning nnd s tudyinr; (TECHS) 

'' ' 110 l;cc lmique of universi t y lcar11.i nc und s tudy inc was the fourth most 

c c~cr~lly experienced a djustment problems for t he first- yea r students . 

~• ·,c runl:ing s shown in tc.blcs 2 1 nnd 22 indicate th:.lt it is less important 

fo r the fourth- yea r s (i . e . t hase students had a cq uired some of the 

,u:cc :~sury study- skil ls) but nnvcrt i·eless , u sur p r isi np;ly hie;h p roportion 

of f ~nal- year students s till exper ienced difficulties , (67t , table 22) . 

'J'l:c 1,1njor probl e m- a r eas for the sturlents were : ( 1) or~unising a study 

s chedule (table 2L~ , item 6) , (2) obta ining info r mat ion quickly from 

bool:s (table 24 , item 6F) , (3) r e vising for examina tions (item 6D ) a nd 

(It·) !'!otc t aking (item 6c) . 

The differences between the t eachi ng methods u se d in the school s 

.:11 1d in the University had been exp ected to prod uce p r oblems for the 

:·;t1,:.ients (P . 25). It wa s als o no t ed t ha t Zamb i a n stude nts do not have 

t he be ncfi t of a 11 sixth- form 11 typ e of traininr; , ,,i t h its er.iphasis on 

independe nt study . The stud ents themselves indic ut;ed in the fol l ow- up 

interviews , t hat t heir secondary schools had not prepared them a dequately 

f o r rJtudying at the University (tnble 25 , ite m 6) . Cons equeHtly , t he 

University need s to provide some tra ininE in universi t y s tudy- skills . 

·_•;~ic could be included in the preliminary general year ( see previous , 

F~lCP~OG) and should have both a theoretical and practic a l compon ent , 

( t: ·c ~l ri:!.ctical component could include training in the use o f the library , 

sec later - USELIBR) . The concept of a study- skills course was put to 

t >c s t ut'lents und was enthusiastically received (see table 25 , item 6) . 

(7) Adoptin g a 11cri tical 11 approach (C:UT:!.:C) This p roblem was 

ori.g inally derived from staff comments on the s tuclent 1 s inability to 

critically a na lyse academic material , (see table 2 ) . It was subsequently 

a c~~11.m:led3cd to be a difficulty by t he students who completed the first 

,,1,c1 s e cond t r ial-questi onnair es and was st:own to be one of the 11 serious" 

·-,roblc111s in t he fir s t and fourth- ye:\r surveys . Se v e nty - five pe rcent of 
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the p op ula tion acknowledged i t as a problem. The questionnaires 

cw~uhlished the student ' s desire to critically analyse academic material , 

but ~l s o indicated t tat t he majority of unde r Graduates were unable to do 

:.:; o, mu.inly b ecause t hey had insufficient time to study the material in 

cle~Jth (table 21f, i t em ?) . The solution for t his variable is consequently 

co vered by the recommendation c iven for "workload" (P . 121) i . e . extend 

t :tc lenL th of time t he s tudent spc, nd s at tlte University . 

( 8 ) 'l'he type of teac hing [~ i ven by staff (TYPE'rr,;,~c ) The type of 

teaclti nr-; given by staff was considered to be a p roblem by t hree- qua rters 

o f t h e firs t-year sampl e and a slir.;h tly smaller proportion of the fourth

y oo.rs . A similar trend was observed witlt regard to t ile intensi t y of the 

v 1tr:i.n.ble , i . e. fourth- yettrs find the problem less in tense , presumably 

b e c mrne t hey are more used to t he kind of teacl1ing given by lectur ers. 

'l'ltc :::; t udents had three major critic i sms of the teac hin e; t hey received: 

(1) Le cturers talked too quickly , partic u larly when giving lectures , 

( 32~ of the total sample mentioned this proble m, t able 24 , item 8) . ( 2) 

Pr e nentations given by lecturers 1-1ere "boring", (23~~ referred to this 

p roblem , t able 24 item 8E) . 'l' he reasons given included : lecturers 11 not 

int0.re::;ted 11 in t heir subject mo.teria l, haphazar d presentation of materia l , 

!10 v isual- a ids a nd lectures re ad out . (3) Some l ecturers were 11 biused 11 

in t l~ir p re s entation of material , (17~ of t he tota l sample referre d to 

tlti t, p roblem , table 2Lf , item 8D) . Examples of bia s r a nge d from 

11 prosclyti sm ", to lee turers only presenting material tha t interested them • 

In the follow-up in tervie1-1s , the students were asked which method 

of teaching they preferred (appendix D, item 23 ) . They indicated a 

strong preference for tutorials , i . e . small- g roup teaching , of up to 

a~out five students . There was little difference in the a pp reci~ tion of 

r.:cmi nar s , l ectures and pr a ctica ls (table 25 , item 8) . 

The s tudent criticisms o f lecturing standards and their preference 

fo r c er t a in types of teac hing , sue;gest the ne e d for a "Teaching Methods 
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\/ork::;l1op " f or l ecture r s . This co1:l cl include a wide r ange of top ics from , 

tl1c a dva ntages and disadvantages of the va r i ous forms of staff/s t udent 

intcraction , to demons tra tion l ectures . I t s houl d be of part i cular v a lue 

in the University of Zamb i a where the s t aff come f r om many di f fe rent 

cul tural ba ckg round s ( s ee DIFFSTAF) .:,,nd 1·1ould be of obvious assistanc e 

to ne11 lee t u r e rs wh o are regula r ly joininp; the Univ e r s ity s t a ff . 

( 9) Motivntio n (MOTN ) The students in t he fol l ow-up inte rviews 

11erc <'.Sked whet her t hey considered the g e ner a l moti vat iona l lev e l of 

t !lc s t u dent body r egard i n g work , to be sa t isfac tory . The majo r i t y of 

r o s ponaes (28 : 5 - table 25 , i t em 9) ind i cated t hat t he students were 

ndequatel y motivated , despite the e xistence of numerou s motivationa l 

p r o bler.is . University sta ff Hould proba bly agr ee with t hes e observations. 

i'-'.oct otu dents appe a r to work har d a nd a re keenly moti va ted to obta i n a 

dcGre e . One set of s t udents who exp r es s ed particula r c oncern , were t hos e 

\'11lo 11ere not followinc; the a c a de mi c pror;r a mme o f the i r firs t c hoice . 

Thcoc students fe l t that t he ir motivation had been adversely affe cted , 

altlmu~h a s previously indic a ted on P .11 8, t hey see m to quickly overcome 

t l1eir disappointme nt a nd se ttle down to the pr ime task of obta inin [; a 

university qualification . Doub tless t he dema nds of the c ontinuous 

ns::;cs s 1nent system, assist in this proce ss . 

The mo s t significant [jr oup of motivational prc.blems could be 

describe d as 11 c ampus distr a cti ons ". They a re associ a t e d with the 

Ddju.s t rne n t to intrinsic motivation t hat t he students have t o make , when 

t >oy transfer from secondary s c hool to Uni ve r sity (se e chap ter 2 , P . 17) • 

'ri te d i s traction s are usually of a g ene r a l na ture (e. g . s oc ialisi ng o n 

t ) to campus and in fr iends r ooms ) a l t hough more s peci f ie exampl es a r e 

oJ.so r;i ven , e . g . 11 the opposite sex" , beer dr inking , dancing and sport, 

(ta ble 25 , i tem 9) . Noise in the Halls o f q esidcnce was a lso mentione d 

1)y t ' ·.e s t udent s as being a f a ctor 1•;hich a f fected t he ir work output, 

( t~ble 24 , i t em 9F) . 
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A recommendation regardin~ noise is found in the section headed 

11uccum111otln tion11 • 

( 10) Mo ney for books (I300KCASH) The amount of money gi ven to 

students for buyine books is a freque nt source of stude nt compla int 

( t; tlilcs 21 a nd 22) . The firs t-yea r stucJents in the follow- up interviews , 

were a s ked how much maney they ne eded for ess enti al course texts . The 

a vcr,..tr;e response given was K1L~5 ( N=36); a 7 0% increase on t he ex i s tinl) 

book allowanc e of K85 per annum . Shortly after these interviews , the 

first-year book allowance was r aised to K1 50 and consequently the 

!)robl em was eliminated . 

The major short-c ominc with rega rd to t he student allowances , is 

tha t they tend to l ag behind the nationa l infl a tion rate . Regular , 

frc q11ent reviews of the allo\-/ances are necessa ry in order that the 

students can purchase their essential texts . 

One suggestion which was put to t he follow-up interviewees, was 

t lio.t the book allowance s hould be paid termly rather t han annually . A 

lnrce majority of fi r st- years preferred this method (table 25 , item 10), 

HlLilc the smaller group of fourth- yea rs (N=9) voted for retaininp; the 

c xi:.; t i nr-; annual payment . Termly payment , or t he institution of some 

ld.nc1 o f book vouc her system, would be particula r ly suitable to the 1596 

of :::;tutlents who hnve difficulty i n bud~e tinr: t heir allo\'JD.nces ( table 24 , 

itc@ 10C). It has been known for students to spend all t he ir allowance 

\/ :i.l;l:in days of receiving i t , on commodities othe r t llan that for which t he 

uoney was intended . 

(11) Ge tting advice on which course s to t ake (COUHSAD) Getting 

advice on which course to take , was found to be a problem for about two

t h irds of t he first a nd fourth-y ea r sample ( see table 22) . The students 

indic a t e d t hat they obtained their advice from four mnjor sources : t he 

secondary sc hools, University staf f , University School- handbooks a nd 
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fellow s t udents. The advice g iven b y secondary schools has already been 

cornmlmted upon (see FORCPHOG) a nd t here i s a nee d for the University to 

improve its dissemination of cour se infor ma tion to the sc hools. In 

recp onse t o t h e question, "Is it important to have info rma t i on on UNZA 

courses while still at sec ondary sc hool?" (appe ndix D, i tem 36) , 16 

rc: 1;pondc nts indicated t hat it was important a nd 12 t ha t it was very 

:i.111po1·tant . 

The University staff were t he mos t pre ferred means of obtaining 

adv ice , followed by School-handbooks a nd fel l ow students (ta ble 25, 

item 11) . Thus , it is importa nt for sta f f to be readily a v a ilable for 

student c onsulta t i ons , par t icular ly a t the beg inning of the a c ademic 

year (see also STAFSTUD ). 

The School-handbooks we re criticise d in a va r iety of ways . Firstly, · 

t Lcy were o f ten publi she d late a nd were thus unavailable for consulta tion 

\1 :1011 rno Gt needed (2~t mentione d this pr oblem; t able 2 1t , i t em 11E). 

Secondly , they were too complicated for many students to understa nd 

(1 8~ referred) and t hirdly, t hey sometimes c ontained insu fficie nt (or 

misl eading ) infor mation concerning the na ture a nd content of the courses , 

( 16;:; r e f e rred). 

Mo s t of t he students a lso consul t ed fellow unde r g r adua tes for 

inforr:1al advice on courses; in parti cul a r for the "ins ide infornia tion' 1 , 

c o~; . \•1he ther t he course was well t a ught, was an 11 e asy option " etc ., etc • • 

!;olievcr , a number of students fel t t hat they had been mi s l ed by the 

nclvice t hey had received f r om fellow- students (table 24 , i t em 11) . 

(12) Understa nding , not me moriz a t i on of a cademic materia l(MEMORIZ ) 

This problem is s imilar to t he p r eviously di sc ussed d i fficulty of 

" adop ting a critical approach" ( ClU'l'IC) . It was one of the "de fie ienc ies" 

of Zamb ian students pointed out by members of s taff a nd subsequently 

confirme d as a n adjus tme nt problem by t he stu dents t hemselves ( s ee t able 2 ). 
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'l'hc f:i.rs t - yenrs f oun d it to be more of a p r o blem t lian the fourth-years 

(tables 21 a nd 22) . 

On e of the reasons for the student tendency to try a nd memorize 

nc nc1er:1ic mater ial, was original ly ti,oug;1t to be the tra i ninp; they had 

r eceive d in school (P . 25) . Hov:ever , a ltho ugh 17 stude n ts in t he follow

up inte rviews , t hought t ha t t heir pre v ious s c hoolin.'.': had encouraged 

111c noriza tion , ( as opposed to compr ehension), 2 1 t hou e;ht tha t t he ir 

sc!iools had encouraged comprehension ( table 25 , item 12). Thus , the 

r.iore crucial influenc e on the students behaviour , i s once again dem onstra 

ted to be "time pressure"; 39% of t h e to t a l population indicated the y 

lwd insufficient time to t h ink deeply a bout the work t h ey were doing , 

(t~ble 24 , item 12) . Consequently , t he recommendat ions t ha t were ma de 

on P n~e s 122 and 125 , also appl y to this va r iable. The leng th of 

~l:e student 's academic progr amme needs to be exte nded . 

(1 3 ) Money for per s ona l needs (PERSCASH) This problem is very 

si1:1iJ.ur to that of 11 money for books" ( BOOKCAS!f) and the recommendation 

is t h e same - t here s houl d be regula r , frequent r eviews of t he allowances 

civcn to the students . The a verage personal a llowance rec ei ve d by t he 

ctu tlc n ts at t he time of t he interviews was K250 per annum, whereas the 

s tuJcnts indic a ted that they needed an a v e r age of K400 per annum , 

(tnble 25 , item 13) . 

The personal effects most requir ed b y the students were c l othes , 

toiletrie s and food , (table 25 , item 13) . It was suggested in the 

folJ.0\-1- up interviews , t hat suc h commodities could be made ava ila ble in 

a 11u niversity s hop" (appendix D, item 33) . This idea was enthusiastica lly 

r ece ived (34:0) , particularly if t he s hop was opera ted on a non- profit 

ma king basis . 

Anothe r question put to the students, concerned parental contribu

tions to the financial upkee p of undergra dua tes , while a t Univers ity , 
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( a~ncndi x D, item 34) . Mos t s tu dents f elt t ha t t heir parents were too 

poor to mak e any significant c untribution to t heir upkeep (see a lso 

tabl es 9 a nd 19) , but a few f avoured the introduction of a paren tal 

11 nioans test 11 , in order t hat the ric her par en ts helped in t he runni ng of 

t ltc campus . 

(14) Acc ommodation (ACCOM ) The a c commodat io n pr ovided in t he 

Hu11s of '.iesidence \-JaS c onside r ed a problem by about 60?~ o f the f irst

yeur s t udents . The fourth- years we re par t ic ularly cri tical of t he 

n.cc ornr:ioda tion , with 80% of the students refer ring to it as a problem . 

There were t hree main a r eas of s tudent compl a i n t . The fir st 

concerned the maintenance of the Halls of Residence ; 36~ of the total 

carapl e referred to problems such as : br oke n furniture a nd equipment , no 

hot wa ter , br oken lie;ht bul bs and fluore s c ent tubes, etc ., e tc ., (table 

24, item 14). S ome of t hese probl ems a r e presumably a r esult of the 

f i nancial cons traint under which the University oper ates (P . 27) . The n , 

20~ of the s tudents referred to an exc e ssive level of noise in the Hal ls 

of Residence , parti cularly at nif:ht , maki ng it difficult for i ndivi duals 

t o slee p or work . This k ind of pr oblem is f requently r eferred to by 

um1cre;raduate popula tions (e. g . P . 2 1) and can only be prevented by 

ctuc.lents adhe r ing to previously agr eed 11rules of conduct . 11 Finally, 

16'. :, of t he stude nts :i.ndic :1tcd that t Ley had pr oblems re gardine; t he 

cccnr:i. t y of t heir personal belon2;:inc s . The follow- up interviewees 

cu:·;; ;e::;ted t hat t he best solution fo r this difficul ty, wa s to provi de 

(or me nd) t he student ' s wardrobe l ocks (table 25 , item 14) . 

(15) The number of books t hat c a n be borrowe d from the library 

(NUMBOOKS) This was a rela t i vely str a i gh t forward problem expe rienced by 

5G~~ of t h e f irs t n.nd fourth-yea r s a mple ( table 22 ) . It forms part of 

t :1e lo.rger constel lation of "book probl ems" originally i dentif ied in 

t. t1Jle 3 . 
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'J.' ll e students i n t he follow- u p inte rvieV✓s indi c a ted t lia t t hey would 

l il~c t o see t he number of b ooks t ha t c an be borr owed from the library 

r:1.i r; e d from f our to s i x, (N=43) . 'l' h i s proposal would proba bly 

necessitate incre a sing t he n um ber of books stoc ke d by the libra ry. How

ov~r , as s t a ted in OBTTEXT , p reference should b e ~iven to centra l 

1·e:_;our ces (e. g . the librar y ) n tt l, c r t lla n p urchu s ing books for indi vidual 

acqui□i tion (the bookshop) . 

(16) Staff/stud ent intera ction ( STAFSTUD) This adjus t me nt problem 

wa s expe rienced by 56% of the first - yea rs a nd a slig htly hiBher proportion 

of t h e four th-year students . '.!.' he stude nt' s main compl a int, was t ha t the 

o pportunities to meet s t a ff for a c a demic c onsultation t were too limite d , 

( t a ble 24 , item 16). Nineteen percent of t he tota l sample indica ted 

t :.ey would like to see staff off i c e- hours incre a sed (ta ble 24 , ite m 16F) 

u.nd t lte students in the follow-u p inte r vi e ws , subsequently sugge s ted 

seve n hours per week (ta ble 25 , i t em 16). (T his is probably two to t hree 

l1ou r s longer t han the time prese ntly reserved by staff). 

Mo s t students f elt t ha t t heir s oc ial conta cts with s t a ff were 

:-tdor1u c1. te , al t hough a numbe r o f p ro posals were ma de for incre asing s ocial 

interac t i on, e. g . via s t aff/s t ude n t sporti nR li~cs, a staf f /student 

ch- inl: i n g f acility , e tc ., etc ., (ta ble 25 , item 16) . 

( 17) Writing simply a nd briefly ( S I MPBREV) This is t he f irst of 

t he f our var i a bles s pecif ic ally a s sociated 1,1 i th lanp;uag e. I t has already 

been me ntioned (P .115 ) t hat t he se l a ncuaG e variables were no t a s 

~encr a lly experie nced (or potent) as ha d orig ina lly b e en expected • 

.SII IFR EV was acknowl e dg ed to b e a d i fficu l ty by just under 505'{, of t he 

f:i. ro t a nd four t h- yea r s tudents ( t able 2 2) . 

'l'he students indic a ted t ha t t il e main reason for the ir no t be ing 

u ulc t o write simply a nd bri efly in a s s ign me nts , was because they were 

wr itin c in a s econd langu a ~ e (ta b l e 24 , i t em 17 ) . Fourte en pe rcent o f the 
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p o puJ. L1 Lion sample , a lso considered t ha t lee turers preferred "leng thy, 

complex" essays ( table 21.i- , i tern 17A). Howe ver, when this impression 

·.-ro.s fux·t her investigated in t h e fo llow-up interviews , a ma jority of 

s t u tlcnts said that t hey did not find len~ t hy , complex es says obtained 

lliLhcr g r ades (table 25 , item 17) . 

The recommendation for SIMPREV, which is made in conjunction with 

t ltc other language problems, H~J\DS?ED ( P . 133) , UNDTEX'I'S ( P . 136 ) and 

BXFBT:G (P .14 1 ) , is that a special course in written and spoken Ene;lish 

s )1oi.1ld be made a vail able to a ny firs t-ye a r s tu cl ent who wants to i mp rove 

l1 is competence in the English l anguage . The above four variables, have 

identified a considerable number of students in the main survey , who 

arc conce rned about their low l e vel of En ~lish pro f ici ency a nd the 

dc0ilitating e ffect this has on t he ir general course results. The 

students in the follow-up interviews were subsequently asked whether 

t i ·ey n e eded a special (half) cours e in written/spoken English (appe ndix 

D, i tem 53). Twenty- one students t hought the course would be a good 

i<leu , 13 students indicated that it was not necessa ry . 

(18) Working along side women students (INTERWO) This adjustment 

p robl e m was indicated to be a difficulty by j u st under 500,,6 of the male 

atudents (N=235) in the first and fourth- year samples (table 22) . It 

,,us p rev iously discussed in c hapter 2 (P. 20 ) and was expected to be a 

problem , particula r ly for those students who ha d been educated in single

sex s chools. It will be observe d in t abl e 2 1, that the problem is less 

severe for the fourth- year males , presumably because t hey have grown 

accustomed to working alon:;side women. The ma jor difficulty for the men , 

,-rns indicated to be that the women were a "distraction" and "interfered" 

uith their studies (table 21+, item 18 a nd see also l a ter , OPPSEX). Some 

o f the men were also critical of the fema le undergr aduates for being 

11 :.-,;hy" a nd 11wi thdrawn11 in class discussion, table 24 , i tern 18B . • 

One long-term solution to this problem, would be to increase the 
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p roportion of co- educ a tional s c hoola in Zambia . Twenty students 

( n~le s a nd females) in the follow-up interviews, said t ha t they would 

li!:c to see more co- educa tional schoolinr; , while 14 students t houg ht 

t !1e pre sent situation wa s satisfactory . ':/hen asked whe t l, e r the 

proportion of University female students should be increased , the majority 

of LJ ~uJents indicated t ha t the pre sent ratios were sa ti s factor y and 

t i.cit a ny c ha n ge s hould be on the basis of mer it , r a t her t l111 n social 

c onside ration (table 25 , item 18 ; note howeve r , t ha t only six wo men 

were present in this popula tion sample ). 

( 19) Library loan- peri od (Lm 'GLOAN ) This problem is part of t he 

lur cer set o f difficult i es t ha t students have in obtaining textbooks 

( see al so OBTTEXT and BOOKCASII) . The leng t h of time for which it i s 

11ossible to loan books f rom t he libra ry (two weeks) , was indicated to be 

a problem by just under 5~ 6 of the first a nd fourth- year samples ( t able 

llo\1ever , the results of t he fo llow- up interviews only a dvoc a t ed 

a very slir;ht increase in the loa n- period (to 2-; weeks ; table 25 , item 

19 )o.nd cons eqncrntly it is unlikely thnt any c hange in the present 

::;yc te1n i s required . 

The library openine- hours were a lso reviewed , as they a re associated 

11i t,, tl1e amount of time a student h::i. s availabl e for consul t ing books . 

'.l.'\/e11ty-t\'/o students indicated t hey \,1ould like to see t he hours extended , 

\·1]1:Lle 14 considered the presen t arrang ements satisfactory . 'rhe most 

f a voure d c hange , was an extension f r om 2200 to 2300 hours in the evening 

( p~\rticulurl y before examinations ) , when studying in the halls of 

reside nce was said by some students , to be adversely affected by noise 

( see ACCOM ) . 

( 20 ) Readinr~ speed ( :READSP"SD ) Thi s i s another of t h~ va r i ables 

n~Gocia t e d wi th language (see P . 132 ) . It wa s reported to be a difficulty 
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by juot under 50% of the first- years nnd a smaller proportion of fourth

yo;\rs ( t able 22) . Presumably the student I s reading speed improves as 

l tc pro r;resses through the University , although 40J( of the final-year 

student s still indica te it to be some degree of a problem. 

The recommendations for READSPED have already been covered in the 

c ec t :L ons concerned with 11 t he t ee hnique of university l earning" and 

11, ::r:i. tinr.; simply and briefly" (Ps.1 2L1- and 131) . The two new courses that 

\/ere subsequently recommended, "Study- skills" and "Written a nd Spoken 

I!;rl/(L:i.sh 11 , should both assist in cverc ominr; the student ' s diff i culties 

1!:L t h regard to reading spe ed . 

( 21) Us ing the library (USELI GR ) This variable is -referred to 

a s n pr oblem by 46% of the firs t-your stud ents and only slig htly fewer 

fourth- years (table 22) . Knowing how to make t he best use of the library 

ic par ticul a rly impor t ant to Zaobian s t uden ts , bec a use of the shortage 

of prj.vu te study ma terial. 

The main re ason Given by t he students for their difficulty in 

u::.;in,~ t he library , was t ha t t he libra r y introduction course was 

"inadequ a te" ( table 2L1- , i tern 21 ) . 'rhe students r ecommended that the 

cour s e should be conducted with smalle r group- si zes a nd that t here 

r..:wuld be some " fol low-up " sessions to assi s t students after they had 

bncome personally aware o f t he practical difficulties involved in us ing 

a library ( taLl~ 25 , item 21) . The l a tter rec ommenda tion is particularly 

i rnpo:ctcrnt , as many s tudents a re expe r iencing a libra r y for the first 

b.1,1e . Another useful aid would be to have a written r.;uide on 11How to 

use the Library." This s houl d be simply written and concise, and be 

readily a va ilable to the students f rom t he first week of term . 

( 22) Making fri ends with t he opposi te sex (OPPSEX) This problem 

\Jas rnore frequently referred to a nd more potently experienc e d , t han the 

tJor c general problem of making f riends with ot he r universi ty s tudents 



- 135 -

(occ later, 11FRL~I/DS 11 ) . About 1r(Y,:~ of t he first- y ears fo und it di f ficul t 

to rela te to the opposite sex a nd once aga i n the student s who had been 

o t sincle-sex schoolo , found t hemselves to b e at a particular disadvantase, 

(table 24 , item 22 ) . The problem is compounde d by the unequal number 

of r,1c n itnd women on t he campus (table 7) , bu t as not ed o n P . 133 , the 

1.1::tjm:· i ty o f students do no t \•rant to have t lte male / fe male r nti o change d 

p urely fo r social reasons . Pr esumably , as with I N'rER \vO (P . 132 ) , an 

increa se in t he number of co-educational secondary schools would help t o 

overcnme the stu dent ' s d i ff icultie s . 

Unlike I N'I'lmWO however , vrhere the p r oblem diminishes i n the fourth

ycur , OPPSEX was found to be more cenerally experie nced by t he fourt h

yc,n~ populat ion. One reason fo r this could be t hat female underc;r a duat es 

a rc i11clic a t ed ( by the men) to develop an incre a sine; " appeti te 11 for non

universi t y boyfriends . When ask ed i n the follow- up inte rviews (appendix 

D , i Lem 57 ) , 30 male students t iJOU ["ht thu t wome n students preferred men

fr iends from outside the univer s ity ("tl!e y hnve more money111 ) and this 

o·,)inion 1-Jas freque_ntly c onfi rmed by t he femal e i nterviewees ( see table 

25 , item 22 ) . 

( 23 ) S t u dent politics a nd work ( PCLITICS) The i n teraction of 

::;tu.dent politics \'Ji t h academic work , 

lr0,4. o f the fourth yea rs ( t c.b l e 22 ) . 

Has a problem r eferr ed to by just undc:r

Thi s p roblem, rather like WORKLOAD 

(I' . 121) i s 11episodic 11 in na ture . Since t he ubove re sul t s were obtaine d , 

p oli ti c; s have gone 11out of favour 11 1·1i t h Zambian Uni versi t ;y s tude nt s , 

011inc to a closur e of the c ampus a nd the subs eque nt expuJ.sion o f s ome 

pol itica lly active u nder gradua tes . Prior to t he clos ure , the l e vel of 

pol i tic a l act i vity was c onsiderably gr ea t er a nd ma ny students resented 

t i·.c incursion of student politics in to t hei r academic lives , not just 

by fe l low s t udents but a lso by sta f f (table 25 , item 23) . Zambian 

ctnJcnts now have to s i g n a 11 c ode of c onduct" \.Jefore enter ing t he 
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University a nd a similo.r "cuidel ine 11 for new staff who are unaware of 

tlw pol itical hi stor y of t he University , would also be useful . 

( 21~) Campus enterta inment ( :"::I·:'l'~R'l.'AI) A l a c k of r, e ne ro.l enter -

tain1:1cn t on the campus , \·1as indicated t o be a pr oblem, parti cula rly by 

t he four th-yea r s t udents . Thirty-nine percent of the f i r s t - years 

referred to t he problem a nd nearly 6D7:. of t he four th- years , ( table 22) 0 

'.:.'he }_.)otency of t he problem was also considerably r;reater f or the fourth

yonrs - see t able 21 . Presuuably t he major i ty of t he firs t-years find 

t !te University new a nd sufficient ly exc i t i ng not to be bored . 

Uowever , even for the first- years the problem is sufficien t ly 

acl: noul edged to c onstitute a ca us e for concern. Ror E· dom leads to campus 

unr c::;t and consequen t l y t he students in the follow- up i nte r views were 

«Gl:cd what kind of entertainment they woul d like t o ha ve a va ilable on 

tl,c c ampus ( appe ndix D, item 59) . Films and specta t or matches (e . g . 

f ootball , boxi ng etc . ) were the mos t f requentl y p; i ven responses , 

fo l l owed by drama productions , cultural dances a nd di scos (table 25 , 

i,.em ?.4 ) . 

( 25 ) Understanding tex t - books (U NDTEXTS ) Thi s pr oblem fell 

within t he se r ious ca teg or y for t he firs t - year students alone (i . e. 

r1orc t ha n one in three students ment i oned t he pr obl em) . Onl y 30% of the 

fourth- years referred to it , presum.'.l.bly because uni ve r sity educa t i on has 

increase d their abili ty t o compre hend text- books . 

There were two maj or difficulties associa t ed wi t h the problem . The 

first was t ha t the vocabulary of the student ' s text- books was too 

complica ted ( t able 24 , i tern 25) . The fol l ow- up interviewees indicated 

t l 1nt appr ox imately one book in t hree hnd a vocabul a ry t hat t l:ey found 

~ifficult to understand (table 25 , i tem 25) . Thus lecturers of fir s t-year 

undercr a duates ne ed t o be aware of t he ir s tudent ' s shortc oming;s a nd 
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cltoos e their text- books acc ordinf~ly . 'l'he pre v iously rec omme nded course 

in 1.n·i t ten and spoken Enc;lish \·iill be o f as s istance to the stude nts , 

(se e S H lFBREV , P . 13 1 and READSPED, P. 133) and it may be necessary to 

comp ose 11 g lossar ies11 of the more diffic ult words and concepts . 

The other problem indic a ted by the students , was t ha t many of the 

tc:~ t-books gave example s , described customs etc . , wh ich were 11 forei g n 11 

to :·;~u:1bian undergraduates . This is a d ifficul t y frequently enc o untered 

in de veloping countries und the o nl y real a nswer is for Zambian academics 

to find more time to write their own s t udy ma t er ials . 

The a bove 25 adjustment problems were serious probl ems for the first

ycm· students and with the exception of Ul!:.}T ::;x11 ':3 , for t he fourth- ye a r 

Gtli ci e nts as well , i . e . t hey \·Jere given a pote ncy of greater tha n 1 . 5 and/ 

or t .\.ey were experienced by more than o ne in three of the population 

•rhe re mainine; seven adjustment problems (IIITEm •, Ef1 , SPORT , WOMLECTS, 

t.:' f',: TLY , DIFFS'rAF , FRIENDS and EXPENG) are seri ous for the fourth- year 

,;tudo n ts alone , i. e . l ess tha n one in three f irs t - year s experience these 

( 2 6) Working alongsid e 1tien s t udents ( I NTER1,:~1-!) (It should be 

not c tl t r.a t the sample size of 15 for this variable , is cons iderably 

,..;1:1.'.:lll e r t han for t he other va riable s ( table 22) and consequently the 

r:1nkin~ of t he adjustment problem i s relatively less relia ble) . 

The main difficultie s referred t o by t he women , were male 11prejudic e" 

o.r;ains t academic f ema les and l a ck o f confidence due to soc i a l up-

brinci ng and single- sex secondary educ a tion. A certa in amount of 

cri ·::ic ism of fem a le students , particularly \·1i th rega rd to their reticenc e 

:i.n t utoria ls has alre a dy been noted (see P !TEH\'!O) . Pr esumably this 

, iroblcm would be ameliorated by co-educat i onal secon dar y s chooling (P. 1 32 ) 
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L' ith regard to the lack of confidenc e , lecturers need to help women 

s t mlcllts to p l a y as full a role as possible i n the acade rn ic li fe of the 

Unive r si ty. 

The University Student Counsellin~ Service has a full - time woman 

c onnoellor deal inr; Hi t h female stu d e r,t p r oblems . As noted earl ier 

( P . G~) this Servi ce is considerab ly under- utilised and fema le students 

1:1.i.t : psycho- social problems should be encouraged to visit t he counselling 

ce ntre . 

( 27) Sporting facilities (SPCRT ) This problem is simiJ.nr in 

:wture to "c a mpus ent ertainment11 ( El~TERTi',I) . It i s concerned with t he 

fucilitie s available to the stud ents outs ide their working hours . Forty 

t1.10 p ercent of the fourth- years considered the spor t ing facili ties to be 

def i cient - t he variable did not exceed t h e generality cri.terion for t he 

f :i. L' n t-•yea rs . 

'./lien asked ho\·/ the sportine: f a c i lities could be improv ed , the 

follow- up interviewees gave a wide v a r i ety of responses e . g . replace 

broken sports equipment , employ professional coa c hes , build squash 

courts , floodlight playing fiel ds , introduce gymnastics , etc ., etc •• 

One c ons istently mentioned deficiency , was t he la.ck of a swimming pool • 

. Se vi:ra l students suzgested t h.:-,t this mi c;h t be built on a "self- help" 

b(tois , usine; expertis e from within the Universi ty ( e . r; . School of Mi nes 

ai.ld Sc l:ool of Engineering ). 

one general ~roblem for the Unive rsity of Zambia with reeard to 

c por ts a nd entertainment , is t hat the campus does not have the diversity 

of stt.tde n t-organised 11clubs 11 a nd 11 s ocieties 11 t ha t contribute so greatly 

to the education and integration of underg r ud~ates in other universities 

of ti1e world . Some efforts s h ould b e ma de to stimulate tl iis aspect of· 

Uni·:e r oity life (see also P . 140 ) • 

( 28 ) Women lee turers ( 1,/0MLECTS ) Forty perc ent of the fourth- yea r s 
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t hou; :h t that ha vine wor.1en l e e turer.s con~ti tu ted a probl e m, mainly because 

tl1oy 1' over reac t ed to their neHly o.cq uired s t a tus " ( t a ble 24 , i tern 28) . 

( 1' ltc va r iable wa s not a caus e for concer n for t he f irst- year s) . As wi th 

Ii!'~11:~n./O (P . 132 ) , ':!OMLECTS exer.1plifies t li e d i ff i c ulty that a r ises when 

o. ncu i nstitution such a s t he Un iversity of Zambia , cuts across exis ting 

t1·mU t i o na l social bounda ri e s . 'rhere i s no recommenda t ion tl1a t can be 

1.10.de with regard to thi s a djustment problem , o ther t k i.n to await t he 

t .i.rnc ::Le n women a r e mor e frequently encoun tered in lee turing p osts a nd 

thc l r role in male domina ted pro f essions , a cquires a greater degree of 

a cc eptanc e . 

(29 ) Fami ly a n d work (FA~ILY ) 11The inter a ction of f a mily a ff a irs 

nm1 a cndemic work" was a c ause for c oncer n in the four t h-year po pulation 

alone (38% referred to it , t able 22 ) . 'rhe main r eason i t was found to 

\.Je a p roblem , was not because of s t udent oblie;a tions to h i s fami ly 

(table 2 4 , items 29A , 29B, 29C , 29F) but because of 11 unful fil led 11 

L ~1,1ily obliga tio ns to t he stu dent . The students felt t ho.t their familie s 

s !1oul d f~ ive them greater assi s t anc e ( t able 21+, item 29) a nd the mos t 

frc cltlOllt re a son g i ven 1J y t he students f or retur n ing home , was to seek 

i' i n.::u1c ial he l p (table 25 , item 29) . Consequ en t ly , the rec ommendat i ons 

t ;.a t \·!ere ma de for PEP.SCASlI a re a j'.)pl icable to t he a melioration of this 

,,1•,,\)le m, i . e . ensure t he stude nts are r iven an adequa te allO\~a nce for 

t hei r bas ic personal needs (P . 129 ) • 

( 30) S t a ff- backg rou nds ( DI FFS'J' I\F) " Having to adap t to s taff from 

d:i. f fcre n t cultural backgrounds" \·las a seriou s prob lem for t t:ie f ourth

year p opula t ion. They felt t hu t the diff e rent ba ckg r ounds of t h e staff, 

c ontribute d to t :1e v a r i ation in mRr king str.nd :.t rds (table 24 , item 30) 

~nd n s p reviousl y noted , the fourth- years a re particularly sensitive to 

thi s problem (P . 123) . '.!.'he r ec ommendu. t:i.o ns t ha t applied to MARI<SYST 

a lso a pply to '.;h i s variable . Ot her difficul ties suc h as l i n[';u i s t i c 



v ~r iut i ons and prejudi ce were re l a tively insig nificant in comparison 

( t n.ble 24, ite ms 30B , 30c, 30D) . 

Jn t he follow- u p interviews , t he students we r e asked if they would 

p refer to have a l arger proporti on of Zambian or expatria te staff , 

(ap11cndix D, item 68) . The majority (17:8) indicated Zambian staff ; 

a□suminc they were adequately qualified . The Zambianisation of t he 

Universi ty staff is an ongoing y,rocess a nd the time is not far dista nt 

11::cn the more usual university ratios of indi ~enous to overseas staff , 

a r c a tta ine d . 

(31) Making friends (FRIENDS) This adju s tmen t problem wa s 

previou sly discussed in chapter 2 (P. 19) . Bloom (1971) found evidence 

of loneliness among Za~bian Univers ity s tudents a nd t hought that they 

ucre more isolated tha n their British or South Afric a n counte r parts . 

'l'he resul t s o f t he present study showed that 3~{, of t he first- y ears 

n.nd 37~~ of the fourth- years had d i fficulty making friends ( t able 22) . 

111he ,11n.in re a son gi'r en for the problem, was t hat t he opportunities for 

mixi ng soc i ally were too fe1·1 ( table 2 4 , i tern 31) . This finding 

emp ha sises the importance of the recommendation g iven in SPORT and EN'r SR·rAI 

( p nGes 138 , and 136 ) . Despite t he intimu te size of t he University and 

tlle fac t t ha t most of t he stnde nts e.re in Hal l s o f Residence (P. 30) , 

t here is a need to i ncreas e t he number of 11ca talytic 11 ac ti vi t ies on the 

c ~1::1Jrns , in order tha t stu dents a re more f ully integ r a ted and benefit from 

t he experienc e of relatine to individuals from different social a nd 

cul tural backg rounds . 

(Two students in t he sample were f ound to be suffe r ing from a patho

lo~ical state of isolation. When such cas es are discovered by staf f , 

it i::; mo :.., t important t l1a t t l"ey are referred to the S tudent Councelling 

.S c rv :i.ce for onward transmission to t h e Psychia tric Unit) . 



( 32) Engl i sh expression ( l~XPBl\!G ) The student ' s ability to 

c:-cpre ss himself clearly in Enc;lish , is t he last of the four va ri a bl e s 

a suoc iated wi t h languag e p roblems ( t able 22) . 

The rec o mme ndation for t he problem has already been outline d in 

t ,,e J)rc v ious disc ussion - t here s h oul <l be a special course provided in 

t lte Li.est y ear , fo r those stucie nts who experience d ifficu l ty with spoken 

or \tri t ten Enc1; lis h ( P . 132) . 
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A summary of t he reco mmendations 

"English expression" , Concludes the discussi on and recommendations 

concerni ng the 32 serious pr oblems experienced by t he first and/or 

.f.'ourth- yeur under gr a dua te popula tions . A summary of the main recomrnenda

~ions made in the prec edinc pages , is g i ven in the finnl t able below : 

'l';., blc 27 : A surn111a r y o f t he recommendations 

Humber Recommenda t ions Page 
r eference 

1 . ( a) Increase the v ar i e ty of food served up in the 
Uni versity canteens . (b) Improve the standard of 
cooking . (c ) Improve t he busic quali ty of t he 
food . (d) I nstitute an in- dep th study of the 11 9 
c a t ering f a c ilities . 

2 . (a) Allocate more money fo r t lie pur chase of 
under gr adua te text-books .( b) I nclude s tudent tex t- 120 
book purcha se i n an overseas aid- progr am me . Cc ) 
Gi ve preference to the purc hase of books for the 

--- library , as opposed to t he bookshop . 

3. Allocate s tude nt s t o t he various University 
t eachi ng Schools after the fi r st yenr a t the 

12 1 University. 
, , . Increas e t he l ength of the exis ting University 121,122, 124, 

course by one year . 12'.; , 129. 

5 . Introduce a greater degree of uni forrni ty into 
the marking syste ms use d by the va rious University 123 
School s a nd l ee t urers. 

.-
l., . Pr ovide a cours e in univers ity s t udy- skills for 

al l first- yea r unde r c;r adua te s . 124 

7 . ( a ) Institute a 1~eaching Methods '.-/orkshop 11 for 
l ecturers. (b) Increase the propor tion of 

125 , 126. small-group conta cts (tutorials) ,ii th the 
students . 

'' Revise student book a nd personal allO\·Jances a t u . 
frequent , regule.r i n tervals . 127, 1 29 , 139, 

9 . (a) Improve the dissemenation of Univer s ity of 
Zambia cours e inf ortnation to secondary s chools . 

128 
(b) Ensure t hat Univer si ty Sc hool Hund books a re 
out on time and t ha t t he in fo rmation Bi ven in them 
is s imply presented and accur a te . 

1 0 . Establi sh a non- profit maki nG University Shop to 
129 sell basic student requirer~ents , (for spec i f ic 

exampl e s see p . 129 ) . 
1 1 0 (a) Impr ove the maintenance of t he Hal lr. of Re -

sidence , (for s pecific exa mples , see P . 1 30 ). 130 
(b) Introduce some mutually agr eed , student 
rules of conduct for t he Halls of Re s i dence . 

(Contd . ) 



TuLlc 27 (contdJ 

J!urnbcr nee or.,mendn ti ons Page 
I 

r eference 

11(Contd) ( C) Improve security of student ' s belonginr; s , 
(wardrobe locks ) . 130 

12 . Increase the number of books t ha t students can 
borrow f rom the l ibrary f r om 1~ t o 6 . 131 

13. Increase t he office- hours reserved by l ecturers 
for student consultation (abou t 7 hours per week 131 
indicated) . 

1 '· P r ovide an optional course in wri t t en/spoken 1 32 , 1 .5 3, 1 3G, . r • 
141. EngJ ish for firs t - y ear umlergr adua t es . 

15 . ( I ncrease the number of co- educatio nal sec ondary 
133 , 137. schools in Zambia) . 

16 . Extend the University library opening- ho urs 
133 durinp; exam. times from 2200 to 2300 hours. 

1 'I . (a) Use smaller c roups of s t udents in t he 
I ntroduc tion to t he Library Course . (b) Have 134 
fo llow- up sessions on Hm-1 to use the Li brary. (c) 
Make available a simply written ,c onc i se gui de 
on "How t o use t he University Li brary" . 

18 . Give new member s of staf f some "Guidel i nes" 
conce r ning acceptable poli tical involveme nt . 136 

19 . I ncrease the amount of general enter t ainment 
available on the camp us ( for speci f i e examples 136 
see P . 136 ) . 

;:o. (a) First-year l ecturers should chose text- books 
with an a ppropri ate vocabulary . (b) Compose 136 , 137. 
glossaries of diffic ult words and concepts . 

2 1 . Encourage students wi th psyc ho- social problems 140 
to visit t he University Student Counselling 
Service . 

') '.) ( a ) Upgrade the existi ng sportinr f. :cili ties '-~ • 

( for spec i fic suggestions , see P . 138 ) . ( b) 138 
nuild a swimming pool; perhaps on a self- help 
basis . (c) Stimula te the students to fo rm more 
student orgo..nised "clubs" a nd "societies . " 
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APPENDIX A - The first trial questionnaire. 

APPENDIX B - The second trial questionnaire. 

APPENDIX C - The main survey questionnaire. 

APPENDIX D - Set questions, (a list of the more important 

questions put to students during the 

course of the interview sessions). 

The questionna ires in appendices A, Band C have been 

condensed in order to save space. The wording however, remains 

the same as in the original. 
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APPENDIX A - THE FIRST 'rRIAL QUESTIONNAIRE 

Thi s ques tionnaire on student adju s tment problems will provide 
information which is not at present ava ilable. Such informa tion 
i s not only of a c ad emi c interest, but may help the Univers ity 
to prevent or alleviate student 1 s pr oblems . This is not an official 
invest igation . Your replies will be treated in strictest confidence . 
Thank you for your a ssistance. 

PERSONAL I NFORMATION (Use block letters ): 

9 . 

-----

. 

Name (underline s urname) 
eoii'iputcr number: .) . ~ in ears: 
Male/fe1!1al2_ ~ married/sinl'}l e/ sepnr ated divorced: -2-!. ~£_9f 
children: 7. Degr ee r egi s tered for: 8. Campus address : - ..... ___________ .________ --.... :---'"---,--r------,,..,...-

I f you live off c am us with wh om do you s tay: Parents/guardian or 
other relative other students own accommodation/religious community/ 
other •• •. • •••• • • •• • ••••• • •••••••••••••••••••• • •.••••.•.•••••••• •• 
Permanent home address : 
Father ' s occupation: 
(If 1. bl ) G d. 

j~. Mother's occupation: 

app J.Ca e uar ian s occupa i on: 
1 Previou s education: Name of school/ LDistrict: Dates attended : Day/ ---:. college/university: 

1 • 

2 . 

3 . 
4 . 

5. 
60 

7. 
8. 

- -
1 0 

2 . 

3o 

. 

Qualifications a ined with date : 
Grade 7 standard •••••••••••••••• •• ••••••••••••••••••••• • •• 
Form 2/form 3 ••••••••••••••••• •••• •••••••• ••••••••• •••• 
Cambridge School Certificate •·•••••••••••••••• • •• ••• •••••••• 
G.C. E. 110 11 levels (with detail:::: ••••••••••.••••••••••••••••••• 

•••••••••••••••••••••••• ♦ •• • •• 

a .c .c: . 11 A11 levels (with details) ............................. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Diplomas ••••••••••••••••••••••••• •• •••••••••••• • •••••• •• ••• 
·Other • .••••••••••••••••••••••••••• ••• •••• •••• •••• • •••••• 

- -

List the brother s a nd sisters in your immediate family in order , 
sta rting with the eldest: 

Name age Brother/s i s ter Hi~hest [Pr esent occuEat --- educ a tional 
ion 

qualification 

----

boar-
ding: 

-



4. 

5. - --,.. 
o . 

?. 
8 . 

9 . 

10. 

~7 . ........ 
18 . --..... 
19. 
---20 . --... 

2·1. ·-... 
22 . -23 . -2 1f . 

..• 

Father ' s highest educational qualification: 

Mother's highest educational qual ification: 

(If applicable) Guardian's highest educational qualifico.tion: 

Financial sponsors while at university: 

Do Y;?U receive any additional fina ncial support? Yes/No . 

If yes , state source: 

Do you earn money in addition to the above sources of income? 

If yes, when do you earn money'/ During term/vacations/both. 

Wha t jobs do you take up? During term: 

Durinf_a vacations : 

What lan~uage do you mainly speak at home? 

What lan~uae;e do you ma inl.l spe':lk wi t h your fri. e nds on cam12us? 

IIo.vc you ever made use of the Student Counselling Service? Yes/No . 

If yes , why did you visit them? 

I T-lf3THUCTIONS FOR FILLING IN QUESTIONNAIRe; 

(a) Firstly, indicate your response by placing a tick in the appropriate 
column . 

•• is a •• is a lo. is a _lee is 
severe problem slight NO'l' a 
problem for me problemproblem 
for me for me for 

'l'r a.vclling bet\-✓een tho Un:i. v erGi l;y I campu s and town •••• 

(h) Then, if you have indicated that there is a problem, ~l ace a 
tick against one or more of the reasons for your exper iencing 
the problem. 
e . ~ . Because A. 

B. 
c . 

the distance is too far to walk 
the University transport is i n?dequate / 
I hav e no personal transport.v' 

(c) Fi n~iy , if your reason for experiencing the problem i s not 
mentioned, or you wish to make some other comment 9 usg the 
l.:i . .ne labelled "Other reasons or comments: 11 e.g . (with re go.rd t o 
the above example):-"I have a medical condition that requires 
specialist attention in town". 

me 

I 

: 
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THE QUESTIONNAIRE 

ACADEMIC ADJUSTMENT PROBLEMS 

1 0 

2o 

Studying hard••••••••• 

Bec ause: 
A. myteachers fail to encourage me. 
B. there are many other t h ings 

to do on campus. 
C . the work is too difficult. 
D. the work is too easy. 
E. my residence is too noisy. 
F . Other r easons or comments: 

The t echnique of learning and 
studying at University ••••• 
Because: 
A. the University system of 

tea ching is different to 
t hat of school. 

B. there is no University course 
spec ifj.cally devoted to s tudy 
skills. 

c . I have specific difficulties 
\·d th regard to note taking. 

D0 I have specific difficulties 
with r egard to revising fo r 
tests and exams. 

E0 I have specific difficulties 
with regard to organi sing a 
study s chedule. 

F. I have specific difficulties 
with r egard to obta ining 
information from books quickly. 

G. I have specific difficultes 
with regard to getting the 
most benefit from seminars·• 

H. Other reasons or comments : 

•• is a •• is a 
severe problem 
problem for me 
for me 

•• is a 
slight 
problem 
for me 

•• i s 
NOT a 
problem 
f or me 

-----------~~---,,---~---:------1------+----1-------1- ---
Expressing myself clearly i n 3 o 
spoken En~lish •••• 

Because: 
A0 Engli sh is not my home l anguage . 
B. I need a course in spoken English. 
C. I have to think about what I am 

going to say before I say ito 
D. I find speaking difficul t in ~ 

l anguages . 
E. Other r easons or comments: 

ExT,>re ssine; mysel .f clearly in 
written English•••• 
Because: 
A. English i s not my home language . 
B. I need a course in written English 
c . I have difficulty with spelling , 



?o 

8. 

D. I find writing difficult in 
all languages. 

E. Other r easons or comments: 

Understanding the Enr,Jish us ed 
in text books •••• 
Because: 
A. - English is not my home 

language. 
B. the vocabulary in the books 

is too complica t ed. 
c. the authors describe customs, 

give examples etc. that are 
"foreign" to me . 

D. I find reading difficult in 
all languages. 

E. otiier reasons or comments: 

Understanding the English used 
in lectures and seminars •••• 
Because: 
A0 English is not my home 

languageo 
B. the lecturers speak too 

quickly. 
c . the lecturers use too many 

complicated words. 
D. the accent of the lecturers 

i s difficult to unders tand. 
E. Other reasons or comments: 

Adopting a critical approach to 
the material I am studying •••• 
Because: 
A. l~"cturers do not like students 

being critical. 
B. just learning the material 

takes up all my t ime . 
c . the material presented i s 

" fact11 and does not need 
to be critised . 

D. Other reasons or comments:_ 

Understanding academic work 
r a ther than just memorizing it ••• 

•• is a •o is a 
severe problem 
problem for me 
for me 

•o is a 
slight 
problem 
for me 

•• is 
NOT a 
problem 
for me 

----,,,.-------------------+-----+----+----+----Because: 
Ao of a lack of assis tance from 

lecturers . 
3 . I have insufficient time to 

think deeply about the work 
I am doingo 

c. of my language difficulties o 
D. lectur ~r s seem to pr efer 

memorization to c omprehensiono 
E. Other reasons or comments: 



• 0 is a •• is a .. is a . - is 
seve re problem slight NOT a 
problem for me problem probl em 
for me for me for me 

9o Wri t ing s imply and briefly i n 
a ssignments and examinationc •••• --
Becaus e: -
Ao l ecturers prefer compl ex , 

lengthy essays . 
B. it is difficult to \vri te 

simply and briefly in a 
s econd language . 

c. in my home language we 
express i deas differently . 

D. Other reasons or c omment ::: : 

100 The quality of my previous 
schoolinr; •••• 
Bec'a'iwe: -
Ao my previous education did 

not prepare me sufficiently 
for university work. 

B. the range of subjects I 
studied was too narrow. 

c. s chool facilities and 
equipment were poor. 

D. I did not study some 
subjects in suffici ent 
deptho 

Eo Other r easons or comments : 

11. The interaction o:r student 
politic s with academic life • ., •• 

Bec aus e: ---
A. politics distract me from 

my vrork. 
Bo politics adversely affect 

staff/student r el a tionships . 
c . politics should have nothing 

to do with university l ire . 
D. O'ther ~sons or . comment_~-

-... 

FOR MEN STUDENTS ONLY 

--·-12 • The r el a tionship between men 
and women s tudents •••• 
Because: 
A. I cons ider women l ess 

intelligent than men. 
Bo women students sel dom 

contribute to class 
discussiono 

C o \·rorking alongside women 
confuses me. 

Do socializing interferes 
\d t h my studies ., 

E . vrnr.en students do not 
work as hard as me n . 

F. Other reasons or c omment s : 

FOR \'JOMEN STUDEN'.l.'l:i ONLY 
1 30 The r el n.tionship b etween women 

students and men students •••• 
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• • i s a . . is a . . is a •• is 
severe problem slight NOT a 
probl em for me pr oblem probl em 
fo r me for me for me 

Because: 
A. men students expect women 

students to be less intelligen t c 
B. men student domi nate 

discussions in class . 
c. I feel uncomfortable when I 

try to express opinions in 
front of men. 

D. working alongside men 
confuses me. 

E. soc i al i zing interferes with 
my studies . 

Fo men students have a prejudice 
asainst women students who are 
academic al l y successfulo 

G. men students do not work as hard 
D.S \•1omen. 

Ho Other . reasons or comment::; : 

14" Obtaininr; the pr escri bed texts -
for course work •••• 
Because : 
A. there are insufficient copies 

in the l ibrary . 
B. there are insuffici ent copies 

in the bookshop . 
c . copies a r e misplaced on 

library s helveso 
Do I do not have enough money to 

buy books . 
E. Other reasons or comments : 

150 The numbers of books that c an be 
borro\'icd from t he library o.t any 
one time •••• 
Becaus e: 
A. I i'iave insufficient money for 

l,uying the number of books I 
require . 

B. the sub jects I am studying 
involve me in referring to 
many differ ent text book!:; . 

c . Other reasons or comments : 

160 How many books would you like 
to be abl e to borrow from the 
library at any one t i me'? 

170 The length of time for which 
it i s possible to loa n books 
from the library • ••• 

Because : 
A. I am a slow reader. 
Bo I need to read the books 

fully not just refe r to them. 
C o Other reasons or comments : 

-180 What l ength of time would you 
like to see the library loan-
period changed to? - · 



190 Knowing how to make the best 
use of the library •••• 
Because: 
Ao a written guide on how to 

use the library is not avai l able, 
B. the present system of catalo

~uing the books is too 
complicated . 

Co the "introduction to the 
library" course is not 
adequate. 

D. I do not r eally need the 
library for my academic work. 

Eo Other reasons or comments: 

oo is a•• is a 
severe problem 
problem for me 
for me 

•o is a 
slight 
problem 
for me 

•• is 
NOT a 
problem 
for me 

-------------------------+-----i----+-----+---_...,-20 . Reading through materia1 
qu ickly and scanning books 
for i nformation •••• ----:=--------------------------,-----+-----+----+------Because: 
A. I need training in II speed 

reading" (how to read quickly ). 
B. I am not reading the material 

in my home language. 
C • I am not suffic:i.t ntly 

interested in the materia1 
I am s tudying. 

Do Other reasons or comments : 

2 1 o The amount of interaction between 
staff and students •••• --------------------------+----+-----+----1-------Bec ause: 
A. the staff are unfriendly o 
Bo the students have no 

opportunity to .meet the 
staff sociallyo 

c . many staff originate from 
a non- Zambian background. 

D. the opportunities to meet 
s t a ff with regard to 
academic matters are too few. 

E. Other reasons or comments: 

220 The quality of teaching given 
by most staff •• o 

Because: 
Ao l ecturers t alk too quickly . 
Bo lecturers use too complex 

a vocabulary. 
c . lecturers are biased in 

the information they giveo 
D. lecturers present their 

materia1 in a boring way. 
Eo lecturers present their 

materia1 illogica1ly, in 
a haphazard fashion. 

F . l ecturers do not tell 
students wha t is expected 
o:f themo 

Go Other reasons or comments! 

-----------------------+----t-----;------1---



230 If you have a problem \·Ii th the 
quality of teaching then delete 
the words in the following 

___ s.,.._e .... n_t_c_nccc \!~tich are not approJ?!ia.te •• 
( a ) 'rhe quality of teaching in 

lectures is mainly , good/ 
satisfactory/poor . 

(b) The quality of teachin~ in 
tutorials is mainly , e;ood/ 
satiofactory/poor. 

(c) The quality of teachin~ in 
practicals is mainly , 0ood/ 
satisfactory/~oor. 

The marking systems used by 
most l~urers•••o 
Because: 
Ao lecturers are biased toward 

certain students. 
Bo lecturers have different 

standards of marking. 
c . lecturers have too high 

a standard. 
D. l ecturers have too low 

a standard. 
E. lecturers hRve too many 

assessments. 
F. the amount of information 

I get from staff concerning 
my acaclemic progress is 
too little. 

G. Other reasons or comments: 

25 o Having to adapt to staff from 
different cultural backp;rounds •••• 
Because: 
A0 staff from different 

countries have different 
standards. 

B. staff speak English 
differentl yo 

c. I dislike staff from 
certain countries . 

D. Other reasons or comments: 

FOR MEN STUDENTS ONLY 
26. Having women lecturers •••• 

Because: 

Ao I consider them less 
academically competent 
than men lecturers. 

B. I am not used to being 
taught by women. 

c . I feel that women should 
be more concerned with 
the home and familyo 

D. Other reasons or comments: 

o• is a•• is a 
severe problem 
problem for me 
for me 

•• is a 
slight 
problem 
for me 

•O· is 
NOT a 
problem 
for me 

·--- ·-----
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Getting advice on which courses 
to take •••• 

Bec ause: 

A. ther e are too many courses to 
choose from. 

B. course combinations are 
confusing . 

c. School Handbooks do not g ive 
enough information. 

D. School Handbooks are not clear. 
E. staff advisors are i gnor ant of 

the system. 
F. fellow students often give bad 

advise. 
G. Other reasons or comments : 

28. Being fo rced to take a particular 
ac ademic progr amme •••• 

2 90 

30. 

Because: 

A. it has lowered my ~enEal 
academic performance. 

B. it has lowered my performance 
i n specific subjects. 

c. it has made me dissatisfied 
with the university sys tem. 

D. my career has been frustr ated. 
E. my family are v ery disappointed. 
F. Other r easons or comments: 

Given a free choice which University 
School would you have entered? 
The School of 

The number of time-table clashes 
I have •••• 

If you have time -table cl ashes 
delete the phrase(s) which are 
not appropriate: 
My time-table clashes, have been 
quickly sorted out/have taken a 
long time to sort out/have never 
been satisfactorily resolved. 

•• is a•• i s a 
severe problem 
problem for me 
for me 

•• is a 
slight 
problem 
for me 

•• is 
NO'l' a 
problem 
for me 

--------------------------+-----+-----1-----+--- --
31. The amount of academic work I have 

to get through •••• 
----------------------t---+----t----t---

Because: 

A. my work load is too heavy~ 
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.. is a . . is a • • is a • • is 
severe problem slight NOT a 
problem for me problem problem 
for me for me for me 

Bo I have insufficient work t o do , 
c . the work-load is unevenl y 

distributed over the academic 
y earo 

D. Other reasons or comments: 

-32 0 The interaction of family affairs 
and academic work •••• 

Because: 

Ao I am having to support my 
parentso 

B. I am having to support my 
brothers and/or sisters. 

c . I am having to support my 
children. 

Do no one in my family gives 
me support while I aill at 
universityo 

Eo I have a marriage problemo 
F. Oi,,her reasons or comments : --

33. The money I have available to buy 
books •••• 

Because: 

Ao t he University allowance to 
buy books is too small. 

B. I get 110 financial contri-
bution from my parents. 

c . I have difficulty puttin~ 
mo ney aside for books I 
might need later in the yea:r. 

D. Other reasons or comments: 

" 34 . How much money do you estimate 
you need for essential books in 
the first year? Kwacha 

This is the end of the section on academic adjustment o Are there any 
other academic adjustment problems which you have experienced and ttl1ich 
have not been referred to in the questionnaire so f a r? 

-

-
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360 

SOCIAL ADJUSTMENT PROBLEMS 

The money I have available for 
personal needs ( e.go clothes , 
transport, entertainment etc ., 
excluding books) ••••• 

Recause: 

Ao 

B. 

C o 

D. 

Eo 

How 

the amount of money I receive 
from my sponsors is too small. 
I get no f i nancial support 
from my parents• 
I find that I spend all i,iy 
money as soon as I get it. 
I feel inferior having so little 
money. 
Other r easons or comments: 

much money do you estimate 
you need for essential per sonal 
requirements every month? Kwacha __ 
per month . 

37 0 Making f ri ends with other university 
sturl ents ••••• 

o• is a 
severe 
problem 
for me 

\ 

•• is a 
problem 
for me 

•• i s a 
slight 
problem 
for. me 

•• is 
NOT a 
problem 
f or me 

-----------------------------+----+----__.., ____ 4--____ _ 

Because: 

A. students at the University are 
unfr iendly. 

B0 students at the University are shy 
c . the opportunities for mixing 

socially are too few. 
Do I find it difficult t o mi x 

socially. 
F. Other r easons or comments: 

-·- ------------------- -----t----+---- -+-----1-•----
380 The multi-tribal nature of the 

University ..... 

Because 

A. I dislike certain tribal gr oup s . 
B. students on1y socialize with their 

own tribal group. 
C. tribal group s use their own 

l anguage and not English. 
D. it c auses fri ction and aggr ession 

in the Univers ity Community. 
Eo it pr events me integrating fully 

i nto the University Community, 
F . Other reasons or comments : 



39 . The multi-rac ial nature of the 
University •••• 

Because: 

A0 I dislike c ertain r aces . 
B0 s tudents only socialize with 

their own raci al groups . 
Co r acial groups use their ovm 

language and not English . 
Do it c auses friction and 

aggression in the University 
Community . 

Eo it prevents me integrating 
fully into the Univer sity 
Communi ty. 

F 0 Other reasons or comments : 

40. Making friends wi th members of 
the opposite sex •••• 

Bec ause : 

A. members of the opposite sex 
do not like meo 

Bo I was educated in a single 
sex s chool . 

c . I am shy i n the presence of 
the opposite sex. 

Do I have a sexual problem. 
E. members of the opposite sex 

are not interested in students . 
F. Other reasons or c omments : 

'-l-1 o The size and complexity of t he 
Univers ity Campus •••• 

Because: 

Ao the University i s the l argest 
social organization I have 
ever been part of. 

B. there is no official guide to 
the University Campuso 

Co the University Orientation 
Programme for new students 
is inadequateo 

D. it makes me feel small and 
unimportant. 

E. Other reasons or comments : 

•• is a•• is a 
severe problem 
problem for me 
for me 

•• is a 
slight 
problem 
for me 

•• is 
NOT a 
problem 
for me 
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45 0 

00 is a •• is a 0 0 i s a 
severe problem slight 
problem for me problem 

Being a s tudent with religious 
convicti ons, I find integration 
into the University Community •••• 

Because: 

Ao my r eligion i s s neered a t by 
other student s . 

Bo I am not allowed to practice 
my religion in pea ce . 

Co I am isolated from others 
who practice the se.me religion. 

D. Othor r easons or comments: 

Learning to live with my room-mate 
in my r e sidence •••• 

Because: 

Ao I do not like him/her. ., 
I, o previously I have always 

hnd my own room. 
c. it is difficult to entertain 

my friends with my room-mate 
bei ng there . 

D. Other reasons or comments: 

The amount of general entertainment 
available on the campus •••• 

Becaus e: 

Ao I am bored and need amusement. 
B. entertainment helps me relax 

fro rn work. 
C • ent ertainment facilities would 

h elp me make friends. 
Do I have to go into town for my 

entertainment• 
Eo entertainment interferes with 

my academic work. 
F. Other reasons or comments: 

If you feel the University lacks 
ade~uate entertainment facilities, 
pl a ce a t i ck against those 
f a c:i.li t ies you would like to have 
mor e of: 

for me for 

A. Di s cos , _____ B. · Films? ----- C. Concerts , 

D. Tel evision sets, Bars f or social drink ing , 

me 

.. is 
NOT a 
problem 
for me 

G. Specta t or sports, H~ Other comment s : 



460 Who do you think should organise 
the entertainment , the University 
authorities or the students? 

oo is a •• is a 
severe problem 
problem for me 
for me 

•• i s a 
slight 
problem 
for me 

•• is 
NOT a 
problem 
for me 

-------------------------...----1-----..1.- .--- -- -- ------
470 The amount of provi sion for 

sporting activities on the 
c a mpus •••• 

Becau s e: 

Ao facilities for my sport are 
not availableo 

B 0 s port helps me relax from v,ork . 
C o sporting fEi.cili ties would help 

me m~ce f ri ends. 
D0 I have to go into town for my 

sport . 
E. sport interferes with my 

a cade mic worko 
F. Other reasons or comments: 

-------------------------+-----+------+-----+-----
48 o If you feel the University l acks 

adequate sporting facilities, 
plac e u tick against those 
facilities you would like to 
have more of: 

A. Foot ball , • B. 
Co Tennis , • Do 
E . Hockey , • F . 
G. Basketball, o I-I • 
I. Volleyball,-_- J • 
K. Other comments : 

Swimminc , o 

Athletics-;---" o 

Judo , --==• Netball, • 
Rowing , ==o 

-------------------------1-----1-----4-----1~---

50. 

51. 

Who do you think should organise sport 
the University authorities or the 
students? 

_ ___ __________ o 

The number of "intellectual" 
societies and clubs functioning 
on the campus ••••• 

If you feel the University lacks 
such societies and clubs, plac e 
a tick against the ones you 
would like to have more of: 

Ao clubs r elated to academic work 
( e. c; . 11Phys ics Club") _____ o 



B. Zambi an cultura l societies , 0 -c . debating societies , . 
D. choral societies , 0 

E. chess cl ub s , . 
F o bridge clubs , • 
G. Other comments: 

520 The drinking of alcohol•• • •••• ••• •• 

•• is a 
severe 
pr obl em 
for me 

•• is a 
problem 
for me 

eo is a 
sli gh t 
probl e1•1 
for me 

•• is 
NOT a 
problem 
for me 

---------------------- --+-----t------+-·--- - ··------

530 

Because: 

A; I am not abl e to stop drinking . 
B0 it interferes with my work . 
c . it uses up al l my money . 
D. Other r easons or comme nts : 

The University dining facilities •••. 

Because: 

A. I get too l i ttle f ood . 
B0 the food is poorly cooked . 
c . I have to wait too long f or 

my food . 
D. the f ood is of poor quality . 
E. the menu lacks variety. 
F. Other r easons or comments ; 

54 . The a ccommodation provided in the 
Halls of Residenc e ••••• 

Because : 

A. I woul d prefer to be in a 
sine;l e room . 

B. I would pr efer t o be in a 
sha.red roo1il . 

c . t her e i s to o much noise 
during t he day - tiwc . 

D. there is too much noi se 
a t night - time. 

E. there is a l a ck of privacy 
in the toilets and bathroom. 

F. the maintenance of the Hall s 
of Resid ence is poor . 

G. it is difficuJ.t to prevent 
my belongings from being stolen. 

H0 there is favouritism shown in 
the allocation of accommodationo 

I. Other reasons or comments : 
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This is the end of the section on social adjustment problems 
and the end of t he questionnaire. Are there any other adjustment 
probl ems of any nature which you have experienced and which have 
not been r eferred to in this questionnaire? 



APPENDIX B - THE SECOND TRIAL QUESTIONNAIRE 

This ques t ionnaire on student adjustment problems will provide 
information which is not at present availableo Such information 
is not only of academic interest , but \·Jill help the University 
to prevent or alleviate student's problems . Your replies will 
be treated in strictest confidence and if you prefer you can remain 
a nonymous-o IIoucv cr t after the data has been collected, it is 
hoped to interview some students in order to examine the adjustment 
problems in gr eater depth. If you are willing to be interviewed , 
please indieate your name and computP-r number in the space provided 
below. Thank you for your assistanc e . 

Name: (underline ::mrname) 
Computer Number: 

Section A. PERSONAL INFORMATION 

Next, complete this section by circlinp; the appropriate number, 
word or phra.se. 

6. 

90 

10. 

11 • 

12 . 

14. 

What is your age? 17 18 19 20 ?1 22 23 24 25 26 27 28 29 30 Over 30yrs. 
What is y:our sex'l Female Male. 
What is your marital status? Divorced Married Separated Sinc;l e . 
How ma ny children do you have? 0 1 2 3 4 5 6 7 8 9 10 Over 10., 
What der;ree are yo1;1 ,r~gistered for? ~ .A. B.A.(acc.Fi~ance)B. A.(B: J\.dmin} 
B. A. ( Ed.) B.A. (Lib.~t .) B.Eng . B.Min.Sc. B.Sc.(Agric.) B.Sc .(Ea.) 
B. s.w. LL . B. M.B.Ch.B. 
What school are you registered in? Agriculture Education Engineering 
H.s. s . Lavi Medicine Mines Natural Sciences. 
When did you enter this university? 1980 1979 1978 1977 1976 1975 
1974 1973 Othero 
What is your university address? Africa International Kafue Kwacha 
October Parnodzi President Soweto Zambezi Off-C ampuso 
In what geographical areas have you spent the majority of your life? 
Chililabombwe Chingola Chipata Choma Kabwe Kafue Kalulushi 
Kasama Kitwe Livingstone Lua nshya Lusaka Maamba Mansa Mazabuka 
Mba la Mongu Monze Mpika Mufulira Ndola Solwezi Other areas in 
Zambia , outside Zambia. 
Who is your main financial sponsorJ 
Guardian Mines Parents Rel atives 
What l anp;uage do you speak on campus? 
Lunda Luvnle Nyanja Tonga Othero 

Foreign government G.R.z. 
Self U.N. Othero 

Bemba Enp;lish Kaonde Lozi 

,What is your mother tongue?_ Bemba English Kaonde Lozi Lunda 
Luvale Nyaja Tonga Other. 
How many blood brothers and sisters do you have? 0 1 2 3 l~ 5 6 7 
8 9 10 11 12 Over 12. --
How many years of primary educa tion have you had? 0 1 2 3 4 5 6 7 8 
9 10 11 12 Over 12. 
How many y ears of s .econdary education have you had'l O 1 2 3 4 5 6 7 8 
9 10 11 12 Over 12. 

16. ~W:_:.:::ha~t~i~s=--t~h~o.....:;t~o~t~al=-,~n~u~m~b~e~r=-o.;.;;.f-"-~~..,....;;~+~~~~...,.;;;.;;;..,,.;-..,,..,;..;;.;,..,......,.,~ 
you h ave had? Under 8 
Over 18 years . 

17. ~H~o~w;__;m~a~1~111.....l/.-.e~ar;.;;...;;s.....,;o_f___. __ ..;...,_,,_,,,,,_..,..,....,,,....._.-=-_,,..,,,.....,.......h_.,..,..av_e~y~o~u.,...."'T'e.....,..,....i~n--=-a_. 
boarding school? 12 3 7 8 
Over 18 years . 
How many yeara of pre•universi~ education have you spent in a 
day school? 0 1 2 3 4 5 b 7 89-10 11 12 13 14 15 16 17 18 Over 
18 years . · 



20. 

21 . 

22 . 

25 . 
26 . 

27 . 
28 . 
29 0 

30 . 

31 . 

32 . 

33 0 
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&~-~ years of pre-~~s~tr_education have you 
spent outs ide Zambia'? 0 1 2 3 5 6 7 8 9 10 11 12 
13 14 15 16 17 18 Over 18 yearso 
How man_y months of Zambia National Service have you 
~leted? 0 1 2 3·1~yr7 8 9 10 11 12 13 14 15 
16 17 18 C>ver 18 yea rs. 
What division did you achiev e in the 
examina tion? Div. 1 Div. 2 Div . 3 
Wha t divi sion did you a chieve in the 
Div. 1 Div. 2 Div. 3 Div . 4 Exam 

grade 7 (or standard 6) 
Div. 4 Exam. not taken. 

Form 3 (or Form 2) Examina tion? 
not taken. 

Wha t d i v ision did you a chieve in the Cam bridg e School Certificate? 
Div . 1 - Div . 2 Div. 3 Div . l~ Exam not taken. 
How many 11 0 11 levels did you obtain? 0 1 2 3 4 5 6 7 8 9 10 
Exa m n ot taken. 
How many 11 A11 levels did you obtain? 0 1 2 3 4 5 Exam not taken. 
How many visits have you made to the University student c ounsellinp: 
Service? 0 1 2 3 4 5 6 7 8 9 10 Over 10 visits. 
Doyoul1ave strong religious b eliefs? YES NO 
Do you have strong political beliefs? YES NO 
What i s our father (or uardian' s)Occu ation? (see below for 
further information 11Clerical11 11Commercial" 11Professional11 

11Semi-professional11 "Semi-skilled" "Skilled" "Unskilled" unemployed. 
What is your mother's occupa tj...£!!'.l, (see below for further i nformation) 
11Clerical11 11Commer cial11 11Professional11 11Semi-professional11 

" Semi- skilled11 11Skilled11 11Unslcill ed 11 "Unemployed"• 
What is the a roxli:mate income of our father (or uardian) 
per mo nth? O-K100 K100-K200 K200-K300 K300-K 00 K 00-K500 
K500-K600 K600-K700 Over K700 Not knowno 
What i s the a roximate income of your mother er month? 
0-K10O K100-K200 K200-K300 K300-K 00 K 00-K500 K500-K600 
K600-K700 Over K700 Not kno\m. 
What is your father's hi . he s t educational qualification? Sub fl. 
(Grade 1 Sub B Grade 2 St a ndard 1 (Grade 3 Standa rd 2 
(Graue 4) Standard 3 (Grade 5 ) Standard 4 (Grade 6) Standard 5 
(Grade 7) Standard 6 Form 1 Form 2 Form 4 Form 5 Form 6 T 5 T 4 
T 3 T 2 T 1 University degr ee None of th e above Not known. 
Wha t i s your mother 's hi~hest educational quali fication? Sub A 
(Grade 1 ) Sub B (Grade 2 ·standard 1 (Grade 3) Standard 2 (Grade L~) 
Standard 3 (Grade 5) Standa rd 4 (Grade 6) Standa rd 5 (Grade ?) 
Standard 6 Form 1 Form 2 Form 3 Form 4 Form 5 Form 6 T 5 T 4 T 3 
T 2 T 1 University degre e None of the above Not known. 

Cl assifica tion of Occupations . Examples of occupations classified 
under the v arious headings are as follows: 
"C l e rica1" e . g . a ccountant (with out degr ee or professiona1 

qu alification) , book-keeper, cashier, civil servant (lower or 
middle level), clerk, drau ghtsman , foreman , p roof reader, 

r e ceptionist , secre t ary , supervis or, storekeeper , telephonist, 
typist, member or lower level off icer of the army or police, etc. 

"Commercial" e og • businessma n (owner), commerci al farmer, 
musician ( s elf employed), salesman, shopkeeper, storekeeper , 
trader, etco 

"Professional" e.g. accountant or engineer (with degree or 
professional qualification), army or police captain or above, 
chief ( f u ll time), diplomat, doctor , hi gh national or sta te 
government officer , l awyer , manager of a firm (not owner)? 
Member o f Parliament , priest or minist er , tea cher (with a 
University degree etc . 

" Semi-Professiona111 e . g o di s p enser , herb ali s t, journalist, 
l ibrari a n, nurs e 9 t eache r (wi thout degree), welfare worker etc. 



"Semi-skilled": e . g . assembly worker , basket maker, bus 
conductor, butcher, cook , driver, factory 
worker, fisherman , hair dress er , hunter, 
machine operator , miner,peasant f armer e tc. 

"Skilled": e . g. blacksmith , carpenter, electrician, engineer 
(without degree or equivalent) fitter , mechanic, 
painter, photographer, pr inter, radio repairma n, 
shoemaker, surveyor , technician , wa t ch repairman, 
weaver, wel der, etc. 

"Unskilled": e .g. cleaner, driver's mate, house boy, labourer, 
messenger , boy, s ecurity guard , store boy etc. 

If you wi sh to add any further infor·mation or make any comments, 
pl ease use the space below : 

Section B. ADJUSTMENT PROBL!l:!§_ 

Ins tructions for filling-in Section B. 

(1) Firstly, complete each of the following statements by 
placing a tick in the appropriate columno 

•• is a • • is a . . is a • • 1S 
severe problem slight NOT a 
problem for me problem problem 
fo r me for me for me 

"rravelling between the 
University campus and 

✓ town •••• 

( 2 ) If you have indicated that 
there is " NOT a problem" 1 move straight on to the next stat emento 

( 3) If you have indicated that there is a " severe problem" , 11 a 
problem" or 11 a slight problem", then place a tick against 
one or more of your r easons for experiencing the problemo ✓ 
e . g . Been.use : A. the distance i s too f ar to walk . o•>• 

B. the Univers ity transport i s inadequate •• Y •• 
C o I have no personal tra nsport. • • •• 

(4) Finally , i f your r eason for experiencing the problem is not 
mentioned, or you wish to make some other comment , us e t he 
line l abel led "Other r easons or comments:" e.g. (with regard 
to the above example) 

ACADEMIC ADJUSTMENT PROBLEMS • 0 i s a •• l S a •• is a •• 1 S - problem slight NOT severe a 
problem for me problem problem 
for me for me for me 

11. Obtaining the necessary 
motivation to study hard ••••• 
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Because: 

Ao I am not following the academic 
programme I want to follow. 

Bo my tea chers fail to encourage me. 
Co there are many other things to 

do on c ampus . 
D. the work is too difficult. 
E. the work is too easy. 
F. my residence is too noisy . 
G. I suffer from health problems . 
H. there are too many social 

distractions. 
Io the library is not open long 

enough. 
J. Other reasons or comments: 

2 . The technique of learning and 
studying at university •••• 

Because: 

Ao the university system of 
teaching is different from 
that of school. 

B. there is no university course 
specifically devoted to study 
skills . 

C. I h ave specific difficulties 
with regard to revising for 
tests and exams. 

Do I have specific difficulties 
with regard to note taking . 

E. I have s pecific difficulties 
with regard to organising 
a s tudy schedule. 

F. I have specific difficulties 
with reg ard to obtaining 
information from books 
qu i ckly. 

G. I have specific difficulties with 
regard to g etting the most 
benefit from seminars. 

H. Other reasons or comments: 

3o Expressing myself clearly in 
spoken English ••• o 

Because: 

A. 
B. 
C o 

English is not my home language . 
I need a course in s{okeA Enelish . 
I have to think abou what I am 
going to say before I say ito 
I find r.pP. cl~ing difficult in al~ 
langua.r;es. 
I f eel emba rras s ed by my l a ck of 
fluency. 

F 0 Other reasons or comments: 

•• is a•• is a 
severe problem 
problem for me 
for me 

•• is a 
slight 
problem 
for me 

•• is 
NOT a 
problem 
for me 
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•• i s a . . is a . . is a • • is 
severe problem slight NOT a 
problem for me probl em problem 
for me for me for me 

4o Expressing myself clearly in 
written English •••• 

Becaus~ 

A. English is not my home 
l anguage . 

B. I need a course in written 
Ene;lish . 

C o I have difficulty with 
spelling. 

Do I find writing difficult 
in all languages o 

E. I have difficulty with 
English grammar . 

F. Other reasons or comments : 
j -

-
5. Understanding the English u sed 

in text books •••• 
--

Because: 

A. English is not my home 
language . 

B. the vocabulary in the books 
i s too compl icat ed . 

C • the authors describe customs, 
give examples etc . that 
are " foreign" to me. 

Do I find reading di fficul t in 
~ languages . 

E. Other reasons or comments: 

6. Understanding the English used 
in lectures and seminars •••• 

Becaus e : 

A. Engl ish i s not my home 
language . 

B. the lecturer s speak too 
quickly . 

c . the lecturers use t oo 
many complicated words. 

D. the a ccent of the lecturers 
is difficulty to understand. 

E. Other reasons or comments : 

?o Adopting a critical approach to 
the material I am studying ••• o 

Becaus e : 

Ao Lecturers do not like students 
being critical. 
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Bo I do not have time to 
study the material in 
sufficient depth. 

C. the material present ed i s 
11 f act 11 and does not need 
to be criticised. 

Do my previous schooling did 
not encourage a critical 
attitude . 

Eo Other reasons or com~ents: 

8 o Unde_£standing academic work 
rather than just memorizing it •• •• 

Because: 

Ao of a lack of assistance from 
lecturers. 

Bo I have insufficient time to 
think deeply about the work 
I am doing. 

c . of my language difficultieso 
Do lecturers seem to prefer 

memorization to comprehension. 
E. Other reasons or comments: 

•• is a•• is a 
severe problem 
problem for me 
for me 

•• i s a 
slight 
problem 
for me 

•• is 
NOT a 
problem 
for me 

----------------------·-+-----~---...... -----+-----
9 o Writing simply and briefly in 

assignments and examinations •••• 

------·----------------------·---+----~-+-·-----~----
Because: 

Ao l ecturers prefer complex, 
lengthy essays. 

B. it is difficult to write 
simply and briefly in a 
second l a nguage. 

C • in my home language we 
express ideas differently. 

Do long essays get higher 
grades . 

E. Other reasons or comments: 

10. The interaction of student 
politics with academic life •••• 

Because: ----
Ao politics distract me from my 

work. 
Bo politics adversely affect 

staff/student relationship~. 



C o politics should have 
nothing t o do with 
university life . 

D. political influence does 
no t allow you to think 
free l y . 

E. Other reasons or comments: 

FOR MEN STUDENTS ONLY 

1 1 0 The interaction with women 
students ••••• 

Because: 

Ao I c onsider women less 
intelligent than men. 

Bo women students seldom 
contribute to class 
discus sions. 

r, . working alongside women 
di stracts me. 

D 0 socializing interfer es 
with my studies. 

Eo women students do not 
work as hard as men. 

Fo Other reasons or comments : 

FOR WOMEN STUDENTS ONLY 

1 2 0 The interaction with men 
students •••• 

o • i s a 
severe 
problem 
for me 

•• is a 
problem 
for me 

•• is a. 
s light 
problem 
f or me 

•• is 
NOT a 
problem 
for me 

-----------------------...... ----+-----+-----+-----
Because: 

Ao reen s·tuden t s expect women 
students to be less 
intclli gcnto 

B. men students dominate 
discussions ·in class . 

c . I feel uncomfortable when I 
try to expr ess opinions 
in front of men. 

Do working alongside men 
confuses meo 

Eo socialising interferes 
with my s tudies. 

F. men students do not work 
as hard as women. 

Go men students have a 
prejudice against women 
students who are 
academically successfuly. 

H. Oth ~r reas ons or oomments: - -.... . "' _ _._ .. _ ... -- ·----
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130 Obtaining the prescribed ~exts 
for course work •••• 

Beca u se: 

A. there are insufficient 
copies in the library. 

B. there are insufficient 
copies in the bookshop. 

c . copies are misplaced on 
library shelves. 

D. I do not have enough money 
to b uy books. 

E. Other reasons or comments: 

140 Th e number of books that can 
be borrowed from the library 
at any one time •••• 

Because: 

A. I have insufficient money 
for buying all the books 
I require. 

B0 the subjects I am studying 
i nvolve me in referring to 
many different text books. 

C o my friends also U ~ P. the 
books that I borrow. 

Du Other r easons or comments: 

•• is a 
severe 
p roblem 
for me 

•• is a 
problem 
for me 

•• is a 
slight 
problem 
for me 

•• is 
NOT a 
problem 
for me 

-------------------------+----•4•----t------1------
15. The l ength of time for which it 

is possible to loan books from 
the library •••• 

------------------------4----~---·--+-----+------
Becau se:~ 

A. I a m a s low reader. 
B o I need to read the books 

fully and not just refer 
to themo 

C o the topics I am studying 
usually continue for more 
than two weeks. 

D. Other reasons or comments: 

160 Knowing how to make the best 
use of the library •••• 
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Because: 

Ao a written guide on how 
to use the library is 
not available . 

B. the present system of 
c ataloguing the books 
is too complicated. 

C. the "Introduction to 
the Library" cours e i s 
not adequate. 

D. I do not seem to need 
the library for my 
academic work. 

Eo b ooks are not replaced 
on the correct shelves. 

F . Other reasons or comments : 

17 0 Reading through material 
quickly and scanning books 
for information ••••• 

Because: 

A. I need training in "speed 
reading" (how to read 
qui ckly). 

B. I am not reading the 
material in my home 
languar:eo 

Co I am not sufficiently 
interested in the material 
I am studying. 

Do Other r easons or comments : 

18 . The amount of interaction 
between s taff and students •• a. 

Becaune: 

A. the staf f are unfriendly. 
B. the students have no 

opportunity to meet the 
staff socially. 

C o ma ny staff originate from 
a non-Zambian background. 

D. the opportunit½ea to meet 
s t aff with regard to 
ac ademic matters are too 
feiv • 

E 0 staff are not interested 
i.n studentso 

Fo Other reasons or comments: 

• o is a •• is a 
severe problem 
problem for me 
for me 

•• is a 
slight 
problem 
for me 

•• is 
NOT a 
problem 
f or me 
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19. The type of teaching given 
by staff •••• 

Becaus e: 

A. l ecturers talk too quickly . 
B. lecturers talk too much. 
C. lecturers use too compl ex 

a vocabul ary. 
D. lect urers are biased i n 

their presentation of 
information and materi al. 

E. lecturers present their 
materia1 in a boring way. 

F. l ecturers pr esent their 
material illogically , in 
a haphazard fashion. 

G. lecturers do not tell 
s tudents what is expected 
of them. 

H. Other reasons or comments : 

200 The marking system used by 
mos t lecturers •••• 

Becaus e : -
A o l ecturers are bias ed toward 

certain students . 
B. l ecturers have di f feren t 

s tandard of mark i ng. 
C 0 lec t urer s have too high 

a standard. 
D. lecturers have too l ow 

a standard . 
E. l ecturers have t oo many 

ass essments . 
F . the amount of information 

I get from staf f 
concerning my academic 
pr ogress is too little. 

G., Other r easons or comments: 

210 Having to adapt to staff from 
different cultura1 backgrounds o .. 

oo is a •• is a 
sev ere problem 
problem for me 
for me 

•• is a •• is 
slight 
problem 
for me 

NOT a 
problem 
f or me 

----------------------+------1-------,...---~-----
Becaus e: 

Ao staff from different 
countries have different 
standard. 
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Bo staff speak English 
differently. 

Co I dislike staff from 
certain countries. 

Do staff from some countries 
have no respect for 
Africans. 

Eo .Q!!ier reasons or comments: 

FOR MEN STUDENTS ONLY 

22. Having women lecturers •••• 

o• is a•• is a 
severe problem 
problem for me 
for me 

o• is n • • is 
slight 
problem 
for me 

NOT a 
problem 
for me 

--·------------------+---+---+---4----
Because: 

Ao I consider them less 
academically competent 
than men lecturers. 

Bo I am not used to being 
taught by women. 

C o I feel that women should 
be more concerned with 
the home and family. 

D. they over-react to their 
newly acquired status. 

s . Other reasons or comments : ·---
FOR WOMEN STUDENTS ONLY 

23 0 Havin~ men lecturers •••• 

---------------------+---+-----1----4•---
Becv.use: 

A. I consider them less 
academically eompetent than 
women lecturers. 

B. I am not used to being 
tau~ht by men. 

C. they over-react to their 
newly acquired s tatus . 

D. they make sexual advances 
to v,omen students. 

E. Other r easons or comments: 

2 l+ o Getting advice on which cours e 
to take •••• 
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A. there are too ma ny courses 
to choose from. 

B. course combinations are 
confusing. 

C o School Handbooks do not 
~ive enough information. 

o. School Handbooks are not 
clear. 

Eo School Handbooks are not 
out on time. 

F . staff advisors are 
i enorant of the system. 

Go fell ow students often give 
misleading advice. 

H. I do not have any 
particular career in mind. 

I. I do not know wh:ere to go 
for advice. 

J. Other reasons or comments : 

2 50 Being forced to take a particular 
ac ademic programme ••••• 

Because: 

A. it h a s lowered my ~_!_!'_al 
academic performance. 

Bo it has lowered my per formance 
in specific subjects. 

c. it has made me di ssatisfi ed 
with the university system. 

D0 my c ar eer has been frustr a tedo 
E. my family are very 

disappointed . 
F. the University should be abl e 

to r esolve it's timetable 
clashes . 

G. Other r easons or commentsJ ___ _ 

2 60 The amount of academic work I 
have to get through •••• 

• o is a 
severe 
problem 
for me 

o• is a 
problem 
for me 

•• is a 
slight 
problem 
for me 

•• i s 
NOT a 
problem 
for me 

------------------------4----- +-- - ---1-----4------
Because: 

Ao my work load is too heavy. 
B0 I have insufficient work to doo 
C o the assi gnments all come at 

t he same time. 
Do I find it difficult to 

organise my study time. 
E. Other r easons or comment s : 

---------- ------------ --- ·---...J. ____ ,.._ ___ _..., ____ _ 
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2 70 The number of time-table 
cl ashes I have ••••• 

Because: 

A. the clashes take too long 
to s ort out. 

B. the clashes have never been 
satis factorily sorted out. 

C o the clashes have adversely 
affected my gener al 
motivation to work. 

Do t he clashes put me a t a 
disadvantage with other 
studentso 

E~ the clashes involve me in 
a lot of extra work. 

F' . ~r r easons or comments : 

e--··----...... -------------
0. is a•• is a 
severe problem 
problem for me 
for me 

•• is a 
slight 
problem 
for me 

•• is 
NOT a 
problem 
f or me 

-----------------------+------+-----+-----+------
280 The interaction of family 

affairs and academic work •••• 
- -----------------------+-----+---~f-----+----

Because: 

A. I am h aving to support my 
parents. 

Bo I am having to support my 
brothers and/or sisters. 

c. I am having to support my 
children. 

D. no one in my family gives 
me s upport \·1hile I am at 
Univers i ty . 

E ., I have a marriage problem . 
F. my work is fre quently 

interrupted by my having 
t o r eturn to my famil y . 

G 0 Other reasons or comment.§..:._ 

29 o Th e money I have available 
to buy books •••• 

Because: 

Ao the University allowance to 
buy books i s too small. 

B. I get no financial 
contribution from my parents. 

c . I have difficulty putting 
money aside for books I 
might need later in the 
year. 

D. Other r easons or comments : 

l 
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This i s the end of the section on academic adjustment. Are 
there any other academic adjustment problems which you have 
experienced and which have not been referred to in the 
questionnaire so far? 

,SOCIAL /\DJUST'i-: ~7!T PROBL l~HS 

30 0 The money I have available for 
personal needs (e.g o clothes, 
transport, entertainment etc., 
excluding books) •••• 

Because: 

A. the amount of money I 
receive from my sponsors 
i s too small. 

Bu I get no financial support 
from my parents. 

C0 I find that I spend all 
my money as soon as I 
get it. 

Du I feel inferior having 
so little money. 

Eo I am not used to handling 
l ar ge sums of money. 

F. Other reasons or comments: 

31 0 Making friends with other 
univers ity students •••• 

.o is a•• is a 
severe problem 
problem for me 
for me 

•• is a 
slight 
problem 
for me 

•• is 
NOT a 
problem 
for me 

---------------------+-----+-----+----+-----
Because: 

A 0 students at the University 
are unfriendly. 

B 0 students at the University 
are shy. 

C 0 the opportunities for 
mixing socially are 
too fewo 

D. I live off-campus. 
E. I find it difficult to 

mix socially. 
Fo students are too involved 

in academic work. 
G0 Other reasons or comments: 

32 o The multi-tribal nature of 
the University •••• 

Because: 

Ao I dislike tribal groups. 



B. students only socialize 
with their own tribal 
groups. 

C u tribal groups use their 
own languages and not 

· English . 
D. it c auses fri ction and 

uggresion in the 
University communityo 

Eo it pr events me i ntegrating 
·fully into the 
University community. 

F . Other reasons or comments : 

33 . The multi-racial nature of 
University •• ••. 

A. I di s like certain races. 
B. students only socialize 

with their own racial 
groups. 

C . racial g roups use their 
own l a nguage a nd not 
English. 

D o it causes friction and 
aggression in the 
Univer sity community. 

E o it p revents me integra 
ting fully into the 
University communityo 

F . Other reasons or comments : 

3 1+0 Making friends with members of 
the opposite sex •••• 

Because: 

A. members of the opposite sex 
do not like me. 

Bo I was educated in a singl e 
sex: s chool. 

c. I am shy in t he presence 
of the opposite sexo 

D. I have a sexual. problem. 
E . member s of the opposite 

sex are not interested 
in students. 

F. Other reasons or comments : 

oo is a•• is a 
severe problem 
problem for me 
for me 

•• i s a 
slight 
problem 
for me 

•• i s 
NOT a 
problem 
f or me 



35 . The size and complexity 
of the University campus •••• 

Because: 

Ao the University is the 
lurc;es t social organization 
I have ever been part of . 

Bo there is no officia1 gui de 
to the University campus. 

Co the University Orientation 
Programme for new students 
i s inadequate . 

Do i t makes me feel small and 
unimportant. 

Eo Other reasons or c omments : 

360 Being a student with strong 
religious beliefs, I find 
integration into the Universi ty 
Community • •• • 

•• is a •• is a 
severe problem 
pr oblem for me 
for me 

•• i s a 
slight 
problem 
fo r me 

•• is 
NOT a 
problem 
fo r me 

- -----------------------+----- 1------+----.....------
Recause: 

Ao m_y religion i s sneered 
at by other students . 

Bo l ecturers r idicule my 
rel i gion. 

Co I am not able to attend 
the religious meetings 
I would like to . 

Do On the campus I am isolated 
f rom others who pr actice 
the same r eligion. 

Eo Other reasons or comment s : 

370 Being a student with stron~ 
politica1 beli efs , I find 
integration into the University 
Community •••• 

---------,----------------1------+-----1----,-+-----
Because: 

Ao my politic s are s neer ed 
at by other students. 

Bo lecturers ridicule my 
politica1 belief~ . 

Co I am not able to attend 
the political meetings 
I would like to. 

Do on the campus, I am 
i sol ated from others who 
hold s imi l ar politica1 
vie\iG • 



o• is a • 0 i s a . . i s a •• i s 
severe problem slight NOT a 
prob lem for me problem problem 
for me for me f or me 

Eo Other r easons or comments: 

38 . Learning to live with my 
room- mate in my residence •••• 

Bec ause: 

A. I do not like him/her. 
Bo previously I have always 

had my own room . 
Co it is difficult to 

entert a in my friends 
with my room- mate 
being thereo 

Do Other reasons or comments: 

-
390 The amount of general 

entertainment available 
on the campus •••• 

Because: 

Ao there is too little and 
I am bored o 

Bo there is too little and 
it h elps me r el ax from 
academic work. 

Co t her e is too little and 
it \·iOuld help me make 
fri ends . 

Do there is too littl e and 
I have to go into town 
for my ent ert ainment. 

Eo there is too much and 
it interferes \vi th my 
a cademic work. 

Fu Other reasons or comments : 

l~O o The amount of provision for 
sporting a ctivities on the 
campus •••• 

Because: 

Ao there is too little and 
I a m bored. 

Bo there i s too little and 
it helps me relax from 
academic work. 



• 0 is '3. 0 • i•· ,:, cl. • • is a • • is 
severe problem slight NOT a 
problem for me problem problem 
for me for me for me 

c. there is too little and it 
would help me make friends. 

D. there is too little and I 
have to go into town for 
my sport . 

E. there is too much and it 
interferes with my -
academic wor k . 

1" . Other reasons or comments: 

lt-1 " The number of "intellectual" 
societies and clubs (e . g. 
chess clubs, cultural 
societies , debating societies) 
functioning on the campus ••••• 

Because: 

J\.. there are too few and I 
am bored. 

!:! .. there are too few and 
they would assist my 
academic work. 

c . there are too few and 
they would help me 
make friends . 

D. there are too many 
and they interfere 
with my academic work. 

E. Other reasons or comments: 

l~z • The opportunity to drink 
alcohol., ••• • 

Because~ 

A. I am not able to stop 
drinking. 

B. it interferes with ·my 
worko 

c. it uses up all my money. 
D. Other reasons or comments;, 

43. The University dining 
f acilities ••••• 

Because: 

A. I get too little foodo 



0. i s a • • is a • • is u • • is 
severe probl em slight NOT a 
problem for me problem problem 
for me for me for me 

Bo the food is poorly c ooked. 
c . I have to wa it too long 

for my fo od. 
D. the :food is of poor quality. 
E. the menu l acks variety . 
F. they are not hygi enic. 
G. Other reasons or comments : 

4L1 o The accommodation provided 
in the Halls or Residence •••• 

Because: 

Ao I would prefer t o be in 
a single room . 

B. I would prefer to be in 
a shared room. 

c. there is too much noise 
at night-time. 

D. there is too much noise 
at day-time. 

E. there is a 1ack of privacy 
in the toilets and 
bathroom. 

F. the maintenance of t he 
Halls of Residence is 
poor. 

G. it i s difficult to 
pr event my belongings 
from being stol eno 

H. there is favouritism 
shown in the allocation 
of accommodation. 

I. Other reasons or comments: 

-
This i s the end of the section on social adjustme nt problems and the 
end of the quest ionnaire. Ar e there any other adjustment problems of 
any nature \·1hich you have experienced and which have not been referred 
to in this questionnaire? 
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APPENDIX C - THE MAIN SURVEY QUESTIONNAIRE 

This qu•stionnaire on student adjustment problems will provide 
information which is not at present available. Such information 
is not only of academic interest, but will help the University 
to prevent or alleviate student's problems. Your replies will 
be treated in strictest confidence and if you prefer you can 
remain anonymous. However, after the data has been collected, 
it is hoped to interview some students in order to examine the 
adjustment problems in greater depth. If you are willing to be 
interviewed, please indicate your name and computer number in 
the space provided below. Thank you for your assi6tance. 

!f!.!!!.!: (underline suruame) 

Computer Number: 

Section A PERSONAL INFORMATION 

Next, complete this section by circling the appropriate number, 
word of phrase. 

1. 

2. 

3. 

4. 

5. 

What is your age? 17 18 19 20 21 22 23 24 25 26 27 28 29 
30 31 32 33 34 35 

What is your sex? Female Male 

What is iour marital status? Divorced Married Separated 

How many children do zou have? 0 1 2 3 4 5 6 7 8 9 10 11 
12 13 14 15 

What de istered for? B.A. B. A. (Acc. Fin.) 
B. A. L B.Min. c. B.Sc. B.Sc. (Agric.) B.A. (Ed.) 
B.Eng. B.Sc. (Ed.) B.s.w. LL.B. M.B.Ch.B B.A. (B.Admin.) 

What school are you registered in? Agriculture Education 
Engineering H. s.s. Law Medicine Mines Natural Sciences. 

When did you enter this University? 1980 
1976 

1979 
1975 

1978 
1974 

1977 

Single 

8. What is your University address? Africa International Kafue 
October Kwacha Pamodzi President Soweto Zambezi Off-Campus. 

Have 
Luea 
area? 

e ma 
one, 

URBAN RURAL. 

our lite in an urban area (e.g. 
e Copperbe t Towns or a rural 

Who is your main financial sponsor? Foreign government G.R.Z. 
Guardian Mines Parents Relations Self U.N. Other. 

\ 



11. 

12. 

13. 

14. 

15. 

16. 

17, 

18. 

23. 

25. 

What OU mainl cam us? Bemba English 
Luvale Tonga Other 

What is zour mother ton5ue? Bemba English Kaonde 
Lozi Lunda Luvale Nyanja Tonga Other. 

How man 
0 2 15 

How man education have you bad? 
0 1 2 9 0 1 12 13 1 15 

How man 
0 1 2 15 

How man iversity education 
in a bo 2 3 
11 12 1 4 15 1 17 18 19 20 

How ■an e-univer ent 
outside 2 3 
11 12 13 1 16 17 18 19 

How man al Service have leted? 
0 1 2 
16 17 18 19 20 

11 12 13 1 
21 22 23 24 

(or standard 6) 

What 
exam 

What did ou achieve 
Cer Div. v. 2 D v. 

How many 110" levels did iou obtain? 
? 8 9 10 Exam not ta en. 

(or Form 2) 

e School 

1 2 3 4 5 6 

How 111any "A" levels did you obtain? 1 2 3 4 5 
Exam not taken. 

How many visits have you made to the University Student 
counselling Servlce?-0 1 2 3 4 5 6 ? 8 9 10 
11 12 13 14 15 16 17 18 19 20. 

What is our father {or occupation? (see 
below tor fur erica ' " ommercial" 
"Professional" 11Semi-protessional" "Semi ... skilled" 
"Skilled" "Unskilled" Retired Unemployed. 

What is tour mother•s ·occupation? (see below tor further 
informat on) "Clerical" "Commercial" "Professional" 
"Semi-professional" "Semi-skilled" ''Skilled" "Unskilled" 
Retired Un~mployed. 



2?. Which ot the followin fi ures is closest to our 
atber•s or ~uar 1an•s ncome, per month o K100 

K200 K300 KOO K500 K600 K700 K80o K900 K1000. 

28. our mothe r ' s 
income, ~er month o K100 K20 
K600 K? 0 K800 K900 K1000. 

Sub A Grae u B ra e Grade 
Standard 2 (Grade 4) Standard 3 (Grade 5) Standard 4 
(Grade 6) Standard 5 (Grade 7) Standard 6 Form 1 
Form 2 Form 3 Form 4 Form 5 Form 6 T5 T4 T3 T2 
Universit1 degree None of the abov• Not known. 

30. What is our mother•a hi hest educational ualification? 
Sub A Grade Sub B 2 Stanard 1 Grade 3 
Standard 2 (Grade 4) 3 (Grade 5) Standard 4 

T1 

(Grade 6) Standard 5 Standard 6 Form 1 Form 2 
Form 3 Form 4 Form 5 Form 6 T5 T4 T3 T2 T1 University 
degree None of the above Not known. 

11Clerical11 : e.g. accountant (without degree or professional 
qualification) book-keeper, cashier, Civil servant 
(lower or middle level), clerk, draughtsman, foreman, 
proof reader, receptionist, secretary, supervisor, 
storekeeper, telephonist, typist, member or lower level 
otticer ot the army or police, etc. 

"Commercial": e.g. businessman (owner), commercial farmer, 
musician (self employed), salesman, shopkeeper, storekeeper, 
trader, etc. 

11Professional11 : e.g. accountant or engineer (with degree or 
professional qualification), army or police captain or 
above, chief (full time), diplomat, doctor, high 
national or state government officer, lawyer, manager of 
a tirm (not owner), Member of Parliament, priest or minister, 
teacher (with a university degree) etc. 

"Semi-professional": e.g. dispenser, herbalist, journalist, 
librarian, nurse, teacher (without degree), welfare 
worker, etc. 

"Semi-skilled": e.g. assembly worker, basket maker, bue conductor , 
butcher, cook, driver, factory worker, fisherman, hair 
dresser, hunter, machine operator, miner,peasant !armer etc. 

"Skilled": e.g. \llacksmith, carpenter, electrician, engineer 
(without degree or equivalent) titter, mechanic, painter, 
photographer, printer, radio repairman, shoemaker, 
surveyor, technician, watch repairman, weaver, welder, eto. 

"Unskilled": e.g. cleaner, driver's mate, house -boy, labourer, 
messenger boy,security guard, store boy, etc. 

It you wish to add any further information or make any comments, 
please use the space below: -------.... ~ .. -),1,,,;~~~.-i,..-,.••---------------------



PLEASE READ THESE INSTRUCTIONS BEFORE CONTINUING FURTHER 

(1) Firstly, complete each of the following statements 
by placing a tick in the appropriate column: 

•• ie a •• 18 a 
severe problem 
problem for me 
!or me 

Travelling between the 
/ University campus and town •••• 

•• is a 
slight 
problem 
!or me 

(2) If you have indicated that there is "NOT a problem", 
move straight on to the next statement. 

(3) If you have indicated that there ie a 11se-.ere problem", 
a"problem" or a "slight problem", then place a tick 
against one or more of your reasons tor experiencing 
the problem. 

•• is 
NOT a 
problem 
tor me 

A. I.. 
B•~• 
c •••• 

because the distance is too far to walk. 
because the University transport ie inadequate. 
because I have no pereonal transport. 

(4) Finally, if your reason for experiencing the problem is 
not mentioned, or you wish to make some other comment, 
use the line labelled "Other reasons or comments:" e.g. 
with regard to the above example. 

"I have a medical condition that requires specialiet 
attention in town." 

SECTION B. ACADEMIC ADJUSTMENT 

1. Obtaining the necessary 
motivation to study hard •••• 

A ••••• because I am not 
following the academic 
programme I want to 
follow. 

•• iS a 
severe 
problem 
for me 

•• 1.s a 
problem 
tor me 

•• ie a 
slight 
problem 
tor me 

.. is 
NOT a 
problem 
for me 

B ••••• because-my-t~eachers 
fail to encourage me._ 

Co•••• because there are many 
other things to do on 
campus. 

DO NOT WRITE 

D ••••• because the work is too 
d{fticult. ---. E ••••• because the work is too 

F.•••• 

a ••••• 

He•••• 

easy. 
because my residence is 
too noisy. 
because I -e-u~f~t-er from 
health problems. 
because there ar_e __ t-00-
many social 
distractions. ---

IN THIS SPACE 
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•• is a • • is a • • is a •• is 
severe problem eligbt NOT a 
problem for me problem problem 
for me !or me for me 

I ••••• because the library is not 
open long enough. DO NOT WRITE 

J ••••• Other reasons or comments: 

IN THIS SPACE 

2. The technique of learning 
and studying at University •••• 

A ••••• because the University 
system of teaching ie 
different from that of 
school. 

B ••••• because there is no 
University course 
specifically devoted 
to study skills. 

c ••••• because I have specific DO NOT WRITE 
difficulties with · 
regard to note taking. 

D••••• because I have specific 
difficulties with regard 
to revising for tests 
and exams. I N THIS SPACE 

E. • • • • because I have specific 
difficulties with regard 
to organising a study 
schedule. 

F ••••• because I have specific 
difficulties with regard 
to obtaining information 
from books quickly. 

a ••••• because I have specific 
difficulties with regard 
to getting the most 
benefit from seminars. 

H • • • • • Other reasons or comments: 

3. Expressing myself clearly 
in English •••• 

A • •••• because English is not 
my home language. 

B••••• because I feel embar rassed 
DO NOT by my lack of fluency. WRITE 

c ••••• because I have to think 
about what I am going to 
say before I say it. 

o ••••• because I have difficulty 
with English grammar. IN THIS SPACE 
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•• is a •• is a • • is a •• is 
severe problem alight NOT a 
problem for me problem problem 
tor me for me for me 

E ••••• -because I have difficulty 
expressing myself in!!! 
languages. ' 

F ••••• be~ause when writing I have DO NOT WRITE 
difficulty with spelling. 

G. Other reasons or comments-;--

IN THIS SPACE 

4. Understanding the English used 
in text books •••• 

A ••••• because English is not my home 
language. 

B ••••• because the vocabulary in the 
books Is too complicated. DO NOT WRITE 

C • • • • • because the authors descrn;;-
customs, give examples etc. 
that are "foreign" to me. 

n ••••• because I !ind reading 
IN THIS SPACE difficult in all languages. 

E. •. • • Other reasons o'r9oomments: -

5. Adopting a critical approach 
to the material I am studying ••• 

A ••••• because lecturers do not like 
students being critical. 

B ••••• because I do not have time 
to study the material in DO NOT WRITE 
sufficient depth. 

c ••••• because the material presented 
is 11fact" and does not need 
to be criticised. ' 

D ••••• because my previous schooling 
did not encourage a critical IN THIS SPACE 
attitude. 

E. • • • • Other reaeons or comments: 

6. Understandin! academic work 
rat6er t6an ust memori zing it .. 

A ••••• because of a lack of 
assistance from lecturers . rio r-:c·r 1

t1.1~I !1?•! 

B ••••• because I have insufficient-
time to think deeply about 
the work I am doing. 

n~ T1:J ~~ r; p ,·\{; :i; 
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: 

•• is a •• is a • • is a • • 18 
severe problem slight NOT a 
problem for me problem problem 
for me for me for me 

c ••••• because of my language 
difficulties. 

D ••••• because lecturers seem DO NOT WRITE 
to prefer memoriz ation 
to comprehension-

E. • • • • Other reasons or comments: 
I N THIS SPACE 

7. Writing simply and briefly 
in assignments and examinations •• 

A ••••• because lecturers prefer 
complex, length essays. 

DO B •••••• because it is difficultto NOT \~RITE 
write simply and briefly 
in a second language. 

c•••·• because in my home language 
we express ideas differently. 

D ••••• because long essays get - IN THIS SPACE 
higher grades. 

E ••••• Other reasons or comments: 

8. The interaction of student 
politics with academic life ••• 

A •••• • • because politics distract 
me from my work. 

B •••••• because politics adversely DO NOT WRITE affect staff/student 
relationships. 

c ••••• because politics should 
have nothing to do with 
university life. 

n ••••• because political 
influence does not allo~ IN THIS SPACE 
you to think freely._ 

E ••••• Other r easons or comments: 

9. Working alongside 
women students •••• 

A••••• because I consider women 
less intel ligent than men._ DO NOT WRITE 

B ••••• because women students 
seldom contribute to IN THIS SPACE 
class discussions._ 



c ••••• 

o ••••• 

E. • • • • 

F ••••• 
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because they distract me 
and interfere with my 
studies. 
because •r-a-m-only used to 
working alongside males. 
because women students -
do not work as hard as 
men. ---Other reasons or comments: 

FOR WOMEN STUDENTS ONLY 

10. Working alongside men 
students ••••• 

Ae••••• because men students expect 
women students to be leas 
intelligent. 

Be•••• because men students 
dominate discussions in 
class. 

c ••••• because I !eel uncomfortable 
when I try to express 
opinions in front of men. 

o ••••• because I am only used to-
working alongside females. 

E ••••• because socialising -
interferes with my studies. 

F••••• because men student do not -
work as hard as women. 

a ••••• because men students havea 
prejudice against women 
students who are academically 
successful. 

H ••••• Qther reasons or comments: 

11. Obtaining the prescribed 
texts for course work ••••• 

A ••••• because there are insufficient 
copies in the library. 

B ••••• because there are insu•r•r•t-c!•ent 
copies in the bookshop. 

c ••••• because copies are misp!aced 
on library shelves._ 

o •••••• because I do not have enough 
money to buy books. 

E Other reasons or comments: ••••• 

•• is a 
severe 
problem 
for me 

•• is a 
problem 
for me 

DO NOT 

IN THIS 

DO NOT 

IN THIS 

DO NOT 

IN THIS 

•• is a 
slight 
problem 
for me 

•• is 
NOT a 
problem 
for me 

WRITE 

SPACE 

WRITE 

SPACE 

WRITE 

SPACE 



12. The numbers of books that 
can be borrowed from the 
library at any one time •••• 

A ••••• because I have insufficient 
money for buying all the 
books I require. ----B ••••• because the subjects I am 
studying involve me in 
referring to many different 
text books. 

c ••••• because my ,f~r~l~e~nds also 
use the books that I 
borrow. 

D ••••• Other r_e_a_s_o_ns or comments: 

13. The length of time tor which 
it is possible to loan books 
from the library ••••• 

A ••••• because I am a slow reader. 
B ••••• because I need to read the -

books fully and not just 
refer to them. 

c ••••• because the topics I am 
studying usually continue 
for more than two weeks. 

D ••••• Other reasons or comments: 

14. Knowing how to make the 

A.•••• 

B ••••• 

c ••••• 

D ••••• 

E ••••• 

best use of the library ••••• 

because a written guide on 
how to use the library is 
not available. 
because the present system 
of cataloguing the books 
is too complicated. 
because the tttntrod_u_c~t•i-on 
to the Library" course, 
is not adequate. 
because I do not_a_e_e_m to 
need the library tor my 
academic work. 
because books -a~r-e-not 
replaced on the correct 
shelves. __ _ 

•• is a 
severe 
problem 
!or me 

DO 

IN 

DO 

IN 

DO 

IN 

•• is a 
problem 
for me 

NOT 

THIS 

NOT 

THIS 

NOT 

1'HIS 

•• is a 
slight 
problem 
for me 

•• is 
NOT a 
problem 
for me 

WRITE 

SPACE 

WRITE 

SPACE 

WRITE 

SPACE 
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•• ie a • • is a • • is a • • is 
severe problem slight NOT a 
problem for me problem problem 
for me !or me for me 

F ••••• Other reasons or comments: DO NOT WRITE 

IN THIS SPACE 

15. Reading through material 
quickly and scanning books 
!or information•••••• 

A •••••• because I need training in 
"speed reading" (how to 
read quickly). 

B•••••• because I am not reading the DO NOT WRITE 
material in my home 
language. 

c ••••• because Iaiiinot sufficiently 
interested in the material I Rm 
studying. IN THIS SPACE 

D••••• Other reasons or comments: 

16. The amount ot interaction 
between staff and students •••• 

A ••••• because the staff are 
unfriendly. 

B. • • • • because the students have 
no opportunity to meet DO NO'r WRITE 
the staff socially. 

c ••••• because the opportunities 
to meet staff with regard 
to aca.demic matters are 
too few. 

:0 ••••• because ffi?f office hours 
are too short. 

E ••••• because many staff originate IN THIS SPACE 
from a non-Zambian 
background. 

F •••• • because staff are not 
interested in studente. 

G ••••• Other reasons -or comments: 

17. The type ot teaching given 
by staff •••• 

A ••••• because lecturers talk DO NOT WRITE too quickly. 

.IN THIS SPACE 



18. The marking systems used 
by most lecturers •••• 

A ••• • • because lecturers are biased 
toward certain students. 

B. • • • • because lecturers have -
different standards of 
marking. 

c ••••• because lecturers have 
too high a standard. 

D ••••• because lecturers have 
too low a standard. 

E. • • • • because lecturers have too 
many assessments. 

F ••• •• because the amount of 
information I get from 
staff concerning my 
academic progress is 
too little. 

G ••••• Other reasons or comments: 

19. Having to adapt to staff 
from different cultural 
backgrounds •••• 

A ••••• because staff from different 
countries have different 
standards. 

B ••••• because staff speak English 
differently. 

c· •• • •• because I dislike staff 
from certain countries. 

n ••••• -because staff from some 
countries have no respect 
for Africans. 

E ••••• Other reasons or comments: 

FOR MEN STUDENTS ONLY 
:>n_ 

A ••••• 

B ••••• 

c ••••• 

RavinlP wnman 1 ..... + .. ,..•-• 

because I consider them less 
academically competent than 
men lecturers. _ 
because I am not used to 
being taught by wo■en. __ _ 
because I feel that women 
should be more concerned 
with the home and family. 

•o is a • • ie a •• is a • • 18 
severe problem slight NOT a 
problem for me problem problem 
for me for me for me 

DO NOT WRITE 

IN THIS SPACE 

DO NOT \·/RITE 

IN THIS SPACE 

DO NOT WRITE 

IN THIS SPACE 



- 19'7 -

D ••••• because they over-react 
to their newly acquired 
status. 

E ••••• Othe r reasons or comments: 

21. Getting advice on which 
courses to take •••••• 

Ae•••• because there are too many 
courses to choose from. 

B ••••• because course combinations 
are confusing. 

c •••• o because school handbooks 
do not give enough 
information. 

D•••• • because school handbooks 
are not clear. 

E••••• because scbool7iii'iidbooks 
are not out on time. 

F ••••• because staff advisersare 
ignorant of the s1stem. 

a ••••• because fellow students-
often give misleading 
advice. 

H ••••• because I do not have any 
particular career in mind. 

I ••••• because I do not know -
where to go for advice. 

J ••••• Other reasons or comments: 

22. Being forced to take a 
particular academic 
programme••••• 

A • • ••• 

B ••••• 

c ••••• 

D ••••• 

E ••••• 

F ••••• 

because it has lowered my 
general academic performance._ 
because it has lowered my 
performance in specific 
subjects. ---because it has made me 
dissatisfied w.i th the 
university system. 
because my career _b_a_s_ 
been frustrated. ---because my family are 
very disappointed. 
because the university 
should be able to 
resolve it•s timetable 
clashes. __ _ 

•• is a • • is a . . is a • • is 
severe problem slight NOT a 
problem for me problem problem 
for me !or me for me 

DO NOT \~RITE 

IN THIS SPACE 

.. 

DO NOT WRITE 

IN THIS SPACE 

DO NOT WRITE 

IN THIS SPACE 



.. ia a • • ia a . . is a • • is 
severe problem slight NOT a 
problem for me problem problem 
for me for me for me 

o ••••• Other reasons or comments: DO NOT WRITE 

IN THIS SPACE 

23. The amount ot academic 
work I have to get 
through ••••• 

A ••••• because my work load is 
too heavy. 

B ••••• because I have insufficient DO NOT WRITE work to do. 
c ••••• because the assignments all 

come at the ea.me time. 
D ••••• because I find it 

difficult to organise my 
study time. 

IN THIS SPACE E ••••• because as a science 
student, I get too many 
labs. 

F ••••• Other reasons or comments 

24. The number of time-table 
clashes I have ••••••• 

A • ••• •• because the clashes take 
too long to sort out. 

B •••••• because the clashes have 
never been satisfactorily 

DO NOT WRITE sorted out. 
c ••••• because the clashes have 

adversely affected my . 
general motivation to 
work. 

D • • • • • because the clashes put 
me at a disadvantage with IN THIS SPACE other students. 

E ••••• because the clashes involve 
me in a lot of extra work. 

F ••••• Other reasons or comments: -

25. The interaction of family 
affairs and academic work •••• 
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•• 1e a • • is a • • ie a • • is 
severe problem slight NOT a 
problem for me problem problem 
for me for me !or me 

A •• • ••• because I am having to 
support my parents. 

B. • • • • • because I am having to 
support my brothers and/ 
or sisters. DO NOT WRITE c •••••• because I am having to 
support my children. 

D •••••• because no one in my-
family giTes me support 
while I am at University. 

E•••••• because I have a marriage-
problem. IN THIS SPACE 

F•••••• because my work is 
frequently interrupted 
by my having to return 
to my family. 

G •••••• because I am "homesick". 
H •••••• Other reasons or comments':" 

26. The money I haTe available 
to buy boo~s ••••• 

A •••••• because the university 
allowance to buy books 
is too small. DO NOT WRITE 

B. • • • • • because I get no financial 
contribution from my 
parents. 

C • • • • • • because I have difficulty 
putting money aside for IN THIS SPACE books I might need later 
in the year. 

D •••••• Other reasons or comments: 

This is the end of the section on academic adjustment. Are there 
any other academic adjustment problems which you have experienced 
and which have not been referred to in the questionnaire so far? 
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•• is a •• is a •• is a •• is 
severe problem slight NOT a 
problem for me problem problem 
for me for me for me 

SECTION C. SOCIAL ADJUSTMENT PROBLEMS 

1. The money I have available 
for personal needs (e.g. 
clothes, transport, enter-
tainment etc., excluding 
books) ••••• 

A ••••• because the amount ot money 
I receive from my sponsors 
is too small. 

B ••••• because I get no financial DO NOT WRITE 
support from my parents. 

c ••••• because I find that I spend 
all my money as soon as 
I get it. 

D ••••• because I feel inferior 
having so little money. 

E ••••• because I am not used to 
handling large sums of 

IN THIS SPACE 

money. 
F ••••• Other reasons or comments: 

2. Making friends with other 
University students •••••• 

A •••••• because students at the 
University are unfriendly. 

B •••••• because students at the -
University are shy. 

DO 
C • • • • • • because the opportunities NOT WRITE 

for mixing socially are too 
few. 

D. • • • • • because I live off-campus. 
E•••••• because I find it -

difficult to mix socially._ 
F •••••• because students are too IN THIS SPACE 

involved in academic work. 
Other reasons or comments: -G. • • • • • 

3. The multi-tribal nature of 
of the University ••••• 

A.••••• because I dislike certain 
tribal groups. DO NOT WRITE 

IN THIS SPACE 
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B ••••• because students only 

socialize with their 
own tribal groups. 

C • • • • • because tribal groiipi 
use their own language 
but not English. 

D ••••• because it causes friction 
and aggresion in the 
University community._ 

E • • • • • because it prevents me 
integrating fully into 
the University community._ 

F ••••• Other reasons or comments: 

4. Making friends with 
members of the opposite 
sex •••• 

A ••••• because members of the 
opposite sex do not like 
me. 

B. • • • • • because I was educated 
in a single sex school. 

c ..... because I am shy in the -
presence of the opposite 
sex. 

D • • • • • because I have a sexual 
problem._ 

E. • • • • because members of the 
opposite sex are not 
interested in students. 

F • • • • • Other reasons or comments_: __ 

5. The size and complexity 

A. • • • • 

B ••• • • 

c ••••• 

D ••••• 

E ••••• 

of the University campus • • • 

because the University is 
the largest social 
organization I have ever 
been part of. ----because there is no 
official guide to the 
University campus. 
because the University 
Orientation Programme 
for new students is 
inadequate. 
because it -m-ak-es- me feel 
smalland unimportant. 
Other reasons or comments: 

•• is a •• is a •• is a •• 1a 
severe problem slight NOT a 
problem for me problem problem 
for me for me for me 

DO NOT WRITE 

IN THIS SPACE 

DO NOT WRITE 

IN THIS SPACE 

DO NOT WRITE 

IN THIS SPACE 



6. 

A• • • • 

B. • • • 

c •••• 

D •••• 

E •••• 

- 202 -

Being a student with strong 
religious beliets, I find 
integration into the 
University Community ••••• 

because my religion is 
sneered at by other 
students. 
because lecturers ridicule 
my religion. 
because I am not able to 
attend the religious 
meetings I would like to. 
because on the campus _I ~ 
isolated from others who 
practice the same religion._ 
Other reasons or comments: 

Being a student with 
political beliefs, I 
integration into the 
Community •••••• 

strong 
find 

University 

A ••••• because my politics are sneered 
at by other students. 

B ••••• because lecturers ridicule 
my political beliets. ---c ••••• because I am not able to 
attend the political meetings 
I would like to. 

D ••••• because on the campus, I 
am isolated from others who 
hold similar political views •. _ 

E •••••• Other reasons or comments: 

8. Learning to live with my 
room-mate in my residence ••••• 

A ••••• because I do not like 
him/her. __ .,. 

B ••••• because previously I have 
always had my own room._ 

c ••••• because it is difficult to 
entertain my friends with my 

room-mate being ther.e._ 

•• is a • • is a . . is a •• is 
severe problem slight NOT a 
problem for me problem problem 
for me for me for me 

DO NOT WRITE 

IN THIS SPACE 

DO NOT WRITE 

IN '11HIS SPACE 

DO NOT WRITE 

IN 'l'HIS SPACE 
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• • is a •• 16 a • • is a • • is 
severe problem slight NOT a 
problem for me problem problem 
for me for me for me -

D. • • • • • Other reasons or comments: DO NOT WRITE 

IN THIS SPACE 

9. The amount of general 
entertainment available 
on the campus ••••• 

-
A •••••• because there is too little 

and I am bored. 
B. • • • • • because there is too little 

and it helps me relax from DO NOT WRITE academic work. 
c •••••• because there is too little 

and I have to go into town 
for my entertainment. 

o •••••• because there is too little 
and 1t would help me make 

IN THIS SPACE friends. 
E •••••• because there is too much 

and it interferes with my 
academic work. 

F • • • • • • Other reasons or comments: 

10. The amount of provision for 
sporting activities on the 
campus •••••••• 

A•••••• because there is too little 
and I am bored. 

B•••••• because there is too little 
and it helps me relax from 
academic work. DO NOT WRITE 

C • • • • • • because there is too little 
and it would help me make 
friends. 

D • • • • • • because there is too little 
and I have to go into town 

IN for my sport. THIS SPACE 

E•••••• because there is too much 
and it interferes withiiiy' 
academic work. 

F •••••• Other reasons or comments: 

11. The number of "intellectual" 
societies and clubs (e.g. chess 
clubs, cultural societies. 
debating societies) functioning 
on the campus ••••••• 



• • is a . . i s a • • i s a • • is 
severe problem alight NOT a 
problem for me problem pr obl em 
f or me for me f or me 

A••••• because there are too few 
and I am bored. 

B. • • • • because there are too few DO NOT WRITE 
and they would assist my 
academi c work. 

C • • • • • be cause there are too few 
and they would help me 
make friends. 

D. • • • • because there are too IN THIS SPACE 
many and they interefere 
with my academic work._ 

E. • • • • Other _r easons or comments: 

12 . The opportunity to drink 
alcohol ••••• 

A •••••• because I am not able to 
s top drinking. 

B •••••• because it interferes with 
my work. DO NOT WRITE c ••• ••• because it uses up all my 
money._ 

n • • ••• • Other reasons or comments : 

IN THI S SPACE 

13 . The University dining 
fac i lit i es ••••• 

A. • • • • • because 
f ood. 

I get too little 

B • • • • • • becaus e 
cooked . 

the food is poorl y DO NOT WRITE 

C • • • • • • because I have to wait too 
long for my food. 

D • • • • • • because the food i s of poor 
quality . 

the E. • • • • • because menu l acks I N THI S SPACE variety . 
Fe• • ••• because they are not hygienic . 

G • • • • • • Other reasons or comments: 

' 
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14. The accommodation provided 
in the Halls of Residence ••••• 

A •••••• because I would prefer to 
be in a single room. 

B •••••• because I would pre~f_e_r_t_o 
be in a shared room. 

C •••••• because there is toomuch 
noise at night-time. 

D •••••• because there is a laclc'of 
privacy in the toilets and 
bathroom. ---E •••••• because there is too much 
noise during the day-time. 

F •••••• because the maintenance of
the Halls of Residence is poor. 

G •••••• because it is difficult to -
prevent my belongings from 
being stolen. 

H because there is favouritism •••••• 
shown in the allocation of 

· accommodation. __ _ 
I •••••• Other reasons or comments: 

•• is a•• is a 
severe problem 
problem for me 
for me 

•• ia a 
Blight 
problem 
for me 

•• is 
NOT a 
problem 
for me 

DO NOT WRITE 

IN THIS SPACE 

This is the end of the section on social adjustment problems and the 
end of the questionnaire. Are there any other adjustment problems 
of any nature which you have experienced and which have not been 
referred to in this questionnaire? 
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APPENDIX D - SET QUESTIONS, (a list of the more important questions 

put to students during the course of the interview sessions). 

1. What type of food would you like to see served up in the 

dining halls? 

2. What particular complaints do you have about the cooking 

of the food'? 

3. Should students be given facilities to cook their own food? 

4. Should independent caterers be established on campus? 

5. Do you buy any food yourself? 

6. Would you prefer to see more text0 booka in the library 

or the bookshop? 

7. Which of your courses are moat affected by text-books not 

being available? 

8. Which academic programme were you "forced" into? 

9. What forced you into it? 

10. Rave you overcome your disappointment? 

11. How can the University improve its quota system? 

12 . Will you try to revert to your originally intended 

career when you leave university? 

13 . Should a greater emphasis be placed on continuous 

assessment or the final examination? 

14. Should the university courses cover leas material and 

concentrate on study in depth? 

15. How useful is laboratory work, (if conducted), to your s tudies? 

16. How much money do you need for ess ential books in t he f i rst year? 

17. Should the book allowance be paid out termly? 

18 . Do the standards required in the courses you are taking 

vary greatly? 

19. Whi ch s tudents are mar ked preferentia lly? 

20. Whi ch lecturers have high (low) standards of marking? 

21. What are the (social) distractions that affect your motivation? 

22 . Do you consider the general leve l of student motivation to 

work, to be sufficiently high? 

23 . Should more time be devoted to lectures/ seminars/ tutorials/pract icals? 

24. Why are some lect.urers "boring"? 

25 • In what way are lecturers biased in their presentation of mat erial ? 

26 . Do first-years need a special (ha l f ) course on 11how to s t udy a t 

university"? 

27. Di d your secondary school pre pare you sufficient ly f or univer s i ty life? 



28. How would you like to see the university system of 

teaching changed? 

29. Should lecturers encourage a student's critical appraisal? 

30. Is the university 4 year programme too short? 

31. How much money do you need for essential personal requirements 

in the first year? 

32. What are the personal requirements you most need? 

33. Should a university shop be established on campus? 

34. Should ~arents/relatives be expected to assist financially? 

35. How would you prefer to obtain your advice on which courses 

to take: (a) school handbooks (b) staff advisors (c) fellow 

students? 

36. Is it important to have information on UNZA courses while 

you are still at secondary school? 

37. What aspects of maintenance could be improved in the 

Halls of Residence? 

38. How can the "noise problem" at night be remedied'? 

39. How can the security of personal belongings be improved? 

4o. \~hich halls have the worst/ best accommodation? 

41. How can study facilities be improved in the Halls of Residence? 

42. How many books would you like to be able to borrow from the 

library at any one time? 

43. Which lecturers prefer memorization to comprehension? 

44. Did your previous schooling encourage memori zation of 

facts rather than comprehension? 

45. Would it be preferable to have coeducational secondary 

schools in Zambia? 

46. Should the female/male ratio at the university, be increased? 

47. How many hours a week should sta ff reserve for office-hours? 

48. What staff/student social links would you like to see introduced? 

49. Would some instruction on how to scan books quickly for 

information, be of help to you? 

50. Would texts written by Zambian authors be more suitable for you? 

51. For how long would you like to be able to borrow books from 

the library? 

52. What library opening-times would you like to see instituted? 

53. Do first-years need a special (half) course in wri tten/spoken 

English? 

54. Do you find that long /complex essl!.ys get higher marks'/ 

55. How can the "Introduction to the Library" course be improved? 
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56. Do certain lecturers impose their political views on students? 

57. Do women students prefer to have men-friends from outside the 

university? 

58. Why do you have to return home to your family during term time? 

59. What kind of campus entertainment would you like to see more of? 

60. Should the university provide regular transport facilities into 

town? 

61. What additional sporting facilities would you like to have on 

campus? 

62. What proportion of your text-books, have a vocabulary which 

is too complicated? 

63. Have you suffered from feelings of ''loneliness" since coming 

to the campus? 

64. Why are girls "shy" in tutorials? 

65. Are there any religious groups in the university, which are 

too influential? 
66. Would you like to be able to choose your room-matef 

67. \vhich tribal/ethnic groups in the university tend to stick 

together? 

68. Should there be a larger proportion of Zambian/expatriate 

staff at the university? 

69. Should there be a larger proportion of women/men lecturers 

at the university? 

70. How much alcohol have you drunk over the last month? 

71. What additional "intellectual'' societies would you like to 

have on campus? 

72. How many time-table clashes did you experience at the 

beginning of this year? 

73. How could the University Orientation Programme be improved? 

74. Are there any political groups in the university which 

are too influential? 

Questions put to the "high AP" student 

75. Why do students aged 21 years and over experience greater 

academic problems than younger students? 

76. Why do male students have more severe academic problems 

than female students? 

77. Why do single students have greater academic problems than 

married students? 
78. Why do Agriculture students have greater academic problems 

than students from other Schools? 
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79. Why do students from a rural background have greater 

academic problems than students from an urban background? 

Bo. Why do Lozis have greater academic problems t han Bembas? 

81. Why do students who have completed ZNS experience greater 

academic problems than students who have not done ZNS? 

82. Why do students with: unemployed fathers/unskilled 

semi-skilled, unemployed mothers/ fathers earning less than K300 

per month/mothers not earning/fathers who have not 

completed secondary education/mothers who have not 

completed primary education, experience more/more severe, 

APs than other groups of students? 




